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Op ypegHUKOT

Co rosieMo 3a/I0OBOJICTBO BU T'O MpeTCTaByBaMe HajHOBUOT OPOj HA HAYYHOTO
criucanue ,[Icuxosoruja: HayKa U IIpaKTUKa", KOj e TOCBeTeH Ha 3Ha4ajHUoT jyou-
nej - 50 roguHM off OCHOBaweTo Ha MIHCTUTYTOT 3a ncuxosnoruja, duno3odceku da-
KkynTeT-CKorije nipu YHuBep3uTteToT ,,CB. Kupun u MeTtoauj“ Bo Ckorije.

OBoj crieniujasieH O6POj r'v COIP;KU U30paHUTE TPYOBU MTpe3eHTUpaHu Ha Mery-
HapoAHaTa HayuHa KoHdepeHIija, Koja ce ofpska of 3 Ao 5 jyau 2024 roguHa BoO
Ckomje, mog mototo ,50 romuuu WMHCTUTYT 3a rncuxonoruja“. KoHdepeHiujaTa
cobpa UCTaKHATHU HayJYHUI[W, UCTPa)KyBauu U mpodecroHaIIu oj; objacta Ha Icu-
X0JIorrjaTa, KaKo U off CPOJIHU AUCIIUTUIMHU, KOU ITPEeKy CBOUTe U3/larama U TPy/io-
BU J1a/ioa 3HaYaeH MPUJI0HEC BO MPO/JIab0UyBalheTo Ha pa30oupameTo Ha MCUX0JI0-
rvjaTa Kako HayKa U MpaKTUKa.

[Tokpaj TpyzmoBuTE Mpou3sjie3eHu ofl KoHgepeHirjaTa, BO 0BOj Opoj ce BKITyue-
HU U JIOTIOJIHUTETHO TIPUCTUTHATU PAKOMUCHU KOU, CO CBOjaTa HaydyHa pejieBaHT-
HOCT U aKTYeJIHOCT, TEMATCKU ce BKJIOMYBaaT BO KOHIIENTOT Ha U3JIaHUETO U To
30oratyBaaT HETOBUOT COJIP;KUHCKU OTICET.

Bo 6pojoT ce 3acTaneHu TPyAOBU IITO 0OPabOTyBaaT MIMPOK CIIEKTap TEMU Of
coBpeMeHaTa IICUXO0JIOTHja, MPU ILITO 0COOEHO Ce UCTAKHYBA MHTEPIUCITUTIIUHAD-
HUOT MPUCTAN U HAUMHOT Ha KOj MCUXOJIOIIKUTE acleKTU ce MpUMeHyBaaT U UH-
Terpupaar BO APYTM HayKU M UCTpa)KyBauku objactu. TpymoBure ja pediieKTH-
paaT Ba)KHOCTA Ha TICUX0JIoTHjaTa KaKo KJIydHa JUCLUUMIUIMHA IITO HYU YHUKATHU
MepCreKTUBU 3a pa3bupame U ajipecupame Ha KOMIUIEKCHUTe Mpelu3BUIIA BO
OTIILITECTBOTO U HayKaTa.

BepyBaMe fieKka cofip;KMHUTE BO 0BOj OpOj Ke TipeTcTaByBaaT BpeJeH U3BOp Ha
3Haewe U UHCIUpalidja 3a HaydyHaTa 3aeJIHUIla, KaKo U TOTTUK 3a HOBU UIeU U
HUCTpasKyBama.

CpreuHo ce 3abnarojiapyBaMe Ha CUTe aBTOPHU, PEILIEH3€HTU U YYECHUIIM Ha
KoH(epeHIMjaTa KOM CO CBOjaTa MOCBETEHOCT MPUOHEeCoa 3a Kperuparme Ha OBa
usnanue. OcobeHo cMe rop/iy LITO UMaMe MOKHOCT /la TO CIOjIe/TMMe OBOj jyousie-
eH 6poj co Bac, HaIlIUTe YHUTaTeN .

Be nmokaHyBame J1a y>KUBaTe BO UMTAKETO U Jla MPOJIO/KUTE Ta ja O IpKyBaTe
U yHarpelyBaTe MCUXOJIOTUjaTa KAaKo HayKa U MpaKTUKa.

Co ouur,

Kanuna Cotupocka MIBaHOCKa
I'nasen ypegHuk

LIlcuxonozuja: Hayka u Upaxkiiuka“



Editorial Note

It is with great pleasure that we present to you the latest issue of the scientific
journal “Psychology: Science and Practice”, dedicated to a significant milestone
- 50 years since the founding of the Institute of Psychology, Faculty of Philoso-
phy-Skopje at Ss. Cyril and Methodius University in Skopje.

This special issue includes selected papers presented at the International Sci-
entific Conference, held from June 3 to 5, 2024, in Skopje, under the motto “50
Years of the Institute of Psychology.” The conference brought together distin-
guished scholars, researchers, and professionals from the field of psychology,
as well as from related disciplines, who through their presentations and papers
made a significant contribution to deepening the understanding of psychology as
both a science and a practice.

In addition to the papers originating from the conference, this issue also in-
cludes manuscripts submitted subsequently which, due to their scientific rele-
vance and topicality, align with the thematic concept of the issue and further
enrich its scope.

The issue features papers addressing a wide range of topics in contemporary
psychology, with particular emphasis on the interdisciplinary approach and the
ways in which psychological perspectives are applied and integrated into oth-
er scientific and research domains. These contributions reflect the importance
of psychology as a key discipline offering unique perspectives for understanding
and addressing complex challenges in society and science.

We believe this issue’s content will serve as a valuable resource for the scien-
tific community and inspire new ideas and research endeavors.

We extend our heartfelt gratitude to all the authors, reviewers, and confer-
ence participants whose dedication made this publication possible. We are espe-
cially proud to share this jubilee issue with our readers.

We invite you to enjoy reading and to continue supporting and advancing psy-
chology as a science and practice.

Sincerely,

Kalina Sotiroska Ivanoska
Editor-in-Chief

“Psychology: Science and Practice”
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UNLOCKING HAPPINESS: HOW TEACHER AND CLASSMATE
SUPPORT, STUDENT PARTICIPATION, AND SCHOOLWORK
PRESSURE SHAPE SCHOOL SATISFACTION

Kalina Sotiroska Ivanoskal,

Institute of Psychology,
Faculty of Philosophy, Ss. Cyril and Methodius University in Skopje

Sherzue Osmani Ballazhi,

Luljeta Bexheti,

Ibrahim Neziri

Faculty of Philosophy-University of Tetova

Abstract

The school context facilitates the development of a trajectory that is crucial for the
healthy development of adolescents. Young people’s experiences at school have effects on
satisfaction and connectedness with school. Determining factors that increase school sat-
isfaction contribute to adolescent health and academic achievement. Therefore, the pur-
pose of this research is to predict school satisfaction based on teacher support, classmate
support, participation in school and schoolwork pressure. Predictors of satisfaction from
school are teacher and classmate support, and participation in the school activities. The
sample consists of 5144 adolescents aged 11, 13, and 15 from North Macedonia. By gender,
48.4% are boys and 51.6% are girls. According to the language of instruction, 66.6% of the
adolescents involved in the study learn in the Macedonian language, and 33.4% learn in
the Albanian language. Binary logistic regression was used to predict school satisfaction.
Teacher and classmate support and schoolwork pressure explain 31% of the variance in
school satisfaction among adolescents. The findings of this study highlight the importance
of support from teachers, classmates, school participation and schoolwork pressure as
factors that significantly increase school satisfaction, suggesting the need for educators
and policymakers to delve deeper into specific mechanisms through which these factors
promote higher academic achievement and general well-being.

Keywords: school satisfaction, teacher support, classmate support

1 kalina.sotiroska@fzf.ukim.edu.mk



K. SOTIROSKA IVANOSKA, S. OSMANI BALLAZHI, L. BEXHETI, I. NEZIRI: UNLOCKING HAPPINESS: HOW TEACHER AND CLASSMATE
SUPPORT, STUDENT PARTICIPATION, AND SCHOOLWORK PRESSURE SHAPE SCHOOL SATISFACTION

Introduction

School satisfaction, a vital indicator of adolescent well-being and life satis-
faction, is influenced by various psychosocial factors within the educational en-
vironment, including support from teachers and peers, involvement in school
activities, and academic pressures. Studies indicate that positive relationships
with teachers and peers cultivate a psychologically supportive climate, which
is essential for students’ emotional and social development and contributes to
both happiness and school engagement (Chu, 2010; De Laet et al., 2016). Teacher
and peer support not only enhances adolescents’ sense of belonging and moti-
vation but also acts as a protective factor against academic stress and related
psychological strains (Stadlmayr et al., 2019; Ozer et al., 2020).

Active participation in school activities further strengthens students’ identi-
fication with their school environment, which has been shown to promote resil-
ience and alleviate the negative impacts of school-related stress (Eccles & Roeser,
2013; Wang & Eccles, 2013). However, when academic demands become exces-
sive, they can increase students’ anxiety, lower motivation, and ultimately di-
minish overall school satisfaction, illustrating the need for a balanced academic
structure (Suldo & Shaunessy-Dedrick, 2013; Hoferichter & Raufelder, 2021). Un-
derstanding these dynamics offers valuable insights for developing interventions
to optimise school satisfaction, enhance academic success, and promote holistic
adolescent well-being within supportive and resilient educational settings.

This integrated perspective is vital for educators and policymakers as they
work to create environments that foster academic achievement and prioritise
mental health and overall satisfaction in school-aged populations.

Schoolwork pressure is a prevalent issue among adolescents and has been
identified as a critical factor influencing mental health and overall well-being.
Recent findings from the 2021/22 Health Behaviour in School-aged Children
(HBSC) survey revealed that over half of students in many countries feel over-
whelmed by academic demands, with notable increases among older adolescents,
particularly 15-year-old girls (HBSC, 2023). Moreover, disparities in schoolwork
stress are influenced by gender, socio-economic status, and reduced support sys-
tems at school and home, exacerbating the challenge (HBSC, 2023). These find-
ings emphasise the need for interventions that address school stressors, such as
introducing adaptive teaching strategies, fostering supportive learning environ-
ments, and enhancing access to mental health resources. By doing so, schools
can mitigate the negative impacts of academic pressure and promote healthier
adolescent development.

The Health Behaviour in School-aged Children (HBSC) study is an internation-
al research initiative that examines the health, well-being, and social environ-

-10 -



TCUXOJIOTNJA: HAYKA U ITPAKTUKA, VOL. VIII

ments of adolescents across more than 50 countries. Conducted every four years,
the study provides valuable insights into trends such as schoolwork pressure,
mental health, social relationships, and risk behaviours. This research is pivotal
for developing policies and interventions aimed at improving adolescent health
and education outcomes (HBSC, 2023; WHO, 2024). The Health Behaviour in
School-aged Children (HBSC) study was established in 1982 as a collaborative re-
search initiative among researchers from three countries: England, Finland, and
Norway. By 1983, it became a World Health Organisation (WHO) collaborative
project, expanding its scope to study adolescent health and well-being across di-
verse cultural and socio-economic contexts. Over the decades, HBSC has grown
to include over 50 countries and regions, making it one of the most comprehen-
sive international studies on youth health and behaviour. The HBSC study has
been implemented in the Republic of North Macedonia for more than 20 years.

Methods

The sample comprised 5144 adolescents aged 11, 13 and 15 from North Mac-
edonia. According to gender, 48.4% are boys and 51.6% are girls. Regarding the
language of instruction, 66.6% of adolescents included in the study learn in the
Macedonian language, and 33.4% learn in the Albanian language. The data pre-
sented are part of the cross-sectional study Health behaviour among school-aged
children in the Republic of North Macedonia, collected during 2022.

Measures

School satisfaction was measured using the item ,How do you feel about
school at present?”. Adolescents have chosen one of four options on a scale from
1 (I like it a lot) to 4 (I don’t like it at all) (Inchley et al. 2022). The variable was
dichotomised into two categories: 0 ,like a bit or don’t like” and 1 ,like school a
lot”.

Teacher support was measured by three items (Torsheim et al., 2000), e.g. ,I
feel that my teachers accept me as I am.” Adolescents, for each item, have an-
swered how much they agree on a scale from 1 (strongly disagree) to 5 (strong-
ly agree). By calculating the average of the answers in the three items, was ob-
tained scale of teacher support ranging from 1, low support” to 5 ,high support”
was obtained. (Inchley et al. 2022). Reliability coefficient of the scale was good,
Cronbach’s alpha = .85.

Classmate support was measured using three items, e.g. ,Most of the students
in my class(es) are kind and helpful” (Torsheim et al., 2000). Adolescents chose
one of five response options ranging from strongly agree to strongly disagree. By

-11 -
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calculating the average of the responses to the three items, was obtained scale
of classmates’ support ranging from 1 ,low support” to 5 ,high support” (Inchley
et al. 2022) was obtained. Reliability coefficient of the scale in this study was ad-
equate, Cronbach’s alpha = .78.

The schoolwork pressure was measured using the item ,How pressured do
you feel by the schoolwork you have to do? Response options ranged from 1 ,,Not
at all” to 4 ,A lot” (Inchley et al., 2022). The variable was dichotomised into two
categories: 0 ,not a lot or a little pressure” and 1 ,some or a lot of pressure”.

Participation in the school level was measured using three items, e.g. , At our
school, students have a lot of chances to help decide and plan school projects”.
(Inchley et al., 2022). The scale of participation in school was created by calcu-
lating the average of the responses to the three items, ranging from 1 ,low par-
ticipation” to 5 ,high participation”. Reliability coefficient of the scale in this
sample was adequate, with a Cronbach’s alpha = .79.

Family SES was measured by the Family Affluence Scale III (FAS-III), which
consists of six questions as car ownership, own bedroom, holidays abroad, num-
ber of computers, dishwasher and number of bathrooms, e.g. “Does your family
own a car, van or truck?” (No/Yes, one/Yes, two or more). Students were catego-
rised into three categories based on their ranked scores: low FAS (bottom 20%),
medium FAS (middle 60%) and high FAS (upper 20%).

Results

Descriptive statistics

Table 1 presents the descriptive statistics of the variables and the study sam-
ple. About 60% of adolescents report that they like school a bit or don’t like
school, and about 50% declare that they feel some or a lot of pressure from the
schoolwork. Adolescents agree that they have support from classmates (M =
4.18) and teachers accept them as they are and show care for them as persons
(M = 3.99). Generally, adolescents agree that they participate in decision-making
at the school level (M = 3.74).

-12 -
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Table 1.
Descriptive Statistics of the Study Variables
Variable Category n (%) / M (SD)
Gender Boys 2488 (48.4)
Girls 2656 (51.6)
Language of instruction Macedonian 3427 (66.6)
Albanian 1720 (33.4)
Family affluence scale Low 2064 (40.2)
Medium 2041 (39.8)
High 1023 (20.0)
Age (years) 11 1744 (33.9)
13 1741 (33.2)
15 1687 (32.8)
School satisfaction Like a bit or don’t like 3084 (60.0)
Like school a lot 2058 (40.0)
School pressure Not a lot or a little pressure 2485 (48.3)
Some or a lot of pressure 2655 (51.7)
Teacher support — 3.99 (0.94)
Student support — 4.18 (0.79)
Participation in school level — 3.74 (0.91)

Note. Percentages may not total 100 due to rounding. M = mean; SD = standard deviation.

A logistic regression was performed to ascertain the effects of age, sex, lan-
guage of instruction, family SES, school pressure, teacher and classmate support
and participation in school on the likelihood of school satisfaction. The logistic
regression model was statistically significant (y? (10) = 1394.32, p <.01). The model
explained 32% (Nagelkerke R2square) of the variance in school satisfaction and
correctly predicted 73.3% of cases.

As shown in the table 2, family support (p < 0.01), classmates support (p < 0.05),
participation in school (p < 0.01), school pressure (p < 0.01), sex (p < 0.01), language
of instruction (p < 0.01), age (p < 0.01) and family SES (p < 0.01)were significant pre-
dictors of school satisfaction. Albanian adolescents were 2.18 times more likely
to report school satisfaction (95% CI from 1.90 to 2.51). Adolescents who reported
low or little school pressure were 2.09 times more likely to report school satis-
faction (95% CI from 1.83 to 2.38). Females were 1.435 times more likely to re-
port school satisfaction (95% CI from 1.26 to 1.64). 11-year-olds were 1.781 times
more likely to report school satisfaction than 15-year-olds (95% CI from 1.51 to
1.10). There was no significant difference in school satisfaction between 13- and
15-year-olds. Adolescents with low family SES were 1.40 times more likely to re-
port school satisfaction than adolescents with high family SES (95% CI from 1.17
to 1.68). No significant difference was observed between adolescents with medi-
um family SES and high family SES. Increasing teacher support, classmate sup-
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port and participation in school was associated with an increased likelihood of
school satisfaction.

Table 2.

Binary Logistic Regression Predicting School Satisfaction From School-Related and
Demographic Variables

Predictor B SE Wald y? df p OR 95% CI for OR
Teacher support 0.65 0.05 170.95 1 <.001 1.91 [1.73, 2.10]
Classmate support 0.52 0.05 62.35 1 <.001 1.52 [1.37, 1.69]
Egﬁggllpa“o“ M 030 005 @ 4344 1 <.001 134 [1.23, 1.47)
School pressure 0.74 0.07 118.51 1 <.001 2.09 [1.83, 2.38]
Sex 0.36 0.07 29.05 1 <.001 1.44 [1.26, 1.64]
Language of 078 0.07 123.29 1 <.001 2.18 [1.90, 2.51]
instruction

Age (15 years) — — 60.67 2 <.001 — —

Age (13 years) 007 008 066 1 417 1.07 [0.91, 1.26]
Age (11 years) 0.58 0.08 47.63 1 <.001 1.78 [1.51, 2.10]
SES (Low) 0.34 0.09 13.17 1 <.001 1.40 [1.17, 1.68]
SES (Medium) 0.02 0.09 0.03 1 .864 1.02 [0.85, 1.22]
SES (High) - - 23.06 2 <001 - -
Constant -719 0.28 666.83 1 <.001 0.001 —

Note. B = unstandardized logistic regression coefficient; SE = standard error; OR = odds ratio; CI =
confidence interval; SES = socioeconomic status. Reference categories were age 15 years and high

SES.

Discussion

Based on the primary purpose of this research to examine the relationship
between school pressure, teacher and peer support, participation in school,
family economic status, and school satisfaction among female and male adoles-
cents, both Albanian and Macedonian, aged 11, 13, and 15 in the Republic of North
Macedonia, all these factors were further examined as predictors of school sat-
isfaction through binary logistic regression analysis. While the results confirm
our expectations regarding the prediction that teacher support, peer support,
school participation, school pressure, gender, language of instruction, age, and
family SES significantly contribute to school satisfaction, these findings are also
supported by other similar studies, highlighting the critical connection between
these factors and school satisfaction among adolescents (Fino et al., 2023).

The data from this study indicated that school pressure is a significant pre-
dictor of school satisfaction among adolescents, meaning that adolescents who
experience higher school pressure report lower levels of satisfaction with school.
Similar findings were demonstrated in the longitudinal study conducted with
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Swedish adolescents during 2011-2013, which highlighted that young people who
experienced pressure due to educational reforms reported lower levels of school
satisfaction, with a gender difference where Swedish girls were more affected
than boys (Cashman, Strandh & Hogberg, 2023; Cosma et al., 2021). The opposite
is true for the girls in our sample, specifically adolescents who learn the Albani-
an language and showed higher school satisfaction despite school pressure. This
may be explained by the collective supportive approach among adolescents in
North Macedonia, particularly those who study in Albanian, which allows them
to experience less stress and express higher satisfaction with school, as opposed
to the more individualistic approach of their Western peers. The different per-
ceptions of school pressure may also result from cultural influences and expec-
tations regarding how girls should view school. Cultural norms in Albanian soci-
ety shape the perception of girls, leading them to view education not as a burden
but as an investment in improving their status. As a result, they perceive the
pressure from school more lightly because they associate this experience with
achieving a higher goal.

The results of our study also highlight that younger adolescents, such as
11-year-olds, reported higher school satisfaction compared to 13 and 15-year-olds.
The findings of Klinger et al. (2015) similarly show that school pressure increases
with age among adolescents as the environment changes from primary to sec-
ondary school, leading to a decline in school satisfaction. Another explanation
for these findings could be that older adolescents, aged 13 and 15, experience hor-
monal changes that significantly affect their perception of things, and as they
grow older, their interests shift, causing them to become more distanced from
school and teachers, resulting in lower levels of school satisfaction.

Similar to previous research on teacher and peer support and school satisfac-
tion (Danielsen, 2009; Siddall, 2023), our study also expanded the understand-
ing that teacher support and peer support are significant predictors of school
satisfaction among adolescents. In contrast to our findings, in a cross-sectional
analysis, Lyons & Jiang (2021) found that peer support predicts school satisfac-
tion among adolescents, but this effect was not statistically significant after six
months. These results suggest the need to further explore the lasting impact of
peer and teacher support on school satisfaction after a certain period, incorpo-
rating other important social factors, such as family.

The data from this research also identified school participation as another
predictor of school satisfaction, with similar results found in Demirci (2020).
These findings align with previous studies (Baltatescu & Cernea-Radu, 2024). Al-
though this study did not examine different types of schools (vocational or gen-
eral) to observe the differences in participation and satisfaction, the overall age
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and gender differences among adolescents were significant, where older age was
associated with lower school satisfaction, with a more pronounced gender dif-
ference favouring males. These findings suggest that adolescents’ participation
in school decreases as adolescents age, highlighting the need for various profes-
sional strategies to increase adolescent engagement in school. Contrary to these
findings, data from the study by Molinari and Grazia (2023) showed a positive
model of school participation and satisfaction, with high levels of school involve-
ment among adolescents regardless of age. Other researchers have found similar
observations of participation and school satisfaction (Tuominen-Soini & Salmela-
Aro, 2014; Salmela-Aro et al., 2016). Student involvement in academic and extra-
curricular activities fulfils the need for belonging and school satisfaction. At the
same time, a non-inclusive educational system in the Republic of North Macedo-
nia has led students to have a formal relationship with the school as they age,
without an emotional connection.

Based on previous studies that focused on the effects of socioeconomic ine-
qualities on adolescent school satisfaction (Fan, 2014; OECD, 2016), one of the ob-
jectives of this research was to examine the effect of socioeconomic status (SES)
on school satisfaction among adolescents. Although many research findings sug-
gest that adolescents with higher SES not only perform better academically but
also have higher school satisfaction compared to those with lower SES (Garcia &
Weiss, 2018), surprisingly, the data from our research show the opposite: adoles-
cents with lower SES are 1.40 times more likely to report that they like school
a lot and feel satisfied with it compared to adolescents with higher SES (95% CI
from 1.17 to 1.68). However, this difference was not significant between adoles-
cents with higher SES and those with medium SES. Based on Becker & Luthar
(2007), these results may have several explanations that argue that adolescents
from high SES backgrounds are often privileged children, where the expecta-
tions and pressure from family and teachers can be very high, influencing the
distancing between adolescents and school. Another explanation related to the
context of this research may be that families with high SES often provide addi-
tional out-of-school support to their children, which may cause these young peo-
ple to have a more distant attitude toward school. Additionally, adolescents from
medium SES backgrounds in the Republic of North Macedonia may feel pressure
to compete with those from higher SES backgrounds. On the other hand, adoles-
cents with lower SES often view school as their only source of essential experi-
ences and social support for their development.

One of the strengths of this study is that it includes a large representative
sample of adolescents in North Macedonia, with a rigorous international proto-
col for the longitudinal HBSC study. For all scientific researchers and theoretical
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contributions, the findings of this study will serve as a guide to understanding
that teacher support, peer support, school participation, school pressure, and
socioeconomic factors are significant predictors of school satisfaction among ad-
olescents. Additionally, it is essential to highlight that this study contains sever-
al limitations. First, a self-reported questionnaire was used, which may contain
biased responses. Furthermore, psychological characteristics of the adolescents
were not considered; for example, in the group of adolescents from the low SES
stratum, there may be very talented children, among them who have reported
feeling satisfaction with school, this category may have the opposite attitude.
The questions to assess SES may not necessarily provide accurate information
reflecting the socioeconomic status, so future researchers might consider in-
cluding monthly family income.

The practical implications of these findings could be beneficial for institutions
in the country and the region with similar educational systems, as well as for
various centres focused on adolescent well-being, to stimulate a supportive ap-
proach between teachers and students, enhance peer cooperation, increase stu-
dent participation in school, and reduce school pressure by changing assessment
methods from traditional tests to presentations, team projects, and providing
various counselling services to contribute to their emotional development, espe-
cially among 13- and 15-year-old boys of both teaching language groups, Albanian
and Macedonian, as well as among adolescents with high and medium SES back-
grounds.
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OTKJIYUYBAIBE HA CPEKATA: KAKO ITOJJJPIIKATA O]
HACTABHUIIUTE 1 COYYEHUIIUTE, YYECTBOTO HA
YUYEHULIUTE U ITPUTUCOKOT Of YHWINIITHUTE ObBPCKU
JA OBJINKYBAAT YUYW/INITHATA CATUCDAKIIUJA

Kanuna Corupocka UBaHOCKa,
Illepy3e Ocmanu banaxu,
JlynjeTra Bertetn,

Nopaxum Hesupu

Kpartka coppkuHa

YUuIUIIHUOT KOHTEKCT OBO3MOKYBa Pa3Boj Ha TpaeKTopHujaTa BaykKHa 3a 3[JpaB pa3Boj Ha
ayloneciieHTUTe. VICKycTBaTa Ha MJIaIUTe BO YUMWIMIITETO CE€ TOBP3aHU CO 3aJ0BOJICTBOTO
U TIPUBP3aHOCTa cO yuuuinTeTo. OgpenyBaukuTe (PaKTOPU KOU I'o 3rojIeMyBaaT 3ajI0BOJI-
CTBOTO BO YUWJIMILITETO IMPUIOHECYBAaT 3a 3[paBjeTo Ha ajiojieCleHTUTe U aKaJeMCKUTe
IIOCTUTHYBakba. 3aToa, 11eJITa Ha OBa UCTpaKyBalbe e Ja ce TPeIBUAN 3aJ0BOJICTBO O] YUU-
JINILIITETO BP3 OCHOBa Ha IOJJPIIKATa O] HACTaBHUIIMTE, IOJIPIIKATa O COYUYeHUIIUTE,
YUeCTBOTO BO VUWIMIITETO U IIPUTUCOKOT O YUMJTUIIHUTE 3aaaun. [IpeBuyBaun Ha 3a10-
BOJICTBOTO O] YUWJIMIITETO Ce TOJIPIIKATa OJ HACTaBHUIIUTE 1 COYUEHUIIUTE U YUECTBOTO
BO VUMJIUIIHUTE aKTUBHOCTU. [IpruMepoKoT ce coctou of 5144 ayioneciieHTH Ha BO3PacT O]
11, 13 u 15 rogunu on, CeBepHa Makegonuja. Criopep 1iosnot, 48,4% ce MmoMuuiba, a 51,6% ce
IeBojunba. Criope]l HACTaBHUOT ja3uk, 66,6% of ajoseciieHTUTe BKJIyUeHU BO CTyaujaTa
yJaT Ha MaKeJOHCKU jasuK, a 33,4% Ha ajibaHCKU ja3suK. buHapHa perpecuja Oellle UCKOPU-
CTeHa 3a Jia ce MpeJBU/IM 3a/I0BOJICTBOTO Off yurauiITeTo. [logapiikara oy HaCTaBHUITUTE
U COYUEHUIIMTEe U TIPUTHUCOKOT Of YUWIMIITHUTE 3a7aun objacHyBaaT 31% oj BapujaHcaTa BO
3aJ/I0BOJICTBOTO O]l YUW/IMIITETO Kaj ajjojieciieHTUTe. Haomure o1 oBaa cTyAuja ja MCTaKHY-
BaaT BayKHOCTA Ha ITOJIPIIKATa O HACTABHUIIUTE, COYYEHULIUTE, YUECTBOTO BO YUMJTUIIITE-
TO Y MPUTUCOKOT OJI VUWIUIIHUTE 3a7jaull Kako (haKTOPU KOU 3HAUUTETHO I'0 3rojieMyBaaT
3aJ/I0BOJICTBOTO BO VUWIHIITETO, IIITO YKa)KyBa Ha ITOTpebaTa eJIlyKaTOpUTe U KpeaTopuTe Ha
ITOJTUTUKUTE [Jla HaBJIe3aT I10J1JTab0K0O CO KOHKPETHU MeXaHU3MHU, TIPEKY Kou oBHe (haKTopu
ITPOMOBMpAAaT IMTOBUCOKHU aKaJeMCKHU JIOCTUTHYBaha U OIIlTa JoOpocoTojoa.

KnyuHu 300poBH: 3ag0BOJCIBO 0g YUUAUWULETLO, U0GGPWKA HA HACUAaBHUUUTIe, COYUeHUK,
uoggpwika
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CEH3UTUBHOCTA HA ITPOLJECUPAILE HA CEH30PHU
OPA3BbH 1 MOJEJIOT HA I'OJIEMUTE IIET KAJ CTYJEHTUTE

Maja Kopy6un Kopnyka!
Hnctuutuyiu 3a ticuxonozuja, Punozogcku paxyniveit so Ckotije
YHusepsutueuu ,,Cs. Kupua u Mewoguj*“ so Ckotije

AnrenunHa TaHneBa Bemnrocka

HMHctuutuytu 3a uctipakysarse 8o #KUBOWHAWIA CPeqGUHA, ZpageKHUWWB0 U
enepzeuiuka, Ckotije

Kparka coppkuHa

CeH3UTUBHOCT Ha IIpoliecupame Ha ceH3opHuTe apa3ou (CIICI) mpeTcraByBa HacjieqHa
LIpTa Ha JIMYHOCTa Koja ce MaHudecTrupa MpeKy HauMHOT Ha KOj LIeHTPa/IHUOT HEPBEH CH-
CTeM Tt Ipoliecrupa HaJBOPENIHUTe U BHATPEUIHUTe ceH3opHu uHgopmMmaruu. Taa ce ofiHe-
CyBa Ha OCeT/INBOCTa Ha MHAMBUAyaTa Ha pa3/InuyHu Apa36u, Hej3uHUTEe eMOL[MOHaIHH!, KOT-
HUTUBHU U1 OMXejBUOPAIHU PeaKIuu, 1J1ab0KOTO KOrHUTHUBHO IIpoliecrpaihe Ha Jpa30ure u
eMIIaTUYHOTO ofiHecyBame. Ce cMeTa JeKa UHJUBUIyUTe co BUcOK crerneH Ha CIIC]l umaat
BUCOKa CEH3UTUBHOCT, OJHOCHO JIeKa ce BUCOKO ceH3uTuBHU nuuHocTu (BCJI). ABTOpKa-
Ta EsiejH ApoH, Koja ja ucTpaskyBa oBaa IIpTa, TEPMUHUTE CEH3UTUBHOCT Ha Ipollecupame
Ha CEeH30PHUTE NIPa30U U BUCOKO CEH3UTUBHA JIMYHOCT T KOPUCTU CUHOHUMHO. McTpaxky-
BameTO ja UCIUTYBa ITOBP3aHOCTa MOMer'y BUCOKO ceH3uTuBHaTa mudHocT (BCJI) u dakro-
puTe Ha JIMYHOCT BO paMKU Ha MoJiesIoT Ha rojieMuTe MeT: eKCTpaBep3uja, HEBPOTULIM3aM,
OTBOPEHOCT KOH UCKYCTBO, CJIO}KYBakhe U coBeCHOCT. [I[puMepoKoT e coctaBeH oj1 204 ucnu-
TaHULIM, CTYIEHTHU O]l CUTe UueTUupu roguHu Ha Pusmozodckuot (akyaret Bo CKorije, o1 Kou
124 ycriuTaHULIM ce off sKeHCKH, a 80 of MalllKK MojI. 3a UCIUTYBalbe Ha Bapujabmute bea
KOpUCTeHU uHCTpyMeHTHUTe: CKajia 3a Mepere Ha BUCOKO CeH3UTHMBHA JIMUHOCT U MIHBeHTap
3a rojemara reTtopka. Pesynratute nokaykyBaat feka BCJI e 1Mo3uTHBHO MOBp3aHa co He-
BPOTULIM3MOT U OTBOPEHOCTa KOH UCKYCTBO, & HeraTUBHO TIOBp3aHa Cco eKcTpaBep3ujaTa. 1
MMOKPAaj Toa IITO pe3y/ITaTuTe OJ] HEKOU MPEeTXOIHU NCTPayKyBamba MOKa)KyBaaT CTaTUCTUUKU
3HauajHa IMOBP3aHOCT ITIOMEl'Y BUCOKO CeH3UTUBHATA JIMYHOCT U (haKTOPOT CJIOKYBambe, BO
OBa HUCTpa)kyBale He ce JToOU CTAaTUCTUUKY 3HauajHa Kopesalija Mery oBuUe Bapujabiu,
Kako Hu nomery BCJI u (pakTopoT coBecHocT. ITpu aHaim3a Ha pasnukuTe Bo ogHoc Ha BCJI,
ce TIOKasyKa JleKa >KeHCKUTe UCITUTAHUIIM Ce TTOCEH3UTUBHU BO OJJHOC Ha MalllkuTe. BakBuTe
Hao[Ii MMaaT pejieBaHTHU UMIUIMKALIMK 3a pa3bupaime Ha BpcKaTa Mel'y CeH3UTUBHOCT Ha
MpolLiecrpame Ha CeH30pHUTe Apa30u U IMYHOCTA, Of Kajie ce mpeijiara IpoiipyBame Ha
CcTyaujaTa Ha TTOXeTeporeH MprUuMepoK.

KnyuHu 300pOBU: CEH3UWUBHOCW HA UPOUECUpare Ha CeH30pHuile gpasbu, BUCOKO
ceH3UTUBHA JuuHocli, Mogenoti Ha zonemutue uett

1 maja.korubin@fzf.ukim.edu.mk

-23 -



M. KOPYBUH KOPJTYKA, A. TAHEBA BEILIOCKA: CEH3UTUBHOCTA HA ITPOI[ECUPAILE HA CEH30PHU JIPA3BU I MOZIEJIOT HA
T'OJIEMUTE IIET KAJ CTYJIEHTUTE

Bosep,

KoHIIeNITOT CeH3UTUBHOCT Ha IIpoliecupame Ha ceH3opHU apas36u (CIICIH) ro
BoBefyBaaT mcuxojio3ute EmejH ApoH u Aptyp ApoH (Aron & Aron, 1979), ompe-
IIyBajK1 TO KaKO I[pTa Ha TeMIepaMeHTOT WM Ha JIMYHOCTA 3a Koja e KapakTe-
pUCTHUYHA 3TOJieMeHa OCEeT/IMBOCT Ha IeHTPAJIHUOT HepBeH CUCTeM, Io/y1aboKa
KOTHUTMBHa 00paboTKa Ha JIpa30uTe U IMTOBUCOKAa €eMOITMOHA/IHA PeaKTUBHOCT Ha
CYIITWIHU CEeH30pHU curHanu. MHAuBUAyHUTEe CO BUCOK CTeleH Ha oBaa IIpTa ce
cMeTa JleKa ce ,TIpeoceT/IUBU”, OJIHOCHO [eKa ToceflyBaaT BUCOKO CEH3UTUBHA
muuyHocT (BCJI). ABTOpUTE T KOPUCTAT CUHOHUMHO OBHE /IBA TEPMUHA: CEH3UTUB-
HOCT Ha Tpollecupamke Ha CEH30pHU pa30u U BUCOKO CEH3UTHBHA JIMYHOCT.

[ToBeKe ucrtpakyBamwa nokakysaar geka CIIC]I e moBp3aHa co BUCOKO HUBO Ha
CcTpec, UCIIPIIeHOCT, JleTipecuja, aHKCUO3HOCT, HapylllyBawkha BO CIIUEHETO, KaKo U
0CeT/IMBOCT Ha HeraTUBHU BiMjaHuja of cpequHara (Ershova at al., 2018), meryroa
U CO TIpOjaByBalbe Ha TaJIeHT BO ojipefieHa 006J1acT, ob6pa UHTYHUIIUja, BUCOKO HUBO
Ha UHTerpUTeT U KpeaTuBHOCT (Smolewska at al., 2006).

U nokpaj Toa IITO BO paMKHTe Ha oBaa 00JIacT ce CIIpOBefieHU roieM Opoj uc-
Tpa)KyBama, Cé yIITe He MOCTOM YHUBEP3a/HO IJleJUlliTe 3a MpupojiaTa Ha OBaa
upra. Crynuure co dyHKI[MOHa/IHA MarHeTHa pe3oHaHia (fMRI ctyaum) mokasky-
BaarT Jeka rmoctou Bpcka mery CIIC/] u akTuBaliiija Ha perMOHUTE BO MO30KOT OfI-
TOBOPHU 3a Tpollecupamme Ha JIpa30uTe of coliMjasiHaTa CpefuHa, eMIlaTujaTa 1
criocobHocTa 3a pediexcuja (Acevedo at al., 2017). He momasky 3HadaeH e 1ogaTo-
KoT feka CIIC]I e moBp3aHa co IJIACTUUHOCT BO OJJHECYBAHETO, KAKO OJITOBOP Ha
mpoMeHUTe BO cpefiuHaTa. OTTYyKa, KaKo pe3y/aTaT Ha MO3UTUBHOTO POJIUTEICTBO
U MOBOJIHATA KJIMMa BO JJOMOT, BaKBUTE MHIWBUIYU HMCKYCYyBaaT MOBUCOKO HUBO
Ha COLIMO-eMOIIMOHAaJIHa AobpococTojba. VMicTo Taka Kaj HUB ce 3abeserkaa U Io-
rojieM Mo3uTuBeH edeKT of] MPAKTUKYBale Ha Pa3/InyHU MCUXOJIONTKU TEXHUKU 1
nntepBeHuuu (Nonentini et al.,2018).

WHauBUIyUTe KOU Ce BUCOKO CEH3UTHMBHU MaHudecTupaaT MojiaboKu Iep-
Henuuu, Muciu u emonuu (Aron, 1997). Co 1jen ga ru onuile BUCOKO CEeH3UTUB-
HUTe TUYHOCTHU, EnejH ApoH 300pyBa 3a 4eTMpPU KapaKTepPUCTUKU: JIylabourHa Ha
Mmpollecupame, MpeKyMepHa CTUMYJ/Ialiija, eMOI[MOHATHA PeaKTUBHOCT U UYBCTBY-
Batbe Ha cyrrTwiHu apas6ou (engl. depth of processing, overstimulation, emotional
reactivity of empathy and sensing the subtle) (Aron, 2000). ApoH ja objacHyBa
IyTabourHAaaT Ha MepIuIMpamke co Toa ITo UHAUBUAyuTe co Brucok CIIC/, criope-
IIeHU CO APYTUTe WHAWBUIYU, TPMMaaT MmorojieMa KoJIM4druHa Ha UHMOpPMaIu BO
IlajieH MOMEHT U I'PajiaT MOKOMIUIEKCHU MPeKU Mer'y BakBuTe nHgopmaiuu. OBaa
criocobHOCT ce MaHUdecTupa Bo 3rojieMeHaTa KpeaTUBHOCT U TEMEJTHOCT TIPU aH-
rakupame BO Pa3/iMyHU aKTUBHOCTU. BICOKO UyBCTBUTETHATA JIMUHOCT € TIOBeKe
CKJIOHA KOH ITpeKyMepHa CTUMYJIaliija, OJIHOCHO MoBeKe CKJIOHA KOH JI0’KHUBYBaHbe
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Ha CTpec IMpeAu3BUKaH o OyyHa CpeuHU, XaOTUYHO OMKPYKyBalbe, COOUeHOCT
CO KpaTKM POKOBU WIM paboTa co TorosieMa rpyia ayre. EMoloHanHaTa peak-
TUBHOCT OuJia 3abesieykaHa Kaj BUCOKO YYBCTBUTETHUTE MHAMBU/IYU KOra ryiejiaie
CJTUKU Ha JTyI'e KOH KOU UMaJjie Mo3uTUBHYU emoumi. OipeieH! 1IeHTPU BO MO30KOT
Ha OBUe WUHIWBU/YHY, OITOBOPHU 3a eMIlaTHjaTa, MoKaskaje IorojieMa akKTUBHOCT
BO criopefidba co UCTUTE IIEHTPU Kaj MOMaJIKy YyBCTBUTEJIHUTE ToequHiu. Hajmo-
cjle, BaKBUTE WHAWBUIYU Ce TOYYBCTBUTE/IHU Ha CYIITWIHU JIpa30u, IITO 3HAYU
JleKa UMaaT IMOHU30K TIpar Ha OCeT/IUBOCT 3a Jipa3ouTe.

Kora cranyBa 300p 3a MofiesioT Ha To/IeMUTe T1eT, TOj ordaka MeT MUPOKU hak-
TOPU Ha JIMYHOCTA: eKCTpaBep3uja, HeBPOTUIIU3aM, OTBOPEHOCT KOH WCKYCTBO,
CI0KyBame U coBecHOCT. CeKoj of1 (hakTOpUTe Ha JIMUHOCTA MPEeTCTaByBa KOHTU-
HYYM TIOMery JIBa eKcTpeMa Ha ckasiata. OTBOpeHOCTa 3a MCKYCTBO Ce M3pa3yBa
MpeKy JbyOOIMMTHOCTA, UMarnuHallyjarta, kejabata U KpeaTuBHOCTa. MHIUBUIyHUTE
CO BUCOKO HMBO Ha 0BOj (haKTOp OOMUYHO Ce UCTPa)KyBauyKu, OTBOPEHU 3a HOBU
usien 1 nHoBaruu. CoBecHoCTa € (paKTOp KOj e TTOBP3aH CO BUCOK CTEeIleH Ha CaMo-
KOHTPOJIa IPU IUTaHUPakbe U ITPU OpraHu3upame Ha paboTuTe, KaKo U e(pUKacHOCT
Y TPOMUC/IEHOCT BO MPUCTAIOT KOH 1efiuTe. IHAUBUIIYUTE CO BUCOK pe3y/ITaT Ha
0BOj (haKTOp ce opraHU3MpaHu, CUCTEMATUUHU U Ce HacoueHU KoH Iienrta. Crio-
JKYBambeTO € TOBP3aHO CO MHTEePHEePCOHAINTE CIIOCOOHOCTH U Iojipa3bupa copa-
00TKa, aJITpyn3am, TOIUIMHA U OCHOBHA IoBepOa KOH JIyI'eTO, HO U TIOTYCT/IMBOCT,
TTOKOPHOCT, a UeCTO U CTaBake Ha cebe cu 1oji ipyrurte. BakBuTe MHAUBUIYHY TT0-
Ka)KyBaaT CUMIIaTHja TipeMa JIpyTuTe jylre 1 ce MOJI0TBEHU /1a TIOMOTHAT, HO UMa-
aT oueKyBame JleKa U JPYruTe JIyre ce Kako HUB U Ke UM U37Ie3aT BO MpecpeT Kora
Ke uMa notpeba ofi Toa. EKcTpaBep3uja e cTeeHOT Ha JIpYKe/byOUBOCT, TO3UTUB-
Ha eMOIIMOHAJIHOCT U OMIlITa akTUBHOCT. Ce KapaKkTepusupa co 300pJIMBOCT U CO
’Kesiba fa ce 6uie BO JIPYUITBO CO APYrH jiyre. HEBPOTUILIM3MOCT ce KapaKTepu3u-
Pa Co CKIIOHOCT KOH JIO’KUBYBale HEraTUBHU eMOIIMU U BO3HEMUPEHOCT KaKo OfI-
roBop Ha crpecHu dakropu. OBoj haKTOp e MoBp3aH Co IorojieM 6poj HeraTUBHU
eMoI[UM, Mer'y KOu 1 JTYyTWHA, Tara, cpam, BUHa, rajieme.

M mokpaj 3roieMeHHOT 6poj ucTpaskyBatba noBp3anHu co CIIC/, mery Kou u
oHUe Ko ja bapaar BpckaTa mery CIIC]] v pa3/iuuHu [IPTU HA JIMYHOCTA, MMa 3Ha-
yajHO HECOT/IacyBame Mer'y pe3y/TaTuTe off UCTpasKyBamwaTa. McTpaskyBamara 1o-
Ka’KyBaaT KOH3MCTEHTHU HAOY Kora cTaHyBa 300p 3a IOBP3aHOCTa Mel'y HeBPO-
TUIIU3MOT 1 OTBOPEHOCTa KOH MCKYCTBO CO CEH3UTHMBHOCTA Ha Mpollecrupame Ha
ceH3opHU Apa36u (Lionetti at al., 2019; Grimen & Diseth, 2016; Thorarinsdottir,
2018; Tra at al., 2022) ogHOCHO €O pacTele Ha OBUe [Ba (paKTopa Ha JIMYHOCT pac-
Te U CeH3UTUBHOCTA Kaj CTyJleHTUTe. MeryToa, JofileKa HaoAuTe 3a BpcKara Mery
HEBPOTHUIIM3MOT 1 OTBOPEHOCTA CO CEH3UTHBHOCTA HA ITPOIjecuparmke Ha CEH30pHU
Ipa3bu ce ycoryiaceHu, cocTojboaTa e MHOTY TTOKOMIUIEKCHA Kora CcTaHyBa 300p 3a
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opyrute akTopy Ha JAuMuyHocTa. VMcTpaskyBaibaTa MOKaKyBaaT Pas3/iMuHU Pe3yil-
TaTHU 3a MOBP3aHOCTa Ha CEH3UTHBHOCTA CO eKCTpaBep3ujaTa, CJIOKYBAHmEeTO U CO
coBecHocTa. Taka, ofpefieH 6Poj UCTpayKyBarba IMOKayKyBaaT IMO3UTHUBHA BpCcKa Ha
ekctpaBepsujaTa co CIIC/ (Grimen & Diseth, 2016; Thorarinsdottir, 2018; H.Tra
at al., 2022; E.Aron, 1997), nofeka momas e 6pojoT Ha OHMe KCTpa)KyBaiba Kaj Kou
e HajoeHa MOBP3aHOCT MeIr'y CoKyBameTo U coBecHocTta co CIIC]] (H.Tra at al.,
2022).

OBaa KOMIUJIEKCHOCT Ha HaoduTe HaBedyBa Ha Toa JeKa 3a moiobpo da ce
pasbepaT oBUe BPCKU MOTPEeOHU Ce [OMOIHUTEHU U MOCIOKEeHU MCTPaKyBaiba.
JInuHocTa e BO OCHOBaTa Ha rojeMm 0poj pas3iauuHy heHOMeHU BO IICUXOJIOrujaTa,
TaKa IITO Hej3MHOTO pa30upaihe uMa rojeMo 3Haueme. 3aToa 0Ba UCTPaKyBambe e
HaCoOueHO KOH ABe OCHOBHU Lienu: 1) ma ja ucnuta moBp3aHocta Ha CIICI u meT-
Te (aKToOpu Ha JTUYHOCT (HEBPOTHULIM3aM, eKCTpaBep3nja, OTBOPEHOCT KOH MCKY-
CTBO, CJIO}KYBaihe M COBECHOCT); U 2) [a MCIIUTa Jaiu moctou pasnuka Bo CIIC
Mer'y CTYyIeHTUTe U cTyaeHTKuTe. Ce mpeTmocTaByBame JeKa: 1) co 3roemMyBambe
Ha HEBPOTULIM3MOT, OTBOPEHOCTa KOH MCKYCTBO, COBECHOCTA U CJIO;KYBAHETO U CO
HaMaJjlyBaibe Ha eKcTpaBep3ujaTa Ke ce srojeMmu cterteHoT Ha CIIC; u meKa 2) cTy-
IIeHTKUTe uMaaT ImoBrucoko HuBo Ha CIIC]I criopezieHu cO CTYIeHTUTE.

MeTop

Ipumepox u tocwauka

Bo uctpaskyBameTo ydecTtByBaa 204 ucruranuiiy (61% ofl }KeHCKU I0JT), Ha BO3-
pact on 18 mo 27 rogunu (M =19.92; SD =1.43). ciuTaHULIUTE Ce CTYAEeHTU Ha CUTe
CTYIVICKU TOJIMHU BO PAMKUTE HAa OCYM MHCTUTYTH Ha Duno3odcKuoT dakyarer
Bo Ckomje (51% ce og MHCTUTYTOT 3a Icuxonoruja). [IprMepoKoT e mpurofieH, HO
XxeTeporeHocTta e obe3beieHa TTpeKy U300p Ha UCIIUTAHUIIU O] CUTe YeTHPU TOJU-
HM, KOU Jloaraat off oBeKe rpafjoBu Bo Makenonuja. CuTe MCIUTAHUIIA, BO TIepU-
O7IOT Ha UCTPa’KyBambeTo, UMaa CTaTyC Ha CTYIeHTH.

CobupameTo Ha MOJIaTOLIUTE Ce CIIPOBejie TPYITHO, BO IMpocTopunte Ha dusto-
30(bCKUOT (haKy/ITeT, KaKo U MPeKy eJleKTpoHcKaTa Tatdopma Google Forms, Bo
nepuonoT ox HoeMBpu 2023 go mapT 2024 roguHa. CuTe BKJIy4eHU CTYAEHTU BO
HWCTPa)KYBAhETO Ce COTTIacuja /ia I MOTIOTHAT MpallaTHAIMTe, HO He CUTe TU Mo-
TO/THUja 11eJI0OCHO (HEeKOUW OfI MpallajHUIIMTe UMaa HeoIrOBOPeH! Tpariiama). Bo
obpaboTKaTa Ha ToflaToIUTe Oea BKIydeHU pesynratuTte Ha 204 UCTIUTaHUIIH, O]f
MMPUUYMHA IITO TECTOBHUOT MaTepujai Kaj 7 UCIIUTAHUIIUA Oellle HellesloceH. /[BaTa
MHCTPYMEHTa Ha MCTIUTaHUIIUTe UM Oea 3ajjajieHud BO efleH HaBpart, a I[eJI0TO Te-
CTUpame Tpaelile HajMHOTY TTIeTHAeCceT MUHYTH.
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HNHucuupymenuiu

CeH3MTHBHOCTA 3a MpollecHpalbe Ha CEeH30pHU [Ipa3bu Oellle MepeHa CO
Ckasara 3a Mepeibe Ha BcoKo ceHsutuBHa mmuyHocT (The Highly Sensitive Person
Scale) og Eneju ApoH u Aptyp ApoH (Aron & Aron, 1979). CkasaTa ce KOPUCTH 3a
Mepeme Ha PeaKTUBHOCTA Ha CEeTUJTHM Apa30u (rp. ,,JJasu gecHo Te mperjiaByBaaT
CWIHU CeTUIHU IIpa30m?“), KAKO U Ha BUCOKATa CEH3UTUBHOCT (,,J]ai mpoMeHUTE
BO >KMBOTOT MHOTY Te Bo3HemupyBaat?“). Cogpsku 27 CTaBKU, a OJITOBOPUTE Ce
IlaBaaT CO KOPUCTee Ha celyMCTelleHa CcKajla Ha MTPOLIeHKA, KaJle IITO HajHU30K
pe3yiITaT IITO MOKe J1a ce mobue e 27, momgeKa HajBucoK e 189. PenujabuiHocra Ha
CKaJiaTa 3a 0BOj MIPUMEPOK M3HEeCyBa o = .82, IITO € KOMITaTUOUTHO CO Pe3y/ITaTUTe
op npyru cryguu (Bhrambhatt & Makhani, 2023; Ershova at al., 2018).

[TerTe hakTOpPU Ha JIMYHOCTA, BO PAMKHUTe Ha MojiesioT Ha rojieMure I1ieT, bea
Mepenu co MuBenTtapot Ha ronemure et (The Big Five Inventory — BFI) uuu aB-
Topu ce [lon u CpuBacraBa (John & Srivastava, 1999). OBoj UHBeHTap Ce COCTOU
on 44 TBpHema KOM ce OAroBapaar Ha IeTCTelleHa CKajia Koja M Mepu: eKCTpa-
Bep3ujaTa, HeBPOTUIIM3MOT, OTBOPEHOCTa KOH MCKYCTBO, CJIOKYBambeTO U COBeC-
HocTa. HajHUCKHOT pe3ynTaT Ha ceKoja ofj MmeTTe cKaiu e 1, mogeka HajBUCOKUOT
e 5. [IpuMepu 3a cTaBKU 3a ceKoja ckaja ce: ,Ce riegam cebecu Kako HEKOj Koj e
II0JIH CO eHepruja.” (ekcrpaBepsuja), ,,Ce rimegam cebecu Kako HEKOj KOj € HepacIio-
JIO}KeH, Ta)keH.“ (HeBpoTuiusaMm), ,,Ce riiegam cebecu Kako HEKOj Koj uMa borara
daHTasuja.” (0TBOPEHOCT KOH UCKYCTBO), ,,Ce IyemaM Kako HeKOj KOj MM IloMara
U KOj e HecebuueH KOH apyrute” (ciokyBame) u ,Ce riiegam cebecu Kako HEKOj
KOj ceKorall r'd 3aBpllyBa cBouTe oOBpcKM.“ (coBecHocT). KoeduiimeHture Ha
BHaTpeIlIHa KOH3UCTEHTHOCT Ha CKa/IMTe BO OBa UCTPasKyBalbe Cce: HEBPOTUI[3aM
a = .79, eKcTpaBep3uja o = .82, OTBOPEHOCT Ha UCKYCTBO a = .80, cjioKyBame o = .81
u coBecHOCT a = .90. BakBaTa BHaTpelllHa KOH3UCTEHTHOCT € BO COTJIACHOCT CO pe-
3yJITaTUTE OfI IPYIU ucTpaykyBama (Alansari, 2016).

[TpamajgHUKOT, KOj Oellle 3ajiajieH HAa UCIUTAHULIUTE, BKIIyUyBa ITOJAaTOLU 3a
BO3pacTa, MoJIOT U UHCTUTYTOT BO paMKU Ha Pust030(pcKUOT (haKy/ITeT Ha KOj CTY-

oupa.

PesynraTu

Op nipyuyMHa IITO TECTOT 3a UCIUTYBamkhe Ha CeH3UTUBHOCTA Ha Mpoliecruparbe
Ha CeH30PHU [Ipa30u 3a MPBIIAT ce YIIOTpeOyBa BO paMKUTE Ha eMITUPUCKO UCTPa-
JKyBambe Bo Penyonuka CeBepHa MakejoHUja, HAjIIPBUH Ce UCIIMTaa JeCKPUIITUB-
HUTE TIOJaTOId U paclipenenbara Ha JOOMeHUTe pe3yITaTu 3a BapujabIute
(CeH3UTHBHOCT Ha IIpoliecHpamme Ha CeH30pHM Apa30u, eKcTpaBep3uja, HEBPOTU-
1I1M3aM, OTBOPEHOCT KOH UCKYCTBO, CJIOKYBame U coBecHOCT) (Tabena 1). Pesynra-
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tute of TectoT lllanupo-Busik, mpukakaHu Bo TabesiaTa, yKaKyBaaT Ha Toa JleKa
He TO0CTOM HOPMaJTHO IUCTpUOyHpame Ha pe3y/iTaTUuTe Ha MEPKUTE Ha CUTEe IIeCT
Bapujabsu. ITogaToruTe 3a cute Bapujabiu MoKa)KyBaaT TeH/IeHI[1ja [a ce TPyIiu-
paat KoH IoBHUCOKUTe pesynratu. OBa e mocebGHO U3pa3eHo Kaj CeH3UTUBHOCTa Ha
IpoLecrpame Ha CeH30pHU Apa3ou (Sk = -.73), 1ITo MoKe Ja Ouje pes3yaTaT Ha Toa
IITO rojieM 6pOoj Off UCTIUTAHUIIUTE BO UCTPAKYBakhETO Ce CTYIEeHTU 110 TTCUXO0JIO-
r'vja, Kaj Kou oBaa Bapujabjia ce IpeTIiocTaByBa ieKa e Ha ITOBUCOKO HUBO.

Tabemna 1.
HeckputituusHu tiogattioyu u pactpegenbaiia Ha gobueru pesyawiaiiu 3a CIICI u 3a
tetittie (pakitiopu Ha JAUYHOCTU

CIICh E H O Cr. Co.
N 204 204 204 204 204 204
M 140.37 3.33 3.13 3.64 3.59 3.57
SD 20.20 77 .96 .69 .59 .82
Sk. -73 -1 -.35 -49 -.26 -21
Ku. 1.69 -.60 -92 -1 -52 -81
w .95 .98 .95 .97 .97 .96
p <.001 0.003 <.001 <.001 <.001 <.001
MuH. 72 1.6 1.2 2 2 1.9
Makc. 181 49 4.9 5 4.7 49

Co uen ga ce ucrura nopp3anocra Mery CIIC]I co cekoja of reTte hakTopu Ha
JIMYHOCT BO paMKU Ha MopesoT Ha rojeMmurte mner, Oemle cripoBefieH CiipMaHOB
TeCT Ha Kopesnaiuja (Tabena 2).

Tabesa 2.
ITosp3atrociu meéy CIIC]] u tiettiitie hakitiopu HA AUYHOCTU

Bapujabna CIIC[ E H (0] Cn Co
1. CIica —

2.E - 327 —

3.H Y - 42> -

4.0 21 .03 .09 —

5.Cn .03 12 .26%** .07 —

6. Co .05 1 .06 -15* -16* —

*p<.05,* p< .01, p<.001
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IobueHuTe HAOOM YKa)KyBaaT Ha IIOCTOEIhe Ha BUCOKA MMO3UTHBHA Kopesaliyja
Mer'y CeH3UTUBHOCTA Ha Mpollecrupaihe Ha CeH30pHU Apa3du CO HEBPOTULIM3MOT
(r=.47; p <.001) u co oTBOpeHOCTa KOH UCKYCTBO (r = .21; p < .01), KaKo 1 BUCOKa
HO HeratuBHa Kopenauuja Ha CIIC]] co ekcTtpaBepsujata (r = -.32; p < .001). Pe-
3y/ITaTUTE HaBeAyBaaT Ha 3aK/JIYYOKOT JeKa CO 3rojieMyBame Ha HEBPOTULIM3MOT
1 OTBOPEHOCTa KOH MCKYCTBO, KaKO 1 CO HaMaJTyBalbe Ha eKCTpaBep3ujaTa ce 3ro-
JleMyBa CeH3UTUBHOCTA Ha IIpoliecrpahe Ha ceH30pHU Apa3ou. He Gelte mobueHa
CTaTUCTUYKU 3HauajHa Kopenaiuja mery CIICI co dakTopurte coBecHocT (r = .03;
p > .05) u cinoxyBame (r = .03; p > .05). BakBuTe Haoau [eyMHO ja IMOTBPAyBaaT
MpeTIiocTaBKaTa 1) co 3rojieMyBaibe Ha HEBPOTULIM3MOT, OTBOPEHOCTA KOH MCKY-
CTBO, COBECHOCTA U CJIO;KYBambeTO U CO HaMaIyBamke Ha eKCTpaBep3ujaTa Ke ce 3ro-
nemu crerieHot Ha CIIC/I.

Belre cripoBefieHa perpecuBHa aHaji3a BO KOja KaKO MPeauKTOPU Oea BKIIY-
yeHU caMo BapujabiuTe Kaj Kou Oelile JobueHa Kopesaliija co MOBUCOKO HMBO Ha
3HauajHoCT (p < .01).

Ce gobu Moger (Tabesna 3) KOj e cTaTUCTUUKY 3HauaeH (F = 24.55, p < .001), = .27.
Tpute mpeaukTop Bapujabiu ce Bie3eHU BO MOMEJIOT M MMaaT 3HayaeH IPUIo-
Hec KOH BapujaHcaTa. Hajromem npugoHec nma pakTopoT HeBpOTULIU3aM (B = .38,
t = 5.63, p <.001), a moToa oTBOpeHOCTa KOH UCKYCTBO (8 = .18, t = 2.99, p < .01), ma
dakTopoT exkcTpaBep3uja (B = -.17, t = -2.53, p < .05). Bapujabnute 3aemHo objacHy-
BaaT 27% of BapMWjaHcaTa Ha CEH3UTHUBHOCTA Ha Ipollecrupalhe Ha CEH30PHU [Ipas-
ou.

BakBuTe Haonu, cnopen MeprycoH, yKa>kyBaaT Ha BUCOKa TojieMrHa Ha edek-
toT (Fergusson, 2009), 1ITO 3HaUM [ieKa MPegUKTOPCKUTE Baprjadiv uMaaT 3Hauu-
TeJIHO B/IMjaHUe BP3 KpUTepUyMcCKaTa Bapujabia, objacHyBajKu 3HauaeH el Ol
BapujaHcara.

Tab6ena 3.

PezpecusHa aHanuza HA HeBpOWUUUIMOW, ekclupasep3ujaiid U OWBOPEHOCIA KOH
ucKkycuiso kako upegukuiopu Ha CIICI]

Mopen b SE B t p
N 792 140 .38 5.63 <.001
E -4.46 1.76 -17 -2.53 .012
(0] 5.30 1.77 18 2.99 .003

CoryacHo foOveHUTe pesyiITaTd, HajaeHu ce CTATUCTUUKU 3HAuyajHU pas3/IuKU
Ha Bapujabmata CIIC]] Bo ogHoc Ha mosor (t (202) = 4.92; p < .001), oxg Kaze LITO
IIpOU3JIeryBa JIeKa CTYOeHTKUTe MMaaT IIOBMCOKO HUBO Ha CEH3UTUBHOCT Ha ITPO-
Liecupame Ha CeH30pHU Apa30H, CIIOpeleH! CO CTYAEeHTUTe, CO LITO LIeJIOCHO ce
IOTBP/IyBa BTOpaTa XUIIOTe3a.
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Huckycwuja

CeH3UTHBHOCT Ha TIpollecupame Ha CeH30pHU Apa3bu, OJTHOCHO BUCOKO CeH3U-
TUBHA JTMUYHOCT, Ceé TEPMUHU KOU 3a MNpB nat ru Kopuctu Enen Ajpon. Cnopep Hej-
3MHaTa Teopuja, BakBaTa JMYHOCT Ce KapaKTepusupa co rojiyiaboka oopaboTka Ha
MHbOpPMAaIKY, UHTEH3UBHA €MOITMOHA/IHA PEAaKTUBHOCT U BUCOKA CEH3UTUBHOCT
Ha CeH30pHU Apa36u of oKoiuHata. OBUe juilia TToJIeCHO ce BO30yjlyBaaT Kora ce
M3JI0KEHU Ha CTPECHU CUTYAlIMU U TIOTPEOHU UM Ce TOJ0JITY MePUOAU Ha OJMOP
CO 11eJ1 la ce CIIpaBaT CO IPeOoNToBapyBawmeTo Off oKonruHaTta. CeH3UTUBHOCT TU
MpaBU eMITaTUUHU U UTaO0KO pedieKCUBHU, HO M TMOJIJIOKHU Ha aHKCHUO3HOCT
KOTa ce U3JI0;KeHU Ha CUTYaLU CO MHTeH3UBHU cTUMy/Iaumu (Aron, 1997).

[lenTa Ha UCTpa>KyBamweTo Oellle fja ce MPOBEPH Jlaiv TIOCTOU MOBP3aHOCT Mery
BHUCOKO CEH3UTHBHATa JIMYHOCT U MoOJIeZIoT Ha TojieMUTe TIeT, KaKo U Jajdu CTy-
neHTkuTe uMmaatT noBucok creneH Ha CIIC/I o crynenture. [IpBaTa xunoresa fe-
JIYMHO Cce TIOTBPZIM, BO AeJIOT KOj ImpeaBUe Mo3uTuBHa rmosp3aHocT Mery CIICII co
HEeBPOTULIM3MOT U OTBOPEHOCTa KOH MCKYCTBO, KAKO U HeraTMBHAa MOBP3aHOCT Ha
oBaa Bapujabsia co haKTOpOT eKcTpaBep3uja.

Kora cranyBa 3600p 3a nmoBp3aHocta mery CIIC/] 1 HeBpOTUIIM3MOT, JOOHMEHUTE
Hao/IM KOPECIIOH/IMpaaT Co OHUe O] IIPEeTXOJHUTe UCTpa)KyBama (Lionetti at al.,
2019; Grimen & Diseth, 2016; Thorarinsdottir, 2018; Tra at al., 2022). CeH3uTHUB-
HOCTa Ha TIpoliecupame Ha CeH30pHU NIpa30y U HEBPOTUITM3MOT JieJiaT HEKOU 3a-
eTHUUKU KapaKTepPUCTUKU. BUCOKO CEH3UTUBHUTE UHIUBUJIYU, KAKO U OHUE KOU
ce KapaKTepusupaaT CO BUCOK CTelleH Ha HeBPOTHUIIM3aM, pearupaar MpeTa3iuiBo
U IIPOMUCJIEHO BO MPHCYCTBO Ha HOBHU Apas6bu (Smolewska at al., 2006). Bunejku
BCJI ce moBeKe cBeCHU 3a OTIKPYKYBAHETO M HUBHUOT HEPBEH CUCTEM TOJIECHO Ce
B030ymyBa, 6u ce ouekyBasio BCJI ga pearupaaT Ha BakoB HauuH. MeryToa, mmpeT-
TUIa3/TMBOTO U BO3/IP;KAHO OJfHECYBame He Tofpa3bupa JleKa CeH3UTUBHUTE JIyle
ce TUIANUIMBU TI0 TIPaBWIO WIM Ce CO BUCOK CTelleH Ha HeBpoTulm3zaM (Aron &
Aron, 1997). Estlex ApoH Har/acyBa fieKa Bo30ymaTa Kaj CeH3UTUBHUTE UHANBUIYU
He Tpeba /ia ce MoucToBeTyBa co cTpaBoT. Criope]i Hea, CTPaBOT TPeIU3BUKYBa
BO30yzia, HO TOa TO MpaBaT U JPYI'M eMOIMU KaKo PajocTa, JbyOOIMTHOCTA, JTy-
tuHaTa (ApoH, 2021). McTo, HEBPOTULIM3MOT Kaj MHOUBUAYUTE MpeaBUAyBa II0-
YecTo [10’KUBYBale Ha HeraTMBHM eMOIIMU, KaKo Tara, JIyTUHA, BO3HEMUPEHOCT.
HctpaskyBamaTa MNOKa)KyBaaT [jeKa BaKBUTe eMOI[UU YeCTO Ce TIPUCYTHU U Kaj BU-
coKo ceH3uTuBHUTe MHAUBUIOYM (Yano, Kase, & Oishi, 2019). EgHo obGjacHyBame
3a 3auecTeHOCTa Ha oBUe emoluu Kaj BCU e Toa fieka Tue jecHO ce TperlaBeHu
O] OHA IITO Ce C/Iy4yBa BO CpeJIuHaTa, KaKo U OJi COTICTBEHUTE eMOLIUU U MUCJIU.
HapnBopenHuTe haKTopu U cpeJluHaTa MoBeKe BjvjaaT Kaj oBue uHauBuayu. Om-
KpPY’KEeHM CO HeraTHMBHAa CpeJinHa, Koja He e CTUMYJIaTUBHA M TOAJp/KyBadKa, Ou
Cce OUeKYBa/Io BAKBUTe MHIUBUIIYU TIO/IECHO Jla [OKUBYBAaaT HETAaTUBHU €MOILIUU.
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C/IuYHO Ha HEeBPOTULIM3MOT, JOOMEHNTe HAaogu 3a IOBP3aHOCTAa Ha OTBOPEHO-
cta KoH uckyctBo u CIIC/] ncTo Taka ce Bo COIJZIaCHOCT CO OHHeE Off JInTepaTyparTa
(Lionetti at al., 2019; Grimen & Diseth, 2016; Thorarinsdottir, 2018; H.Tra at al.,
2022). Jla ce 6ume oTBOpeH KOH MCKYCTBO HaueJIHO 3Hauu fa ce Ouje OTBOPEH 3a
HOBM IIPeIU3BULIM, J1a Ce UCTPa)KyBaaT HOBU KOHLIENTH U Ja Ce corjieyBaaT HOBU
nepcriektuBu. Co orsyieq Ha Toa mwto BCH ro nckycyBaaT cBeTOT Ha MHTEH3UBEH U
Ha IMHAMUAUYeH HaulH 1 MaHuQeCcTUpaaT BUCOKO ITOUNTYBalhe Ha yOaBUHATAa LITO
I'l OIIKPY>KyBa (ApoH, 2021), 61 ce ouekyBajio OBUe MHIUBUAYH JIa Ce IIOOTBOPEHNU
1 KOH MCKYCTBaTa BO CpeduHaTa IITO I'M OIKPY’KYBa.

Hopeka pesynaTatuTe 3a IIOBP3aHOCTA, CEH3UTHMBHOCTA Ha IIpollecHpare Ha
CEeH30pHU Apa3du co HEBPOTULIM3MOT 1 OTBOPEHOCTa KOH UCKYCTBO KOPEeCIOHIN-
paaT BO MOBEKETO HMCTPa’KyBaka, Pe3y/ITaTUTe 3a ITOBP3aHOCTa Ha CEH3UTHUBHO-
cTa co (haKToOpOT eKCTpaBep3rja ce MoBeKe KOHTPaIUKTOpHU. Taka, pe3yliTaTuTe
Ha ofpefieH OPOj UCTpasKyBarba Ce BO COIVIACHOCT CO OHMe MoOMeHW BO OBa UC-
TpasKyBame, OJHOCHO IMOKa’KyBaaT CTAaTUCTUYKMU 3HadajHa M HeraTMBHAa BPCKa Ha
ekctpaBepsujaTta co CIICH (Grimen & Diseth, 2016; Thorarinsdottir, 2018; Tra at
al., 2022; Aron, 1997). MeryToa, HocTojaT KUCTpa)KyBatha Kajie IITO He e HajmeHa
BakBa noBp3aHocT (Bhrambhatt & Makhani, 2023; Lionetti at al., 2019).

W mokpaj mpeTiocTaBKuTe, He 6ea MOoOMEeHU CTAaTUCTUUKY 3HaUYajHU Kopesalun
Ha CIIC]] co cioKyBamheTo U CO COBECHOCTA, IIITO IIOKa’KyBa JieKa CeH3UTUBHOCTA
He e IIOBp3aHa CO Toa Ja/Ii MHOUBUAVUTE ce CcOopabOT/IMBY, aJTPYUCTH, OaIu
rpajaT TOIUIM pejiallii KOH ApyruTe OasupaHu Ha JoBepba, HO, MCTO TaKa, Jaiu
MaHMpecTUpaaT NOKOPHOCT U Jlajii Ce CcTaBaaT cebecu Ha IOHUCKO CKaJIuIO BO
ogHoc Ha papyrute jyre. CeH3UTUBHOCTA He 3aBUCHU HU O]l TOa Jajid JIMYHOCTA
ce KapaKTepusHupa CO BHMCOK CTeIleH Ha CaMOKOHTPO/a, cO e(PUKACHOCT U CO
ITPOMMCJIEHOCT BO IIPUCTAIIOT KOH LIeJIUTe.

Cropeql HaoauTe Off perpecuBHaTa aHajau3a (aKTOPUTE HEeBPOTULIM3aM,
OTBOPEHOCT Ha MCKYCTBO M €KCTpaBep3Uja ce 3HauajHu NPeJUKTOPU 3a TOa KOJIKY
e HeKOj UyBCTBUTE/IEH Ha CeH30PHU Ipa3bu 1 Kou BJMjaaT Bp3 MaHUpeCTUpambe
Ha CEeH3UTMBHOCTA Ha pa3/IMYHM HauuHU. MeryTtoa, camMara CEH3UTUBHOCT MOKe
Ia Oue KoMITJIeKceH (peHOMEeH KOj BKJTydyBa pas3/IMuHY OMOJIOIIKY, KOTHUTUBHU U
€MOI[MOHAJIHU IIPOLIeCU, KOH € MOTPeOHO JOIMOIHUTEHO Ja Ce UCTPasKar.

CoryracHO CO pe3y/lITaTUTE Off UCTPaKyBaheTo, })KEHCKUTE UCIIMTaHUIIN [TOKaKy-
BaaT MOBHCOKM BpeHOCTH Ha cKasiaTa 3a CIIC/] og MallKuTe MCIIUTAHULIY, IITO €
IMOBTOPHO BO COIVIACHOCT CO HaoAuTe U1 Ha Apyru aBTopu (Bhrambhatt & Makhani,
2023). Cenak, roTpebHa e [OMOJHUTE/IHA [T0I/Tab0oKa aHa/i3a Ha BaKBUTe HaO[H,
3eMajKyd TW OpeaBuj OMOIOIIKUTE AUCIO3ULINM, BMjaHUETO Ha COLIMjaTHO-KYII-
TypHUTE (paKTOPU, KaKO U OHME KOU ITIOTeKHYBaaT OfI [IPMMapHOTO OIIKPYKyBaibe.
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VmMajku nipeiBU7] fleka OBa e ITPBO UCTPaskyBae 3a MOBP3aHOCTa HA CEH3UTUB-
HOCTa Ha Ipollecupame Ha CeH30PHU /Ipa3ou co hakTopuTe Ha JIMUHOCT Bo CeBep-
Ha MakejoHUja, MOTPEOHO e TojIeTa/THO [a Ce UCIUTAaT BaKBUTE OJJTHOCHU, KaKO 1
Bpckarta Ha CIIC]] co cpeguHCKUTe BiMjaHMja.

Op roneMa Ba;KHOCT € pa3BUBabe Ha CBECHOCT 3a Pa3/IMKUTe BO BOCIIpUeMahe-
TO Ha Apa3bure u Bo yHKIIMOHUpameTo Ha BCJI. Co orye Ha Toa LITO OJHECY-
BaleTO Ha MHIMBUJyaTa € I0j] BjijaHue Ha pa3/IndHU (DaKTOPU O]l Cpe/iuHaTa:
M3JI0KEHOCT Ha CWIHA CBeT/IMHA, OyuyHa Ccpe/iuHa, rojieM Opoj Jiyre, rorojeMa Ko-
nuurHa KodeuH, BCJI MosKaT fa ro opraHu3upaaT CBOETO CEKOjIHEBUE Ha HAaUUH
KOj Ke UM MpeIn3BUKyBa HajMasia KOMMUWHA CTPeC WIK ITPeolToBapyBambe Ha ce-
TWIaTa O] HaJIBOpeIlIHuTe pa3ou. [loHeKorail BakBUTe MHUBU YA T'O MEHAIIUPa-
aT OBOj MPOIleC Ha HeCBeCEeH HaulH, MeI'yToa, BO O/ipefIeH! CUTYaIluu € IMoTpeOHO
CBECHO Jla Cce HallpaBaT MPOMEeHH! BO CpeJINHATa W BO HAUMHOT HAa KOj ce U3BPIIy-
BaaT CeKOjaHEeBHUTE aKTUBHOCTH, CO IIeJ1 [ia Ce TIPUCIOoCOOU Ha MHIUBU/IyaTHUTE
rorpebu. BCJI ce ceH3UTUBHU Ha AeTayiv O] CpeuHaTa KOU YeCTo JPYruTe He Th
3abejie;KyBaaT. BakBaTa CeH3UTUBHOCT BO HEKOUM CUTYalUU MPpeU3BUKYBa ITOTelll-
KOTUM, MeI'yToa, MMajKu ja MpeBU]] HUBHATa IOTrojieMa ClocoOHOCT 3a pedJiek-
cuja M 3a UHTYUTUBHOCT, CEH3UTUBHOCTA BO OJIpeileHU CUTyallul MOJKe [ia TIpeT-
craByBa IpegHOCT. CBeCHOCTa 32 HAUMHOT Ha KOj (PYHKIIMOHUPAAT, Ke UM ITOMOTHe
1o7100po J1a ce 3aro3Haar U jia ce nmpudaraT cebecu, HO U Jla T 3aM03HAAT MO3U-
TUBHUTE acIleKTH Ha BUCOKATa CEH3UTUBHOCT U Jla ' KOPUCTAT BO CEKOjJIHEBUETO.

Co orneqr Ha Toa JleKa BUCOKO CEH3UTHUBHUTE JIMUHOCTU counHyBaat 20% of
omiITara mormnysaiuja (Aron, 1997), moskeaHo e U OpPYruTe jyre ga ro pasbepat
HAUWHOT Ha KOj (pYHKIIMOHWpAaT BaKBUTe MHAMBUAYU. [loTpeOHO e mmperme Ha
CBECHOCTA 33 WHIAUBUAYAITHUTE Pa3/IMK{ BO OJHOC Ha I[pTaTa CeH3UTUBHOCT Ha
Mpollecupame Ha CEH30pHU JIpa30u Mery MonIMpoKaTa IoITy/ialiyja, Kako U pa3o0-
JIMYyBaibe Ha TorpelrHuTe cakamwa U Mpepacyay MoBp3aHu CO BaKBUTE JIMUHO-
CTU.

Hajriocsie, rcuxosio3ure U MCUXOTEpParieBTUTe KO paboTaT coO BUCOKO CEH3U-
TUBHU WUHIVMBUJIYU € MOTPeOHO /la OUJAT CBECHM 3a crieludUuuHuTe 1oTpedu Ha
oBue nHauBuayu. Co3HanujaTta 3a BCJI, 6a3upaHu Ha eMITUPUCKU UCTPaAKyBamwba,
MOJKe Jla BOJIaT JI0 pPa3Boj Ha moedeKTUBHU CTPATeruu 3a CIIpaByBaibe CO CTpec,
AHKCUO3HOCT U [IPYTY MPeu3BUIIU, TIPUTOA TIOYUTYBAjKU 'O HUBHUOT eJIMHCTBEH
Y pa3jinyeH HauuH Ha Ipoliecupare nHdopMaruu. Ha Toj HauuH, ce 0BO3MOKyBa
TMOVMHKJTY3UBEH MIPUCTAI BO TICUXOTeparjaTa, Koj Ou ja sroseMust Joo6pococTojoa-
Ta U aJjanTUPaHOCTa HA BUCOKO CEH3UTUBHUTE JIMYHOCTHU BO PA3/IMUHU KOHTEKCTU.
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SENSORY PROCESSING SENSITIVITY AND THE BIG FIVE MODEL
AMONG STUDENTS

Maja Korubin Kjorluka
Angelina Taneva Veshoska

Abstract

Sensory processing sensitivity (SPS) is a hereditary personality trait which manifests
itself in the way in which the central nervous system is processing external and internal
sensory information. This character trait refers to the level of sensitivity that an individ-
ual manifests because of different stimuli, his/her emotional, cognitive and behavioral
reactions, as well as the deep cognitive processing of stimuli and empathic behavior. The
individuals with a high level of SPS trait are considered to have high sensitivity or are
highly sensitive person (HSP). The author Elaine Aron who has been researching this char-
acter trait, is using both terms interchangeably - Sensory processing sensitivity and highly
sensitive person.

The research is examining the connection between highly sensitive person (HSP) and
personality traits within The Big Five Model: extraversion, neuroticism, openness to ex-
periences, agreeableness, and conscientiousness. The sample consists of 204 participants,
students form all four years at the Faculty of Philosophy in Skopje, of which 124 females
and 80 males. For researching the variables, the following instruments have been used:
Highly sensitive person scale and Big Five Inventory. The research results show that HSP
in positively correlated with neuroticism, extroversion, and openness to experiences.
Even though some previous studies have shown statistically significant correlation be-
tween HSP and the agreeableness trait, this research has not produced statistically sig-
nificant correlation between these two variables, neither a correlation between HSP and
consciousness trait. When analyzing the differences in relation to HSP, it was shown that
women are more sensitive than men.

These findings have relevant implications for the understanding of relationship be-
tween sensory processing sensitivity and personality among students. Hence, it is suggest-
ed to extend the study to a more heterogeneous sample.

Keywords: sensory processing sensitivity, highly sensitive person, The Big Five
Model
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OEJTIY3UNUTE N XAJIYHUHAIIMUTE KAKO ABGEPAHTHH
SAKJIYUOILIN

Backa Jlemocka'
Huctuuutiyiu 3a ticuxonozuja, dunoszopcku pakyaieit o Ckotije
YHusepsuuieiu ,,Cs. Kupun u Metuoguj*“ 8o Ckotije

KpaTka coppskuHa

Hen oni coBpeMeHUTe TeOPHUM BO KOTHUTUBHATa M BO KOMITyTallicKaTa HeBpoOHayKa ja
JIloBelyBaaT BO Ipalllakbe UHTYUIMjaTa JleKa peayiHOCTa ce ,,perucTpupa’ HermocpeHo Bp3
OCHOBA Ha ceH3alluuTe o] ceH30pHUOT cucTteM. Criope/] oBUe CTOja/IUIITa, MO30OKOT € CBO-
eBU/HA ,,CTAaTUCTUUKA MalliHa“ IITO IPBEHCTBEHO ja MpelBUyBa WIU ja ,XaaylMHUpa“
peaniHOCTa, a T0ToAa ja Kopurupa Bp3 OCHOBA Ha ceH30pHaTa eBUjleHIIMja. Bo oBaa paMmka,
repiierniiyjata ce pa3dbupa Kako opMa Ha 3aKJyuyyBarbe HACOUEeHO KOH MHUHUMM3UPaHe
Ha rpelnikaTta Ha MpeaBuayBame. bes /1a HaBjieryBa BO CYIITWIHUTE TEPMUHOJIONIKA U KOH-
1ernTyaJH! IIIM3MHU, OBOj TIperjiefleH TPy UMa 3a 1iejl HaKpaTKo Ja I'h IIpeTCTaBUu Mepcrek-
TUBUTE Ha MMPEIUKTUBHOTO Koaupame, baecoBUOT MO30K 1 aKTUBHaTa uHdepeHidja U 1a
I pasriefa IoCTOjHUTe o0uau 3a objacHyBambe Ha [Ie/y3UUTe U Ha XaJIyLIUHALUUTE KaKo
abepaHTHU (bOpMU Ha 3aKjydyBame. VIMEHO, BO TPYIOT Ce 3aK/IyuyBa JeKa [e/y3unuTe U
XaJyLMHAlLMUTE MOJKe [a ce pasbepaT Kako Baprjalii Ha OIITHMAJIHOTO 3aK/IydyBambe, KOou
mpou3ssieryBaaT of HeCOo/IBeTHa MpolleHKa Ha IpelM3HOoCTa Ha CeH30pHaTa eBUJleHIrja 1
rmpuopuTe. BakKBUOT IIpuUcTall MOKe [1a PUIoHece 3a Mo11ab0K0 TEOPUCKO pa3bupaibe Ha
IICUX03UTe, KaKO U 3a AeCTUrMaTusalija ¥ 3a pa3Boj Ha MOMH(MOPMUPAHU CTpaTeruu Ha
TpeTMaH.

Knyutu 360poBH: lipeguKitiuBHoO Kogupatve, baecos Mo30K, geny3uu, XaryyuHayuu

1 vaska@fzf.ukim.edu.mk
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B. JIEIIOCKA: JEJTY3UUTE U XAJIYUUHAIUUTE KAKO ABEPAHTHU 3AKJIYYOLIN
Bosep,

[TpernemHuoT TPy ce obuayBa na ja pasbepe mu3odpeHUjaTa Mpeky mepc-
MeKTUBaTa Ha TEOPUCKUTE PAMKHU 3a MPeJUKTUBHO KoAuparme, baecoB MO30K U
3a aKTMBHa nH(pepeH1uja. [IpyKa3oT Ha MOCIeHUTE BO TIPBUOT JeJT Ha TPYIOT €
MoBeKe MHTerpaTUBEH U He HaBJIeTyBa BO CYNITWIHUTE TEPMUHOJIONTKY U KOHIIEeI-
Tya/IHU U3MU. JIOTIOTHUTETHO, pa30upameTo e MoBeKe Ha KOHIIENTYaTHO HUBO,
a TIPUKa30T Ha KOMITYTaI[UCKUTE MOJIeH, ITpe]] Cé IMTPeKy MeTO/INuTe Ha TUHAMUUKO
Kay3aJIHO MOJie/Iupae, € HaJBOp Ojf aMOULIUUTE Ha TPYAOT.

Bo BTOpUOT fes1 of1 TPyAOT ce objacHyBaaT, mpef ce, Aely3unTe U XaayluHalu-
UTe Kako obesiekja Ha MKU30(PEeHOTO PACTPOjCTBO OfT acIeKT Ha MPEIUKTUBHOTO
Kofiupame 1 baecoBroT Mo30K. [ToBTOpHO, MPUKA30T € MOoBeKe KOHIIeITyajleH 1
He HaBJIeTyBa BO MpeTIIOCTaBeHaTa CUHAMITOIATHja U Hej3suHaTa eBUleHIINja KaKo
OuMOJIONIKa UMITJIEMEHTaI1ja Ha abepaHTHOTO 3aK/IyuyBarbe.

TeopI/II/I Ha NMMpeaJuKTUBHO KOoJVpambhe U baecoB M030K - OCHOBHU KOHLEIITHN

VHTyuijaTa geKka HelmocpegHo ja BOCIIpUeMaMe peajHoCTa MPeKy CeH30pUY-
MOT Ce UMHU IIOrpelllHa Off acIlleKT Ha coBpeMeHUTe caKarba Ha KOTHUTUBHATA U
Ha KOMITyTallCKaTa HeBpOHayKa, KoM 3aroBapaart JieKa MO30KOT HajIIpBo ja IIpe-
BUIIYBa UM ja ,XaJyLUHUpa" peasHOCTa, a ITI0Toa ja KOpUrupa npeKky eBuaeHIja-
Ta Ha cerzopuymor (Clark, 2013; Friston, 2009, 2010; Pezzulo et al., 2022; Seth &
Friston, 2016; Tscshantz et al., 2023). Bo oBaa cMucjia, MO30OKOT € opraH Koj Ipefi-
BHUIIYBa U 3aK/IydyBa, oOMAyBajKu ce Ma ja MUHUMU3UPA TpelliKkaTa BO MpeaBUy-
BamheTo, KAKO pa3/irKa Ha OHa ILITO I'o OUeKyBa U Ha OHa ILITO IO UMIUIMIIpaaT CeH-
sanuuTe. MaejaTa meKka mepiierniiyjata e HeKOj BU/ 3aK/JIYUOK ja pa3paboTyBa VilITe
XenMmxosi], Koj IMuillyBa 3a IepleniujaTa Kako ,HecBecHaTa MHpepeHIuja“ 3a
OUCTA/IHUTE IMPUUMHU Ha ceH3anuuTte (von Helmholtz, 2013). BeyimHOCT MO30KOT
e BO ,lIpHa KyTHUja“ u Tpeda Jia I MPeTIIOCTaBU IIPUUYMHUTE IITO ' IIpeAu3BUKaie
censanuuTte. IIpeky yBUayBamhe Ha CTATUCTUUKUTE PEryjiapHOCTH 3a Kay3ajuTer,
MO30KOT VUl Jla T 3aK/Iy4dyBa HepLeNUUTe KaKko ,CuMysaiiija’ 3a MOKHUTE TIPU-
YMHU HAa BHECOT BO CETUJ/IATA.

3a pa3bupaibe Ha COBpeMEeHUTe MoMMaiba 38 MO30KOT KaKO CTaTUCTUUKA Malllki-
Ha, BajKHU Cce, TIpe[ Ce, TPU KOHLIeIITYaIHU ITePCIIeKTUBY KOU Ce UCIIpeIlieTyBaaT
KOHIIeIITYaJIHO 1 XPOHOJIOUIKU: IPeIUKTUBHO Koaupaibe (Bastos et al., 2012; Clark,
2013; Rao, 2005; Rao & Ballard, 1999), xuriore3ara 3a Baecos mo30k (Friston, 2008,
2012; Knill & Pouget, 2004) u aktuBHa uHcpepeniyja (Parr & Friston, 2018; Seth &
Friston, 2016).

KoHIIenToT 3a NpeJuKTUBHO KOAWpame OPUTMHAIHO Ce OfHecyBa Ha CTpaTe-
rvja 3a KOMIIpecupame mogaroiu. ITpuMmepoT Koj ro HaBeayBa Exnau Knapk (Clark,
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2013), emeH of HajBIMjaTe/THUTE KOTHUTUBHU HAYUHUIIA 3@ MPEOUKTUBHO KOIU-
pabe e cilefieH: Kora ce IIpeHecyBa CJIMKa IUTUTa/IHO, BpeOHOCTA Ha elleH ITUKCesl
HY;KHO ja IIpedBHUyBa BPeIHOCTA HAa COCEIHUTE MUKCEIU. 3SHAUUTEIHU Pa3InKU
Mery IIpeJBUAeHaTa BPeIHOCT 1 peaslHaTa BPeIHOCT MMa caMO Kora Ha CJIMKa-
Ta MMa MapKaHTHU IIPOMEHM, Ha IIpUMep Kora 3aBplilyBa efeH 00jeKT 1 MOYHYyBa
npyr. Bo oBaa cMuciia MoyKe J1a ce 3aIlITeIU IPU TPaHCMMCHjaTa aKo ce KoaupaatT
caMO 3Ha4yajHUTe OTCTaIyBakha WK IPEIIKUTE BO MIPEedBUIYBAHETO.

Enen ox Hajmo3HaTuTe 00MaM 3a IIpUMEHa Ha oBaa ,,cTpaTermja“ Ha 6MOJIOIIKa-
Ta peaJIHOCT Ha MO30KOT € MOZeJIOT 3a BU3Ye/IHO Ipolecrupate Ha Pao u bamapg
(Rao & Ballard, 1999). OBue aBTOpU TPrHyBaaTr oOji KOHCEH3YCHOTO cdaKame 3a
XyuepapxucKara opraHM3alija Ha BU3Ye/ITHUOT KOPTEKC U ITPeTIIoCTaByBaaT AeKa
IMOBUCOKUTE BU3YEIHM 00JIaCTH, KaKO Ha MPUMEpP CeKYHIapHUOT BU3VEJIeH KOp-
Tekc (V2), Ipeky moBpaTHUTE BPCKU UCIIpaKaaT CUTHA/IM KaKo IIpeBUIyBamba 3a
oueKyBaHaTa HeBpajiHa aKTMBHOCT BO IIPUMapHUOT BU3yesieH KopTekc (V1), mome-
Ka IPUMapHUOT BU3YyeJleH KOPTEKC KaKO CUTHaJI ja IpeHecyBa pe3ugyasHaTa He-
BpaJIHa aKTUBHOCT Koja He 61Jia ITpeBuaeHa, UIX IPelikaTa Bo MPeIBUAYBabeTO.
[ToBp3aHOCTa CeKakKo e IBOHACOYHA U I'PELIKUTE BO IPEeIBUAYBAKETO CIIVKAT 3a
Kanmubpupame Ha IMpeuKLnnuTe. ABTOPUTE ja TecTUpaaT XUIIoTe3aTa IIPeKy KOM-
IyTaLIMCKY MOJIe/T Ha IPeIMKTUBHO KOIUpame, OJHOCHO XHUepapXyucKa HeBpaiHa
MpesKa CO TPH CJIoja Ha MPeJUKTUBHU IMPOLIEHYBaul, TPeHHpaHa Ha [IeJI0BU Of
CIIUKM off TIpupona. MpeskaTa yCIelIHO T CUMy/Iupa obejiekjaTa Ha peLierTuB-
HO I10JIe HaJIMK Ha PeleNTUBHUTE IT0/IMiba Ha HEBPOHUTE OJI BU3YEJTHUOT KOPTEKC.
OBa e egHa oI ITONOITYy/IAPHUTE MOTBPAM KOM HaBeCTYBaaT JleKa paMKaTa 3a Ipe-
IUKTUBHO KOIMpaihe MOKebu e MpUMeH/IMBa 3a pa3bupaibe Ha MPOoLeCUpameTo
Ha pa3/IMYHUTE MOJAJIMTETH U 3a IIPOLIeCUPAKETO Ha MO30KOT BOOITILTO.

WmejaTa 3a mpeIUKTUBHO KOAUPahe BO CYIITHHA IO CyMHpa 00pa3elioT Ha Ipe-
HecyBame Ha MH(pOpMaLMKTe BO HeBpaJiHaTa eKOHOMUja. XuepapXucKoTo Mpoiie-
cUpame 3Hauu JeKa MTOBHCOKHUOT CJI0j BO XMepapxujaTa reHepupa IpeIBUIyBamba
3a BHECOBHUTE BO IIOHMCKHUOT CJIOj Ha XuepapxujaTa. BakBuTe ImpeaBuayBama ce
criopefyBaaT CO BHECOBHUTE, Ha IPUMe]P CeH30pHUTEe NH(pOpMaLIMK U pa3/InKaTa BO
ITPeIBUIEHOTO U €BUIIEHTUPAHOTO, OJJHOCHO IpellKaTta BO MpeduKIjaTa Uil BO
“U3HeHayBameTo” e mH(pOpPMalijaTa IIITO ce Koaupa, OGHOCHO ce UcIipaKa o I1o-
BHCOKHUOT CJI0j 3a JlJa ce 0OHOBU reHepaTUBHUOT MoJienl. LlesiTa e ga ce omTUMU3Mpa
reHepaTUBHUOT MOZeJI U Jla Ce aHy/JIupaaT IPelIKUTe Ha ITpeaBupyBame. IIpeky
penyLupameTo Ha ,M3HeHaJyBameTo" ce 3acHyBa eBHUIeHIIMjaTa 3a IOCTOeHe-
TO Ha TeHEepPaTUBHUOT MOJeJI, OJJHOCHO 3a ,TOYHaTa“ cuMy/jalyja Ha peayHOCTa.
Bo xmepapxucKara II0CTaBeHOCT, CEKOj CJI0j BO XHMepapxujaTa HcIipaKa Ipelikyd Ha
ITpeIuKLMja caMo 0 HeIoCPeIHO MOBUCOKUOT CJI0j, OQHOCHO ITPHMMa I'PelllKu Ha
ITpeIBUIYBale CaMo O] HEITOCPEeIHO IMTOHUCKUOT CJIOj.

-39 -



B. JIEHIOCKA: IEJTY3UUTE U XAJIYHUUHAIMUTE KAKO AGEPAHTHI 3AKJIYHYOLU

Criopeji HeKOM aBTOPHU, JTAMUHapHaTa CTPYKTYpa Ha KOPTEKCOT e OMoJIoNIKaTa
peasHOCT Ha BaKBaTa xuepapxucka opranusupatoct (Friston, 2008, 2009)?, a T.H.
KaHOHCKKM MUKpoKoia (Capone et al., 2016) ce ,MexaHHU3MOT" Ha LUPKy/IapHaTa
UTepalja Ha Ipeliky Ha IpeaBUAyBaibe U Ha mpemukiuuu (Bastos et al., 2012).
[MupaMmuganHUTe KJIETKA BO MOBPIIMHCKUTE CJI0EBU O]l TAMAHApPHATa CTPYKTypa
Ha KopTeKcoT (cioeBu II u III) ru curHanusupaar rpeikuTe Ha Kogupame 0 Ijia-
OMHCKUTe MMpaMUAATHUA KJIeTKY (cJ10j V), KoM IaK BpakaaT IMpeAuKI[UU IITO Tpeba
Ila 'Y MUHMMU3UPAaT IPelikuTe Ha KoJupame Ha MMOHUCKUTE CII0eBU Off Xuepap-
xujaTta (Bastos et al., 2012), TapreTupajku ri MHXUOUTOPHUTE UHTEPHEBPOHU LITO
Iy IIPUAPY’KYBaaT MOBPUIMHCKUTE MUpaMUAAIHU KiaeTKu (Shaw et al., 2017).

[Tpuroa, criopen dpucton (Friston, 2023), curHaau3nupameTo 0J03ropa Hago-
JTy BO XHepapxujaTta nuMa rmoBeKe MOZYJIaTOPHA yJiora, KAaKo OrpaHMdyBame Ha OHa
IIITO MO>Ke [Ia ce oOUeKyBa U olleprpa HU3 peIaTUBHO TIONTMPOKU — IIPOCTOPHU U T10-
Ionru-BpeMeHCcKU ckanu. Of Apyra cTpaHa, CUTHaJIM3UPAamkeTo OJ103710/Ia Harope
HU3 XMepaxujaTa e Mmoop30 U eKCIIUTAaTOPHO.

HeBpanHaTta JuHamMuKa Ha BAKBOTO IIpOlleCUpalme MaTeMaTHdKu MO’Ke [ia
ce cdopmanusupa npeky baecoBara Teopuja 3a 3akiydyBame. Criopen @puctoH
(Friston, 2009) ,reHepaTUBHUOT MOZeEJ € MPo0abMIMCTUUKO Mamupame, of IPU-
YUHUTE [0 eBupieHTUpaHute tnociaenuiu” (crp. 1). Tlpuroa, mpobabumucTukara
IUCTPUOYITUja, Koja ro MpeTcTaByBa IMPeABUIYBAETO 3a OHA IIITO Ce OUEKYBa, BO
cmuciia Ha bajcoBata TeopeMma Ou 6wia lUipuop, ofeKa TeplierniyjaTa, Kako bae-
COB 3aKJ/IYUOK, € IMOCTepuopHaTa JUCTPUOYIMja Koja ce JoOMBa Kora MpuopoT ce
a)Kypupa co ceH3opHaTa eBupeHiuja’. Ha npumMep (Knill & Pouget, 2004), npume-
HaTa Ha baecoBOTO NpaBUJIO Ha 3aKJTyyyBaibe 3a Mo3ulldjaTa Ha HeKoj 00jekT (X),
BpP3 ocHOBa Ha BusyenHu (V) u ayoutopHu (A) ceH3auuu 61 6usia ciaegHa:

p(V,AlX) = p(X)
p(V,4)

Kape nrro: p(X) e pyHKIIMja 3a MpropHaTa BepojaTHOCHA AUCTPUOYIIMja Ha MOK-
HU BpeJIHOCTHU 3a X, Koja ce a)Kypupa IpeKy nmpobabuimctudkara yHKIMja 3a yc-
JIOBHATa BEPOjaTHOCT, CeH3aLMUTe 3a pas3ianyHu BpegHoct Ha X p( V. AlX), map-
rUHaJIM3UpaHa MpeKy BepojaTHOCHUTE IUCTPUOYIIUY 3a CeH3aluuTe l .

['pemnikata Ha MpeBUIIYBake € pa3fiuka Mery MmpeBulyBamkeTo I/Ipétéﬁ:;opﬂa'ra
eBuzieHIja. Celak, /la/iM U KOJIKY ITOCTepUOpHaTa JIUCTPUOyIUja Ke pedieKkTu-

p(x|v,4) =

2 ®pucron (Friston, 2012) crieKyMpa U JeKa XMepapxUCKaTa apXUTeKTypa Ha MO3OKOT € HauuH 3a
MoJiefiipame Ha Kay3aJIUTeToT.

3 [IpropoT e BepojaTHOCHA AUCTPUOGYIIHja 3a TApAMeTpPUTe Ha MOJIe/IOT KOj 61 I TeHepUpaJl ITOfIaToLITe
U ce MOZlenupa Ipef Jja ce eBUAeHTHPaaT MoAaTolUTe, OJJHOCHO ceH3aluuTe. Bp3 ocHOBa Ha MoJjaToruTe
ce TIPOLIEHYBa BepoOjaTHOCTA 3a HUBHO OICEPBUPale aKo Ce MMaaT IpefABuj, MPUYNHUTE, OJJHOCHO
napaMmerpure. [eHepaTUBHUOT MOJie/l KOHEUHO Ou OWJT BEPOjaTHOCT 3a OINCepBUpalbe Ha [lafleHUuTe
MPUYMHY (TTapaMeTpy) UMajKU I'M IIPeJIBU]L OTICEPBUPAHUTE OJATOLM U BePOjaTHOCTA Ha IIPUOPUTe.
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pa ,[IoMecTyBame" Ha TIPUOPOT KOH eBHUJIeHIIrjaTa Ke 3aBUCH Off MPelM3HOCTa Ha
MPUOPOT U Ha CeH30pHUTe mHpopMaluu. MaTeMaTUUYKu, IMpeIlu3HOCTa Ha IPo-
lIeHKaTa e WHBep3Ha BPeHOCT O] BapujaHcaTa Ha Hej3uHaTa MpoOaduINCTUUKa
ouctpyouimja (Friston, 2023)*. OTTaMy, apUuTMeTHUUKaTa CpeguHa Ha [OCTEPUOP-
HaTa IUCTPUOYyIMja e eJHAKBa Ha 30MPOT Ha apUTMETUYKaTa CpeJluHa Ha IPUop-
HaTa AUCTpUOYIIMja U TpelikaTa Ha MMpeABUyBambe, MOHAepupaHa 3a COOJHOCOT
Ha MPOLIEHKHUTe 3a IMpelU3HOCTa Ha IIPUOPOT U CeH30pHaTa eBujleHIIuja (Sterzer
et al., 2018).

Mako moBeke ce 300pyBa 3a Iepiiemniiyjata Kako baecoB 3akiydyok, @pucToH
(Friston, 2008, 2010; Parr & Friston, 2018; Seth & Friston, 2016), pa3BuBajku ja
ujlejaTa 3a aKTMBHa WHQepeHIIUja, ja TTOABe/lyBa U aKildjaTa, OJHOCHO TeHepu-
pameTo Ha MOTOPHUTE JBUKeha Kako baecoBo 3akiyuyBatbe. ViMeHo, criope]i oBa
cakame, MOTOpDHUTE JIBUKEHa He ce TeHepupaaT MpeKy ,Hapegou“ Kako IITO
e KOHBEHI[MOHATHOTO caKamwbe, TYKY KaKo IpeJIBUyBama 3a CeH3alluuTe, a aK-
LjaTa e BCYLUITHOCT OOU]| 3a pefyKIlMja Ha I'pellkaTa Ha IpefBuyBame. Bo Taa
CMUCJIa, TEHEPAaTUBHUOT MO/iell He caMo IIITO Ce TPY/U /ia e MOToYHa cuMysalyja
Ha peajTHOCTa, OJTHOCHO eBUJIEeHIIMjaTa Ha CeTusIaTa, TYKY U aKTUBHO T'o ,,MOCTpu"
MMPUMEPOKOT Ha CeH3al[uu 3a Aa obe30e/in eBUjIeHIIUjaTa 3a CBOETO IOCTOEHeE.
Bo oBaa cMmmciia, MeEXaHU3MUTe 3a FeHepupame Ha Ieplierniiyjata 1 Ha akiyjaTa
(byHKIIMOHMpaAaT BP3 OCHOBA Ha KCTaTa CTATUCTHUKA Ha 3aK/TydyBatbe.

IIIn3odpeHnjaTa KAKO pacTPOjCTBO HA MPEIUKTUBHOTO KOAUPAhe

AKO X1epapxuCKOTO MPeIUKTUBHO KOAUPamke € CTpaTerwjaTra LITO ja KOPUCTHU
MO30KOT 3a Mpoliecrupaibe Ha peajIHOCTa, a baecoBaTa CTaTUCTUKA € MOJIEJIOT Ha
3aKJIydyBambe, Torall IICUXoIlaTo/IornjaTa Ou MosKesa Jia ce objacHU IpeKy abepa-
M1 BO 3aKayuyBameTo (Friston, 2023).

Ob6upaute 3a pasbupaibe Ha HIM30pPeHHUjaTa IIPeKy paMKaTa Ha XHepapXHUCKO
MPeIUKTUBHO KOAupame BO rojieMa Mepa ce CBeflyBaaT Ha objacHyBambaTa 3a Io-
3SUTUBHUTE CUMIITOMHU Ha 3o peHurjaTa, rpey cé Oeay3unuTe U XaayluHaLuNuTe,
KaKo IocJieuila Ha HapyIIeHO MOHAepupame Ha IPEelM3HOCTa Ha ITPUOPOT UJIU
rpeluikara Ha mnpeaBupayBaibe (Feyaerts et al., 2024; Friston, 2023; Sterzer et al.,
2018). ITpBuuHO ce pa3BuBa chaKameTo AeKa U Jedy3UUTe U XaJyLUHALIMUTe Cce
jaByBaaT KaKo ITOoC/Ieinlia Ha OfIlaBae Ha [ToMasia IPelM3HOCT Ha IIPUOPOT, Hac-
ITPOTU rpellikaTa Ha KoAupabe, IITO 01 3HauesIo [ieKa IorojiemMa ,, Te;KHa“ ce aBa

4 Op acrieKT Ha (bpeKBEHIIOHUCTUUKATA CTATHCTHKA WM TeopujaTa Ha Hoyman/TIupcoH, mpolieHKaTa
3a MPEIU3HOCT BO CTAaTUCTUKATA Ha 3aK/Iy4yBame MOyKe Jla ce ITOMCTOBEeTH CO CTaHJapAHaTa rpelrka
- IIoMaJia CTaHjapHa rpelllka Ha TUCTPUOYLIMjaTa HA MOCTPele Ha ojipefileHa CTaTUCTUKA BPeJJHOCTT
MMITUTALIMPA TIorojieMa JloBepOa Bo IPOLIeHKaTa 3a CTaTUCTUUKaTta BpegHocT. Ha mpumep nomarna SE 3a
IUCTPUOYIIMjaTa Ha CTATUCTUUKATA BPEJHOCT t e IIOBepojaTHO Jja pe3yITupa co oTdpiiarmbe Ha HyITaTa
XUIOTe3a.
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Ha CeH30pHaTa eBUuleHIMja, Koja e hparMeHTHpaHa U XaoTHUYHa, O6e3 orpaHUuy-
Bale Ha OueKyBamwara 0a3upaHM Ha TEepLEeNTUBHO yderhe, OJJHOCHO ONTUMU3a-
1jaTa Ha reHepaTUBHUOT Mofesl. OTTaMy, FPelIKUTe Ha Kojiupae, Kou Ou ce ur-
HOpHpasie KaKo TPUBUjaJIHU Kaj JIUIlaTa co mu3odpeHnja, ce OCHOBA 3a JIeJTy3UBHU
acouujaiuu, arnodenuja u ci. Criopesi HEKOM aBTOPU, OBa € 0cOOeHO pesleBaHTHO
U 3a ripogpomasiHaTa ¢dasa Kora 3arioyHyBa ,,/IeJTly3MBHOTO PacliojioyKeHue", u 3a-
OJsyiMTe BO CYIITUHA CTaHyBaaT oOWJ 3a ,0CMUC/TyBame" Ha abepaHTHUTEe Caylu-
€HTHOCTU U 3a ,HOBUTE 3HAUema“ KOU Ce OTUYUTYBAaT BO CEKOjIHEBUETO, a KOW,
criopef] pamMKaTa Ha MTPeIMKTUBHO KO/IMpame, Ce jaByBaaT Mmopajii CUJTHUTE TPelll-
KU Ha KOJIupame.

Enna of rmouecTuTe meny3uu Koja ce jaByBa Kaj /uiiaTa co Him3odpeHuja e 3a-
OsyziaTa ieKa HUBHUTE JIBUJKerba He ce Tipenu3Bukanu oji HuB camute (C. Frith,
2005; C. D. Frith & Friston, 2013). Criope[ repcrieKTiBaTa Ha IPeIUKTUBHO KOIU-
pame, BakBaTa Jle/ly3uja HacTaHyBa 3aToa IITO MpeJUuKIrjaTa 3a CEH30PHUTE T0-
crieIULIN Off IBI>KEhEeTo He YCIeBa J]a TH cylipecupa ceH3alunTe Ko HacTaHyBaaT
CO IBUKEHETO, IITO Pe3y/Tupa Co Trpellika Ha NpeAukiyja. OTTamy, IBKEHETO
IITO He e MPeJIBUJIEHO Ce MepIurpa Kako Mpegru3BUKaHO ,,0JIHAJIBOP" OJIHOCHO
HaMmecTo cyOjeKT, nuileTo e objeKT Ha akiujaTa. Bo Hacoka Ha oBa € U eBUJIeH-
LFjaTa IITO IMOKa)KyBa JleKa jiuiiaTa co mu3odpeHrja Kou JoKUBYBaaT J1eTy3uu Ha
KOHTPOJIa ce Toc1abu BO MPeIo3HaBamheTo Ha JUCTOP3UpPaH Bu3yesieH umbek 3a
IIBI>Kelhe Ha paKaTa CriopefileHO Co KOHTpoHaTa rpyna. MicroBpeMeHo, eBUJIeHTU-
paHo e JleKa He TIOKa)KyBaaT aTeHyrWpaHa HeBpasiHa aKTUBallja BO peJieBaHTHUTE
obJlacTu Ha mpoljecrupame, Kako pe3ylITaT Ha cebereHeprupaH roBop Win cebere-
HepUpaHU JBIKEea®, KaKo IITO e Toa CJTyyaj Co HeBPOTUITMUHATA momnysiaiuja (3a
npernen Buau Frith, 2005).

Crojanuurrero 3a cjabu MPUOPU Ce TIOTBPJIyBa U CO UCTPa)KyBarba KOU IOKa-
JKyBaaT, Ha MpUMep, AeKa JidiiaTa co mu3odpeHuja ce ,,0TIIOPHU" Ha HEKOU BU-
3yeniHU uny3uu (3a npersien Bunu Costa et al., 2023) 3a Kou ce cMeTa fieKa ce ja-
ByBaarT Iopaau jaunHaTa Ha mpuopute (C. D. Frith & Friston, 2013; Sterzer et al.,
2018). CrmabuTte mpuopu ce MOTBPAYBaaT U IIPEKY CTYAUUTE KOU MOKasKyBaaT ab-
HopmajsieH EET-ogroBop Bo 3afjaunTe KOU ja IpUMeHyBaaT napagurmMaTta mismatch
negativity, Kora Bo cepuja Ha UJIEeHTUYHU CTUMYJIYCH (Ha ITpUMep TOHOBH) Ce jaBy-
Ba ,M3HEeHa/lyBame" U CTUMYIYC KOj OTCTaIlyBa off MOBTOpyBameTo. Kaj HeBpo-
TUMWYHATa IoIMysaliija ,M3HeHaJlyBameTo" e mpuapyskeHo co EEI-mapkep Koj
UMITUIAIIAPA 3rojieMeH MpeJficBeceH HeBpasieH OJIFOBOP IITO HABOJHO yIlaTyBa Ha
rpelika Ha KoJIupamwe, Koja ITpousJieryBa off CWJIHU IPUopu 0a3rpaHu Ha MPeTXo]l-

> Efien o ipuMepuTe Ko DpUT r'i HaBeZlyBa e BCYIIHOCT CeKOjIHeBHOTO HCKYCTBO [leKa He UyBCTByBaMe
edeKT Ha CKOKOTKame aKo caMK CH IO MpaBHUMe, TOKMY 3aToa IITO CeH3alldjaTa e aTeHyupaHa o/
MpeIuKIjaTa 3a CeH30PHUTE MOCJIeIUIN O] IBWKerara. Criopes] HEKOW HaBOJU, Kaj HEKOU JIHIla CO
mu3odpeHuja 0Boj edheKT e HaMaJIeH.
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HaTa MOHOTOHA HM3a Ha cTuMysycu. Kaj muiiata co mmsodpeHuja He ce jaByBa Ba-
KOB O/ITOBOD, YIIaTyBajKu [ieKa CUTe CTUMYJ/TYCH Ha HEKOj HAUMH ce U3HeHa [yBarba,
OIHOCHO JIeKa He mocTou cuieH rmpuop (Fogelson et al., 2014; Ranlund et al., 2015;
Wacongne, 2016).

MeryToa, CTOja/IMIITETO IITO 3aroBapa cjaabu IMIPUOPU Ce KOCH CO Pe30HUParbe-
TO KOe yIlaTyBa Ha Toa [IeKa XaJyI[MHAI[UUTe ce MOoCcequila TOKMY Ha CUJTHU TTPU-
opu Ha TeHepaTUBHUOT MO/Ie]T, KOj 3aK/IydyBa Ieplieliiinja BO OTCYCTBO Ha CEH30p-
Ha eBupeHuja (Corlett et al., 2019). Ako xa/yLUHALIMUATE Ce MoCcIequlia Ha CUTHU
MpUOpPH, a [IesTly3uuTe Ha cj1abu, Torail IMOCTOM KOHTPAAUKTOPHOCT BO (haKTOT
IeKa ce jaByBaaT uecTo 3aefJHO Kako obesiekja Ha mm3odpenujata. EleH HaunH
71a ce pa3pelir KOHTPaJUKTOPHOCTA [TPOU3/IeryBa off XMepapXucKaTa opraHmusupa-
HOCT Ha MPeJUKTUBHOTO KOJMpamke 1 BO ,,yIeKCUOMIHOCTa Ha MOZE/IOT /la UMa
pasjinueH MoHep 3a Mpelr3HOCTa Ha pa3/InyHU CJIOEBU Off XuepapxujaTa. ViMeHo,
Kaj nuijata co nmsodpeHrja MOKHO e TpellkaTa Ha KoJupame a ce BpeaHyBa
KakKo IoIpelr3Ha BO IMOHUCKUTE CJIOEBU Ha XWepapxujaTa, IITO OU 3HAUesIo JIeKa
,IIYMOT* BO CEeH3al[MuTe ce Mporarupa Harope HU3 XuepapxujaTa Kako I'pelika
Ha KoJipare, OJJHOCHO 3HauajHa uH(opMallfja [ITO ITPUI0HECYBa 3a HECOO/IBET-
HO a)Kypuparbe Ha TeHepaTUBHUOT MOJIe/I, KOj IT0Toa ITPOU3BeyBa JIayKHU YBepy-
Bawa. Of Ipyra cTpaHa, Ha MOBHUCOKKUTE CJIOEBU Ofi XHUepapxujata HEeCOOBETHO
CUJIHU TIpUOPHU ja Gaecupaar rocTepuopHaTa JUCTPUOYIIMja fa OTCTanyBa off CeH-
30pHaTa eBUeHII1ja WK BO LeJIOCT Jia ja ,Xa/yliiHupa“. BakBaTa 1mocTaBeHOCT Ha
CUJTHU TPELIKU Ha KoAupaibe Ha ITOUeTHUTe HUBOA Ha KOJIUPare U CHJIHKU TPUOPU
Ha BUCOKHUTE, MHTEIPATUBHU HUBOA Ha XHMepapxujaTa UCTOBPEMEHO ITPU/I0HeCYBa-
aT 3a [ieJy31u, OJHOCHO 3a JIaJKHU YBepyBama 3a peajiHoCTa, U 3a XaTyIIMHAIIUY,
OJTHOCHO TIOT'PeIIHHU TTePLIeI[iK Ha peayTHOCTa.

HeopamHa e pa3BreHa Bapujalifja Ha MOJIEJIOT 3a XMePapXUCKO MPeaUKTUBHO
KOJ[patbe, OJJHOCHO MOJie/I Ha T.H. XMOPU/IHO MPeAuKTUBHO Koupame (Tscshantz
et al., 2023) Koj MOsKe [Ia MOHYAU ObjacHyBaibe 3a HaIJIUTe MPOMEHU BO (peHOMe-
HOJIOIIKATa pPeaIHOCT Kaj nuiiaTta co musodpenuja (Harding & Fletcher, 2024). Ha
HEKOj HauMH, OBOj MOJIeJI ja 3eMa JIoOrMKaTa Ha JIBOITPOI[ECHUTE MOJIEJTN O]f IICKXO0-
jiorujaTta, MpeTrnocTaByBajKu [iBa MOjIyca Ha MPeIMKTUBHO KOAUpambe: UTepaTUBeH
U penaTMBHO 6aBeH MOJyC Ha MHdepeHIrja, MTPeKy Koj MOCTerneHo ce a)Kypupa
reHepaTUBHUOT MOes, U T.H. aMOpTU3upaHa uHpepeHirja, OJHOCHO Op30 3a-
KJIyuyBambe Koe ce 6a3upa Ha CUTHAJIU3UPae OJI/I0/y Harope U ru MpecKoKHyBa
HEKOJIKyTe LIMKJIYCH Ha MTOBPATHO a)Kypupame. AMOpTU3UpaHaTa uHpepeHiija e
Ha HEKOj HauMH XeBPUCTHKA Koja I'M MaIllpa MOKHUTE MMPUUYMHU CO CEH30pPHUTE
MOC/IeIUIM U BO PelaTUBHO CTAOWIHU M TIPEIBUJIJINBU KOHTEKCU MOKe Op30 u
eduKacHo ga obe30enu (meplentTuBeH) 3aK/Iy4oK. [IpobneMoT co geny3uBHOTO 3a-
KJIydyBabe ITPoun3JieryBa Kora ,XeBpUCTUKUTE Ha aMOpTHU3UpaHaTa nHdepeHija
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He ce OINITUMU3MpaaT COrJIaCHO CO UTepaTUBHATA WU ,,CTaHapiHa“ nHdepeHIuja
Ha MPeIMKTUBHO Kojupamwe. OTTamy, 3aK/Ty4yBambeTo CTaHyBa PUTUIIHO U OTCTa-
IyBa o]l KOHBEHI[MOHAJTHATA PeaTHOCT.

3aksyyHo, mmusodpeHujaTa, 0COOEHO JeTy3UnUTe U XayI[UHAIIUUTEe KaKo Map-
KaHTHU o0eJiejKja Ha pacTpPOjCTBOTO, MOKe Jla ce pa3bepaT Kako mocjefuiia Ha
abepaHTHO 3aKJIydyBambe, KOe HECOOIBETHO ja IpolieHyBa MpeABUJIMBOCTA, O]l
HOCHO TIpeIIM3HOCTa Ha CeH30pHaTa eBUJIeHIIWja U orpaHudyBamaTa Bo (opMma
Ha npuopu. BpamyBamweTo Ha heHOMEHOJIOThjaTa Ha PacTPOjCTBOTO BO PAMKUTe
Ha ,Bapujalyja“ Ha ONTUMAaTHOTO 3aKJTydyBame MOKeOr MosKe J1a TIOHYu pa3ou-
pambe IITo Ke TOMOTHe 3a [IeCTUTMaTh3aiiyja v 3a YITUMAaTUBHO U3HAOTamke perle-
HHUja 3a TpeTMaH.
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DELUSIONS AND HALLUCINATIONS AS ABERRANT
CONCLUSIONS

Vaska Leshoska

Abstract

Some contemporary theories in cognitive and computational neuroscience challenge
the intuition that reality is directly “registered” on the basis of sensory input. According
to these perspectives, the brain functions as a kind of “statistical machine” that primarily
predicts or “hallucinates” reality and subsequently corrects it on the basis of sensory ev-
idence. Within this framework, perception is understood as a form of inference aimed at
minimizing prediction error. Without engaging in subtle terminological and conceptual
disputes, this review paper aims to briefly present the perspectives of predictive coding,
the Bayesian brain, and active inference, and to examine existing attempts to explain delu-
sions and hallucinations as aberrant forms of inference. Specifically, the paper concludes
that delusions and hallucinations may be understood as variations of optimal inference
arising from an inappropriate estimation of the precision of sensory evidence and priors.
This approach may contribute to a deeper theoretical understanding of psychoses, as well
as to destigmatization and the development of more informed treatment strategies.

Keywords: predictive coding, Bayesian brain, delusions, hallucinations
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TPAH3UIIUJA HA JKEHATA KOH MAJUUHCTBO -
MATPECIHHEHIINJA

Hanuena Hegenkosa'
dunosopcku pakyaiieid so Crotije
YHusepsuuieiu ,,Cs. Kupun u Metuoguj*“ 8o Ckotije

KpaTka coppskuHa

OBoj TpyZl Ma 3a 11eJI Jla T'o BOBeJle U TeMeJTHO /ia I'o OIlullle TTepUoJOoT Ha TPaH3ulirja Ha
JKeHaTa KOH MajulHCTBO (aHT.: matrescence, ogHocHO mauipecueryuja). Co e ga ce qobue
roceoridaTeH YBU/, 3a TPaH3ULMjaTa KOH MajulHCTBO, Ce 3all0YHYBa CO UCTOPUCKU IIperyie]]
U pa3BOj HA TEPMUHOT, a MOTOAa Ce pasrjieflyBaaT HM3a MPOMEHU BO pa3j/IMuHU JIOMEHM 3a
BpeMe Ha oBaa TpaH3uliuja. Ce HOTUpa AeKa ITPOMeHUTe ' OTC/IMKYBaaT CjloyKeHOoCTa U
WHTEH3UTETOT Ha IMPOLIeCcoT, [0 aHa/JIorvja Ha Mepruo/ioT Ha afioneciieHiuja. Ce qucKyTUupa
HeroBaTa pejleBAaHTHOCT BO COBpEMeEHHUTEe UCTPayKyBaa 1 ce TIOHY/IeH HACOKU U MTperiopa-
KU 3a UJTHU UCTPa)KyBamba.

Knyutu 360poBU: WpaH3uyuja Ha }eHaia KOH MAjuuHCciBo, pa3sojHa ¢asa, UpomeHu B8O
pasauyHu gomeHu, amousaieHwocl KOH getleilo U MajuuHCuBouio

! daniela.nedelkova@fzf.ukim.edu.mk
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1. HEJJEJIKOBA: TPAH3ULIMJA HA JKEHATA KOH MAJYMHCTBO - MATPECLIEHITUJA
HcTopucku nperseq 1 pa3Boj Ha TEPMUHOT Mmatrescence

Bo 1975 roguHa, [lata Padaesn (Dana Raphael, 1975), MequiiiHCKY aHTPOIIOJIOT,
r'o TIPOyYyBa JIOEHETO U TTOPOJIyBakheTO BO PA3/IMYHU KY/ITYPU U IO Kperpa TepMu-
HOT MatlipecueHyuja (matrescence, tipouec Ha CWIAHYBAE MAjKa), TIPU IITO TTOPO-
IlyBaleTO Ha MajKaTa ro U3BOjyBa KaKO 3HauaeH, pa3BOEH JKUBOTEH Mepuoj BO
KOj ce cjlydyBaaT HU3a IpoMeHu. [IpoMeHUTe He ce ojlHeCcyBaaT Ha OMOJIONIKUOT
acIeKT, TYKy ce OJIHecyBaaT Ha MPOMEHM BO CTATyCOT BO I'pyrara, eMOIMOHaJI-
HU ITPOMEHU, MeHYBame Ha (pOKyCOT Ha aKTUBHOCTUTE BO TEKOT Ha JJEHOT, KaKo 1
MMPOMEHU BO HEj3SMHUOT UJIEHTUTET U BO peJIalluUTe CO ApyruTe jyre. Bo Tpymor co
HacJsioB: ,Matrescence, Becoming a Mother, A “New/Old” Ride de Passage*, Pacdaen
ja cmopemyBa 3arajiHaTa KyJ/ITypa CO OHaa Ha OfjlaJledeHUOT BYJIKAHCKU OCTPOB
Tukomnwuja, jyrosamagHo oy ComomoHckute OctpoBu. Taa 3abesneKkyBa JieKa Kora
Ha 3araj Ke ce TTOPOAY KeHaTa, ce COOIILITYBa JeKa geiteitio ce pogu (,a child is
born“). HamecTo Toa, Bo TuKormnuja 6u pekie geka »keHaiua ce tiopogu (,woman has
given birth“). HauuHOT Ha KoOj LITO ce U3BeCTyBa HY[IU pa3/IMyHa MepCleKTUBa.
Bo Tukomnuja geteTo He e MpUMapeH, eKCKY3MBEH aKTep BO JpaMaTa Ha parame
(Raphael, 1975). HeroBara y/ora camo IIITO 3aIll0uHasia, HO 3a APYrUTe YIeHOBU Of
CEMejCTBOTO parameTo Ha JeTeTo MHUI[MPa rojiemMa IpoMeHa, OJTHOCHO CEeKOj UjleH
Mopa ia mpe3eMe HOBa WM JIOTIOTHUTEJTHA Y/IoTa KaKo pe3y/ITaT Ha HeroBOTO TpU-
cyctBo. Co fioarameTo Ha CBET Ha HOBO JleTe (HOBa JIMYHOCT) He IPeMUHyBa CaMo
TOa BO HOBa CpefiiHa CO HOBA yJiora, TYKy M MajkaTa, TaTKOTO, OpaToT, cecTpara,
6abuTe 1 JemoBLIMTE U APYTU, IpeMUHyBaaT Bo HoBa yiora (Wojtkowiak, 2020).

[Tpen BoBeiyBameTO Ha TEPMUHOT MalllpecyeHyuja, bpeMeHocTa, opojyBame-
TO ¥ MajUMHCTBOTO TIPETEKHO Ce TpPeTupaaT KaKo MeJIMIIMHCKU HAaCcTaH, a He KaKo
’KMBOTEH HacTaH BO MOIIMPOKa Icuxoconujanida cmucia (Anderson & Rutherford
2012; Glaser, 2022).

Ipyr acrieKT Ha Hej3uHaTa paboTa e BOBeJlyBalbe U Ha TEPMUHOT gyJa (doula)
BO IlleeceTTUTe roAUHU Ha MUHATUOT Bek. Pacaen (Raphael, 1975) ja medurupa my-
jlaTa Kako MPUJIPYKHUK 3a eMOI[MOHa/THa, (hr3nuKa U nHOpMaTUBHA TTOAPIIIKA,
’KeHa, Koja I TomMara Ha Jipyra >KeHa 3a BpeMe Ha [OPOJTyBaeTo U 10 TTOPO/IyBakhe-
To. JlynaTa MMa 3HauajHa yJiora Bo OJieCHYBal€e Ha TpaH3UlKjaTa KOH MajulHCTBO,
IITO e KPYI[UjaJTHO 3a JoOpococTojbaTa Ha Majkara U Ha Jereto. OBaa MoAAPIIKa
e BKOpeHeTa BO TPaJIMI[MOHATHUTE MTPaKTUKU 3a0ejie;KkaHu BO Pa3/IMUHU KYJITYPH,
Kajle [ITO UCKYCHUTE >KeHU UM TIoMaraaT Ha HOBUTE MajKU, CO IITO ce TPOMOBUpa
YYBCTBOTO Ha 3a€JIHUI[A U KOHTUHYUTET.

AKyIIIEpKUTe U [IyJIUTe UMAaT CJIMYHU JIO/HKHOCTU BO MOJIIPIIKATa Ha JKeHUTe
3a BpeMe Ha MOPOJTyBalheTo, HO HUBHUTE YJIOTU Ce Pa3/InuyHU. AKYIIEPKUTE Ce Cep-
TU(ULIMPAHU, OJTHOCHO AUTUIOMUPAHU MEOUIIMHCKU CeCTPHU-aKVIIepPKU Kou obe-
30eyBaaT MeIUIIMHCKA Hera 3a OfIp;KyBakbe Ha (pU3UUKOTO 37IpaBje Ha MajKkaTa U
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Ha O6ebeTo 3a BpeMe Ha MOpojlyBameTo. Tre uMaar 3aBpllieHO MeJUIIMHCKa 00YKa,
KOja ce pa3/MKyBa BO 3aBUCHOCT O] 3aKOHUTE Ha KOHKpeTHa JIp/KaBa, 3a Jla Th U3-
BpIIIYBaaT HEOTIXOIHUTE MeAUIIMHCKY 3a7iaun. Of Apyra cTpaHa, IyJIuTe He BpIiaT
MeAWIIMHCKY mpolleypu. HuBHaTa riaBHa yora e ja MM IMOMOTHAT Ha POAUJIKUATE
Ila OCTaHAT CMUPEHM U J]a Ce UyBCTBYBaaT yJIOOHO, TIPEKY ITpejiyiarambe MepKU Kako
OTITUMAJTHU TIO3UIMU 32 TIOPO/IyBaibe, MacasKa, Tieliauerhe, apoMarepanyja UTH.

Mako paborara Ha Raphael e nmuoHepcka, cenak u3BecHO BpeMe Taa He J100U-
Ba MpuU3HaHMWE O]l HaydyHaTa jaBHOCT. HeKOMKy AelieHun Mo/ioifHa MHOTY aBTOPU
(Stern, 1995 criopen Hussmann 2020; Athan & Reel, 2015; Sacks & Birndorf, 2019)
MpejjiaraarT /ia ce OKUBee ropeHaBeJIeHUOT aHTPOTOJIONIKY TEPMUH CO KOj Hajco-
OJIBETHO OU Ce OIMUIIIaI0 MIaPEeHOJIUKOTO U CJIOKEHO UCKYCTBO Ha >KEHUTE BO TPO-
11eCOT Ha TPaH3ULIMja KOH MajulHCTBO.

Stern (1995) ro BoBeflyBa KOHLIETITOT MAjUUHCKA KOHCTtieayuja (aHr.: motherhood
constellation) ipu 1ITO AUWjajaTa Majka-zieTe ja pasryiefilyBa ofi acleKT Ha MeHY-
Bambe Ha UJIEeHTUTETOT Ha MajkaTta. Toj HarmacyBa Jieka MajuMHCTBOTO MTPeTCTaByBa
YHUKaTHA MCUXWYKA peopraHM3aliija, a MpOMeHUTe Ha UeHTUTETOT Ha MajKaTa
ce eflHa Of] Haj3HaUajHUTe (PU3UYKU U MICUXOJIONIKM ITIPOMEHH IIITO €/IHA jKeHa He-
Korail Ke ru goskuBee (criopeg Hussmann, 2020). OHa wmto v HoBp3yBa Stern u
Raphael e dokycoT KoH mMajkara, a He KOH fieTeTo. [loHaTamy, 1 iBaTa aBTOpU ce
OCBpHyBaaT Ha TpaHcdopMaldjaTa Ha UJIEHTUTETOT Ha MajKaTa KaKo I[eHTpajieH
acrieKT BO HUBHUTE HUCTPa)KyBamha, UCTAKHYBAjKU T'O TIPOIIECOT HA TTPOMEHU IIITO
Majkara T'l IO>KMBYBa BO CBOjaTa HOBa yJora.

Atan u Pun (Athan u Reel, 2015) ro KopuctaT TePMUHOT MaitipecuyeHyuja o
acrieKT Ha MEeHTaJIHOTO 37jpaBje Kaj MajKuTe, MPU IITO MPUOPUTET JlaBaaT Ha
CYyOjeKTMBHOTO MCKYCTBO HA MajKuTe, HUBHUTE UYyBCTBA, IMPOMEHU BO JIMUHHUOT
WUJIEHTUTET, IPOMEHM BO HUBHUOT CBETOTJIe]l M pPa3Boj Ha eroTo. CIMYHO KaKo afio-
fleclleHIInjaTa, HO BrHE3/IeHO HeKaJle OKOJIy CpefivHaTa Ha JKUBOTOT, TOA € UCKY-
CTBO Ha Jie30pUeHTaIija U peopraHu3alija obesie;kaHo co 3abp3aHu TPOMeHU BO
MoBeKe JOMEeHU: OUOIONIKUOT, MICUXOJIONIKUOT, COLIMOJIOIIKUOT U JYXOBHUOT [I0-
MeH (Athan & Reel, 2015). Of ropeHaBefieHOTO MOJKe [ia Cce 3aK/IyuM [eKa THe ja
Har/iacyBaaT IoBeKec/iojHaTa IMpUpoia Ha TTPOMeHUTe IITO T TIPeTpITyBa jKeHaTa
3a BpeMe Ha TpaH3ulfjaTa KOH MajuyuHCTBO.

3emMajku ja mpenBun paborarta Ha Raphael (1975), Athan Bo 2016 roguHa HyAou
HOBa U TpolMpeHa JedUHUIMja 3a MPOIIeCOT Ha cTaHyBame Majka. Criopeq Hea,
OBOj TIPOIIEC € pa3BoeH, BO KOj ;KeHalla UpeMuHysa HU3 ¢asuile lipeg 3a4HyBarse,
bpemeHocil U IOpogyBare, CYpozaili MajuuHcitiBo uiu Uocsojysarbe geitie, go uociii-
HawaaHuow tiepuog u toHawamy. TouHaiua goaxuHa Ha Upoyecotll e UHgUBUGYaJl-
Ha, ce 0BUIOPYBA CO ceKoe gellie U Moxe ga tipae uea xusouut! Obemoud Ha UpoMeHU
olichaka tioseke gomeHu (OUONAOWIKU, UCUXONAOUKU, COUUOIOWKU, UOAUTUUUKU U Y-
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X0BEeH goMeH) U MoxKe ga ce cliopegu co pa3sojHullie UpoMeHU Kaj agoaecuyeHyujatua.
3ZonemeHoulio BHUMAHUe KOH MajKkuitie UOWIWUKHYBA HOBU olWKpuUtiuja, og He8po-
Hayka go eKoHoMuja, U Uoggpxysa Upoyuysare Ha HOBaA 0OaAClU, UO3HAUA KAKO
WipaH3uyuja KOH MajuuHCiBo, co Witio Ou ce tipogaabouuso pasduparkeiio 3a osaa
MKusolwWHA WpaH3Uuyuja.

OBaa pedwuHuija 06e30eyBa MHK/IY3MBHA paMKa KOja Ha MajKUTe UM OBO3-
MOJKYBa /ia TU uUjleHTU(GUKYBaaT, aHaJIM3UPaaT M Jia ' yIIpaByBaaT COIICTBEHUTE
WCKYCTBA, KAKO [Ie/T Ofl eIHO /I0J/IT0 Pa3BOjHO TMAaTyBame IITO ce TTIOBTOPYBa U Ce
pa3/MKyBa Co CeKoe JieTe.

Hedunuiiuute Ha Pacaen (Raphael,1975) u Atan (Athan, 2016) raBHO ce pa3s-
JIMKYBaaT BO OICEToT U (DOKYCOT Ha MePUOOT Ha CTaHyBambe Majka. JlecduHuiiyja-
Ta Ha Padaen (Raphael, 1975) ro HarmacyBa IOCTHaTa/JIHUOT ITePUOJ U yiIoraTa Ha
CHUCTEeMUTe 3a MOJI/IPIIKA 3a HOBUTE MajKu, 0COOEHO CO TPOMOBUPatbe Ha TePMU-
HOT ,,ayna“. COpoTHBHO Ha Toa, IpolIupeHaTa gqeduHunyja Ha AtaH (Athan, 2016)
ro 3rojieMyBa OIICeroT Ha MepUofOT 3a /ia ro omndary IeJIOKYITHUOT Ipollec Ha
CcTaHyBame MajKa, Ofl MpeJl 3a4HYBambeTo 10 MOCTHATATHUOT Tepro]] U TIOHATaMY,
BKJ/IVUYBajKu ClieHapuja KaKo CyporaT MajulHCTBO U MOCBoOjyBame. AtaH (Athan,
2016), ucTo Taka, ja HarjacyBa MOBeKeJUMeH3MOHa/JIHATa IIPUPOoa Ha MPOoLecoT
Ha CTaHyBamkbe MajKa, UHTerpupajku ru OUOIONIKUTE, TICUXOJIOUIKUTE, COLUjaTHU-
Te, TIOJINTUYKUTE U JYXOBHUTe TIpoMeHU. [loTiomHuUTeTHO, ATaH ce 3ajara 3a TpaH-
suIjaTa KOH MajudHCTBO KaKo MoceOHa o01acT Ha IpoydyBambe, Cyrepupajku
IleKa 3To/ieMeHOTO BHUMaHue Ha MajKUTe JJOBelyBa 70 HOBU HAOIU HU3 Pa3/INuHU
IUCITUTUTMHY, TIOIAPKYBAjKM ja moTpebaTa 3a nmoceordaTHo pa3dbupame Ha OBOj
>KUBOTEH MepUojI.

PenpopyktuBHute rncuxujatpu Cak u bupHpmopd (Sack u Birndorf,2019)
MMaaT 3HauaeH MpUI0OHeC BO U3yJUyBatbe Ha MMPOIIeCOT Ha CTaHyBabe MajKa, ocode-
HO TIpeKy ToIy/iapu3alujaTa Ha TEPMUHOT U HETOBOTO BK/IyUdyBame BO jaBHUOT U
KJIMHUYKY Auckypc. Tue ro rpero3HaBaaTt 0BOj Mpoliec Kako 1ocebeH U KpUTUIeH
Tepuro;i Ha TICUXOJIONTKY Pa3BOoj U ja HaryiacyBaar rorpebara ol ipero3HaBaibe Ha
€MOI[MOHAJIHUTE U TICUXOJIONIKUTE TIPeIU3BULIM KOU Ce jaByBaaT BO IMPOIeCOT Ha
TpaH3UIijaTa KOH MajulHCTBO, 8 KOU UeCTO MOJKe J]a ce 3aHeMapaT BO IMCKYCUU-
Te 3a ITIOCTHATAJTHUTe UCKYCcTBa. Tue 3aeHUUKY ja oOjaByBaaT u KHUrara , Pabotuu
KOU HUKOJ He BU ZU KAXKYBA: BOgUY HU3 Bawluilie emoyuu 0og bpemeHoCtd go MajuuH-
ctiso” (anr.: What No One Tells You: A Guide to Your Emotions from Pregnancy to
Motherhood) Koja e ceoripaTeH U MMpaKTUUeH BOJINY Ha ;KEHUTE HU3 IICUXOJIOIIKUTE
npucrocobyBama Ha TpaHcgopMalijaTa KOH MajunHcTBO. OBaa KHUTa ' pasJio-
JKyBa (pasuTe Ha MajuMHCTBO BO YETUPU TPUMecedja, HYAejKu YBUI U TTPaKTUUHU
COBETHU 3a yITpaByBaibe CO IMPOMEHUTE CO KOU Ce coOouyBaaT HOBUTe Majku. [loHa-
TaMy aBTOPKUTE TO 3ar03HABaaT YUTATEIOT CO HOB KOHIIEIT, KOHIIeNTOT Ha ,,go-
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BOJIHO gobpa majka* (aHr.: good enough mother) mpakajku ropaka jieka CTpeMeKOT
KOH COBpIIIEHa WU Hajobpa Majka MojKe Ja Mpeu3BUKa HecakKaHU ITPobieMu
Kaj MajkaTta 1 Kaj meteto. EqHocTaBHO, MajkaTa Tpeba ma 6upe ,,gososHO gobpa“ u
Ila ce TPWKU 3a OCHOBHUTe (DU3UUYKU U €eMOITMOHAJIHU MOoTpebu Ha 6ebeTo. VMcTo
TaKa, BO KHATaTa ro HarjiacyBaaT 3HauemheTo Ha aMOUBaJieHIIjaTa KaKo CIIOHTaH
U TIpUpoieH OpaH Ha MajunHCTBOTO.

Pa6oraTta Ha Cak u bupHzmopd (2019) cyrepupa geka Tpeba Aa ce IIOCBETU IO-
rojieM0 BHMMAaHMe Ha OBOj ITPOIjec, He caMo O] CTpaHa Ha TICUXO0JIO3UTe U MeJu-
LIMHCKUTE JIMIIA, TYKY U BO TIONTMPOKUTE OMNIITECTBEHU CTPYKTYPU, BKITYUYBajKU '
MOJIMTUKUTE Ha paOOTHOTO MECTO U CUCTEMUTE 3a COLIMjaTHa MO JPIIKA.

TpaH3uIMja HA })KeHaTa KOH MajuMHCTBO MPETCTABEHA HU3 Pa3TUdHU
JTOMEeHU

Bo oBoj fien o1 TpyZIOT Ke 6ujat ordaTteHn MpoMeHU BO pa3jInyHU IOMEeHU BO
MepruoOoT Ha TpaH3HUIIUja Ha >KeHaTa KOH MajuMHCTBO. [loromeMo BHUMaHUE Ke
Ouie MoCBeTeHO Ha IMPOMEHHUTEe BO OMOJIOMIKUOT, TICUXOJIOIIKUOT JIOMEH U CII0Ke-
HMOT COILIUOJIOIIKU KOHTEKCT BO KOj Ce CIydyBaaT The MPOMeHU.

buosnoimku momeH

BpeMeHocTa 1 ITOPOAYBabeTO HOCAT 3HAUUTE/THU IIPOMEHHU, Of] XOPMOHAIHU IO
TeJleCHM, KOU MOKaT [a B/MjaaT Ha HUBOTO Ha eHepruja, pacliojio;KeHUeTo U 1ie-
JIOKYIIHOTO 37IpaBje. 3a BpeMe Ha OpeMeHOCTa, 3HauajHU XOPMOHAa/IHU ITPOMEHU
ro IoAApPsKyBaaT pa3BojoT Ha (heTycoT U I'o MOATrOTBYBAaT TEJIOTO Ha MajKara 3a
ropopyBame. McrpaskyBamaTa Kaj I7IoJlapyuTe YecTo CITYKaT KaKo OMOJIONIKM MO-
Ilen 3a pa3bupame Ha HEBPOEHIOKPUHUTE 1 (PU3UOJIOIIKUTE POLIeCU TIOBP3aHU
CO OpeMeHOCTa U CO MajurMHCTBOTO Kaj jyreTo. [ooBuTe cTepOUIHU XOPMOHU,
eCTPOTEeHUTE U IPOTeCTEPOHOT Ce 3roJIeMyBaar 3a Jia ce oJIp;Ku OpeMeHOoCTa, J1a ce
06e306eu Oe30emHO TTOPOAYBakhe Kaj Iiogapute 1 Kaj ayrero (Brunton & Russell,
2010; Glynn et al., 2016; Kinsley et al., 2015 cnopen Duarte-Guterman, Leuner,
& Galea, 2019). PenakcuHOT T4 ojlabaByBa JIMraMeHTUTE U 3TJI000BUTE, JIOfIeKa
ITPOJIAKTUHOT ' MOATOTBYBa IpaauTe 3a jakramnuja (Kohl, Autry, & Dulac, 2017).
[TopomyBameTo ce KapaKTepusupa co Op3 Imaj] Ha eCTPOreHOT U ITPOreCTePOHOT U
IOpacT Ha HUBOTO Ha OKCUTOLIMH IITO MHUIIMPaA KOHTpaKiuuu Ha matkara (Kohl,
Autry, & Dulac, 2017). Ilo parameTo, HUBOaTa Ha IIPOJIaKTUH OCTaHyBaaT ITIOKaueHu
3a J1a ce ofIp>KU ITPOU3BOJICTBOTO Ha MJIEKO, JTOJIeKa OKCUTOLIMHOT ITPOJIOJKYBA J1a
r'o HO/IPFKYBa JIOCHETO U MOBP3YBAKETO TTIOMery JIeTeTO U MajKaTa.

[IpudakameTo Ha OBHMe NPOMEHM KaKO IIPUPOJIeH e/l Ofl TpaH3ulidjaTa KOH
MAajuMHCTBO MOKe Jla IIOMOTHE KeHUTe [a OugaT MOHEeKHU U ITOTOIePaHTHU KOH
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cebecu 3a BpeMe Ha OBOj Tlepuo/l. 3a TojiecHa ajiarnTalifja Ha OBUe TIPOMEeHH, T10-
TpebHa e peoBHA (hU3MUKa aKTUBHOCT, YpaMHOTeKeHa MCXpaHa, MpaBWIeH Ofl-
MOP U KBaJINTETEH COH.

Ilcuxonomku JoMmeH

[NcuxomontKuTe MTpOMeHU BO TEPUOJIOT Ha TPaH3UIMja Ha JKeHaTa KOH MajuyrH-
CTBO Ce 3HAUajHU M BKJIYYyBaaT pa3IMYHU acrlieKTU Ha eMOI[MOHAIHOTO M Ha KOT-
HUTUBHOTO (DYHKIIMOHUPAaIbe.

AmbuBanieHIHOCTI BO Liepuogoil HA WPAH3UUUja KOH MAJUUHCINBO

MajuynHCTBOTO, KAKO M CUTE CJIOKEHU MCKYCTBa BO JKUBOTOT, € MellaBUHAa O]
MO3UTUBHO U HeraTuBHO (Sacks & Birndorf, 2019). Bo ncuxoaHanu3aTa TEPMUHOT
ambusaieHyuja ce KOPUCTU 3a MOCTOEHe Ha CIIPOTUBCTaBEeHU UYBCTBA KOH UCTa
paboTa (4oBeK, MpegMeTH, OOHOCH ...). Taa e 6ejier Ha YOBEUKOTO MCKYCTBO (Jones,
2023). Melani Klein cMeTa feka aMOuBajIeHTHOCTa € MHAUKATOP 3a 37IpaB JeTCKU
pa3Boj. 3a pa3nuKa of Hej3e, [Tapkep ( Parker, 1995) ja pasrnemyBa amO1UBaIeHTHO-
cTa o7 I/ieJIHa TOUKa HAa MajKUTe U TO BOBEJIyBa IMMOUMOT MAjuUHCKa amousaieHu-
Hoctu (maternal ambivalence) Kako UCKYCTBO ILITO ja U3pa3yBa JBOjHaTa >Kejiba Ha
MajkaTa fia 6uzie co CBOeTO JleTe, HO UCTOBPEMEeHO M3pa3yBajKu IO KOITHEKOT 3a
CBOj /TMueH MpocTop (pU3MUKK U eMOLIMOoHaseH mpocTop) (crmopen Pascoe Leahy,
2020). Cakc ( Sacks , 2018) 30opyBa 3a mepuo Ha TpaH3UIlIKja KOH MajuiHCTBOTO
CO IMOMOIIT Ha KOHIIETITOT Ha JIBOjHO TIPUBJIEKYBatbe U OJI0MBahe U HarjacyBa Jieka
aMmbOuBasieHIIMjaTa e Oesler Ha oBoj mepuoy. HaMmecTo fia ce ry1eyila aMOUBaIeHTHO-
CTa KaKo MCKJTYYMBO MO3UTUBHA WM HeraTUBHA 3a fieTeTo, [Tapkep ( Parker,1995)
Ha Hea I7lefla KaKO KOHCTPYKTUBHA U KpeaTUBHA CUIa BO JIMYHUOT PACT Ha MajKaTa
(crmopen Leahy, 2023). BoemHo ce KOHCTaTUpa JeKa MajurHCKaTa aMOHUBaIeHTHOCT
e IPUPO/IEH U HEOTIXO/IeH acIleKT BO ITPOIIeCOT Ha cTaHyBambe Majka (Pascoe Leahy,
2020).

AMOUBaseHTHOCTa MMa TeH|eHIIWja /ia ce T0jaBu BO 00JIacTUTe Ha >KUBOTOT
Kajle IITO MOoeIMHIINTE HajMHOTY Ce BJIOJKyBaaT (KaKo IITO ce peJlaliiy co 3HaYajHu
IIPYTY JIMUHOCTH) OUJIejKU THe BKJIyUyBaaT MOCTOjaH YMH Ha OajlaHCUpame IrmoMery
TlaBambeTO U IMPUMAaheTO.

Co Bajuauparme Ha HWCKYCTBOTO Ha Pa3/IM4YHU U CIIPOTUBCTABEHU UYBCTBA,
MajKUTe BepojaTHO Ke ce UyBCTBYBAaT IMOMAaIKy CTUTMATU3UPaHU U U30JTUPaHU U
CO TOAa BepojaTHO Ke ce MUHUMU3UPaaT 4yBCTBaTa Ha BUHA U CpaM, ITPOMOBUPajKU
eMOIIMOHAaJTHa JIoOpococToj0a 1 mo3/ipaBa U MOGYHKIIMOHAIHA CeMejHa JIMHAMU-
Ka.
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IIpomeHu 8o ugeHwuwewow

TpaH3uljaTa Ha KeHaTa KOH MajylnHCTBOTO YeCTO HOCH JjlaboKa IpoMeHa BO
uaeHTuTeToT. ;KeHuTe Mo}Ke ja ce coouaT Cco YyBCTBO Ha ryberbe Ha CBOETO jac u
Ila ce YyBCTBYBAaT HECUT'YPHO BO OJIHOC Ha CBOUTE CITIOCOOHOCTH KAKO POJIUTEIHU.
OBaa TpaHcdopmalija BKIydyBa peeBajlyaljdja Ha IIpUOpUTETUTE U peaedUuHU-
pame Ha JIMYHUOT UEHTUTET, IITO OU MapajieJTHO CO KOHLENTOT Ha UCUXOA0UKU
Mopattiopuym 3a agonecteHijaTa Ha Erikson, Kajie 111To IMyHOCTa aKTUBHO 'O UC-
TpaskKyBa U o pefeduHUpa CBOETO UyBCTBO 3a cebe (criopen Coté & Levine, 1987).

['pajiereTO HA OBOj HOB UJIEHTUTET BK/IY4yBa ITperio3HaBame KOU eJIEMEHTHU Ce
OCHOBHHU 3a UYBCTBOTO 3a ce0e U U3HAol'akhe HAaUMHU 33 HUBHO MHKOPIIOPUPAHE
BO HOBaTa yyiora Ha Majka. OBoj mpollec Ha TpaHcopMaliydja Ha UJeHTUTETOT € BO
TeK, ce pa3BHBa KaKo IIITO PacTe JIeTEeTO W IOTEHIIUjaJIHO ce MEeHyBa CO CJIeHUTE
6peMmeHocTH. HayuHMUIIUTe TIpUCTANyBaaT KOH UAEHTUTETOT Ha pa3IMUHU HAuWHH,
HO TOj TeHepaJsiHO ce caKa KaKo oluc Koj ce ogHecysa Ha cebe (aHr.: self-referential
description) u KOj ofiroBapa Ha ItpaiiameTo ,, Koj cym jac?“. Ha KOHTEKCTyaIHO COOJI-
BeteH HauuH (Ashforth et al., 2008 ciopep Spitzmueller & Matthews, 2016). OBaa
neduHUIIMjaA ja HarylacyBa eBOJTyTUBHATA U KOHTEKCTYaIHa ITPUPOa Ha UAeHTUTe-
TOT, KOja 4ecTo BKJIy4yBa ITOBeKEKPaTHHU, BKPCTEHU UIEHTUTETH KOU €BOIyHpaaT
CO TEKOT Ha BpeMeTo. [I[poMeHUTe BO UJIEHTUTETOT OapaaT BpeMe, a MUIIYBamkeTo
IHEeBHUK MOKe Jla O1jle KOpMCHA aJIaTKa, Co el IToJIeCHO Aa ce pasbepar u ga ce
rmpudaTart IIPOMeHUTe BO UIEHTUTETOT BO IEPUOJIOT Ha TPaH3UIIMja KOH MajurH-
CTBO.

KoznutuusHu tipomeHu

Bo TeKoT Ha GpemMeHOCTa WJIM II0 MTOPOAYBAETO FKEHUTE COOIIITYBaaT ITPO-
MeHHU BO KOTHUTHMBHMOT JoMmeH. TepMuHOT 6ebeliku Mo30K (baby brain) e Heme-
IUIMHCKYA TePMUH KOj ce OJIHeCcyBa Ha CYOjeKTHMBHO [I0’KMBEaHUTEe MPOMEHHU BO
KOTHUTUBHUOT JIOMEH BO IIepHOJ] Ha TpaH3UIMja KOH MajurmHcTBO. OBOj TepMUH
BO JIMTepaTypaTa MOKe Jla ce CpeTHe U KaKo IUIalleHTa-Mo30K (,placenta brain®)
(Christensen et al., 2010) M Kako MajuMHCKU MO30K (,mommy brain“) (Ellison,
2005 cmopep Miller, 2016), mito MosKe pga cyrepupa jAeKa MajuMHCTBOTO € IIpu-
Ipy;KeHo co meduruT BO MeMopujaTa, OJJHOCHO KOrHHUIIWjaTa. Bo M3MuHaTuUTe
HeKOJIKY JelleHUH, oBaa ujieja ce 30001 CO IMOMy/JIapHOCT BO MOT-KyJ/ITypara M Ha
COLIMjaJTHUTE MeIMYMM, CO MHOTY ITPUKAa3HU KOU TBPJIAT JleKa OpeMeHOoCTa U Maj-
YUHCTBOTO Ce ITPOCiefIeHd CO KOTHUTUBEH JIe(UIIUT KOj MOKe [a Tpae Co Mecellu
unu co rogunu (Miller, 2016). Ho, ce rmoctaByBa MHpallalkheTo Jajiid HaydHUTe apry-
MEHTH IOTBP/IyBaarT JieKa e HaBUCTUHA TaKa?
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Iypu no 80 % of sKeHUTe BO TpaH3UI[Mja KOH MajuHCTBO ja HaBegyBaaT 3abopa-
BeHOCTa KaKo JIoMrMHaHTHa rpoMeHa (Poser et al., 1986 criopen Brett & Baxendale,
2001), Ho BO IUTepaTypaTa ce HOTUPaHU U CJIeJHUBE Bapupaiba: MOTeIIKOTUN BO
YUTaeTO, paceaHoCT, HaMajleHa KOHIeHTpaluja, oTcyTHoCT (absentmindedness)
HaMajieHa MOTOpHa KoopAuHaluja u candHo (Parson & Redman, 1991; Brett &
Baxendale, 2001). OBue cyb6jeKTUBHU MPOLIEHKU He CeKorall ce ITOTBpAyBaaT IIpu
00HMIIOT a ce KOHCTATHUPAaaT IIPOMEHUTe CO 00jeKTUBHUTE TEeCTOBU 3a Mepeibe. [To-
Kpaj Toa, HaoAuTe Of pa3/IMUHU UCTPa’KyBaibe ce HEKOH3UCTEeHTHU. [lesl of CTyau-
UTe MOKa)KyBaaT Ie(UIUT BO KOTHUTUBHOTO (QYHKIIMOHUPAhe 3a BpeMme Ha Ope-
MeHocTa (Davies et al., 2018; Henry & Rendell, 2007), momeka apyru u3BecTyBaaT
3a mogobpenu nepgopmancu (Christensen et al., 1999 criopen Barda et al., 2021)
WIM He KOHCTaThpaaT edeKT 3a BpeMme Ha u 1o 6pemeHocta (Christensen et al.,
2010; Swain et al., 1997).

Op KIy4HO 3HaueHe e [ja ce YTBPAU Kora U BO KOU JIOMEHU Cce CJIydyBaaT OBLe
ITPOMEHM BO KOTHUILIMjaTa, KaKo 1 Kou (haKTOPU MIPUAOHeCyBaaT 3a HUB, KaKo LITO
ce KBaJIUTET Ha CIIMehe, IPOMEHH BO pacIionoykeHueTo u canuHo (Miller, 2016).

[Tokpaj MOKHUTE METOOJIOIIKKA HEeJOCTAaTOLM BO HCTPa)kyBaibaTa, I0CTOjaT
IIBe IVIaBHU IPUUYMHU 30IITO MHOTI'Y JKEHU COOMIITYBaaT KOTHUTUBHU ITOTEUIKOTUHN
3a BpeMe Ha GpeMeHOCTa U I10 ITOPOAYBaheTO, MaKo TOa € TelIKO 00jeKTUBHO [a
ce pokaske (Crawley, Grant, & Hinshaw, 2008, Cuttler et al., 2011, ctmopen Miller,
2016):

e (Cy0OjeKTMBHUTE IIPOLIEHKU Ha JKeHUTe 3a eBeHTyajIeH KOTHUTHUBEH e (ULIIT
BO IIEPUOOT Ha TPaH3UIIMja KOH MajulMHCTBO MOKe J1a OUaT Moy B/rjaHue
Ha KY/ITYPHUTE CTePEOTUITN U

e DbpemeHUTe jKeHU U KeHUTEe BO ITOCTHATAJTHUOT ITI€PUO]T MOKe BUCTUHCKU
Ila TW YBUJIAT CYIITWIHUTE KOTHUTUBHU ITPOMEHU BO CEKOjAHEBHOTO (DYHK-
LIMOHUPahe, HO OBa YeCTO He ce I0jaByBa IIPpU TeCTUpame BO Jlaboparo-
PUCKU YCJIOBU OUJIejKU TECTOBUTE HE TW OLleHYBaaT peJieBaHTHUTE KOT'HU-
TUBHU MPOLIECU U TECTHUPAILETO Ce CIIPOBEe/IyBa BO ITPEMHOTY €JHOCTaBHU
ycioBH, 6e3 BooOMUYaeHUTe IUCTPAKIUU U OOBPCKU MPUCYTHU BO CEKOj-
HEeBHUOT JKUBOT.

ConujaTHUOT KOHTEKCT U TPaH3UIMjaTa KOH MajYuHCTBO

Tpan3uijaTa Ha )KkeHaTa KOH MajuMHCTBO He Cce OJIBMBa BO BaKyyM; Taa e Jijia-
OOKO BKOpeHeTa BO COLIMjaJIHUOT KOHTEKCT. Bo Hacoka Ha mogoOpo pasbupame
Ha MepUoioT Ha TPaH3UIIMja Ha jKeHaTa KOH MajulHCTBO IOTPEeOHO e /ia ce 3eMe
ITpeBU]I TIOIIMPOKUOT COLIMjaieH KOHTEeKCT 1 ITPOMEHUTe KOU HacTaHyBaaT Co Te-
KOT Ha BpeMeTo. Bo 3emjaTa ce mpe3seMeHN YeKOpU 3a eMaHLMIIAlIMja Ha yKeHaTa
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U 3a pojioBa eflHaKBOCT. Perny6iinka CeBepHa MakejoHUja MMa YCBOEHO 3aKOHU U
TOJIMTUKY HAacOUEHU KOH YHarlpeJlyBalbe Ha MpaBaTa (BKJIYYUTETHO U CEeKCYaTHU
U PeNpoOAYKTUBHMU TIpaBa) U yUeCTBOTO Ha jKeHUTe BO cute chepu Ha OIIITeCTBO-
to. Cemnak, ocTaHyBaaT HU3a MPEN3BUIIN, KAKO Ha ITPUMEDP POJIOBU CTEPEOTUTIH,
HeeJTHAKBa pacripeiesioa Ha OOBPCKUTE OKOJIY JJOMOT U CEMEjCTBOTO, OJIP/KyBakhe
paMHOTeKa ToMery paboraTa U CEMejHHOT >KUBOT U Ap. MosKe fa ce 3abejeku
IleKa JKeHUTe ce TOJI0ITHA T'0 O/JIOKYBaaT parameTo Ha MPBOTO JleTe, a ofpelieH
6poj >KeHu omIydyBaaT U ja HemaaT Aena. Bo 1994 romuHa mpoceuHaTa BO3pacT
Ha MajKaTa IIpU paraibe Ha IIPBOTO fAeTe Omia 23,5 romunu, Bo 2004 roguna 24,8
rongunu, Bo 2014 roguHa 26,8 roguHu, momgeKa AeHec (OCJAeHUOT MoJaToK obja-
BeH Ha cTpaHaTa Ha [[p;KaBeH 3aBO/jI 3a CTaTUCTHKa ce ofHecyBa Ha 2022 roguHa)
parameTo Ha IPBOTO JleTe ce OJIoKyBa fo 27,7 roguHa. 29,4 e rmpoceyHaTa BO3-
pacT Kora >keHuTe Bo EBporickata YHuja ro mobume cBoeTo mpBo Aete Bo 2019
ronuHa (ABuUpoBUK-ByHpaneBcka, PamymoBuk u Keckunona, 2023). Bo omHoc Ha
BKYITHUOT OPOj paramwa BO 3eMjara, TpoceuyHaTa Bo3pacT Ha MajKkaTa ce 3rojieMyBa
on 25,8 Bo 1994 na 29,4 Bo 2022 ronuxa ([ps;kaBeH 3aBop 3a craTucTuka [[J3C],
2023). ABupoBuK-bByHmaneBcka u copabotHuiute (2023) 3akayyyBaaT JeKa sKeHU-
Te Bo CeBepHa MakefjoHMja paraaT CKOPO TeT rO[JUHM IOJI0ITHA Off TIOYEeTOKOT Ha
IleBefleceTTUTe TOJMHU 1 BO3pacTa Ha parame e CJIMdHa co 3eMjute Bo EBporicka-
Ta Yuuja. Jluxu (Leahy, 2023) HaBemyBa [eKa Bo3pacTa Ha Koja jKeHaTa CTaHyBa
MajKa /JTabOKO B/IMjae Ha pa3/IMYHU acleKTHU O]l Hej3SUHUOT >KUBOT, BKJTyUYBajKu
ja HejsMHaTa TCUXOJIOIIKA T00pococTojba, (DU3NUKO 3aKperHyBawbe, (DMHaHCHUCKa
aBTOHOMWUja U JOCTAITHUTE KUBOTHU U300PHU.

Bo KoHTeKCT Ha ropeHaBefleHUTE MO/IATOLM, a TJIefJaHO HU3 Mpu3MaTa Ha UC-
TOJTHYBake Ha COIMjaJTHUTE OueKyBalba 3a COO/BeTHAaTa BO3pacT Jla ce cTaHe
Majka, mo BropaTa cBeTCKa BojHa ce CMeTasio /ieka e afleKBaTHO J]Ja ce OCHOBa ce-
MejCTBO Ha BO3paCT OJ ABaeCeT TOJIUHU, HO BO TIOHOBO BpeMe, TaKBUOT U300p ce
cMeTa 3a IpeaBpeMeH WJIK 3a ITodH co npeau3Buiiu (Leahy, 2023). Ciuuto Ha Toa,
BO MOBOEHATAa epa ce CMeTasio JieKa e JIOIIHA Jla ce MMa JleTe Ha TpueceT TOJIMHU.

Co 3roneMyBatbe Ha BO3pacTa Ha yKeHaTa KoTa 3a MpBMAaT CTaHyBa MajKa ce Ha-
MaJTyBa MOKHOCTA J1a MMa ITOBeKe Jlella U CO Toa ce Oejie;Ku TPeH/ ] Ha HaMaJTyBambe
Ha rojieMruHaTa Ha ceMejcTBOTO. Bo Taa Hacoka, BpeJHOCTUTE Ha BKYITHATA CTaKa
Ha eptunureT (TDP) Koja ce cmeTa 3a XUTIOTETUUKY WIH 38 MOKeH (hepPTHIUTET U
ro mpeTcTaByBa OpOjoT Ha }KUBOPOJEHH Jlella KO Ce OUeKYBa eflHa KeHa J]a T MMa
BO TEKOT Ha Hej3MHUOT PeNpoayKTUBeH nepuos (15-49 roauHuy), IIoKkakyBaaT KOH-
TUHYUPaH TpeH/ Ha HamasyBate. PeTpocIieKTUBHO T7iefiaHo, 1o BropaTa cBeTcKa
BojHa (1948 roguna), TOP usHecyBasa 6,64 melia 1o skeHa momeKa Bo 1971 roguHa,
TDP usnecyBasna 3,0 meiia 1o skeHa, a Bo 1981, usHecyBa 2,5 meiia 1o skeHa ([Iparo-
BUK, 2004). MosKe [1a ce 3aKJIy4H JieKa TPEHOT Ha KOHTUHYMPAHO HaMajTyBame Ha
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(hepTrMTETOT € BUJIUB BO TTOC/IEIHATA JIeKaza O]l IBAeCETTUOT BeK, Kora crarl-
Kata Ha epruwauteT Bo 1999 roguHa usHecyBa 1,76, co 6iaro HaMmasyBame Ha 1,6
Bo 2002 roguna u 1,4 metia 1o >keHa Bo 2006 roguHa ([IparoBuk, 2006). CrankaTta
Ha QeprunuteT Bo 2020 roguHa MOCTUTHYBa HajHHCKO HUBO of 1,31 (ABHpPOBUK
- BynpaneBcka u cop., 2023), nomeka Bo 2022 roguna usHecyBa 1,59 ([13C, 2024).
Moske fia ce 3aKJy4u JieKa jKeHuTe Bo Pernyonuka CeBepHa MakejoHuja cé moue-
CTO OJJTyUyBaarT Jila MMaaT eJIHO [I0 JIBe Jiella.

[TocTou HayuHa /iebaTa BO OHOC Ha [O/DKUHATA Ha MEPUOAOT Ha TpaH3UIIMja
KOH MajurHCTBO. BornaBHO HAyJYHUIIMTE Ce COTJIacyBaaT JieKa TpaemeTo Ha rope-
HaBeJleHNOT Mepuo]i e UHIUBU/IYAJTHO U JleKa ce TIOBTOpyBa co cekoe nete. OTTy-
Ka, MOJKe J]a ce 3aK/Ty4u JleKa KeHaTa TIOMUHYBA ITOMaJl fiefl off PEITPOJIYKTUBHUOT
Tepuo;i BO parame U BO BOCIUTYBaMhe Jielja v MoMaaKy (hpeKBeHTHO IO TIOMUHYBa
OBOj TIpolleC Ha TpaH3WIWja, 3eMajKu TU TPeJIBUJ] CTAallKuTe Ha (DepPTUIUTET O]f
1948 no 2022 roguHa Bo MakemoHuja.

[Tokpaj colujayiHuTe OUeKyBama U MPOMeHaTa Ha KyJATYPHUTE HOPMU, Ha OfI-
JIyKaTa 3a TUlaHWpalbe Ha CeMejCTBOTO BIIMjaaT U JIMUHUTE U300pHu, 00JIMKYBaHU
0] ICKYCTBA KaKo TpayMa O]l parame, IOCTIIOPOAWTHO HapyllyBamke, (GUHAHCUCKU
OTpaHNuyBaka, HETTIOBOJIHU COLWjaTHU TIOJINTUKU U JIP.

CoLja/IHNOT KOHTEKCT, MPod)eCUOHATHUOT UIeHTUTET U TPpaH3uIHjaTa
KOH MajuYrMHCTBO

[leprogoT Ha TpaH3UlIMja Ha KeHaTa KOH MajuMHCTBO BKJIydyBa KOHTUHYUPa-
Ha peeBaJlyallija Ha CTaBOBUTE, BepyBambaTa, TUUYHUTE KapaKTepucTuku (Barlow
& Cairns, 1997), mrTo Bogu U A0 IMpoMeHa Ha IPodeCcUOHATHUOT UIEeHTUTET Ha
Majkarta (Sacks & Birndorf, 2019). McTpaskyBamaTa Bo objiacTa Ha IICUXOJIOrHAjaTa
cyrepupaar JieKa IToBeKeTo MHAMBUAYU MMaaT IIoMery YeTHPU U CeIyM UAeHTUTe-
TU KaKO 1[eHTPaJIHU 3a HUBHUOT Ce0EKOHIIEIT BO CEKOe BpeMe U JieKa OBUe UIeH-
TUTETH Ce MOTIpaaT Ha pa3/IMuHU YjleHCTBa Bo rpymarta (Roccas & Brewer, 2002
criopep;, Spitzmueller & Matthews, 2016). TTonaTamy, MajuMHCTBOTO € aKTHUBEH
rmporiec. Bo repuoy Kora ce cirydyBa KiIydeH HacTaH (KaKo Ha ImpuMep, 6peMeHOCT
WIK TIOPOJIyBaibe) ce ciiydyBa TpaHcgopMaliija Ha BeKe IIOCTOjHUTE UAEeHTUTETH,
MIPU LITO Ce MHKOPITIOpHUpaaT HOBUTE YJIOru 6e3 11eJI0CHO Jia ce oTdp/iaT CTapuTe.

Opykara 3a Toa Jlajid MajkaTa Ke ce BpaTd Ha paboTa Wik JOMUHAHTHO Ke ce
I'PIJKU 3@ IOMOT U 33 CEMEjCTBOTO 3aBUCU O] MHOT'Y (haKTOPU: OUeKyBalbaTa Ha
cpemuHaTa, MpOMeHaTa Ha KYJITYpHUTe HOPMH, (DUHAHCHUCKUTE OKOJTHOCTU U JIP.
Bo nocTtBoeHa ABcTpaiuja, MajkaTa Koja ce IpPUKM 3a JOMOT 1 BPIIM HerJlaTeHa
paboTa e MOKHa Ky/ITypHa ¢urypa Koja 4yecTo e MopTpeTupaHa BO CIIMCaHHUjaTa
(Leahy, 2023). 3a pa3nuKa oji IOBOeHaTa epa, BO HOCTUHYCTPUCKUTE OIIIITECTBA,
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o[l TIOBEKEeTO >KeHM Ce OueKyBa Jla MMaaT OapeM eIHO JeTe BO TeKOT Ha HUBHU-
ot skuBoT (OECD, 2012 criopep Spitzmueller & Matthews, 2016). ITopagu Toa 1Ito
MHO3UHCTBOTO OJI OBUe >KeHHU paboTart, Te Ke Tpeba [1a OIjyyaT KOJIKY [I0Jro Ke
oCTaHaT JoMa II0 MOPOAYBaeTO U Oajiki Ke ro IMPoOMeHaT pachopenoT 3a pabo-
Ta (IMo/IHO pPaboTHO BpeMe WIM CKpaTeHo paboTHO BpeMe, paboTa BO eflHAa CMeHa,
U CJ1.) TI0 TIOBTOPHOTO BpaKame Ha paborta (OECD, 2012 cmopepn Spitzmueller &
Matthews, 2016).

Bo Hamara 3eMja ctankara 3a BpaboTeHocT Ha skenute of 2000 roguna (27,1 %)
mo 2021 roguHa (38,3 %) u cTtankara 3a BpaboreHocT Ha MaskuTe on 2000 roguHa
(44,7 %) mo 2021 roguHa (56,2 %) ce Bo mopacT. EBUeHTHO e fjeKa cTallkaTa Ha Bpa-
6OTEeHOCT Ha JKeHUTEe e 3HAUMTE/IHO IIOHKCKa BO criopeba co oHaa Kaj MaKUTe U
IeKa POAOBMOT ja3 ce oApsKyBa (BUIu rpaduKkoH 1).

I'padukoH 1.

Cuuatika Ha BpabottieHocuu 3a tiepuog og 2000 zoguHa go 2021 zoguHa Kaj MaKu u »KeHu.
Iogatuouutue ce tipezemeHu og basauia Ha uogawioyu Max Cuwiatu (24.7.2024)
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Mako OpojoT Ha >KeHU Kou ce BpabOoTeHHU e 3rojieMeH, IIOBePojaTHO e JeKa TUe
cé VIITe ce MpUMapHU HeryBaTe/IKM Ha HUBHHUTE [iella, IIpe3eMaar IoroieM 0poj
o[l JOMAIlHUTe OOBPCKU M T'O HOCAT IIOr0JIEMHOT eMOLIMOHa/IeH ToBap Ha ceMej-
ctBoTo (Craig, 2007 criopen Leahy, 2023). Bo KOHTeKCT Ha ropeHaBe[IeHOTO T'OBO-
paT U IoJaToLIUTe Off pofoBaTa aHasni3a objaBeHa of PeaKTop: UCTpaKyBambe BO
akiuja Bo 2022 roguna. ViMeHo, cTankaTa Ha BpabOTEeHOCT Ha JKeHUTe KoM HeMaaT
merta n3HecyBa 50 %, momeKa oBaa CTallka Kaj JKeHHTe KO MMaaT Jiella IIOMaJIi of
6 rogunu usHecyBa 46 %. Kaj ;keHuTte, ctankaTta Ha BpaboTeHoCT 61aro orara Kora
MMaaT Jlella JoAeKa Kaj Ma)KHUTe cTallkaTa Ha BpaboTeHocT pacte. Cramkara Ha
BpabOTEHOCT Kaj MayKUTe KOM HeMaar Jella u3HecyBa 66 %, IomeKa oBaa cTalKa
Kaj MayKUTe KoM MMaaT AeLja rioMaau of, 6 roguHu usHecysa 77 % (PeakTop - uctpa-
JKyBame Bo akija, 2022). ITomatoruTte ce ogHecyBaar 3a 2019 roguHa.
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TepMmuHoOT ,BpaboTeHa Majka“ ro ojipa3zyBa KOH(JIUKTOT ITIOMETY OTIITeCTBEHUOT
cTaTyc, OUeKyBamwbaTa, HOpMUTE 3a Toa IIITO e ,,;IoOpa Majka“ v oueKyBamwara 3a ,,uzie-
ajieH pabOTHUK" KOj e Tpymo/byOuB, KOMIIETeHTeH 1 aBTopuTeTeH (Spitzmueller &
Matthews, 2016). ['opeHaBeIeHOTO I'l OTC/IMKYBAa BKOPEHETUTE OIIITECTBEHU IIPO-
TUBPEYHOCTU U MOJKe J]Ja UMITTULIUPA JIeKa [IBETe YJIOrM Mer'yceOHO ce MCK/TyuyBaar.
[Tpu 06UIOT J1a ce BOCIIOCTaBU paMHOTeKa ITOMer'y CeMejCTBOTO U paboTaTa, Tiepuo-
IIOT Ha TpaH3UIIMjaTa Ha TPpoeCUOHATHUOT UJIEHTUTET Kaj yKeHaTa, OJITHOCHO MajKa-
Ta, MOKe /1a Oujie UCITpervIeTeH Co TeITKOTUH, aHKCUO3HOCT Y aMOUBa/IeHTHOCT.

Bo nipustor Ha aKTopuTe IITO BeKe ' ClIOMEeHaBMe, a ce OJTHeCyBaaT Ha IijiaTe-
Hata paboTa ¥ Ha pabOTHUOT cTaTyc, Tpeba /ia ce 3eMe MpeABHUl KOJIKY paboTara e
Ba’KHa 3a IMYHUOT ugeHTuTeT. Sacks u Birndorf (2019) mpenaraaT ma ce pasriena-
aT cJIe[IHUBeE TIpallamba:

e KoKy mMuHOCTa e MOTHBHMpaHa, IOTTUKHATA U KCITO/IHETA Off TeKOBHATa pa-
oora?

e Kora Hajmobpo ce uyBcTByBa imuHocTa? Kora e joma 1y Kora uMma ojipefie-
Ha PYTUHA U MHTepaKlidja Co BO3PACHU, a PyTUHATA J]a He Ce OJHECYBA CaMO
Ha oietbe U BpaKame 0] paborTa.

e Kou ce moTeHIyjaTHUTe TPOMEHU Kaj TMYHOCTA MTPU HAIyIITalbe Ha paboTa-
Ta (KaKo Ha IMTPUMEP: YYBCUBO HA UeJUCXOGHOCI Y CMUCIIA, TIPOAYKTUBHOCT,
HEe3aBHCHOCT, YYBCTBO Ha 3a€JIHUIITBO UTH.)

Bo Taa HaCOKa, ropeHaBeieHrTe aBTOPKMN MCTaKHyBaaT JeKa OJIYKUTE KOUu ce
ogHecyBaaT Ha HpO(beCHOHaHHHOT NOEeHTUTeT Tpe6a Ja ce 6a31/1paaT Ha OHa IITO I'o
CaKaMe, a He Ha TOa O/] LIITO Ce IUIalllrMe.

CoBpeMeHU TEeKOBH Ha UCTPAKyBamke Ha TPaH3UIUjaTa KOH MajYyuHCTBO

CoBpeMeHUTe UCTPa)KyBaiba Ha TpaH3ULIMjaTa KOH MajudHCTBO orihaKaaT pas-
JIMUHU MCKYCTBA Ha MajKuUTe, ITpello3HaBajKy ' 3HadajHUTe BjIMjaHMja Ha pacara,
COLIMjaJTHUOT CTaTyC W CeKcyasiHaTa oprueHTauuja. OBaa MHK/IY3MBHOCT IIOTBPIyBa
IeKa TpaH3uLijaTa KOH MajuMHCTBOTO He € MOHOJIMTHO HMCKYCTBO, TYKY € IJIab0KO
O0JIMKYBaHa Of COLIMjaJIHUTE U Of] KYJITYPHUTE KOHTeKCTU. Ha mpuMep, coloeko-
HOMCKHUOT CTaTyC MOKe JJa BjIFjae Ha IIPUCTAIIOT 40 PeCypcH 1 Ha MajurHaTa I'pusKa.
CnrMyHO Ha Toa, CeKCya/THaTa opreHTallja MOsKe [Ja Bidjae Ha JUHAMUKaTa Ha Maj-
YUHCTBOTO W Ha OIIITECTBEHOTO MpudaKame Ha pa3IMUHUTE CeMejHU CTPYKTYPU.
[ToHaTamy, eKOIICXOJIO3UTE CMeTaaT JIeKa eKOJIOUIKUOT JOMeH Tpeba fga Ouie BKIy-
YeH M U3y4YyBaH IIpU ropeHaBefeHaTa TpaH3uLMja (Davis & Athan, 2023). IToctou
cé roroyiemo npudakaie Ha ujejaTa JeKa TpaH3UlMjaTa KOH MajulHCTBO MOKe Jia
IIOTTUKHE T'PIyKa 3a eKOJIONIKU ITpalllalha M peeBajyalldja Ha OJHOCOT Ha MajKara
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KOH ImpupoaTa. Ila Taka, eKOIICUXO0JIO3UTe Cce 3ajiaraart 3a (popMupame HOBa paM-
Ka Io3HaTa KaKo ,MajuMHCKa eKoIllcuxojoruja“. JJoIoHUTETHO, UHTerPUPabeTo
Ha eKOJIOIIKUOT AOMEH IPeKy MajuMHaTa eKOICHXOJIOrHja IIPOMOBHpa IIorojema
€KOCBeCT Kaj MajKuTe.

Ilo HeomlaMHa, HayyHaTa jaBHOCT MMallle MHOTY OrpaHMYeHU 3Haelba 3a Majuu-
HMOT MO30OK, HO 3HAuuTejIeH HampedoK ce jaByBa mo 2010 romunHa (Jones, 2023).
Orchard u copabotHuninte (2023) mpBu 06jaByBaart IperiegHa HaydHa CTyauja Kaje
LITO TpaH3UI[MjaTa KOH MajulHCTBO ja U3ydyBaaT KaKO HeBPOKOZHUWIUBHA pa3BojHA
¢basza, co 11e/1 fa ro UCTPayKaT JOKUBOTHOTO B/IMjaHHe Ha MajuMHCTBOTO BP3 KOTHU-
LFjaTa 1 MO30KOT, IIPH IIITO Cyrepupaar JeKa HacTaHyBaaT 3HAaUUTE/IHU CTPYKTYPHU
1 PYHKIMOHAIHU IIPOMEHN BO MO30KOT 3a BpeMe Ha oBaa TpaH3uifja (BUOAY CIMKa
1). Ha mpuMep, BKYITHUOT BOJIYMEeH Ha MO30KOT Kaj KeHUTe ce HaMaJlyBa 3a Bpeme
Ha OpeMeHOCTa, OCTUTHYBajKU ja HajHUCKaATa TOYKa IpH IIOPOAYBamkeTo, a IoToa
BOJTYMEHOT ce 0OHOBYBa BO POK O] IIIECT Mecellr 110 rmopoayBameTo (Oatridge et al.,
2002). JomomHUTeIHO, CTYIUUTE U3BECTYBaaT 3a Pa3jiMKU BO BOJIYMEHOT Ha CUBaTa
MaTepuja BO pa3jIMuHU [eJI0BA Ha MO30KOT 3a BpeMe Ha OpemMeHOCTa U I10 ITOPOAY-
BameTo (Hoekzema et al., 2020; Hoekzema et al., 2017 ciopen Pawluski et al., 2022).

Cnuxka 1.

IIpechopmynuparbe Ha mallipecueHyuja Kako HeBpOKOZHUWUBHA pa3sBojHa ¢hasa Kaj ayieuio.
Agatwiuparo og Matrescence: lifetime impact of motherhood on cognition and the brain og
asuwioputue E. R. Orchard, H. ]. Rutherford, A. ]. Holmes, & S. D. Jamadar, 2023. Trends in
Cognitive Sciences, 27(3), ciupara 304.
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['opeHaBefieHUTe HaMajTyBaiba Ha IJIACTUYHOCTA Ha MO30KOT He ce TIOBP3aHU CO
IedHULIUT BO OJIHECYBAIbEeTO, KAKO IITO UeCTO MOKe J1a ce 3abesieKu IPU CTapeehe-
To. HamecTo Toa, Trie MOsKe Jja IIpeTcTaByBaaT ,,gobpo lipuciiocobysare” Ha Majuu-
HMOT MO30K, Kafie IITO [ToMaJlaTa IIpOMeHa BCYLIHOCT MOKe [a 3Hauu loseke — BO
CMMCJIa Ha Toa [ia ro Hofo0pu Hej3MHOTO ofHecyBame. Hoekzema et al. (2017) oT-
Kpuie JieKa cuBaTa MaTepuja ce HamMajlyBa BO HEKOJIKY MO30UHU PErMOHU OTOBOP-
HMU 3a colirja/IHaTa KOTHUIIMja, BKIYUYBajKU IO CYIIEPUOPHUOT TEMITOpajieH CYIIKYC,
MeaujaqTHUOT U UHPEePUOPHUOT (PpoHTaIeH KopTeKc, ¢y3udopMHUTEe 00/1acTh U
xuroKamMnycoT. OBue IpoMeHr OuJjie MoBP3aHU CO MTO3UTHUBHA MajuHCKa [IpUBP3a-
HocT. Kora Majkute ofiroBapajie Ha cBouTe 6e0umba, HajBUCOKA MO304YHA aKTUBHOCT
6ua 3abeneykaHa BO PerMOHUTE CO HaMaJsleHa CHBa MaTepuja 3a BpeMe Ha Gpeme-
HOCTa, LITO Cyrepupa IeKa MajuHUOT MO30K Ce PeCTPYKTYMpa 3a BpeMe Ha 6pemMe-
HOCT U ITIOCTIOPOIW/IEH TTepUO]I, a HaMaJIeHUOT BOJTYMeH Ha CHBa MaTepuja e IoBp-
3aH CO MMOCHJTHA MajurHCKa npuBp3aHocT (criopen Duarte-Guterman et al., 2019).

Boeptio, Orchard et al. (2023) ncrakHyBaaT JeKa KOTHUTUBHUTE IIPEeIU3BULIN CO
KOM Ce coouyBaMe 3a [a ce OArOBOPU Ha IOTpebuTe Ha JIeTeTo co3aBaaT CTUMY/Ia-
THBHA CpeuHa IITO ja 3rojieMyBa Pe3nIMeHTHOCTa Ha MO30OKOT.

IIperopaku 1 HAaCOKU 3a UHU UCTPa>KyBaiba

Co MoBTOpPHO adupMUpame Ha aHTPOIIOIOIIKKUOT TEPMUH MatipecyeHyuja ce
HYZIU MOYKHOCT J]a Ce pa3Bue MOMHAKOB JUCKYPC 3a MajulHCTBOTO C(aTeHO KaKo
MMOTTUKHYBAUKo, TpaHC(OPMaTUBHO U pa3BOjHO UCKyCTBO. Co Kpeupate Ha modyie-
KCHOWJIeH HapaTUB 3a MajulMHCTBOTO Ce OUeKyBa Toa [la UMa BiIMjaHKe BP3 I103U-
THBHaTa ceberneplieniiyja Kaj }keHUTe, THe Jja ce YyBCTBYBaaT pa3opaHoO U TTOMaJIKy
CTUTMAaTHU3UPaHO.

BoepHo ce mpefiara IOHIUTYIMHAIHO UCIIUTYBakhe BO Koe Ke ce UCTpayKyBaaT
CTaBOBUTE KOH IUIOHOCTA U KOH parameTo fella Kaj KeHU Mpe[l /1a CTaHaT MajKu,
CO 11eJ1 [la ce aHaJIM3Mpa JIaJIi JKEeHUTe KOU MMaa MO3UTUBEH CTaB KOH ITUIOHOCTA U
KOH parameTo I0JIeCHO Ke ce ajlalThpaaT Ha HoBaTa y/iora Kako Majku. Moskebu e
peJieBaHTHO [1a ce TIOCTABU U Jla Ce pasryiefia MpaniameTo Jaai KOTHUTUBHUTE TTPO-
MEHH ce TOYeCcTH U TIOUCTAKHATU BO C/Iy4yaj Kora KeHaTa Ke pofu MoBeKe Jielia, 3a
pasyiMKa off OHMe KOU UMaaT eJIHO JIeTe.

Bo uiH1Ha MOsKe [1a ce BOBe[Ie U [la ce U3ydyBa TEPMUHOT patrescence, Upouec Ha
ciiaHysare tauiko (Raphael, 1975), ma ce mpoyuu OMIITECTBEHUOT CTaHIAPI 3a Ta-
TKOBCTBO BO pPa3/INYHU BPeMEHCKH TOUKHU U [Ia ce MarupaaT IPOMeHUTe BO pa3jind-
HU moMeHu. Opxapn u copabotauniute (Orchard et al., 2023) npepiara mpoLecoT
Ha CTaHyBame TaTKO, UCTO TaKa, /la Ce M3ydyBa KaKo HEBPOKOTHUTHBHA pa3BOjHa

daza.
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WOMAN'’S TRANSITION TO MOTHERHOOD - MATRESCENCE

Daniela Nedelkova

Abstract

This paper aims to introduce and thoroughly describe the period of women’s transition
to motherhood (matrescence). To gain a more comprehensive insight into the transition to
motherhood, we begin with a historical overview and development of the term, and then
consider a series of changes in different domains during this transition. It is noted that the
changes reflect the complexity and intensity of changes as in the period of adolescence. Its
relevance in contemporary research is discussed and directions and recommendations for
future research are offered.

Keywords: woman’s transition to motherhood, developmental stage, changes in different do-
mains, ambivalence
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Abstract

The teaching materials are resources that the teacher specially designs to support the
teaching process and represent a resource that has the role of a guide for the achieved
goals and realized teaching contents, and they are in function of improving the learning
process. The purpose of this paper is to examine the methodical, methodological and
docimological structure of the teaching materials, which are applied and create mod-
ern didactic-methodical teaching materials in teaching the Macedonian language. The
research makes a content and structural analysis of the teaching materials, which are
used from first-third grade in teaching the Macedonian language subject. Based on the ob-
tained results designed are modern teaching materials. A total of 150 teaching materials
are included in the analysis of the teaching material for the Macedonian language syllabus
components. From the analysis of the teaching materials for the syllabus components
such as Basic reading and writing and Language, it is concluded that all principles are
not fully respected during the design of the teaching materials, and the final conclusions
point to the need to modernize the Macedonian language teaching process. The conclu-
sions indicate that the appropriate teaching materials and their frequent use improve
the learning process, individual development and the quality of the teaching lessons. The
role of teaching materials is to enhance the teaching process, and provide better objec-
tivity during formative and summative observation, evaluation and grading students. The
research results in a design of modern didactic-methodical teaching materials according
to didactic-methodical, docimological and methodological principles, with graphic-tech-
nical, illustrative-aesthetic elements, according to the age of the students.

Keywords: didactic-methodical teaching materials, school subject Macedonian language
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Introduction

Teaching materials facilitate the learning process, they make a connection
between the teacher and the students and enable a structure with organized
content through which both the teachers and the students receive a feedback
on the learned contents. They are adjustable and can be used with or without
teacher’s help and according to the teaching goals the teacher can use them in-
dividually for each student or within a work group.

Designing teaching materials is varied and they can be designed in different
contexts. Their use motivates students and encourage interest and curiosity
about the problem, a feedback is obtained, the learned material is practiced etc.

Didactic-methodological designing of teaching materials arises from the need
for modernization of teaching the subject Macedonian language and teachers
will acquire special didactic competencies, who will make a contribution in the
modernization of the teaching in primary education.

1. Importance and role of teaching materials in teaching Macedonian lan-
guage

Having in regard that the teaching materials are the most comprehensive
main term upon which has been built the whole concept of this work, it requires
a special interpretation. Thus, according to JIekCcMKOH 00pa30BHUX TepMUHAa
(2014), a teaching material is a type of worksheet i.e. teaching aid registered in
the 1930’s. The essence of the use of teaching materials is to adapt the teaching
to the individual characteristics and previous knowledge of the students. The
worksheet is a piece of paper or a card with a short content on the one side,
i.e. information that students need to learn, a task or instructions for them on
how to solve it, and on the other side there is the key to this task or the correct
answer. The key can be also given on the next sheet of the series or a separate
card. The idea of the Swiss pedagogue P. Dotran, who pioneered in theoretical
analysis of the types and practical use of teaching materials, is that each student
to receives an appropriate “fishe (fish”) (French Fiche- card, paper..) with tasks,
depending on their previous knowledge, abilities and interests. Students do the
tasks individually, at their own pace and manner that suits them the most. The
teacher monitors the students’ work, helps where necessary, gives additional
explanations, instructions, advice and after completion of the entire unit they
organize a test of knowledge according to which they assess the achieved results.
The worksheet can contain additional information that refer to the use of ad-
ditional resources, various literature, doing experiments etc., but the most im-
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portant thing is to come up with a solution/ to find the solution independently.
Then, they can continue doing the next worksheet of the series.

2. Selection of teaching materials

In order that students can learn the norms and rules of the school subject
Macedonian language and successfully implement them in their everyday com-
munication, the teaching materials that will be used for learning grammar and
spelling rules, as well as exercises for them, need to be carefully selected. For
this purpose, in the process of realization of the teaching for Macedonian lan-
guage teachers may use different support teaching materials: Various speaking
activities, appropriate texts, written tasks with different level of difficulty for
the students, spelling error correction and all of these teaching materials to be
adjusted to the intellectual abilities of the students.

Delcheva- Dizdarevikj (2020) indicates that “As a selection for realization of a
grammar or spelling rule may be used the errors that students make when they
speak or write. That is the best way for students to see the value of grammar and
spelling rules and a call for them to insist on correcting their own mistakes”.

Very useful for teaching the Macedonian language are the texts in the text-
books and other kinds of texts. They may be used in different ways in teaching:
As a preparation for learning grammar or spelling rules, for introducing stu-
dents with the new teaching material as well as a mean for revision and practic-
ing of the contents, with the main purpose which is students to acquire habits
for right usage of the learned grammar and spelling rules.

As adequate means for learning certain grammar and spelling contents are
also the texts composed by the teachers themselves. These are so-called purpose
texts.

3. Didactic- methodological designing of teaching materials

Teaching materials are specially designed resources that teachers use in their
educational work. They are material means which facilitate the teaching activi-
ties and a kind of resource which has the role of a guide through the content of a
school subject. It is important to emphasize that the learning method is a collec-
tion of steps to be followed in order that a change within students themselves is
generated, so that they can enhance their own skills and knowledge.

Teaching materials are prepared by teachers themselves in accordance with
the individual abilities of the students and according to the contents that need
to be realized in teaching Macedonian language, as well as to reach the goals
provided for within the class. Moreover, there are a lot of specialized publishers
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that design teaching materials in order to modernize and upgrade the education-
al work. Depending on the manner in which teaching materials are made, their
classification can be flexible. In addition, the purpose of their use, the space they
take, the activities included in the teaching materials or who are they aimed at
play a major role.

According to JlekcukoH ob6pa3oBHuX TepmuHa (2014) “depending on students’
individual competencies to whom they are aimed at and the expected results, the
worksheet may have various purposes. Thus, there are four types of worksheets:

1. to extend their knowledge- intended for students who have not acquired
the content, have a certain gap in knowledge; the questions in the tasks in
these worksheets require knowledge of important facts and terms in those
parts of the material that students have not learned timely and sufficient-
ly.

2. worksheets on fast development of students that contain tasks or mate-
rials that deepen the requirements of the syllabus; they are intended for
the finest students who have shown a great interest in certain contents or
parts of the material, and the tasks are often tailored to be problematic, to
encourage students’ intellectual curiosity, engage their thinking and they
require independent finding ways to solve the problem.

3. worksheets for independent learning that contain gradual elaboration of
the most important contents in relation to the different tasks of the mate-
rial that is about to be learned.

4. practical worksheet- it is used for practicing the learned contents in order
that they are their retained and used practically. Contrary to the previous
types, these worksheets do not contain information, but tasks/questions,
instructions and explanations for independent practical work,

The didactic- methodological designing of teaching materials has been en-
couraged by the need for modernization of the teaching of Macedonian lan-
guage through which the teachers will acquire special didactic competences and
throughout their work, they will make a contribution to the modernization of
teaching in primary education.

When designing each teaching material, it is required that it should start from
the goals provided for learning the teaching content. It is expected that when de-
signing each work and each didactic model separately, it is started with setting
goals, so that they can be defined as general or more specifically general- didac-
tic, concrete or teaching goals of the school subject Macedonian languages and
separate goals of certain program areas of the teaching of Macedonian language
(Language). These goals are primary (but not unique) conditions for the profile of
each didactic teaching material. The function of teaching materials is that goals
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defined in this manner are developed on a long-term, mid-term and short-term
level. This time classification of goals can be interpreted in a way that general
goals will develop on a long-term level, while the other two goals will be realized
on a mid-term and short-term level. When these teaching materials are being
created it is only fully like that, since the general goals and even the special goals
in regard of their meaning in their participation of the development of teachers’
competencies, in relation to acquiring knowledge and developing teaching skills,
can be long-term, mid-term or long-term. Still, the concept suggests that short-
term goals match with the specific goals on a large scale, characteristic for the
final focus of certain features, which have been well formulated supporters for
achieving the most general goal of each teaching material separately. However,
the achievement of the goals is directed towards the students, to develop a habit
for continuous working on their own individual development, to achieve positive
collaboration at all levels and directions, in the teaching and out of it. The goals
are formulated so that they can be easily measured via formative evaluation.
(Tomevska- Ilievska, 2017)

Basic structural elements that need to be contained in the teaching materials
and that will contribute to better learning or revising of the intended teaching
contents in teaching the school subject Macedonian language, are the following:
date, name and surname, grade, title of the teaching material, title of the sylla-
bus component (elective) etc.

The teaching materials that are used for achieving the goals with the intend-
ed teaching content in teaching the school subject Macedonian language, are
necessary to be appropriately designed and to contain all required elements for
appropriate use in classes.

Apart from the basic structural elements inserted in all teaching materials,
an additional graphic and technical editing of them should also be considered.
First, an easily understandable language should be used in the teaching materi-
als, as well as precise and clear instructions for the students. The instructions
given for a certain task should be in bold and different from the remaining text,
so that they will be easily seen by the students.

When designing the teaching materials, it is necessary that an appropriate
size of the fonts is used, depending on the appropriate characteristics of the stu-
dents, as well as unified fonts, but in no way cursive fonts to be used since they
are difficult to be understood by the students.

Depending to the level of difficulty, the teaching material can also contain leg-
ends and symbols for each structural part, as well as is information on whether
the teaching materials is going to be done individually or in a group. Depend-
ing on the design of the teaching material by the students, if the teacher has
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planned a group work, it should contain a separate, sufficient space for all stu-
dents’ names and surnames that have participated in the work.

In relation to the graphic design of the teaching materials an appropriate
space for writing, adding or drawing depending on what should be realized or
written by the students, should be provided. When it comes to a drawing, an
appropriate place and space should be designated for additional drawing, as well
as enough space for the student’s creativity. If the teaching material contains
essay or fill- in- the blank questions, depending on the required response, there
should also be designated an appropriate space where students can write their
responses.

If illustrations and pictures are intended to be used in the teaching material
it is recommended that they are preferably printed in color so that their goal for
appropriate use can be better highlighted.

At the end of the teaching material, depending on the degree and standards
for assessment, there should be an appropriate place for them. In a group work,
the teaching material should be used in a different way according to appropri-
ate standards for student’s assessment, since more members participate in the
work.

Research Methodology

Research Subject

A Research subject is the didactic-methodological structure of teaching ma-
terials used within realization of the teaching of the school subject Macedoni-
an language within the syllabus component Basic reading and writing and Lan-
guage.

The research has been conducted within first, second and third grade of the
first educational cycle in the primary education.

The subject has been examined from aspect of content and structure position
of teaching materials applied in realization of the teaching of the school sub-
ject Macedonian language and from didactic -methodological aspect of designing
modern teaching materials for the teaching of the school subject Macedonian
language.

Research character

The studying of the problem is carried out with theoretical and empiric re-
search with mainly descriptive character.
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Research tasks

To conduct content analysis of teaching materials for the syllabus compo-
nents Basic reading and writing and Language for the school subject Macedonian
language (first, second and third grade);

Modern didactic-methodological teaching materials to be designed for realiza-
tion of Basic reading and writing and Language syllabus component (first, second
and third grade).

Research Hypothesis

1. It is assumed that when teaching materials are designed, didactic- meth-
odological, docimological and methodological principles for the syllabus
components Basic reading and writing and Language (first, second and
third grade) are not completely followed.

2. It is assumed that the available, already designed modern didactic- meth-
odological teaching materials will be educational support for the teachers
for realization of Basic reading and writing and Language syllabus compo-
nent (first, second and third grade).

Survey Techniques

The Analysis of pedagogical documentation in analysis of teaching materials
technique was used in the survey, more specifically the teaching materials of the
school subject Macedonian language for first, second, third grade of the syllabus
components Basic reading and writing were analyzed. The teaching materials
are used by the teachers involved in the survey and they are made to meet the
needs for teaching Macedonian language.

The analysis of the teaching materials was focused on: The contents and
structure position of the teaching materials for first, second and third grade, as
well as the compatibility of the entire position in the teaching materials.

According to the data obtained from the analysis of the teaching materials,
which have been designed by primary school teachers to meet the need of the
syllabus components Basic reading and writing and Language in teaching Mace-
donian language, modern didactic- methodological teaching materials were de-
signed for realization of the syllabus components Basic reading and writing and
Language for first, second and third grade.

-73 -



E. TOMEVSKA-ILIVESKA, M. TRAJKOVSKA, M. KRSTANOSKA: DESIGNING DIDACTIC-METHODICAL TEACHING MATERIALS FOR
TEACHING THE MACEDONIAN LANGUAGE

Sample of teaching materials

The survey includes an analysis of the teaching materials designed and used
by the teachers (primary school teachers) which are included in the survey in
first, second and third grade in all municipal primary and middle schools.

The analysis of the teaching materials involves 15- materials in total for Basic
reading and writing and Language syllabus components, i.e. 20 teaching materi-
als of Listening and Speaking syllabus components for first grade and 60 teach-
ing materials of Basic reading and writing syllabus components, 29 teaching ma-
terials of Basic reading and Writing syllabus components for second grade and 5
teaching materials of Listening and Speaking syllabus components. On the other
hand, 9 teaching materials for third grade were analyzed of the Basic reading
and writing syllabus components and 17 of Language syllabus component.

Results

The analysis of the didactic- methodological elements of teaching materials
for first grade from the syllabus component Basic reading and writing and Lis-
tening and Speaking are shown in Table No. 8.

Table 1.

Analysis of didactic- methodological elements of teaching materials for first grade of Starting
reading syllabus components and Writing and Listening and Speaking syllabus components

Didactic-Methodological Basic Reading Basic Reading Listening and Listening and
Elements and Writing (f) and Writing (%) Speaking (f) Speaking (%)
Name and Surname 18 30.0 5 25.0

Date 5 8.3 1 5.0

Grade 3 5.0 — —

Title 17 28.3 8 40.0

Syllabus Component Title - — — _
Symbol for Structural Parts - — — _

Legend of Symbols 1 1.6 — —
ISJtr;ii:rstandable Language and % 433 10 50.0
Clear Instructions 28 46.6 13 65.0
Unified Font 28 46.6 9 45.0
Symbol for Individual or Group B . B B
Work

Mlustrations and Pictures 46 76.6 19 95.0
Symbol for Assessment — — — —
Standard for Assessment 11 18.3 2 10.0

Note. Dashes (—) indicate that the element was not present in the analyzed materials.
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According to these data it may be concluded that in the didactic- methodolog-
ical structure of the teaching materials in both syllabus components, the larg-
est percentage (86%) include illustrations and pictures, which is understandable
having in regard the students’ age.

According to the analyzed teaching materials made by the teachers sur-
veyed,more than a half have clear instructions, understandable language and
style, as well as unified font, which is a highly important element in the teaching
materials, since the manner and form in which the teaching materials are made
have a significant influence on the feedback that teachers receive from the stu-
dents’ responses by filling in the worksheet.

A very interesting data is obtained with the analysis, through which it is con-
cluded that when making the teaching materials a small number of students use
the data for name and surname of the student for which the teaching material is
intended to, as well as a title for the planned content.

The data obtained from the analysis of the teaching materials show that only
14,15 % of the created teaching materials contain standards for assessment as
structural elements, and only 6,1% contain the data for date and grade. On the
other hand, with the analysis of the teaching materials it has been concluded that
the following elements have not been included at all: Title of the syllabus compo-
nent the teaching materials is used for, a symbol for each structural part of the
teaching material, a symbol which shows whether the worksheet is planned for
individual or group work, as well as a symbol for assessing the students in regard
of the feedback obtained from the students though the teaching material.

From the analyzed data shown in Table no.9 it can be concluded that the
teaching materials for second grade have been synchronized in accordance with
the students’ age, and a great part of the teaching materials contain the basis
didactic- methodological elements.
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Table 2.

Analysis of Didactic-Methodological Elements of Teaching Materials for Second Grade (Basic
Reading and Writing; Listening and Speaking)

Didactic-Methodological Basic Reading and Basic Reading and Listeningand Listening and

Elements Writing (f) Writing (%) Speaking (f) Speaking (%)
Name and Surname 18 62.0 5 100.0
Date 9 31.0 2 40.0
Grade - - 1 20.0
Title 22 75.0 5 100.0
Syllabus Component B B .
Title

Symbol for Structural B B _
Parts

Legend of Symbols - - - -
Undersandatle 1 ;
Clear Instructions 24 82.7 5 100.0
Unified Font 28 96.5 5 100.0
Symbol for Individual or _ _ _
Group Work

Egé‘fgigom and 11 379 5 100.0
Symbol for Assessment 1 3.44 1 20.0
Standard for Assessment 8 27.5 4 80.0

Note. Dashes (—) indicate that the element was not present in the analyzed

The analysis indicates that the teaching materials predominantly include
the following elements: title, name and surname, illustrations and pictures, un-
derstandable language and style, clear instructions, unified font, and standard
for assessment. These elements appear with the highest frequency across both
syllabus components, particularly within the Listening and Speaking materials,
where several elements are present in 100% of the analyzed units.

A low percentage of the following didactic-methodological elements is con-
tained: grade, date of use of the worksheet and a symbol for assessment, while
the following elements are not included at all: title of the syllabus component
the teaching materials is used for, a symbol for each structural part of the teach-
ing material, a symbol which shows whether the worksheet is planned for indi-
vidual or group work, as well as a symbol for assessing the students in regard of
the feedback obtained from the students via the teaching material.
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Table 3.

Analysis of Didactic-Methodological Elements of Teaching Materials for Third Grade (Basic
Reading and Writing; Language)

Didactic-Methodological Basic Rga}ding Bas.i(.j Reading and Language (f) Language (%)
Elements and Writing (f) Writing (%)

Name and Surname 5 55.5 12 70.5

Date 3 33.3 9 52.9

Grade 2 22.2 2 11.7

Title 8 88.8 1 64.7

Syllabus Component Title
Symbol for Structural

Parts

Legend of Symbols — - — —
grrllélgg‘igndable Language 6 66.6 12 705
Clear Instructions 7 777 9 52.9
Unified Font 7 777 14 82.3
Symbol for Individual or 1 11 B B
Group Work

Illustrations and Pictures 4 44.4 3 17.6
Symbol for Assessment — — — —
Standard for Assessment 2 22.2 9 52.9

Note. Dashes (—) indicate that the element was not present in the analyzed materials.

The data of the analysis of the didactic- methodological elements of the teach-
ing materials for third grade for Basic reading and Writing and Language sylla-
bus components shown in table no.8, show that a significant percentage of uni-
fied font (80%) in the didactic- methodological structure is included which helps
students to easily understand the task, as well as a title (76,75 %) of the teaching
material. With a small percentage differences the following didactic-methodo-
logical elements in the teaching materials are used: the name and the surname
of the student, since in third grade the students are completely literate and they
can write their name and surname independently, they can use understandable
language and style and clear instructions for successful application of their ac-
quired knowledge by using the teaching materials.Moreover,important didactic-
methodological elements which are often neglected when the teaching materials
are created are the illustrations and pictures which attract student’s attention
and in that way their attention is directed to the questions and the tasks in the
worksheet. The analysis refers to the small percentage of presence of the rest of
the didactic- methodological elements in the teaching materials, although they
are an important segment for successful realization of the teaching of Macedo-
nian language.
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From the analysis of the didactic- methodological elements of the teaching
materials for Basic reading and Writing and Language syllabus components and
according to the obtained data, it is concluded that when designing the didactic-
methodological teaching materials , the didactic-methodological, docimological
and methodological principles are not completely followed and the key insight
shows that it is necessary to modernize the teaching of the school subject Mac-
edonian language, as well as to upgrade the teacher’s skills for designing the
didactic- methodological teaching materials.

Conclusions

One of the conclusions in this work is in favor of the conclusion that there is
a necessity for making ready-to- go teaching materials that teachers will use in
their teaching of Macedonian language.

For didactic- methodological designing of the teaching materials, which is a
centrally positioned research issue, the analysis of the teaching materials is in
favor of the structural elements. As main structural elements that should be
included in the teaching materials required for realization of the contents of
Basic reading and Writing and Language syllabus components are listed the fol-
lowing : use of understandable style and language when creating the content of
the teaching materials; presence of questions and tasks with different level of
difficulty; interactive teaching materials contents; they should contain self-eval-
uation elements and they should be illustratively, graphically and technically ed-
ited.

In the analysis of the didactic-methodological elements, the teaching materi-
als for Basic reading and writing and Language syllabus components are covered
and according to the obtained data, it is obvious that when designing the teach-
ing materials the didactic-methodological, docimological and methodological
principles are not completely followed and the final conclusions show that it is
necessary to modernize the teaching of the school subject Macedonian language
which is a verification of the first special hypothesis.

It is concluded that there is a necessity for making additional professional
literature for the teachers in form of teacher’s books and practicums, editions
of teaching materials with the possibility for their structuring according to the
syllabus components, with a tendency for development of educational platforms
for greater availability for the teachers. In the context of these conclusions a
production of educational software for students is recommended, algorithmical-
ly programmed for individual use and structured at different levels of difficulty.
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It is also concluded that there is a need of professional pedagogical modern-
ization when designing the teaching materials which are used in teaching Mac-
edonian language in respect of all didactic-methodological, docimologial and
methodological aspects with a certain level of illustrative and technical- graphi-
cal designing, appropriate for the developmental abilities for the students.

From the integrated analyzed data, that is derived from the item that refers to
the survey of the educational needs of the surveyed, the second special hypoth-
esis is verified, according to which it is assumed that the designed, modern di-
dactic-methodological teaching materials will present an educational support of
the teaching for realization of Basic reading and Writing and Language syllabus
components (first, second and third grade).

In favor of this conclusion, the importance of the frequent use of the teach-
ing materials in teaching Macedonian language is emphasized, which will sig-
nificantly be in favor of improving the learning process of the students, their
individual development, and simultaneously the learning process and the quality
of teaching; The double role of the teaching materials that will strengthen the
teaching process and will provide greater objectivity in the process of formative

and total monitoring, evaluation and assessment of the students is especially
highlighted.
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Enclosures

@ a
a-a Name and surname: Date:

“ Count and color as many squares as there are words in the sentence.

1. Ba6o, Koj e HajooraT Ha CBeTOT?
[ [ [ [ [ [ [ [ [ [ |

2. BsaTko Ha HOCOT MMa CJIaTKO.
| | | | | | | | | | |

3. A, Mo}KaM JI1 1 jac ga Oumam muaoT?
[ [ [ [ [ [ [ [ [ [ |

4. Imaiu rmojiHa Top06a co 3/IaTHUIIH.
[ [ [ [ [ [ [ [ [ [ |

5. Ha Koja Top6a Mucuiin mamo?
| | | | | | | | | | |

6. I1a, Ha yununiHaTa!
[ | | | | | | | | | |

7. 3opaH 1en JeH urpaiie Ha CHeror.
[ | | | | | | | | | |

8.Maja 106U MHTepeCceH PoJIeHeHCKU T0/IapoK.
[ | | | | | | | | | |

with some

A Standards for assessment completely| partially difficulties

Can read words, sentences, texts
written with the learned letters.
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Macedonian language teaching sheet for 1st grade
Voices in different word positions

[
@ Name and surname: Date:

Where can you hear the sound N, in the begging, middle or the end?
Color the circle according to the place where you hear the sound N.

i3

9

00O

S .
Ay with some

Standards for assessment completely | partially difficulties

Correct pronunciations of
different sounds in different
positions of the words
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= g Worksheet for Macedonian language for II grade
=l Phoneme, syllable and word
")
@B Name and surname: Date:

@ Write the letters in alphabetical order in capital print

A

f‘ﬁﬂ Complete the sentence with the missing words.

Letters are of vowels.

’% Fill in the blanks with the name of the object in the illustrations, and
L_/ then write the number of syllables they consist of.

write the number of phonemes write the number of phonemes

ﬂ Fill in the blanks with these words divided in syllables.

L W
Kyue JKeJIKa CTOJ TenedoH VUMJTHIIITE
. with some
e . .
Standards for assessment completely | partially difficulties

He/She the letters in
alphabetical order

He/She writes a simple
language content (connects
syllables with letters in a full
word, words (in a sentence)
after listening

In writing he/she divides
the words he/she heard into
syllables.
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@B Name and surname:

e

= g Worksheet for Macedonian language for II grade
= Number of voices in the word
VT

Date:

ﬁ Look at the pictures and write the words. Then, color as many stars as
there are syllables in the words.

£, )~ &

PAQAQAGAGAS PAQAQAGAGAS

PAQAQASAGAS

PAGAGAGASe PAGAGAG ke
Standards for assessment completely | partially (‘iﬁ%hcz(l),; i

He/She can identify a letter, a
syllable or a word in a written text
after listening, written in a book or
in a visual teaching material.

He/She can repeat words divided
into syllables and independently
divides them into simple words
(three-syllable, four syllable the
most) syllables
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= g Worksheet for Macedonian language for III grade
== How many Latin letters did I learn?
Vo
@B Name and surname: Date:

| % Write the following words with Latin letters.

Ua ____ Cc ____ Aa____
11111 S Mm___ bo___
Tr___ am __ He
Yy J) ) S 33

@ Write the following words with Latin letters.

pPakKa CumoHa Koca aere

“® Read the words and then draw them in the box given under the word.

krusa masa riba bure

@ Write the sentences in cursive, Latin letters in the blanks.

JAyuKo umMa memup.

Ha macara cTrou mumnie.

Cume n Ypoun urpaart co TOnka.

Jac mMaM HoBa TomKa.

with some

A Goals completely | partially | jie6 . 1ties

To be able to read and write
words and texts with capital
print Latin letters.

To be able to write words and
short sentences with cursive
Latin letters.
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Worksheet for Macedonian language for III grade
Revision of nouns

" Y
@B Name and surname: Date:

@ In the text ,,HamaTta yunnauna®, find and underline with red the
2. common nouns, and with blue the proper nouns.

HainaTa yauaHuia

Hamata yuniHuIla e HaIuoT BTOP oM. Bo Hea mma: K/yIIM, CTOTUNbA,
MOJIMBH, TabJ1a, CYHI'ep ¥ MHOT'Y IPyry paboTu. 3a XurueHaTta BO YUUTHUIIATA
ce rpuyKat 3matko u MBaHa.

Kpaj rmpo3openjoT uMa pa3HoOOOjHU CaKCUM, a HUB ' ofrienyBaar AHa,
Becna u Mapuja. SufjoBuTe ce yKpaceHu co HajybaBu LpTe;ku. Mima u cmuku
OIl HallUTe MWJIEHWUYWIba: Kyde, Maue, 3ajue, Tararaj M 3jlaTHaA pPUIIKa.
YuunHuiiaTa ja ykpacyBaaT Onra, CHe;kKe 11 30paH 3aeJIHO CO HacTaBHUUKaTa
Mape. Hue ceKoj meH co pajioCcT oguMe Ha YIUJIMIIITE.

Put the common nouns that you have found in the text ,,Hamara yuninuia
=J[Z) “in the correct place in the table, according to their gender and number.

MALE FEMALE NEUTER
singular plural singular plural singular plural
ZIOM MUJIEHUUHM A
PTERU Maue
Tabma
CITMKU
2he Goals completely | partially (‘i‘;;'%l::lsl(l)tlnlz (;

To recognize common and proper
nouns in the sentence.
To distinguish gender and
number of nouns.
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IUOAKTUYKO-METOJIMYKO JIU3AJHUPAILE HA HACTABHU
MATEPHJAJTA BO HACTABATA 1O MAKEJIOHCKU JA3UK

Enuszabeta TomeBcka-MnuBecka
Hnctuutuyiu 3a uegazozuja, dunoszopcku pakyauieid, Cxotije
YHusepsutueuu ,,Cs. Kupua u Mewoguj*“ so Ckotije

MapTtuna TpajkoBcKa
OO0Y ,Jla3o Tpuioscku”, CKkotije

Mapwuja KpcraHocka
CYI'C ,I'eopzu /lumuitpos*“, Cxolije

Kparka coppkuHa

HacTtaBHUTe MaTepujasii ce pecypcd IITO HACTaBHUKOT CHEINWjaITHO T'M AW3ajHUpa 3a
MMOAIApIIKA Ha HACTABHUOT ITPOIIEC U MPeTCTaByBaaT pecypc KOj MMa ysora Ha BOJAMY 3a
OCTBapeHUTe 16/ U peajn3upaHy HaCTaBHU COOPYKUHMU, a ce Bo (PYHKI[Mja Ha ITofo0pyBambe
Ha ITpoliecoT Ha yueme.lleiTa Ha 0BOj TPY[ € HacoueHa KOH MCITUTYBakhe Ha MeTOIUUKaTa,
MeTO[OJIONIKATa U JOKMMOJIOIIKAaTa CTPYKTYPa Ha HAaCTaBHUTE MaTepujaii KOu ce TIpuMe-
HyBaaT U Kpeupamwe Ha COBpeMeHU TUAaKTUYKO-MEeTOAWUYKY HacTaBHU MaTepujaii BO Ha-
craBaTa 1o Make[IoHCKU ja3uK. Co MCTpasKyBambeTo ce IpaBU COMIP;KUHCKA U CTPYKTYpaTHa
aHaJIM3a Ha HAaCTaBHUTE MaTepUja/id KOUIITO Cce KOPUCTAT Off IMIPBO [0 TPETO Ofifie/IeHue
BO HacTaBaTa 10 MaKeJOHCKU ja3uK. Bp3 ocHoBa Ha JobueHUTe pe3yiITaTh ce IIpUcTaly-
Ba KOH IMJAKTUUKO-METOIUUKOTO M3ajHUpamke Ha COBPEMEHM HacTaBHU MaTepujanu. Bo
aHa/IM3aTa Ha HaCTaBHUTE MaTepujan ce ordaTeHu BKyITHO 150 HacTaBHYU MaTepujaiu 3a
ITporpaMcKUTe Tofipadja 1o MakeloHCKY ja3uK. Of aHa/iM3aTa Ha HACTAaBHUTE MaTepujau
3a ITporpaMcKuTe rojpauja [loueTHO unTame U MUIIYBake U Ja3uK, ce 3aK/IydyBa JeKa mpu
IV3ajHIPamkeTo Ha HAaCTaBHUTE MaTepUjaid He ce MOUNTYBaaT 1[eJIOCHO MUIaKTUIKO-MEeTO-
IUUKUTE, MOKUMOJIOUIKUTE U METOJIOIOIIKUTE ITPUHITUITN U KPajHUTE 3aK/TyJOIU YKasKyBaaT
Ha roTpebaTa o/ 0COBpeMeHyBatbe Ha UCTUTE 110 HAaCTaBHUOT ITpeiMeT MaKeIoOHCKU ja3uK.

3akiydoluTe yriaTyBaaT JleKa COOJBETHUTe HACTAaBHU MaTepuja/ii U HUBHATA decTa
yroTpeba ro rmofo0pyBaar mporecoT Ha yderwe, UHAMBUAYATHUOT Pa3Boj U KBaJIUTETOT Ha
HacraBara. Ce HaryiacyBa U yjioraTa Ha HaCTaBHUTE MaTepujaid KOU I'o 3ajaKHyBaaT HACTaB-
HUOT TIpoliec U obe30eryBaar rorojieMa 00jeKTUBHOCT MIPU (pOPMATUBHOTO U CYMATUBHOTO
ciiefielbe, BpeJIHyBabe U OlleHyBabe Ha yuyeHUluTe. McTpakKyBameTo pe3y/ITupa Cco [u3aj-
HUpame Ha COBPeMeHU JUIAaKTUUKO-MeTOAMUYKN HACTaBHU MaTepujau criopeq IUuAaKTud-
KO-METOIWYKHU, JOKUMOJIOIIKHU, METOOJIOIIKYA ITPUHLIUITN U CO rpadMUKO-TEXHUUKU U UJTY-
CTPATUBHO-ECTETCKU eJIeMeHTHU, COTJIaCHO BO3pacTa Ha YUeHULTUTE.

KnyuHu 360poBU: gugakiiuuKo-mettioguuKku HacttlasHu matiepujaiu, HactaseH upegmett
MaxkegoHcku jaszuxk.
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DO SELF-ESTIMATES & ESTIMATES BY OTHERS OF
INTELLIGENCE AND PHYSICAL ATTRACTIVENESS RELATE TO
SELF-ESTEEM?

Zoran Mihajlovski!
Faculty of Teacher Education “St. Kliment Ohridski”-Skopje
Ss. Cyril and Methodius University in Skopje

Abstract

An empirical study examining possible link between self-estimates & estimates by oth-
ers of both intelligence and physical beauty (attractiveness), and self-esteem, was con-
ducted on Macedonian sample of university students. The sample itself consisted of 203
respondents in total, all students of II or III year of either preschool or primary teacher ed-
ucation. Individual differences were measured employing two measuring tools: (1) SEI i.e.
Self-Esteem Inventory (Coopersmith), and (2) anonymous survey sheet with names of all
respondents in attendance listed, seeking a three-point estimation (above-average, aver-
age, below-average) of (a) intelligence of each individual from the list, including oneself, as
well as (b) physical beauty of each individual from the list, also including oneself. Results
(correlation-based data processing, separately for females & males) only partially support
previous findings in the field. The general self-esteem, regardless of gender, strongly re-
lies on both intelligence and physical beauty as seen by others, as well as on self-assessed
beauty, but not on self-assessed intelligence. Both intelligence and beauty as self-assessed
significantly influenced the social self-esteem in female students. From the other hand,
only self-assessed intelligence (but no beauty) showed very strong positive relation to the
academic self-esteem in males. Overall, a fairly strong social component of self-esteem as
related to intelligence was indicated in females, while a significant achievement compo-
nent was indicated in males.

Keywords: self-esteem, intelligence, physical attractiveness, gender

1 zoranklaus@yahoo.com
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Introduction

It is often said that there is no more important measure of individuals’ own
worth but the one of how high they assess it. An inherent human need, as de-
termined by Canadian psychotherapist Branden (2001), to experience and to es-
timate oneself as competent enough to cope with basic life challenges and suf-
ficiently worthy to reach and experience happiness, underlies the concept of
self-esteem. The literature (Baumeister et al., 2003; Cameron & Granger, 2019;
Ellis, 2005; Erol & Orth, 2011; Erol & Orth, 2016; Harris et al., 2015; Harris et al.,
2017; Harris & Orth, 2019; Hepper, 2016; Judge & Bono, 2001; Miller & Moran,
2006; Mone, 1995; Orth, 2018; Orth & Luciano, 2015; Shrauger & Rosenberg, 1970)
abounds with many other provisions of self-esteem the meanings of which are
focused on several basic attributes, such as personal opinion and experience of
their own, value, competence, and relevance, as a person in their entirety. Em-
phasizing that the failure to satisfy this need can lead to anxiety, chronic general
insecurity and hypersensitivity to any comment or criticism, bordering depres-
sion or aggression, Branden (2001) emphasizes six pillars of self-esteem: mindful-
ness, self-acceptance, self-responsibility, self-assertiveness, purposefulness, and
personal integrity. Yet, even amidst evident scant selection of literature in this
area, the apparent absence of an attempt by authors to make a comprehensive
list of agents of self-esteem may be relatively surprising. Here, relying on the
usual experiential framework, a number of factors could be referred to, ranging
from personal ones such as perception and assessment of one’s own exterior i.e.
physical attractiveness (with a full spectrum of subcomponents), through gener-
al mental (intellectual) competence, social skills, efficiency and similar psycho-
logical parameters in the roots of self-perceived success, concluding the list with
perception and assessment of socio-economic, class, national, racial and other
wider attributes originating from family, environment and society.

Needless to say, such taxonomy of the agents of self-esteem is not the goal of
this study. The researchers’ attention is focused on two of them which, according
to the wider logic and experiential platform, could have a substantial position in
the anatomy of self-esteem. The first one is intelligence, i.e. general intellectual
ability, as one of the confirmed attributes of value of the inner self. The second
one is physical attractiveness (beauty), as a possible conceptual substrate of value
of the external and apparent as attributes of the self-concept.

A possible explanation of the link between intellectual ability and self-es-
teem may be traced following the higher general “functional competence” (Got-
tfredson, 1997; Hepper, 2016) in people with higher 1Q, which usually supports
achievement of commonly valued social ends - an obvious self-esteem booster,
indeed. On the other hand, according to Naillon (2004), a sort of self-fulfilling
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prophecy related to poor performance (caused by lower 1Q), usually socially disfa-
vored, may eventually result in poor self-esteem in people with lower IQ. In one
of the pioneering studies in the field, Simon & Simon (1975, as cited in Naillon,
2004, p. 1) reported a significant correlation between self-esteem and intelligence
in a sample of fifth-graders, specifying verbal intelligence as more strongly asso-
ciated to self-esteem. Findings from a more recent study suggest a low positive
correlation, as r=.18, between general mental ability and core self-evaluations
(Judge, Hurst & Simon, 2009), or even lower, as r=.12, between non-verbal intel-
ligence and self-esteem (Kaya & Ogurlu, 2015). There are studies, however, that
failed to establish a direct relationship between IQ and self-esteem, possibly due
to usage of different measuring tools (Leonardson, 1986; Naillon, 2004).

Beside plenty of articles with a traditional literary or philosophical discourse,
in the last two or three decades, the psychological dimensions of physical attrac-
tiveness (attractiveness, beauty - terms used interchangeably in this text) also
have gradually become a prolific field of empirical research, leaving the outskirts
of the science of psychology. This field contains several inspirational themat-
ic nuclei, dealing with the distinctive personality profile of physically attractive
people, with special emphasis on extremely intriguing stereotypes about their
(higher?) intelligence, (privileged?) social treatment and (higher?) social suc-
cess and status, to the (distinctive?) strategies in their social relations (Bates,
2007; Brierley et al., 2016; Denny, 2008; Deryugina & Shurchkov, 2015; Feingold,
1992; Gottfredson & Deary, 2004; Hamermesh & Biddle, 1994; Mobius & Rosen-
blat, 2006; Swami et al., 2007). Attractiveness may affect self-esteem in several
ways, with warmth of reception and approval by others possibly being among
the most explicit ones (Anyzova & Maté&ji, 2018; Dipboye & Dhahani, 2017; Harter,
2006; Judge et al., 2009; Sadr & Krowicki, 2019). Such feedback is usually given
to attractive individuals quite early, sometimes literally during early childhood
(Deryugina & Shurchkov, 2015; Dipboye & Dhahani, 2017; Langlois et al., 1995).
In terms of position of school as a core agent of socialization, it should be noted
that academic and intellectual competences of attractive pupils have been con-
sistently proven to be evaluated more positively by others (Deryugina & Shurch-
kov, 2015; Jackson, Hunter, & Hodge, 1995; Langlois et al., 2000). Moreover, even
familiar individuals (parents, siblings, partners, co-workers etc.) who know them
very well, show proneness to judge them via positive bias (Bates, 2007; Brierley
et al., 2016; Crocker & Luhtanen, 2003; Langlois et al., 2000). Attractive individu-
als, generally, receive more attention being subject of more positive interactions
from other people and fewer negative ones as well. This is obviously a conven-
ient social platform to boost the self-esteem (Bauldry et al., 2016; Baumeister et
al., 2003; Deryugina & Shurchkov, 2015, Swami et al., 2007). In spite of plenty of
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models of self-esteem and its position into the self-concept (all of them assuming
some link to the appearance/attractiveness), a considerably minor quantity of
published studies addresses the accurately measured correlations between the
two entities (Mruk, 2006). A comprehensive meta-analysis of 38 samples, a bit shy
of 5000 respondents overall (Feingold, 1992), suggests a significant positive corre-
lation of r = .32 in females and r = .27 in males between self-rated attractiveness
and self-esteem, but only a minor one (r = .09 in females and r = .02 in males) in
case of other-rated attractiveness. Subsequent research findings suggest a rather
mixed picture (Diener et al.; Harter, 1993; Judge et al., 2009; Langlois et al., 2000).

Finally, the (possible) relation between intelligence and physical beauty emerg-
es as an undoubtedly attractive stereotype, extensively discussed not among psy-
chologists only, but also catching the attention of philosophers, anthropologists,
evolutionary biologists, historians, theorists of culture etc. There is a traditional
thesis in literature and media, existing for many years (without doubt attractive
per se, and with many supporters), that more intelligent people may be physical-
ly more attractive, while individuals with a lower scale of intellectual capacities
may be less gifted in terms of physical attractiveness. A possible biological sup-
port to this thesis comes from the concept of inherently positively inter-corre-
lated sexually desirable traits, as intelligence and attractive appearance certainly
are, that gradually increase their own presence into the human gene pool, sim-
ply due to production of a statistical associations between alleles affecting the
two traits (Buss & Barnes, 1986; Kenrick et al., 1990). Social psychologists, from
the other hand, argue the possibility that visible characteristics may affect the
individual’s social status.

Method

Research question, hypotheses and variables

The primary research question of this paper is to identify the assumed con-
nections of several aspects of self-esteem with general intellectual ability (self-es-
timated and estimated by others) and physical attractiveness (self-estimated and
estimated by others, too). As previously stated, psychology considers one’s self-es-
teem as one of the core criteria of one’s own perceived worth, in terms of affec-
tive basis on which individuals judge their own competency to cope with basic
life challenges and reach a realization of their own potentials. In this context,
both practical and academic contribution of this research may lay in further
clarification of the position of the two notable human attributes, such as intel-
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lectual ability and physical attractiveness, as relevant agents of self-evaluation
i.e. self-esteem.

Given the results of previous findings, two research hypotheses will be test-
ed: (X1) measures of self-esteem and intelligence (both estimated subjectively) are
positively correlated; (X2) measures of self-esteem and physical attractiveness (both
estimated subjectively) are positively correlated, too.

Respecting the supposed relevance in context of self-esteem, the respondent’s
gender will be treated as a moderator variable, hence, the projected statistical
calculations will be computed for each of the two sexes separately.

Measuring tools

In this study, the measurement of individual differences was performed using
two measuring tools.

As measures of self-esteem, scores on the S. Coopersmith’s SEI i.e. Self-Es-
teem Inventory (Coopersmith, 1981; 1989) were used, aiming to the subscale
scores only. This inventory consists of four subscales, 46 items in total (revision
form from 1984), which represent four domains of self-esteem: general self (22
items), social self (peers, 8 items), family self (parents, 8 items) and academic self
(school, 8 items).

An anonymous survey sheet with listed names of all respondents in attend-
ance was given to respondents, seeking a three-point estimation (above-average,
average, below-average) of the level of (a) physical attractiveness of each individu-
al from the list, including oneself, and (b) intelligence of each individual from the
list, including oneself, too.

The SEI inventory underwent routine check of reliability, which signalized a
satisfactory level of internal consistency: SEI (Cronbach Alpha, 203 respondents)
in the range from .73 to .82, depending on the subscale.

Sample

The sample consisted of a total of 203 subjects, all students of the “St. Kliment
Ohridski” Faculty of Teacher Education in Skopje. Respondents were taken from
both Primary education (n=155) and Preschool education (n=48) departments.
Given the strongly biased gender structure of the recruited students enrolling
this sort of studies in Macedonia, with a traditional abundance of female stu-
dents and a considerable minor proportion of males, the sample itself largely
mirrors this bias, consisting of 171 females and 32 males. In terms of age, the
whole sample emerges relatively homogenous (19-22).
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All respondents were students of II or III year, so researcher assumes they
know each other well enough for qualified estimation of both intelligence and
physical attractiveness in each individual in attendance. In order to preserve the
necessary level of familiarity among the respondents, the estimations of others’
intelligence and attractiveness were organized to be performed into four sepa-
rate subsamples: (a) primary education, II year; (b) preschool education, II year;
(c) primary education, III year; (d) preschool education, III year.

Data analysis

The data matrix is dominated by variables of scale type, represented by scor-
ings on the self-esteem inventory, as well as by the received estimations from oth-
ers (of both intelligence and physical beauty) that are in fact arithmetic means.
The ordinal level of measurement is represented in form of three-point self-esti-
mates of both intelligence and physical beauty.

Taking into account the nature of the variables and the levels of measure-
ment mentioned above, both linear (Pearson) and range (Spearman) correlation,
as well as regular parametric differential tests (ANOVA and t-test for independ-
ent samples) were employed. The usual set of descriptive parameters (frequen-
cies, arithmetic means, standard deviations etc.) was used occasionally, as sup-
porting indicators throughout the data analysis.

Data processing was carried out in the statistical package IBM SPSS 25.0 (Sta-
tistical Package for the Social Sciences).

Results

A brief review of the descriptive data may be insightful, so prior to testing
the hypotheses we would offer a glimpse into this matter (Table 1). Scoring on
the SEI inventory fits the general range of norms for the European and Amer-
ican population (Blascovich & Tomaka, 1991; Coopersmith, 1981; 2002; Guillon,
Crocq, & Bailey, 2003; Hills, Francis, & Thomas, 2007). Subtle differences in scor-
ing between female and male respondents were not confirmed as statistically
significant (t-test for independent samples), which is in accordance with previous
findings (Coopersmith, 1981; 2002; Mann et al., 2004, Myhill & Lorr, 1978). Slightly
higher general and family-based self-esteem is noticeable in females, while male
respondents score somewhat higher on the social and the academic self-esteem.
There is no statistically confirmed difference between females and males in es-
timations of both intelligence and physical attractiveness (Table 1), although it is
noticeable that male respondents are prone to somewhat higher self-evaluations
on both variables, which is also consistent with previous research data (Furn-
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ham, 1999; 2001; Furnham & Fong, 2000; Kanazawa, 2004; Oppenheimer, 2003).
Males also received slightly higher estimates by their colleagues, again with re-
spect to both variables.

Table 1.
Descriptive data and gender

Females Males
(N=171) (N=32)

M SD Skew.  Kurt. range M SD Skew.  Kurt.  range

SEI 1582 238 -006 -027 12 1572 274 028 -065 11
general
SEI peers  5.96 .00 004 048 4 628 096 032 071 3
SEL 558 111 029 065 4 519 118 025 106 4
family
SEI

. 554 115 020 079 4 578 104 010 005 4
academic

[Q by 2.00 0.28 0.38 0.88 1.61 2.10 0.37 0.41 -0.13 1.44
others

[Q by 2.45 0.56 -0.32 -0.93 2 2.53 0.57 -0.70 -0.51 2
oneself

PA by 1.98 0.27 0.36 1.88 1.65 2.05 0.31 0.20 0.23 1.27
others

PAby ;55 071 041 -096 2 238 061 040 -058 2
oneself

Data presented in Table 1 indicate some other noteworthy relations. It is ev-
ident that self-ratings of both intelligence and physical beauty are noticeably
higher than the other-ratings, a tendency statistically significant in both gen-
ders. The statistical check confirmed that self-rated intelligence in both genders
is significantly higher than other-rated (females: t(340) = 9.38, p < .01; males: t(62)
= 3.57, p < .01). Obviously, both female and male respondents show clear ten-
dency to overestimate their own intelligence in comparison to estimations given
by their peers in the group. In addition, the low (in the female group virtually
non-existent) rank-correlation between self-rated and other-rated intelligence
(females: r = -.001, p > .05; males r = .16, p > .05) further suggests absence of a real,
tangible connection. In other words, the estimation of one’s own intelligence in
this sample barely corresponds to the estimation given by others.

Very similar are the relationships among estimates of physical attractiveness.
Self-rated beauty is consistently higher than other-rated, in both females (t(340)
= 4.60, p < .01) and males (t(62) = 2.65, p < .01), which again reveals a visible ten-
dency to overestimate one’s own attribute over estimations given by peers in the
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group. Again, very low correlations are calculated between self-rated and oth-
er-rated beauty (females: r = -.044, p > .05; males: r =.099, p > .05), suggesting that
the one’s own rating of physical attractiveness does not correspond to estima-
tions made by others.

Testing the hypothesis 1 is graphically summarized in Table 2, showing the
correlations between (a) measures of self-esteem, as scores on the four subscales
of inventory SEI, and (b) two measures of perceived general intellectual ability,
as other-rated and self-rated intelligence. Given the position of gender as a mod-
erator variable, the calculations were computed separately for the females and
the males.

Table 2.
Spearman*** & Pearson correlations: self-esteem and intelligence
Z‘\e]in](;;js Males (N=32)
Intelligence Intelligence Intelligence Intelligence
by others by oneself*** by others by oneself***
SEI general .343* .053 .536%* 159
SEI peers 129 286" 131 183
SEI family .108 -.067 .048 -.299
SEI academic -.003 -.009 455** .319

*sig. < 05; ** sig. <.01

As can be seen, in both genders the general self-esteem is significantly posi-
tively associated with the other-rated intelligence (females: r = .34, p < .01; males:
r =.54, p < .01), but not with self-rated intelligence (females: r = .05, p > .05; males:
r = .16, p > .05). However, remarkable divergence along the gender line can be
seen in two other aspects of self-esteem. Social self-esteem (me and peers) is pos-
itively associated with self-estimated intelligence (r = .29, p < .01) in girls only,
while quite the opposite situation occurs in the academic self-esteem (based
on grades and success in school), which proved positively correlated with the
other-rated intelligence (r = .46, p < .01) only in males. It might be noteworthy
to point towards the considerably high correlation between academic self-es-
teem and self-rated intelligence in males, despite failed significance test (r = .32,
p > .05), presumably due to the small number of male respondents. In similar
fashion, fairly prominent negative correlation between the family self-esteem
and the self-estimated intelligence (r = -.30, p > .05) stand out, too.

Overall, based on this section of the analysis (Table 2), it may be concluded
that perceived intelligence in females proved associated primarily with the social
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(me and peers) component of self-esteem, while in males this connection is estab-
lished with the academic (me and school) self-esteem. These results fairly support
the research hypothesis X1, which postulates a positive correlation between self-es-
teem and intelligence.

Moving a bit sideways from the hypothesis itself, we consider it as possibly
insightful to see whether the self-esteem may be related to the degree of accord-
ance between self-rated and other-rated intelligence, a parameter on which re-
spondents were statistically divided into three categories: overestimated (X > M
+ 0.5S8D), optimal (M - 0.5SD < X < M + 0.5SD), and underestimated (X < M - 0.55D)
self-rated intelligence. Statistical check (one-way ANOVA) revealed a tangible dif-
ference (F(2) = 4.10, p < .05) only in females, on the subscale of social self-esteem
(me and peers). The subsequent post-hoc test (Scheffe) locates the difference be-
tween the groups prone to overestimate (M = 6.13) and underestimate (M = 5.36)
the self-rated intelligence. In other words, the tendency among female respond-
ents to overestimate their own intelligence (in comparison to the other-rated one)
may be associated to higher social self-esteem (me and peers). Such a tendency was
not confirmed in males.

Turning now to the next section, i.e. self-esteem as a function of physical at-
tractiveness (Table 3), it is obvious that the general self-esteem is positively as-
sociated to the other-rated attractiveness, regardless of gender (females: r = .22,
p < .01; males: r = .49, p < .01). There is connection with the self-rated attractive-
ness too (females: r = .26, p < .01, while in males the correlation emerges noticea-
bly high, but not statistically significant (presumably due to aforementioned lim-
ited number of respondents: r = .33, p > .05).

Table 3.
Spearman*** & Pearson correlations: self-esteem and physical beauty

Females Males (N=32)
(N=171)
Physical Physical Physical Physical
beauty by beauty by beauty by beauty by
others oneself*** others oneself***
SEI general .215%* 257*%* 485%* 331
SEI peers -.010 .305** -.008 .016
SEI family .159* .086 -.050 .029
SEI academic .081 -012 .010 .220

*sig. < 05; **sig. < .01

It can be further observed (Table 3) that among girls, similarly to the already
discussed self-rated intelligence, the self-rated attractiveness may be connected
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to the social self-esteem (r = .31, p < .01), while such a relation is non-existing in
males. In girls, a significant positive correlation (r = .22, p < .01) between family
self-esteem and other-rated physical beauty is noticeable as well, again a rela-
tion non-existing in male students. As for the males, a respectable high positive
correlation between academic self-esteem and self-rated attractiveness appears,
but again with no statistical verification of significance (r = .22, p >.05), likely due
to the same reason (limited sample of males).

The primary impression from this segment of statistical analysis (Table 3) is
that the relationships between self-esteem and estimated attractiveness may be
considerably similar to the ones between the self-esteem and estimations of intelli-
gence, previously discussed. It may suggest a deeper conceptual congruence between
subjective estimations of intelligence and of physical attractiveness. Nevertheless,
results presented in this section give a good deal of support to the hypothesis X2,
confirming postulated relations between measures of self-esteem and physical at-
tractiveness.

We performed another sideways check here, investigating now wheth-
er self-esteem is somehow linked to the degree of accordance between the
self-rated and other-rated attractiveness. Respondents were again statis-
tically divided in three categories: overestimated (X > M + 0.5SD), optimal
(M - 0.5SD < X <M + 0.5SD), and underestimated (X < M - 0.58D) self-rated at-
tractiveness. The results (one-way ANOVA) proved virtually identical to those
of the previous calculation (performed around discrepancies between the
estimates of intelligence). Again, a significant association was ascertained
at the social self-esteem (F(2) = 9.59, p < .01) only in girls, with a difference lo-
cated (Scheffe post-hoc test) again between the groups with overestimated
(M = 6.19) and underestimated (M = 5.33) self-rated physical beauty. No significant
relationships were recorded in males, again. Taking account the similarity to the
previous finding (relating self-rated and other-rated intelligence), this one may sug-
gest existence of some form of possible conceptual congruence between the subjec-
tive estimations of intelligence and of physical attractiveness.

Discussion

In the context of a wider body of previous findings (Coopersmith, 1981; 2002;
Kling, Hyde, Showers, & Buswell, 1999; Myhill & Lorr, 1978; Orth, Maes, & Schmitt,
2015; Tetzner, Becker, & Baumert, 2016), results on the SEI inventory in our sam-
ple lay in low synergy to the previous data, primarily because of the negligibly
higher level of the general self-esteem in girls. Females also scored somewhat
higher on the family self-esteem, while their male colleagues showed a bit higher
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self-esteem based on the social and on the academic self. In general, this part
of our data is moderately consistent with previous findings (Coopersmith, 1981,
Erol & Orth, 2011; Potard et al., 2015; Trzesniewski, Donnellan, & Robins, 2003;
Wagner et al., 2018).

Notably more prominent accordance with previous findings is indicated in the
case of relationship between self-esteem and estimated intelligence. Our results
suggest a pretty clear link between estimated level of other-rated intelligence
and general self-esteem, which might be relatively consistent to the previous
findings in the field we are aware of, bearing in mind that other studies (Judge
et al., 2009; Kaya & Ogurlu, 2015; Leonardson, 1986, Orth, Erol, & Luciano, 2018;
Naillon, 2004) may have a different, quite heterogeneous choice of measuring
tools, research drafts or data processing approach. Given the high saturation
with non-cognitive factors in the implicit perceptions of intelligence (Hong et
al., 1999; Nicholls, Patashnick, & Mettetal, 1986; Orth et al., 2018; Robins & Pals,
2002), it seems that certain non-cognitive behavioral elements of the higher
self-esteem, present in everyday behavior, could be a factor of the higher eval-
uation of intelligence made by others (peers, in this case). In somewhat wider
perspective, this relation may be just the tip of the iceberg of some presumably
deeper relationship, given the findings of higher correlations between the scored
(IQ test) and other-rated intelligence, available in literature (Denny, 2008; Ganey,
1981; Freund & Kasten, 2012; Furnham & Fong, 2000; Furnham, 2001, Furnham,
Moutafi, & Chammoro-Premuzic, 2005; Furnham, 2017; Furnham & Grover, 2020;
Gignac, 2018; Herreen & Zajac, 2018, Ivcevic & Kaufman, 2013; Kaufman, 2012;
Kleisner, Chvatalova, & Flegr, 2014; 2014, Kornilova & Novikova, 2012; Neto et al.,
2017; Neto, 2019; Paulhus, Lysy, & Yik, 1998; Syzmanowicz & Furnham, 2011; von
Stumm, 2014).

Unlike general self-esteem, its partial aspects measured with the SEI inven-
tory may be gender-sensitive in terms of its relation with intelligence. Positive
correlation between social self-esteem (me and peers) and self-rated intelligence
may suggests a prominent position of the social self-esteem behind the intelli-
gence self-estimates in girls, but it is not clearly confirmed in males. In the male
sample, on the other hand, intelligence appears highly positively correlated with
academic self-esteem (me and school), something completely non-existing (prac-
tically, there is no correlation whatsoever) in females. Obviously, higher self-esti-
mates of intelligence in females may be in synergy with experiencing the peer group
as a reference social framework, while in males it seems to be pointed elsewhere i.e.
towards the academic performance as a basic platform for assessment of one’s own
worth. Altogether, this could be interpreted as further confirmation of strength
of the non-cognitive component into the self-estimation of intelligence. Another
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reason in favor of this interpretation may be the confirmed association of the
girls’ proneness to overestimate their own intelligence compared to the oth-
er-ratings, on one hand, with the higher evaluation of the social self-esteem,
on the other hand. Conversely, girls who underestimate their own intelligence
(compared to estimation given by the peers) emerged prone to significantly lower
levels of social self-esteem. In this segment, another noteworthy detail may be
the fairly higher negative correlation, though not confirmed as statistically sig-
nificant, between family self-esteem and self-estimation of intelligence in males.
We have no explanation of this relationship (the same is absent in females), ex-
cept that it is probably a possible artifact of the relatively small sample (32 male
respondents).

The next section of the results indicates a strong relation between attractive-
ness and self-esteem, which is largely consistent to the previous findings. Our
correlations in the female sample emerge slightly less prominent than the aver-
age reported by Feingold (1992), but still statistically significant. Relatively sur-
prising could be the higher correlations in our male sample, result in contra-
diction to the previous findings, which mainly suggest a stronger connection in
females (Feingold, 1992). A possible rationale for this gender-sensitive bias might
be traced taking a look towards the dominant traditional socio-cultural matrix
and the resulting values, which assign higher significance to the beauty of the
woman as an asset of her worth, compared to the one assigned to men (Bale &
Archer, 2013; Leary, Haupt, Strausser, & Chokel, 1998). In our case, a promising
direction in interpretation might be the gradual shift of once prominently wom-
en-targeting impact of the proliferated media-originated influences of everyday
life, which tends to impose the paradigm that only (external) beauty is real, wor-
thy and as such deserves to be valued. This social phenomenon has been showing
additional signs of evolution towards some broader pattern of experiencing, of
evaluating, and even of conceptualizing the other and the otherness in general
manner according to which not only human relationships/affairs and transac-
tions, but also the attitude towards matters in general. Furhermore, a noticeable
tendency to the paradigma relying entirely on the external appearance, embod-
ied through the categories of form, style, color, “artistic impression”, “image”
and so on, have been established throughout latest decades. In our opinion, the
described cultural model may possess potential to mitigate the traditional gen-
der boundaries, taking an unexpected role in gradually stronger position of phys-
ical beauty as a factor of self-esteem in males.

In terms of relations between attractiveness and partial aspects of self-es-
teem, a noteworthy moment may be the positive (moderate) correlation between
social self-esteem (me and peers) and self-rated attractiveness in females. This is
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a virtually identical link to the previously discussed one between social self-es-
teem and intelligence. Moreover, such one is again not confirmed in males. Obvi-
ously, experiencing and rating one’s own appearance may have to some extent a
strong position in the background of social self-esteem, a constant known from
the literature (Bale, 2010; Crocker & Luhtanen, 2003; Eagly et al., 1991; Harris et
al., 2017; Leary et al., 1998; Patrick, Neighbours, & Knee, 2004). Another interest-
ing point might be the relatively low but statistically significant correlation of
family self-esteem with other-rated attractiveness, possibly indicating a role of
personal appearance as a factor of some aspects of family dynamics (Eagly et al.,
1991; Franzoi, 2001; Harris et al., 2015). We also want to point to the relationship
between females’ overestimation of their own attractiveness compared to oth-
er-rated one and the higher evaluation of social self-esteem. Conversely, females
prone to underestimate their own attractiveness showed significantly lower lev-
els of social self-esteem. Being virtually identical to the previously-discussed link
between estimations of intelligence and self-esteem, this is surely another trace
towards assumed conceptual congruence between subjective estimations of in-
telligence and of physical attractiveness.

A significant body of studies quite firmly suggest that non-physical factors
may take a significant position as important determinants of the reception and
the evaluation of physical attractiveness. Researchers (Bauldry et al., 2016; Ehle-
bracht et al., 2018; Thornhill, 1998; Voland & Grammer, 2003; Zebrowitz & Lee,
1999, as cited in Kniffin & Wilson, 2004, Voges et al., 2019, Williams & Currie,
2000) highlight the wide range of factors which, in situations of assessment of
individuals who know each other, may have even a dominant position over the
physical ones (height, build, proportions of the limbs, torso and body parts, facial
proportions ratios, etc). In domains of personality, the available literature most-
ly emphasize the extraversion, honesty, altruism (Bates, 2007; Feingold, 1992;
Gangestad & Simpson, 2000; Hamermesh & Biddle, 1994), dominance and socia-
bility (Bauldry et al., 2016; Jensen-Campbell, Graziano, & West, 1995; Williams
& Currie, 2000), narcissism (Ehlebracht et al., 2018; Holtzman & Strube, 2010),
self-realization (Itai & Hee, 2008), and other mainly character traits. It is all a
reason plus for, at least according to our results, evident mismatch among the
estimations, both in terms of the grade itself (self-ratings went significantly high-
er than other-ratings) and accuracy (mutual “synchronicity”). In other words,
the self-ratings of attractiveness are higher (as expected) than the other-ratings,
which indicate proneness to evaluate one’s own physical attractiveness signifi-
cantly higher than colleagues do. This is not unknown in the literature (Ander-
son et al., 2000; Eagly, et al., 1991; Eastwick & Hunt, 2014), being commonly inter-
preted as expected reflection of the natural bias towards personal psychological
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benefits (Eagly et al., 1991; Shinners, 2009). What is relatively surprising in our
results may be the rather poor accuracy, in terms of low synchronization (very
low correlation between) of the estimates originating from the two “sources”:
other-ratings and self-rating of the same individual emerged quite divergent
from each other, which means that if the opinion of the “majority” (classmates,
others etc.) is being accepted as authoritative, the respondents from this sample
clearly misjudged (overestimated) their own physical attractiveness, by a signif-
icant margin. We are aware of somewhat different findings in the available lit-
erature (Lemay, Clark, & Greenberg, 2010; Marcus & Miller, 2003), in which the
relative consistency between the self-estimation and estimations given by others
is interpreted as a result of awareness of the existing conventional attributes of
beauty (Lemay et al., 2010).

Finally, what remains to be commented is the apparent mutual compatibility
of the other-ratings of the two attributes i.e. physical beauty and intelligence, as
well as the considerably high congruence between the self-estimations of these
two attributes. Our results suggest that a higher estimate of attractiveness on
average means a higher estimate of intelligence as well, and vice versa. Also, a
higher self-estimation of one’s own physical beauty, on average, means a higher
self-estimation of one’s own intelligence as well, and vice versa. These indica-
tors should be expected, being consistent with previous data (Cunningham et al.,
1995; Denny, 2008; Herrnstein & Murray, 1994; Jensen, 1998; Kanazawa & Kovar,
2004), with an abundance of similar ideas about beauty, success, status, wealth,
and even intelligence that are systematically nurtured in modern pop culture,
through popular literature, media and internet. Authors from this field often
emphasize the strong “social” component (Jensen, 1998) into the implicit per-
ceptions of the nature of intelligence, in which the intelligence itself is being
spontaneously blended with plenty of other characteristics or achievements of
the individual (Todori¢ & Zarevski, 2000), stressing the physical attraction itself
as an apparent “barometer” of one’s level of intelligence (Bates, 2007; Laland &
Brown, 2002; Mobius & Rosenblat, 2006).

Conclusion

The findings presented in this paper, dealing with relationships among self-es-
teem and subjectively estimated intelligence & physical beauty, showed a complex
matrix of relations of mutual conditionality and determination. The relevance of
the position of intelligence and of physical attractiveness as agents and determi-
nants of self-esteem is generally confirmed. Estimates of intelligence provided by
peers are associated to the general self-esteem, while self-estimations are not.
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On the other hand, the general self-esteem is associated with the estimations
of physical attractiveness, wherein among female respondents self-estimations
are again related to the social aspect of self-esteem. Close relationships are es-
tablished between the estimates of physical beauty and intelligence, in both esti-
mates provided by others and self-estimates.

We would like to anticipate a possible practical contribution of these findings,
mainly in terms of some new knowledge about the background of the self-es-
teem, particularly in future teachers. As previously stated, self-esteem itself
reflects the outline of the personal opinion and experience of one’s own val-
ue, competence, and relevance altogether. We emphasized the position of the
self-esteem’s personal agents, as the perceived mental ability and the perceived
appearance, pointing to their immediacy and straight-forwardness as personal
attributes, usually assessed by others “at first sight”. In terms of academic contri-
bution, we believe these results may shed some additional light on the anatomy
of self-esteem, undoubtedly a complex psychological construct itself which takes
a core position into the basis of the wider self-concept. Confirming the hypothe-
sized connections between self-esteem and estimated intelligence & physical at-
tractiveness, we hope we strengthen the scientific knowledge about one of the
possibly most influential well-being constructs in the modern psychology.

We are certainly aware of several potential weaknesses of the study. At first,
the selection of measuring tools may be relevant, imposing the question to what
extent identical research procedure conducted with different ones would offer
comparable results. A potential problem, in this context, could be the form de-
signed by author himself, supposed to collect the subjective estimations of both
intelligence and physical attractiveness: estimation in three categories is still
only one in range of possible options. Furthermore, the estimation of the physi-
cal attractiveness employed here assigns a single mark for a much wider entity,
omitting possibility to evaluate partial aspects of the appearance on different
levels. Certainly, a limitation of this paper is the uniform age, plus the homog-
enous educational background, as well as the socio-cultural environment in
which the results were derived, which altogether may significantly compromise
the findings’ potential of a broader generalization. In view of the above men-
tioned, the outcomes of this study can objectively have a potential for detection
of possible tendencies, with no pretences to provide solid, definitive conclusions.
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OAJIN CAMOITPOITEHKUTE U ITPOINEHKUTE HA [IPYTUTE
3A UHTEITUTEHIINJA 1 ®U3NYKA ATPAKTUBHOCT CE
ITOBP3AHU CO CAMOIIOYUTYBAILETO?

3opan MuxajnoBcKu

Kpartka coppkuHa

Bo eMmuprcKo UCTpaykKyBaibe Bp3 MPUMEPOK Ha CTYIeHTH of, MaKe[oHWja UCIIUTaHU Ce
MOJKHUTE pejlaliii Ha ceOellounTyBambeTo U MPOLIeHKUTEe (01 APYrd M CaMOITpOLieHKa) Ha
UHTeIureHijaTa U Ha U3nUKaTa MpUBJIeYHOCT. [IpuMepoKoT orndaka 203 UCIUTAHULIA,
CTYIEHTH Off 2. U 3. rTOAWHA Ha CTYAUU Ha HACOKUTE OfifieJIeHCKa HacTaBa U MPegyduInIIHO
BocnuTaHue. VHOUBUAyaJHUTE pa3/IMKU Ce MepeHM CcO yIoTpeba Ha [Ba MEpHU
nHctpyMmeHTH: (1) naHBeHTapoT CEM (Kymepcmur) 3a Mepele Ha ce0enounTyBameTo, U (2)
AHOHMMEH aHKeTeH JIMCT CO CIIMCOK Ha UMMIbaTa Ha CUTe MPUCYTHU UCIIMTAHUIIM, CO 3a7ada
Ha UCIIUTAHUKOT [a [ajie TPoCTelleHa IIpoLieHKa (HaTIIPOCeUHHa, IPOCeUHa, MOTIIPOCeYHa)
Ha (a) MHTe/IUTeHIIjaTa 1 Ha (0) ¢pu3nuKaTa IMpuBIeYHOCT (yOaBUHA) 32 CEKOT'O O] CITUCOKOT,
BKJIYUHTEJIHO U 3a cebe. PesynraTuTe (r1aBHO Kopesalyiy, U3Be[eHN celapaTHo 3a [aBaTa
oJjia) [IeJIyMHO 'l [IOTBPAyBaaT IIPETXOJHUTe Co3HaHUja. [eHepasHOTO ceOerounTyBamme,
Kaj [Bara I10J1a, € CTabWIHO acoLrpaHo (MO3UTUBHA Kopeslaliija) Co IMTPOLIEeHKUTe JafeHU O]
IpYruTe, Kako Ha MHTeJIUreHIjaTa Taka 1 Ha u3nJKaTa IpuBIeyHoCT. BakBaTa pesnatiyja e
MOTBP/ieHa Kaj cebernpoleHKUTe Ha (hU3nUKaTa IIPUBJIEYHOCT, HO He 1 Kaj ce0erpoLieHKUTe
Ha uHTenureHiyjata. CebernpoleHKNUTe, IaK, Ha JBaTa [IapaMeTpH, ce MO3UTUBHO [OBP3aHU
CO COLMjaJTHOTO Ce0eNOUnTYBambhe Kaj J)KeHCKUOT e Off IIPUMEPOKOT, IofeKa Kaj MallKuTe
TaKBa pejaliija € MOTBpAeHa Mery aKaJeMCKOTO ce0erounTyBaibe U cebellpoljeHeTaTa
UHTenureHixja (He u cebemnpoleHeTaTa (pusnuka ybaBruHa). Haomure, Bo Lie/iHa, cyrepupaar
MOTeHI[MpaHa pejalyja Ha IIpolleHeTaTa UHTeIUIeHIMja cOo COoLija/iHaTa KOMITIOHEeHTa Ha
CceberounTyBambeTo Kaj JKeHCKUOT U CO aKajleMCKaTa KOMIIOHeHTa Kaj MallKHUOT MOJI.

Knyunu 360poBu: cebetiouuitiysare, uHeauzeHuuja, usuuka tupusaeyHocii (ybasuwa),
uon
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TTPUDAKAILE HA JIMJATHO3ATA O] CTPAHA HA
POTUTEJIATE HA JEIIA CO HAPYIITYBAIGE OJ] AYTUCTUYEH
CIIEKTAP

CunBana @ununosa’
Lentuap 3a pexabuautiayuja Ha Ualiosozuja Ha BepobaIHAA KOMYHUKAUUJa -
Ckotije, Ilegazowku ¢paxynuieii — Tetioso

Bacunka I'aneBcka JoBueBCKH,

busnjana Apusankocka EpTuMoBa,

Huta TopTe-Uuue,

Bunjana KpcreBcka KokopmaHoBa,

Ientuap 3a pexabuiutiayuja Ha Ualionozuja Ha BepoaIHATUA KOMYHUKAUUJA -
Ckotuje

KpaTka coppskuHa

Enen oji HajrosieMuTe Ipefu3BUIIA HAa POJIUTEJIUTE CO JeTe Ha KOe MYy € JI1MjarHOCTU-
LMpaHo HapyllyBame of ayructudeH crekrap (HAC) e npudakamero Ha JujarHo3ara.
[TpucbakameTo Ha AujarHo3aTa CIYKM 3a pelllaBarke Ha IPOOJIeMUTe U 3a eMOI[MOHaTHa
perynanuja. [IpeiMeT Ha UCTPaAKYBAKETO € [aJIM U KaKo pojuTenute Ha Jienata co HAC ja
npudarusie qujarHosata. llenra e ja ce cornena ojIHOCOT Ha POJIUTENIUTE KOH COCTOjOaTa
Ha JIeTeTo, OJIHOCHO HUBHOTO €MOLIMOHAJTHO M KOTHUTUBHO TpudaKabe Win Herpudakame
Ha Taa cocToj6a. [IpuMepoKoT e coctaBeH o 34 Majku U 13 TaTKoBIU. Bo UCTpasKyBambeTo e
KopucTeHo VIHTepBjyTO 3a pearupate Ha aujarHosara (Pianta & Marvin, 1992a). PesynraTu-
Te MOKasKaa JieKa AiujarHos3ara ja umaat npudareno 50 % on ucriuraHure Majku. Hajromem
Jles1 Ol HUB Ce OPUEHTHMPAHU KOH MUCJIEHETO, OJJHOCHO KOPUCTAT KOTHUTUBHU CTPAaTeruu
LITO UM TToMaraar jia ja mpudarar aujarHo3ata. Kaj Majkute Kou He ja npudarusie ujarHo-
3aTa BO HajrojieM OpPoj JOMUHMUPA 4yBCTBOTO Ha jiyTuHa. IIITO ce ofgHecyBa /10 TaTKOBLIUTE,
IujarHo3ara ja uMmaar rnpudarero 38,5 %. Hajrosem e oy HUB ce OpUeHTHPAHU KOH UyB-
crBaTta. TaTKoBIUTe KOU He ja mipudaTuie aujarHo3ara Bo HajrojeM Jiesl ce eMOI[MOHATHO
nperviaBeHu. PofuresivuTe pas3jIMUHO pearupaar U pa3jindHo ja nmpudakaaT gujarHosaTa Ha
CBOETO JleTe, TIPUTOA KOPUCTEJKU pa3IMyHu cTpareruu. Iloctou pasimka Bo IpudakameTo
Ha JujarHo3aTa U BO KOPUCTEWHETO HA CTPaTEruuTe romery Majkure u tatkosiute. Of romne-
Ma Ba)KHOCT € CTPYYHUTE JIMIIa [ja o Ipero3HaaT HAUMHOT Ha KOj POZIUTEJIUTE Ce COOUyBaaT
Co TIpeiUBUILINTE TTOBP3aHU CO [HjarHo3aTa Ha JIeTeTo U HaBpPeMe /ia UM MIPyyKaT COOJIBETHA
nozpuika. HempudakamweTo Ha iujarHo3aTta off CTpaHa Ha POAUTESIUTE MPeTcTaByBa (ak-
TOP Ha PU3UK 3a CEMejHaTa ajlarTalyja 1 3a CIIPOBEelyBamkeTO Ha paHaTa UHTEePBEHIIU]ja.

Knyunu 36opoBu: tipugakare, gujazHosd, Hapyuwysarwe og ayuciiuueH cliexkuwap, paHa
uHiepseHyuja

Isilvana.filipova@yahoo.com
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Bosep,

HapymryBamero on ayructudeH criekrtap (HAC) mpercraByBa HeBpPOpPa3sBOjHO
HapylllyBalhe Koe o KapaKTepusupaaT HapylllyBalkhe Ha PeLUNTPOUYHUTE COlIUjasi-
HU HHTepakKiiM, HapyllyBake BO KOMYHUKAalldjaTa W OTpaHWUeH CTepeoTurieH
U peneTUTUBEeH oOpasel] Ha OfiHECYBalba M aKTUBHOCTU (American Psychiatric
Association, 2013). Toa e cokeHO HapyIllyBamke LITO I' 3achaka CUTe aclleKTU Ha
JIMYHOCTA Ha [IeTeTO: KOMYHUKAallUujaTa, MOTOPUKATa, OJHECYBAKHETO U YUEHETO.
AyTusmort He e 6oJiecT, TYKy cocTojb6a BO Koja M CO Koja ce ;KrBee BO TEKOT Ha Iie-
JUOT KkuBOT (Dunumosa u cop., 2021).

Co3HaHUeTo JleKa Ha AeTeTo My e nujarHoctutiipadHo HAC mpeTcraByBa orpo-
MeH IIIOK U IIPecBPTHULA BO JKMBOTOT Ha cekoe cemejcTBo (Archer, 1999). 3a mo-
BEKeTO POJIUTENH, parabeTo Ha ieTeTo NpeTCTaByBa eIMHCTBEH U paJloCceH HacTaH
(Leerkes & Burney, 2007). IIpeq ga ce pojiu AeTeTo, CEKOj POJIUTENT MMa ONTUMU-
CTUYKMU COHUIITA 3a UIIHO, COBPIUIEHO U MCUXO(PU3NUKU 3[IpaBO JleTe, Koe Ke TU
oTipaB]ia U Ke T'Yl UCTIOJTHU POJUTENICKUTE Hale;KU U COHUIIITA 3a UJIHMHATA. 3a TIo-
BEKeTO POJIUTENH, parabeTo Ha ieTeTo NpeTCTaByBa e[IMHCTBEH U paJloCceH HacTaH
(Leerkes & Burney, 2007). MeryToa, o3HaBakeTO JleKa JeTETO MMa HapyllyBambe
oJ] ayTUCTUUEH CIeKTap APacTUUHO ja MeHyBa POJIUTeNICKaTa MepcreKTUuBa U rie-
IUIITETO KOH POJUTEJICTBOTO, KOH IeTEeTO U KOH COICTBeHaTa yjiora Kako pofu-
tes1. OBaa cuTyallyja ycjoByBa oTpeba oji IpoMeHa Ha POIUTE/ICKUTE OUeKyBarba
(Graungaard & Skov, 2007). Kora ke fo3HaaT feKa JeTeTo UMa 3[paBCTBEHU IIPO-
GrieMu Of TpaeH KapakKTep, POJIUTeIMTe HajueCcTo JOKUBYBAAT IIOK U HEBEPYBAambe.
Ce yyBCTBYBaaT TayKHO U UCIUIAIIEHO, JIYTU Ce U ce OOBUHYBAaT 3aToa IITO HUBHO-
TO JleTe He e 37ipaBo. JJo3HaBawkeTo Ha 3IpaBCTBeHAaTa coCToj0a M AujarHo3aTa Ha
IeTeTo BHecyBa crieliudUyHa CUTyalldja BO CEMEjCTBOTO U BjIMjae Ha >KUBOTOT Ha
cute HeroBu usieHoBHU (Krstié¢, 2013).

l'onem fen ofi poauTeNnuTe ce ceKaBaT Ha CUTe [eTajii Kora MM e COOMIITeHa
IujarHosara Ha JieteTo. O]l MOMEHTOT KOra ce coouuJie CO CO3HAHUETO 3a 3[paB-
cTBeHarTa cocTojba, THe TTOYHYBaar /la pa3BUBaaT MOMHAKBU MTPETCTaBU 3a CBOETO
IeTe U Ja ce coouyBaaT co rojieM 0poj npegusBuiiu (Davis, 1995). [lujartHo3aTa Ha
JleTeTo B/Wjae HAa POUTe/ICKaTa OpUeHTalllja, IpeTcTaByBa TpayMa 3a PoAguTesu-
Te U ja MeHyBa pofuTesicKaTa nepcrnektuBa (Bostrom et al., 2010; Pianta et al.,
1996). PoguTtesickata peakiiija Ha AujarHo3aTa Ha JeTeTo Tpeba [a ce pasrjenyBa
KaKo eJleH TIPoliec, a pOJUTe/INTe Mel'y cebe ce pa3IMKyBaaT 10 CTeeHOT Ha TIpU-
dakame Ha Taa gujarHosa (Bostrom et al., 2010).

['onem HaIpeAoK BO pa30bMpameTo Ha POAUTEIIUTE UKe JleTe MMa cepuo3Ha 6o-
JIeCT WIKX Pa3BOjHO HapyilyBaibe Hampasuie Iljanta u MapBuH (Pianta & Marvin,
1993; Marvin & Pianta, 1996). Tue ro BoBejle KOHILIEIITOT Ha pa3pellyBame Ha
oujartHosara (resolution of the diagnosis unu resolved state of mind), Koj ro onu-
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11ajie Kako IIPoLieC BO KOj POOUTE/IMTE yCIeBaaT [a I'M COBjiafaaT CBOUTE TELIKU
YyBCTBA IIOBP3aHM CO CO3HAHMETO Ha COCTOj0aTa Ha IeTeTO 1 HeroBaTa JujarHosa.
PopuTenure Kou ja HaJMUHajle TIOYeTHaTa Tara (,ce paspelinse”) mpeau3BUKaHa
BO MOMEHTOT Ha [I03HaBalkheTO Ha [IeTcKaTa JujarHo3a ce CIIOCOOHM Aa Cce Haco-
yaT KOH CeTallHOCTa U Ja ja mpudaraT peajiHaTa COCTOjOa Ha AeTeTo, 3eMajKu '
MpeaBUI CUTEe HEeroBM MOKHOCTU U OrpaHMuyBaiba. Tue Ty IIpelio3HaBaaT CUTe
IMPOMEHM LITO MM Ce CJIydyBajie IO JO3HaBalheTO Ha JeTcKaTa OujarHo3a U TUe
mpoMmeHu 6u Tpebasio [a yKayKyBaaT Ha ofpefleHO eMOLIIOHAJIHO ojiecHyBaibe. Toa
He 3HAuU JIeKa Tue W oHaTaMy HeMa [a TaryBaaT, HO TaKBHTe UyBCTBa HeMa [a
Iy OperviaByBaaT 1 Ha TOj HAUMH IIOJIECHO Ke ce MpeopheHTUpaaT KOH peaiHo-
cra (Krsti¢, 2013). Criopes MapsuH u [Tjanta (1996), paspeliyBambeTo IIpeTcTaByBa
IIpPecTaHOK Ha aKTUMBHO TaryBakhe U pedOKycupaibhe Ha cerauiHocTa U Ha uaHaTa
peantocT. COPOTUBHO O] pa3pellyBaibeTo, Hepas3pellyBalmheTo M/IM OTCYCTBOTO
Ha paspelllyBaibe Ha AujarHos3arta (nonresolution wau unresolved state of mind),
ro mecguHUpaaT KakKo MPHCYCTBO Ha KOTHUTHBHA AUCTOp3Uja U HempudaKame Ha
MO>KHOCTUTE 1 Ha orpaHuuyBamaTa Ha geteto (Pianta et al., 1996). Pomurenute
KO MMaaT HepaspelleH OJHOC KOH JjarHo3ara Ha CBOETO JleTe MMaaT MOTEeLIKO-
TUH BO peajiHOTO COorJieflyBaihe Ha cocToj0aTa Ha [eTeTO U Ha HeroBUTe MOTPeOu.
YyBcTBaTa Ha OBUE POOUTENIM Ce KOH(Y3HM, CO U3pa3eHO MOpeKHYBame, OI0u-
Baibe WM CO YYBCTBO Ha BUHA.

PopuTtenure co paspelieH OJHOC ce MOYCIIeIHN BO HaJMUHYBalbeTO Ha CTpe-
COT HaCTaHAT Off CO3HAHUETO [ieKa [IeTeTO MMa Pa3BOjHU IOTEIIKOTUU, Om00pu
ce BO IIPOHAOralheTO Ha Colija/iHa MOAApPIIKA X MMaaT Iogobap OpadyeH >KUBOT
(Sheeran, Marvin, Pianta, 1997). Iloronem 6poj McTpaskyBaiba IOKaKyBaaT JeKa
IOCTOU BPCKa IoMery POIUTe/ICKOTO pa3pelllyBaibe 1 Pa3BoOjoT Ha 00paciiy Ha CU-
rypHa adeKTHBHAa ITOBP3aHOCT KOH AeTeTo (Barnett et al., 2006; Marvin & Pianta,
1996; Pianta et al., 1996). Ciopen ucTpaskyBamaTa Ha MapBuH u [IjanTa (1996), 82
% op MajKHUTe KOU MMaJie pas3pelleH OJHOC KOH aujarHo3arta Ha meteto u 19 % of
OHIe KOU MMaJjie Hepas3pellleH OJHOC, ITIoKa)kajie obpacii Ha CUTypHa a)eKTUBHA
MOBP3aHOCT co JeTeTo. OTCYCTBOTO Ha pa3pelllyBaibe MOKe [ia IIPeTCcTaByBa eIHa
ol MPUUMHUTE 30IUTO OBUE POIUTEIN He MOYKaT aJleKBaTHO Ja 'Y ITPero3Haar mo-
TpebuTe Ha JIeTeTO U Jla ce OfHeCcyBaaT KOH Hero Ha CeH3UTUBEH HauMH.

[Tpeau3BULIKTE LITO ' HAMETHYBA POAUTEICTBOTO BO CeMejcTBaTa Ha JeljaTa co
HAC ce mo6pojHu 1 ITOC/I0;KeHU OTKOJIKY BO ceMejcTBaTa Ha Jelja CO TUIIMYeH pas3-
BOj. ITpemu3BULIATe IOBP3aHU CO POIUTEICTBOTO reHepaIHO 3allOYHYBaaT YIITe CO
CaMOTO parame Ha [IeTeTOo, Kora poguTenuTe Tpeba fa v pefedUHUpPaaT CBOUTE
oueKkyBatba (hOpPMHPaHU BO COITIACHOCT CO UEaIMCTUUKUTE MPETCTAaBU 3a JeTETO
3a BpeMe Ha OpeMeHOCTa, Criope[ IMoTpebuTe U KapaKTePUCTUKUTE Ha PeaTHOTO
mete (Hanak 2012; Leerkes & Burney, 2007; Zeanah et al, 1985; Zeanah, Zeanah &
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Stewart, 1990). Toa noapa3oupa MOACOTBEHOCT Ha POIUTENNTE Aa ja meduHupaaT
CBoOjaTa HOBa yJiora 4 fia ja uHTerpupaar co gapyrure ynoru (Bradley, Whiteside-
Mansell, Brisby & Caldwell, 1997). OBoj mpoijec e [IOTOJTHUTETHO MOBP3aH U CO
npudakame Ha nujarHo3ata HAC, Kako U co pa3BojoT Ha IpeTcTaBaTa 3a JieTe-
TO, KOja, TTOMer'y ApyroTo, nmojipa3orpa u KOrHUTUBHO U eMOTUBHO TipudaKamwe Ha
MMIUTMKAILMUTE LITO T MMa [ujarHo3aTa Ha pa3BojoT Ha JeTeTO U Ha rpusKaTa 3a
Hero (Barnett, Clements, Kaplan-Estrin & Fialka, 2003; Krsti¢, Bugarski, Brki¢ i
Obradovi¢, 2013; Marvin & Pianta, 1996).

IIpegmetu u uen Ha UCTUPAKYBHETWLO

[TpenmeT Ha UCTpaKyBamkeTo e Jla ce BUJIU Jlaji U KAaKO POAWTENNTe Ha JerjaTta
co HAC ja mpudaTuiie gujarHosara.

IlenTa e ma ce coriefia OJHOCOT Ha POJIUTEIUTE KOH COCTOj0ara Ha JETeTo,
OJTHOCHO HUBHOTO €MOIIMOHAJIHO U KOTHUTUBHO Mpudakame nin HempudaKamwe
Ha Taa cocTojba.

MeTop,

Ipumepox

[IpuMmepoKoOT e cocTaBeH oA 47 poauTtesnu, off Kou 34 majku u 13 TaTKOBIU, KOU
IIOOPOBOJTHO Ce corviacuja Jja yuecTBYBaaT BO UCTpa)KyBamweTo. TpuHaeceTTe Tat-
KOBIIU ce OpauHU IMapTHEPU Ha JiesT Of] TPUeCceT U YeTUPUTE MajKU, JTofieKa IPYyruTe
TaTKOBIIY 0/I0Mja /la yUeCcTBYBaaT BO UCTPA)KyBabeTO.

HellaTa yuy poUTENN Ce BKIIyUMja BO UCTPA)KYBAHETO BO MOMEHTOT Ha CITpPO-
BeIyBamkeTO Ha MHTePBjyTo Oea Ha Bo3pacT of 2 Ao 13 rogunu (M = 5,73).
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Tabesna 1.
Ipuka3s Ha Uipumepoxoil
KapakTepuctuku DpekBeniuja  [IpoieHT
Mectuo Ha »useere
I'pan 30 88,2
4 11,8
Ceno
Bpauna cociuojba 0 0
He ce Bo 6pak 100 100
Bo 6pak 0 0
Pa3Benmenu 0 0
ObpaszosaHue 15 44,1
OCHOBHO 19 55,9
ccc
1 3
BCC 28 82,3
Pabouuen ctuatitiyc 5 14,7
BpaboTteH/a Ha ompefie/ieHO BpeMe
13 38
BpaboreHn/a Ha HeoIpeze/ieHO Bpeme
18 53
HeBpaboren/a 3 9

IlTupuHa Ha cemejciuBollio
[IpumapHO
KuBeat co pofiuTenuTe Ha COIPYroT

jKuBear co poJuTesinuTe Ha corpyrara

Bo ogHOC Ha MpuMepoKoT, Tpeba [a ce UCTaKHe JieKa HajrojieMuoT 6poj ofi po-
IIUTEeTATe KUBeaT BO rpajl, leKa CUTe ce BO Opak, TorojieMuoT 6poj ofl HUB ce CcO
BUCOKO 0Opa3oBaHMe U ce BpabOTeHU Ha HeorpeiesieHo paboTHO Bpeme. OHa LITO
e BIeUaT/IMBO e JleKa HajroieM Jiefl off HUB >KMBeaT BO 3ae/IHUIIA CO POJIUTENTUTE
Ha COTIPYTOT.

HNHctupymenttiu

Op MHCTPYMEHTU BO MCTPaKyBameTo e KopucteHo MHTepBjyTo 3a pearupame
Ha pujarHosata (Pianta & Marvin, 1992a). Toa e UHTepBjy Koe e 3aCHOBaHO Ha Te-
opujaTa 3a apeKTUBHA MTPUBP3aHOCT Ha JIETETO CO POJIUTEIOT OJTHOCHO HeryBaTe-
JIOT, BO CKJIOIT Ha pa3buparbe Ha MPOIeCUTe BKIIyUeHU BO pearupameTo Ha pOoIuTe-
JIUTe Ha JloOMeHaTa JIujarHo3a Ha HUBHOTO JieTe. UHTepBjyTo e Au3ajHUpaHoO 1a ru
MTPOIeHU peaKIuuTe Ha POAUTETUTe U HAUNHUTE Ha HaJIMUHYBamkeTO Ha UCTUTE.
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CraHyBa 300p 3a CTaH/IapAU3MPaHO UHTEPB]Y 3a UKe CIIPOBe/lyBame ce MoTped-
HU okony 15 munyTu. [Ipamiamara ce off OTBOpEH TUI U Ce HACOUeHU KOH:

PIHI/ILII/IjaHHOTO 3&66]’[6)KYB8H:€‘ Ha HpO6HeMI/ITe Ha OeTeTo,

MUCJINTE 1M 9YBCTBaTa IIOBP3aHU CO HpO6H€MI/IT€ Ha JeTeTo U IIpoLeCcOoT Ha
IIpyuMambe Ha ﬂHjaFHOBHTa;

ITPOMEHUTE BO MUCJ/IMTE M Ha UYBCTBaTa Ol BPEMETO Ha [I03HaBambeTo Ha
IMjarHo3aTa;

OapameTo/UCTpaykyBamkeTo Ha IIPUYNHUTE U JIMYHUTE 00jacHyBama Ha [eT-
cKaTa cocToj0a;

OparoBopuTe Ha UCOUTAHULIMTE BO VIHTEpPBjyTO 3a pearupamwe Ha AujarHosaTa
ce KogupaHU Kopucrtejku ro KnacudukaluuoHuoT cucteMm 3a MHTepBjyTO 3a pea-
rupame Ha gujarHosarta (Pianta & Marvin, 1992b; Pianta & Marvin,1993). Knacu-
(pUKALIMOHUOT CUCTEM T OITMIIYBa eJIEeMEHTUTE Ha pe3pellyBalbe U OTCYCTBO Ha
paspelyBame, Kako U MMpaBuWiIaTa 3a ITpero3HaBame Ha The efleMeHTU. Knacudu-
KallMOHMOT CHUCTEM Ce COCTOM Off CIIMCOK Ha eJleMeHTU KOU YKayKyBaaT Ha paspe-
IIIeHOCT, OJTHOCHO Ha OTCYCTBO Ha pa3pellieHOCT, KaKo U JIBa ceTa IOJIKaTeropuu
IMOBP3aHM CO CceKoja o riaBHUTe KaTeropuu (Krsti¢, 2013).

Tab6esna 2.
Toka3atuenu 3a pazpewieHoCl U OWICYCUWIBO HA pa3peuleHocll

EnemenTtu Ha paspenieHocCT

- [ToTBpzia 3a eMOI[MOHAJTHU ITOTENIKOTHH I10 [IO3HABAheTO Ha [ujarHo3aTa;
- [Iperio3HaBame Ha TPOMEHUTE BO eMOITMUTE O/ BpeMEeTO Ha Jo3HaBakke Ha IujarHo3ara;

- [IpekuHyBame Co IMoTparaTta 3a IIPUUMHATE 3a cocTojbara Ha meTeTo (,30mITo jac?*, ,30IITO
MoeTo gere?”);

- [loTBpAa 3a MpoMeHU BO KUBOTOT;
- TouHu (HeIUCTOP3UPAHH) IIPETCTABU 3@ CIIOCOOHOCTHTE Ha JIETETO;

- BanaHcupaHu U UHTETpUpaHu M3jaBU BO OFHOC Ha JOOUBKATa U HEJOCTATOLIUTE BO BPCKA CO
cebe, MOBP3aHO 3a AuUjarHo3ara Ha JIeTeTO.

EnemenTn Ha OTCYCTBO Ha pa3pemeHoCT:

- Hempa}be Ha eMOIIMOHAa/THOTO BHI/IjaHI/Ie Ha ,HHiaFHOSaTa;

- KorHUTUBHU IUCTOP3UU BO BPCKa CO IWjarHo3aTa Ha JIeTeTO WK CIIOCOOHOCTUTE BO OOJIUK Ha
HepeaJICTUYHU YBepyBama U Herupame Ha Te)KUHaTa Ha 3[paBCTBeHaTa coCTojba Ha JIeTeTo;

- Kondysuja u MeHTajiHa [e3opraHusaiidja (KOHTpaJuKIMja CO CaMHOT cebe, ryberme Ha
ceKaBarbeTo);

- AKTHBHa IoTpara 3a npOHaofaH;e Ha EFBI/ICTEHL[I/IjaHHa ITp1UYrHa 3a COCTOj6aTa Ha JeTeTo,

- Tara, IyTHHA WX APYTY €MOLIMK, JOBOJIHO CUJIHU U IIepPBa3sUBHU [ja Cyrepupaar feKa JIMLEeTO
e ,,3ar/IaBeHo BO MUHATOTO", KAKO /la € [[ijarHo3aTa MITOTYKY [JajeHa;

- IToBpeau Ha rpaHuLUTe (00U IULIETO KOE I'o CIIPOBeyBa UHTEPBjYTO Aa Ce BKIIyYM IIPOTUB
MeIUIMHCKUOT Kagap).
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PenujabuiHocta v BaiuiHOCTa Ha VIHTEPBjyTO 3a pearupare Ha JJUjarHo3ara e
TOTBP/IeHa MPeKy IMPOLIeHYBAauKo coTyiacyBame Bo oricer o7 88 % mo 96 % (Barnett
et al., 2006; Pianta et al., 1996). Kako rmokasareJ 3a BaJIMJHOCTa € 1 TOA LITO Je-
11aTa Ha PO/IUTE N Kou Owie KiacuduilipaHy KaKo TaKBH IITO ja UMaart rpudare-
HO AiMjarHo3aTa Ha JIeTeTO 3HauajHO MouecTo Ouie CUTypPHO apeKTUBHO MOBP3aHU
(Barnett et al., 2006; Pianta et al.,1996).

HcTpaskyBameTo TO CIIpOBejlyBaa Tpu Kojiepu (mpoijeHyBauu). [IporjeHyBauuTe
“Maa MOMUHATO eJlyKallyja 3a MPOolleHKa Ha pearnpameTo Ha POJUTeIUTe Ha Arja-
rHO3aTa U 3a HAUMHOT HAa KOj Cce BPIIU TIpolleHKaTa co roMoil Ha HTepBjyTo 3a
pearupame Ha ujarHo3ara. Cekoj moceOHoO ro ciyiiaiie CHUIMEeHUOT MaTepujait u
I'M pasrjieiyBalie 3abeelnkuTe 3a OMxejBUOpaIHUTe KApaKTePUCTUKY Ha POIUTe-
JITe BO TEKOT HAa MHTEPBjYTO U JOHEeCyBallle cBoja KiacuduKaloHa ofjyKa. Bo
91 % op ciydauTe KojiepuTe (MpolleHyBauuTe) ce coriacuja BO TOrJie]] Ha IJIaBHU-
Te Kareropuu. Ha HMBO Ha TogKaTeropuu Oelle MPUCYTHO Majio HECOTJIacyBarkbe
romery rpoiieHyBauuTe. Cute HecorjiacyBama Mery Kojepurte (MpolieHyBauuTe)
IIOTIOJTHUTETHO Oea ycoryiaceHH BO TIOTJIe]] Ha TJIaBHUTe KaTeropyuu U MojIKaTero-
pUU U, KaKO TaKBU, TIOAATOIIUTe ce IMpudareHn KaKo KOHeuUHa KiacuguKaiyoHa
OJIJTYKa.

Bo mpopomkeHue ce TIpUKa)kaHU YeTUPU KpaTKu u3BoAu of MHTepBjyTo 3a
pearupame Ha JujarHosarta. Bp3 ocHoBa Ha MpBOTO uTepBjy (M3Boj 1) MajkaTa e
Ki1acudumpaHa Kako Majka Koja ja mpudaka aujarHo3aTa Ha JIeTETO, a BTOPOTO
MHTEPBjY (M3Bo[ 2) YKaKyBa JeKa MajkaTa He ja mpudaka aujarHosata. Bo Tpe-
TOTO WHTEPBjy (M3BOJI 3) TATKOTO € KiacuduilupaH Kako pojIuTesI Koj ja mpudaka
IjarHo3ara, a BO YeTBPTOTO MHTEPBjy (M3BOj1 4) TATKOTO € KjacuduiimpaH Kako
poxuTesn Koj He ja mpudaKa aujarHosara Ha JIeTeTo.

N3sog 1

[IpouienyBau: ,,Kako ce uysciusysasitie koza Bu ja cootiwittiuja gujazHo3auia Ha
Bawetuo getue?*

Majka: ,,CiipawiHo...Kako ga zo u3zzybus wijouio uog Ho3eite. Egaaj ce 3agp:xas
ga He tagHaMm. byksaiHo ce uysciliBysas Kako cuilie bpogosu ga Mu ce UOUWOHATIU.
Hu3s znasawia mu uoMuHaa MHoZy MUcau, BKAYUysdajku U caMooOBUHYBAIE: KAge
e Zpewkaiia, kage 3zpewius. Mopas ga wiazysam. Ce lipawysas wio 3zpewius. 30-
wito MeHe oBa Mu ce cayuu?“

[IpouienyBau: ,/[aiu uysciusaiuia ce UpomeHuja og wozau ?*“

Majka: ,Ilojaka cym, mHOZY cym tioctuabuiHa u iobopbera. Mu wipebauwie speme
ga ja tpughattiam HeusseCcHOCUIA OKOAY WI0a WO Ke ce CAydu co Moellio geitie u
wittio ce ke my ipeba og mere. OBa He3Haere U HEGOCWIUZOW 0g UHpopMmauuu mu
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bewe MHOZY Wewko. Meé¢ytioa, Hayuus ga bugam jaka, ga ce bopam 3a Mmoetio geitie.
Ce culekHaB co 3HAerwa Kou ce UoWipeOHU ga Z0 Uoggpxam moeuio geude u ga my
UOMOZHAM ga o gocuiuZHe cBojolll Hajeonem uouieHyujan. Ilocewiysas zosem 6poj
egykauyuu. Cpaltius geka co paboitia Moxe ga ce tiociiuzHe mHozy. EgHoclliasHo ce
loMupus co ioa u pabouwiam Ha wioa gewlewio ga Mu Hallpegysad, ga ciiaHe WO e
MOKHO UOPYHKUUOHAAHO,

N3sog 2

[IpouienyBau: ,,Kako ce uyscisysasite koza Bu ja cootiwittiuja gujazHosauia Ha
Bawetuo getue?”

Majka: ,Ce cekasam koza goxuuopoui mu kaxa HAC u jac 8o momeHwow ce B8Ko-
yaHus. He 3Haes kako ga peazupam. Lleauowl cset okony meHe mu ce cpyuiu. Ce
YyBCUWIBYBAB KAKO ga CYM gobujia goxkusouiHa KasHa. Koza ce spaitius goma tiouHas
ga uaauam. YyscwiBaiia Mmu bea usmewaHu: cuipas, AyiuHa, 6oaka u wiaza. Heus-
BECHOCUWI A, He3HAeHeWo W0 WOYHO Ke ce caydu co moewo gewe... He 3Haes witio
wipeba ga uipasam. Og kage ga uouHam? ILlitio wiouHo ce ouekysa og meHe? Me 00-
3ege cuipas. Ce Upawysas 30WUWO MeHe MU ce CAy4U osad. 3owilo moeulo geue?
CkpuwieHa Upu3Ha8 geka Hema ga Moxam ga o ,,iiobegam* ayiiusmou.

[IpouienyBau: ,/laiu uysciusaiua ce UpomeHuja og wozaut ?*

Majka: ,Ila, wiitio 3Ham. Moxebu maaky. Kusowoiu co geuwie co HAC e tionH co
Zonem 6poj Upegu3suyu u ogpekysara. Yecitio ce coouysam co cutuyauuu 80 Kou
wewko ce cHaoéam. IIoHeKkozaw cu Beiam geka mMopa ga ce UoMUpam, Ho He MO¥KAaM.
Kako morew ga bugew mupHa Koza umauwl upobiem goma. He ouekysas geka xu-
Bouowl ke mu 3agage sakos ygap. Ce UioB/eKOB, MHOZY MAJKY Ce gpyKam co moutle
upujatuenxku. He moxam ga zo tiogHecam HUBHUOW COKANYBAUKU OGHOC KOH MeEHe.
IoHekozaw :ybam eHepzuja. imam tioggpuwika og cotipyzoili. 3aegHo ce opzaHUu3upa-
Me, 20 HoCuMe HA pas3iudHuU Bugosu pexabuautuauuja. Hekako ce Hocume co tipegu3s-
guyuwie. “

N3ssog 3

[IpouienyBau: , Kako ce uysciusysasive koza Bu ja cootiwittiuja gujazHosauia Ha
Bawetuo getue?*

TaTko: ,,ClipawiHo, Kako ga Me ygpu zpom og segpo Hebo. Ayttuuzam?! Kaxo, og
kage? llito e woa aywiuzam? Ilwio 3Hauu wioa? Uma nu nex? Illitio wipeba ga upa-
sume? Kage ga ogume? Bo znasaitia co csellocHa bp3uHa Mu ce Bpitiea MHOZY Upa-
wara. He 3naes Huwitio 3a aytuusmoiu. Koza usnezos og amoyaaHuiaiia He MoKes
Hu ga ogam. Yyscwisaiia mu b6ea usmewaHu. HajmHozy me usmauysauwie HezHaerwe-
wo, HU Kage ga ogam, HU 0g Kage ga uoyHam. Hema Hutuy Kozo ga upawam.“
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[IpouienyBau: /laau uyscuisaiia ce tipomeHuja og wozaw?

Tatko: , Ila Hekako mu e UosnecHo... Iniegam geka touHa ga Hauipegysa. [TouHa ga
ocwBapysa KoOHWakw co gpyeuwe geua. Ho u Hue mHozy Hayuusme. Ilo yenu HoKu
yuas Ha uHwepHew, bapas uHgpopmayuu. Ceza 3Haeme Kako ga ce ogHecysame co
Hezo. MHOZYy pabouiu HU ce UiojacHU Bo HezoBoUIo ogHecyBamwe. Ha tiouetiokoiu beuwe
wewKo, UMas camo CAywHauio 3a waa gujazHosda, HoO UCKPEHOo, Hemas UouM witio
HasuciuHa 3Hauu. Koza mu kaxa gokuiopoiu, mu 38yuewie MHozy citipawiHo. He ce
Hagesas geka bauwil MeHe Wioa Ke me cHajge. Hematue tioum wiitio cé wipeba ga tipasu-
te. Hema uHciuutiyyuu Kou 6u 8e BogeJe. Ha cutiie Hac HuU wipebaaili jacHU HAco-
Ku... 3Haewe. baazogaperHue Ha UHWepHewow U gpyzuitie poguiliesu Kou 2o umaaiu
uctuuou tipobaem mHozy Hayuus. Ceza cym Uojak u ce wipygam ga t UoMoZHAM Ha
coupyeauwa ga zo u3zsagume Makcumymouw og Hezo. Bepysam geka Ke ycueeme.“

N3sog 4

[IpouienyBau: ,Kako ce uyscuusysasilie koza Bu ja cootiwittiuja gujazHo3atia Ha
Bawetuo getue?”

TaTko: ,, bes wokupaH. Llitio 360pysa, cuzypHo e ¢pewika! He, cuzypHo e zpewka!
Mopa ga tiobapam gpyzo mucaere. ,,0B0j HUWLO He pa3dbupa“. Egsaj ce Bo3gpxysas
ga He 2o ygpam. Ilotioa ogegHaw Mu gojge gpyza Mmucaa: a wito ako e waka?. He, He
Moxe ga buge. Ha moettio gelltie He My e HUWTIO, CAMO W0 He 360pyBa. Ayiltiuzam,
Kaj zo Buge? Ceza e MogepHo cuilie geua wuio He 30opysaaill ga ce gujazHoCUUU-
paatu co aywiuzam. bes ayui, mHozy ayiu. Koza usnezos og ambyaaniuaia He 3Haes
kage ogam. bes Bo kKoH(py3uja.“

[IpouienyBau: /lanu uyscuisauia ce ipomeHuja og wozaw?

TaTko: I[la moxam ga Kaxxam geka cym uojak u geka umam zoaema gosepoa 8o
cebe u Bo csoeilio getle. Ceza gypu MoKam ga KaKam geka cym toouyuwiiieH. besme
80 Zpu u jac u woj. Cexoj geH cym cé tioybegeH geka Wioj Ke ce u3ssjeue, geka go
cegmauia zoguHa Ke ce 3atuuwie 80 pegosHO yuuauwiitie. 3HaMm geka MHOZY 3Hae U
pasbupa, camo wipeba ga uipo3bopu. [Joma MHOZY HAI03U U3BpWYBA, WYKA KAj BAC
Cé MYy e HeUO3HAWo, CleZHAW e, U 3auloa He MOKe gd UOKAXe ce WO MOXe U 3Hae.
Camo wiptieHue u oggpwka.“

PesynTatu

Bo niposiomkeHre ce TIpUKa)KaHW pe3y/ITaTUTe IIITO Ce O[fHeCyBaaT Ha OJJHOCOT
Ha MajKnTe OJHOCHO TAaTKOBIMTE KOH JIjarHO3aTa Ha JIeTeTo, MOJKAaTeropunTe Ha
MajKy KOM ja MMaaT M MajKyd KoM ja HeMmaaT mpudaTeHo OujarHo3aTa Ha [IeTeTo,
KaKO M TOJIKaTeropruuTe Ha TATKOBI[M KOW ja MMaaT U TATKOBIIA KOU ja HemaaT
npudaTeHo AujarHo3ara Ha JIeTeTo.
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Ta6Gea 3.
OgHocotll Ha majkattia KOH gujazHo3aula Ha getietio
OpHoc Ha MajkaTa KOH JiijarHosara dpekBeH1IHja [IpoiieHT
Pa3spernien ofHoC 17 50
Hepaspemen opHoC 17 50

Op TabesnaTa 3 MOsKe Jla ce BU/IM JleKa UHTEPBjyUpPaHUTe MajKU, BO MOrie]] Ha
npudakameTo Ha AujarHo3ata, ce mogeneHu: 50 % UMaaTt pa3pelieH oJIHOC, UCTO
TOJIKY MMaaT HepaspellleH ogHOoC. MajkuTe KoM UMaaT pa3pelieH OJHOC TTOKaKy-
BaaT CcTpaTeruy Kou ro ojieCHyBaaT HaJIMUHYBAbEeTO Ha TIOTEIIKOTUUTE TIOBP3aHU
co aujarHo3aTa. Mery oBue cTpaTeruu ce MCTaKHYBaaT OHUE KOU Ce OpUeHTHpa-
HU KOH CerallHOCTa U KOH UJHUHATAa, KOH peaJIMCTUYEH MoTJie]] Ha cocToj0aTa Ha
IleTeTo, He TM UCTPa)KyBaaT IMPUUMHUTE KOU JIOBeJie JI0 TaKBaTa cocTojbara Ha
nereTo. MajkuTe Kou ja nmpudarwie aujarHo3aTta Ha CBOETO JieTe ja Mmpero3HaBa-
aT TMpoMeHaTa BO UYBCTBATa Off BpEMeTO Kora ja Jjo3HaJie ijarHo3ara Ha JIeTeTo.
HuBHuTe emoruu ce uzbajiaHCUpaHu U ce apeKTUBHO COOBETHHU.

MajKkuTe KoM MMaaT HepaspelleH OJTHOC TIOKa)KyBaaT CTpaTeru HacOueHU KOH
IpOMeHa Ha peajTHOCTa BO OHOC Ha cOCTojOaTa Ha JIeTeTo, akTUBHO OapaaT Ofro-
BOD 3a MPUYUHUTE KOU JIOBeJie IO MojaBa Ha HapyllyBameTo. MiMaaT celeKTUBHO
ceKaBalhe Ha MUHATOTO MCKYCTBO U ja 3aHeMapyBaaT ceraimiHaTta peasHocT. KoH-
(by3HU ce, HEKOXePEHTHU U MEHTaTHO Jle30praHUu3upaHu BO TIOTJIe]] Ha HUBHATa
IIVICKycHja TIOBp3aHa CO MCKYCTBOTO OKOJIY [I03HABamkeTO Ha mujarHo3aTta. OBue
MajKu He ycrieajie [ia ja HaJ]MWHAT [TOYeTHATa KpM3a MoBp3aHa cO CO3HAHMEeTO Ha
IijarHo3aTa Ha HUBHOTO JIeTe.

Tab6ena 4.
OgHocoul Ha WawKkouwo KOH gujazHo3aula Ha getletlio
OpHOC Ha TaTKOTO KOH JiijarHo3aTa dpekBeHIMja [TporieHTt
Pa3sperien ogHocC 5 38,5
Hepa3spemien ojHoc 8 61,5

Op TabGemnaTta 4 MosKe /ia ce BUIM JleKa ITOTOJIEMHUOT ITPOIIEHT O/ UHTePBjyUpaHU-
Te TaTKOBILIU, OJHOCHO 61,5 % ce co Hepa3pellleH O4HOC BO OJIHOC Ha MprudaKameTo
Ha ujarHo3arta. Tue MaHudecTupaaT eJileMeHTU Ha Herupame Ha eMOILIMOHATHOTO
B/IMjaHWe Ha IujarHo3ara. He Tu coryegyBaaT peajHUTEe CIIOCOOHOCTHU Ha JIETETO.
[IpucyTHU ce HepeaTMCTUUHU YBepYyBaka U HeTupara Ha Te;KHaTa Ha 37ipaBCTBe-
HaTa cocTojba Ha JeTeTo. KOHTpaJJUKTOPHU ce BO MCKA3UTe U 3arylaBeHU BO MU-
HartoTto. OcTtaHaTture 38,5 % MaHudecTHUpase eJleMeHTH Ha pa3pelleH OgHOC KOH
IvjarHosara Ha JieTeTo. TaTKOBILMTE KOU ja MMaaT mpudaTeHo qujarHo3aTa Ha Jie-
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TeTO JlaBaaT MOTBP/ia 3a IOCTOEHETO HA eMOLIMOHAJTHU TIOTENIKOTUM BO MOMEHTOT
Ha Jo3HaBamkeTO Ha AujarHosarTa, Ho, UCTO TaKa, ' Mpero3HaBaaT [IPOMeHUTe BO
eMOILIUMTe IIITO HacTaHajle o, MOMEeHTOT Ha JOo3HaBalkeTo Ha AujarHosara. imaat
TOUHM IIPETCTAaBU 3a CIIOCOOHOCTUTE Ha JEeTeTO U MMaaT peayiHi OueKyBamba.
Tabena 5.

IMogkatuezopuu Ha ogHOCOW KOH gujazHo3auid Ha gewlewio Kaj Mmajkuite Kou ja upucpakaaiu
gujazHozauia aH getietio

[TopkaTeropuja ®pekBenumja  [IporeHT
Ja mpudakaaT AujarHo3arta Ha [eTETO — OPUEHTUPAHU KOM MUCIIEhe 7 41,2
Ja nmpudakaat gujarHosara Ha JJeTETO — OPUEHTHPaHU KOH aKiiuja 6 35,3
Ja mpudakaaT AujarHo3ara Ha [IeTETO — OPUEHTUPAHU KOH UyBCTBaTa 4 23,5

Mako majkuTe Ko ja rpudakaar AujarHo3ara Ha JIeTeTo, BO ITOT0JIeM WA ITOMasl
cTereH, TIOKa)KyBaaT eJleMeHTU Ha pa3pelllyBame, TUe MerycebHO ce pa3uKyBaaT
BO OTICETOT BO KOj € MPUCYTEH eJleH O TpU Mpero3HaeH! BUIOBU pa3pelllyBambe.

PesynraTuTe ofl UCTpasKyBawkheTo TIOKaKyBaaT ieKa HajroseM Aesl off UCTTUTaHu-
Te MajKu, offHOICcHO 41,2 % ce opueHTHPaHUu KOH MUC/IeHeTO, OJJTHOCHO ' KOPHUC-
TaT KOTHUTUBHUTE CTPATEeTWM IIITO UM TToMaraaT Aa ja mpudaraT aujarHosara. Ha
OBUe MajKM Of] MPUMapHO 3Hauemhe UM ce WH(OPMAaIMUTe 3a JeTETO U HETOBOTO
HapylllyBame. Tue Ha Tpaliiamara 3a YyBCTBaTa MOKa)KyBaaT TeHJIeHIl1ja Jla OATo-
BapaaT KOPUCTEjKU UCKa3U MOBP3aHU CO HUBHUTE yBepyBabkha U pa3sMUCIIyBamba.
[ToTtoa, 35,3 % on MajkuTe MoKayKyBaaT OpHeHTalldja KOH aKiiija, OJHOCHO ce Ha-
COUEeHU KOH TIOTENTKOTHUUTE TIOBP3aHU CO JijarHo3aTa U KOU ce CKOHIIeHTpUpaHUu
Ha aKigjaTa U Ha oOe30efyBale Ha COOABETHA Hera MPUCIIOCOOEeHa Ha HapyIlly-
BameTo. Tperara rpyma of 23,5 % MajKu IOKa)KyBaaT KOPUCTeHhe CTpaTeruu IITo
ce OpUeHTUPaHU KOH uyBcTBaTa. OBUe MajKu ce HaCOUeHU KOH HUBHUTE UyBCTBa
MOBP3aHU CO TPAayMaTCKUOT HACTaH Ha [JO3HaBame Ha [j1jarHo3aTa U COOUyBamhEeTO
CO Hea, UITO MPeTCTaBYyBaJIo KJIyueH MOMEHT 3a HaJIMUHYBake Ha TpaymarTa IOBp-
3aHa CO COOIIITYBakheTO Ha JujarHo3arTa.

Tabemna 6.

Togkatuezopuu Ha ogHOCOW KOH gujazHo3alla Ha gellelo Kaj wiatikosyuilie Kou ja
Uipuchakaaiu gujazHo3aitia Ha geuieuio

[TopkaTeropuja DpekBeniiyja  [IpoiieHT
Ja mpudaraaT mujarHosaTta Ha IeTeTO — OpUeHTHUPaHU KOH UyBCTBaTa 3 60
Ja mpudakraaT AujarHo3arta Ha IeTETO — OpUeHTHPAHU KOH aKI[rja 1 20
Ja nmpudakaaTt gujarHosara Ha JIeTETO — OPUEHTUPAHU KOH MUCTIehe 1 20
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Bo rorsies; Ha ToKaTEropuUTe Ha TATKOBIIUTE KOU ja NpudaKaaT [aujarHo3ara,
KCTO TaKa, MoCTOojaT pa3/IuK/ BO OJJTHOC Ha BUOT Ha pa3pellyBameTo. Hajronemu-
OT TIPOIIeHT, ogHOCHO 60 % ce opueHTWpPaHW KOH 4yyBcTBarta. [loTemkoTuure ce
MMpPU3HABaaT, UCTO TaKa, Cce HarjacyBa JieKa JyBCTBaTa ce mpomeHeTu. OppenieH
CTeIeH Ha TaryBakbe MO)Ke /ia Oujie TIpUCYTHO, HO TIoUYeTHAaTa JIMHUja Ha TellKaTa
eMOTHBHa cocTojba ce mpomeHwra. CcakaaT Jleka Mopa j/ia ro IpaBaTr Toa IITO
Tpeba, JKUBOTOT MOpa /ia MMPOJIOJLKU. POAUTEIOT IpaBu pa3jiMKa MoMery MUHaTOTO
u ceramHocta. [Totoa, 20 % oj1 TaTKOBLIUTE KOU ja mpudaKaar JujarHo3ara Ha Je-
TETO ce OpHMeHTUPaHu KOH Muciieweto u 20 % KOH akijyjaTa.

Tabena 7.
IMogkatuezopuu Ha 0gHOCOUW KOH gujazHo3alia Ha gettiettio Kaj majkuttie Kou He ja upucakaaiu
gujazHozauia Ha getuetio

IlonkaTteropuja DpekBeHiuja [IpoiieHT

He ja mpudaxkaaT aujarHosara Ha [eTeTO — IIPEOKYITUPAHHU CO TyTUHA 5 29,4
He ja mpudakaaT aujartHosara Ha JIeTeTO — eMOIL[MOHAJTHO TIperjlaBeHn 4 23,6
He ja mpudakaaT gujarHo3ara Ha JIeTeTO — JIePeCcuBHU/ 3 17,6
[MaCUBHO pe3UTHUpaHU

He ja mpudakaaT aujarHosara Ha JIeTeTo — KOHQY3HU 3 17,6
He ja mpudaxkaaT gujarHosara Ha [IeTETO — CO TUCTOP3UU 2 118
He ja nmpudakaaT gujarHo3ara Ha JIeTeTO — HeyTpaJIu3upaHu 0 0

Bo rpymara Ha Majku Kou He ja mpudpakaaT gujarHosaTa JOMUHMpaaT OHLe
MajK{ KOU IIPEeOKYIIMPaHU CO UyBCTBOTO Ha JIyTUHA. 3a BpeMe Ha CIIPOBeIyBaheTO
Ha UHTEPBjyTO Kaj 29,4 % o[ UCIIUTYBaHUTE MajKu JOMMHUPA JTyTUHATa Koja buia
HacoueHa KOH MoBeKe 1ieyiy. Tre moKa;KyBaaT JTIyTHHA KOH JOKTOPUTe, UHTEPBjYTO,
IyjarHosara, TepalleBTUTe, BOCITUTYBAUKUTE, HACTABHUYKUTE, KOH JOMAIIHUTE 1
IPYTUTe JIyI'e KOU ce BKJIydeHU BO paboTa co meteTo. McTo TaKa, ce Tpydar Aa ja
IobujaT HmoAApIIKaTa U of IULEeTO Koe Io CIIPOBeyBa MHTEePBjyTO JeKa HUBHATa
JIyTUHA e onpaBaHa. Bropara rpyma of 23,6 % MajKu CBOjOT HepaspellleH OJJHOC
KOH cocTojbaTa Ha IeTeTO ro MoKasKyBaaT co MaHugecThupahe Ha BOSHEMUPEHOCT,
Tara 1 OOJIKa 3a BpeMe Ha MHTEPBjyTO, OMHOCHO ce 3abesie;KyBa JleKa Ce VIITe e
aKTMBHa eMOILIMOHa/IHAaTa Kpu3a. Kaj HUB ce uyBCcTByBa moTpebaTa 3a COUYBCTBO
3a HMBHaTa cocTojba. Tperara rpyna on 17,6 % MajKku MmoKasKajie JelpecuBHO/IIa-
CHBHO pe3urHHpaHo ofiHecyBaibe 1 KoHdy3uja. Kaj gernpecuBHO/ MacUBHO pe3ur-
HUpaHUTE MajKy JOMUHUpPA TaraTa, paMHOJIVITHOCTa U ITaCMBHOCTA. 3a BpeMe Ha
WHTEPBjYTO TaBaaT MUHUMAJTHA M3jaBU 3a CBOUTE UYBCTBA 1 HACTAHUTE ITIOBP3aHU
CO CO3HAHMETO Ha JujarHo3aTa Ha JeTeTo. JlelayBaaT GeCIOMOIIHO BO OJHOC Ha
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TaraTa IITO ja UyBCTBYBaaT U HECIIOCOOHO 71a ce 6opaT CO MOTENTKOTUUTE TTIOBP3a-
HU 3a rpusKaTa 3a CBoeTo jieTe. M3riefaaT Kako fa ce Oe3Haie;KHU 3a UIHUHATA
Ha cBoeTo JieTe. OArOBOPUTE Ha MajKUTe 3a BpeMe Ha UHTEPBjyTO Ce HEKOXePEHT-
HU, KOH(Y3HU, OJJHOCHO BO COJIPKUHATA Ha HUBHUTE U3jaBU MTOCTOU KOHTPAJIUK-
TOPHOCT. Ja rybaT MpBUYHATa Uea, 4eCTO OCIIWINPaaT MOMery Mojlapu3nupaHuTe
MeplLeILy HoBp3aHu co cocTojbaTa Ha meTeto. YerBpraTa rpyna of 11,8 % Majku
MaHudecTrpase UCTOP3uja, OHOCHO Toa Ce MajKu Kou MaHMbecTrpase jacHO
HCKPUBEHU OUeKyBara KOU Ce O/IHeCyBaaT Ha COCTojbOaTa Ha JIeTeTo M Ha Hero-
BaTa upHuHa. [ToKa)KyBaaT HebajlaHCUpaHU TIEPLIETINY, KaKo IITO ce HepeayHU
OueKyBama, ujieain3nupame Ha cocTojoaTa Ha JieTeTo. Bo rpyrnaTta Majku Kou He ja
npudakaaT AujarHo3aTa IIOCTOU U IIeTTa KaTeropuja irro Pianta & Marvin (1992a)
ja omuillajie KaKO eMOILIMOHATHO HeyTpaJiM3upaHa, a Toa e rpyrnara Majkd Kou ce
ceKaBaaT Ha CUTe HaCTaHU, HO He MOKaT Jla ce ceTaT Ha eMmoljuute. M3rnemaar
KaKo J]Ja HeMaaT JIMYHU eMOI[MOHa/THU PeaKIUuK ITOBP3aHu CO qujarHo3ara u usber-
HyBaaT KakBU OMJI0 oOjacHyBama MOBP3aHU CO MPUCYCTBOTO Ha HeraTUBHU €MO-
uyu. TakBU MajKu He ce 3a0ejie;KaHu BO UCTPaKyBambeTo.

Tabena 8.

Togkatuezopuu Ha ogHOCOW KOH gujazHo3awia HA gewlewlo Kaj Watkosyuile Kou He ja
Upuchakaatu gujazHo3aitia

IlonkaTteropuja DpekBeHLIWja [IpoiieHT
He ja mpudakaaT aujarHosara Ha IeTETO — €MOLIMOHAIHO 3 37,5
rperulaBeHu
He ja mpudakaaT aujartHosarta Ha IeTeTO — KOH(Y3HU 2 25
He ja mpudakaaT mujarHosara Ha IeTETO — IIPEOKYIIUPaHU CO 1 12,5
JIyTUHA
He ja mpudakaaT gujarHosara Ha IeTE€TO — CO JUCTOP3UH 1 12,5
He ja mpudakaaT qujarHosarta Ha JIeTETO — HeyTpaIu3upaHu 1 12,5
He ja mpudakaaT aujarHosara Ha IeTETO — [ellpeCUBHI/ TTaCUBHO 0 0
pe3urHupaHu

Bo rpymaTa TaTKOBLIM Kou He ja nmpudaKaar aujartHosarta co 37,5 % goMuHupaar
OHME TAaTKOBLIM KOU Ce eMOILIMOHAJTHO MpellIaBeH!, KOU MOKa)KyBaaT Tara u Jpyru
6omHu emoruu. Ilotoa, 25 % o HUB ce KOHPY3HU, Kaj KOU Ce MPUCYTHU OCLIAJIa-
LI TIOMeI'y TIOTIIOJIHO CIIPOTUBCTaBeHUTe HabJbymyBabha Ha COCTojOaTa Ha IeTETO
U1 CBOWTEe eMOLIMOHAJIHU oKMBYBama. [pyru 12,5 % ce mpeoKynupaHU co TyTUHA,
KOja HajuecTo e HacoueHa KOH IpodeCHOHAJIIMTe Kou paboTat co mereTo. VcTo
TOJIKaB MPOLIEHT Cce IUCTOP3UpPaHU U HeyTpPau3upaHM, OJJHOCHO TATKOBIIM KOU
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MMaaT eBU/IEHTHO UCKPUBEHU OUeKyBama 3a aKTyeJIHaTa cOCTOoj0a U 3a UIHUHATA
Ha JIeTeTo, KAKO U TAaTKOBIIX KOU JleJTyBaaT KaKo /a HemMaaT JTMYHU eMOIIMOHATHU
peakiuu Bo BpCKa CO cocTojbara Ha JieTeTo U n30erHyBaar Jja 30opyBaaT 3a KakKBU
O6u0 HeraTUBHU eMOLUM. JlerpecUBHU TaTKOBI[A KOU U3IJIe/iaaT OeCIIOMOITHO U
MacUBHO He ce 3a0ejie;KaHu BO UCTPAKYBambeTo.

Huckycwuja

PesynTaTuTe o7l UCTpa)KyBalheTo MoKaykaa feka meka 50 % opn BKYIHUOT OpOj
HUCIIUTAaHU MajKU BO OOHOC Ha IpudaKameTo Ha JujarHo3aTa KOPUCTee cTpaTe-
UM KOM VKa’KyBaaT Ha pas3pelleH ogHocC, momeKa mpyrute 50 % Ha Hepa3spelleH
opHoc. Kaj TaTkoBLITe MaMe obOpaTHa cuTyauuja 61,45% mokaskaje HepaspelieH
odHoc, nomeka 38,55% MaHudecTrupasie paspelleH OJJHOC KOH JeTcKaTa JujarHo3a.
PopuTtenure Kou ja mpudaKaaT OujarHosaTa ycIiieajie [a I'o BrpajaT CO3HaHUEeTO
3a 3/IpaBCTBeHaTa COCTOj0a Ha JeTeTo BO CBoOjaTa MpeTCcTaBa 3a JIeTeTo, Oe3 fa ce
0ob6BUHYBaaT, 6e3 [la ja ICKpUBYBaaT peajHOCTa 1 Oe3 fa OMJaT MPeoKyIIMpaHu co
MuHaToTo. Tue ja mpero3HaBaaT TpaymMaTa KOjalllTO ja IIOKHBeasie, KaKo U CUTe
6O/THM eMOLIM, HO UYBCTBYBaaT OIpeNeHO OjIeCHYBamhe BO OJHOC Ha MOMEHTOT
KoTra UM O1Jjia COOIILITeHa ArjarHo3ara U He ce TOJIKY MHOTY ITPeoKYIIMpaHu U Ipe-
IUIaBeHU O OOJTHUTE eMOLIMH.

Bo omgHoc Ha crieliMpUUHUTE CTPaTeTuu IITO POOUTEIMTE KOU MaaT pa3pelleH
OIHOC KOH [IMjarHo3aTa Ha JeTeTO I'l KOPUCTeJIe IIPU COOUyBaheTO CO COCTojbaTa
Ha JeTeTo U IITO MM IIoMarajie Bo IpudaKameTo Ha JeTeTo, KaKO M UMIUIMKALUN-
Te OJ] TaKBaTa COCT0j0a, MajKUTe BO HAjTO/IEM ITPOLIEHT ' KOPUCTeJie KOTHUTUBHU-
Te CTpaTeruu, IojieKa TaTKOBLMTE ' KOPUCTeJIe CTPaTeruuTe OpUeHTUPaHN KOH
YyBCTBarTa.

HepaspelleHUOT PoAUTEeSICKY OJHOC KOH [MjarHo3aTa Ha JeTeTO ce MaHM(pe-
CcTUpa HU3 KOHTMHYMpPaAHO MIOKUBYBalhbe Ha Tara 3apaju cocTojbaTa Ha IIeTeTo.
OBaa Tara He caMo IIITO MOJKe Jja Ce IOKMBYBa KOHTUHYUPAHO CO UCT UHTEH3UTET,
Taa MojKe JIa JIeJTyBa KaKo Jla e cé MOMHTeH3uBHa. Kaj oBue poguTenu 4ecTo uMaMe
HCKPHUBYBalhe Ha peajHOCTa IIOBp3aHa CO COCTojbaTa Ha JeTeTo, LITO pe3y/IThpa
CO HECEeH3UTHBHO Ipelio3HaBaibe Ha IOTpeOuTe, CUrHa/IMTe U Ha UyBCTBaTa Ha Jie-
TeTo.

[IpernemoT Ha CTYIMUTE KOW, MCTO TaKa, 0 KOPUCTe/le MHTEPBjYTO 3a pearu-
pambe Ha AujarHo3aTa MoKaKasl pas3/IMyHU pe3yaTaTH BO OJHOC Ha 3acTarleHoCTa
Ha paspelleHuoT ofHoc. [IpolleHTOT Ha pa3pelleHOoCT ce ABUKU of 33,3 % mo 81,6
% (Barnett et al., 2006; Kearney et al., 2011; Lord et al., 2008; Milshtein et al.,
2010; Oppenheim et al., 2009; Pianta et al., 1996; Rentinck et al., 2009; Schuengel
at al., 2009), 1 yKa)KyBa Ha M3pa3eHU pas3/IMKU BO IIPOLIEHTUTE Ha pa3pelIeHOCT.
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OB1ie pas3IMKU ce Jo/bKejie Ha pa3jIMKUTe BO KAPaKTePUCTUKUTE Ha ITPUMEPOKOT.
Hekou of ctymuuTe BO MCTpasKyBarbaTa BKIydyBajie POAMTENIN Ha Jelja Cco pas-
JIMYHU MeIULIMHCKU OujarHo3u (LiepebpajHa rapaaunsa, ernuiencuja, heHuIKeTo-
nypuja, HAC), gopeKka mak Apyru CTYAUU I'M UCIIMTYBasie POAUTEIUTE Ha Jela Cco
yHudopMmHU aujarHosu (Barnett et al., 1999, criopen Milshtein et al., 2010).

HcTo Taka, oTe;KHYBauka OKOJIHOCT 3a CIOpeIyBaihe Ha pesy/lITaTUTe Of pas-
JIMYHU CTYOUU MPeTCTaByBa M pasjiMuyHaTa BO3pacT Ha [ellaTa BO BpPeMeTO Kora
ce CIIPOBeyBasi0 MHTEPBjYTO Ha pomuTenuTte. I1oroneMuoT men of CTYAUUTE TU
UCIIUTYBaJjie POOUTE/INTe Ynu Aelia Ouse Ha Bo3pacT Oo 5 roaunu (Barnett et al.,
2006; Pianta et al., 1996), momeka 1oMa 6poj off HUB I'l UCIIUTYBAjIe POJAUTEIUTE
Ha Jela Ha rorosieMa Bo3pacT (Schuengel at al., 2009). [JobueHuTe pasnuku 6u
MOKejie J1a ce objacHAT U CO KY/ITYPOJIOUIKUTE HOPMU, Kafe IITO ITOC/IeNULIUTE O]
IrjarHo3aTa pa3jIMyHO Cce MHTepIIpeTHpaar, Kako U CO HeeJHaKBaTa JOCTAITHOCT
Ha MeOULINHCKUTe U Ha mpodecuoHanHute yeayru (Rentinck et al.,2009). T'otem
6poj pomuTenn HeMaaT MOYKHOCT 3a BK/IydyBaibe BO HEKOj BUJ Ha opraHu3upaHa
MHCTUTYLIMOHAJIHA MTOIAPIIKA.

Bo mocerauinuTe cTyauu, HajHU30K IIPOLIEHT Ha pa3pelieHoCT e 3abesieskaH Kaj
MajkuTe Ha menata co HAC (Milhstein et al., 2010; Oppenheim et al., 2009). Kako
MMpUYKHa 3a OBa ce HaBefyBa cjlabaTra caMoperyialiyja Ha eMOLMOHAJIHUTE Ma-
HudecTaluy Koja e MPUCYTHA Kaj oBUe Jella M HEeMOKHOCTa Ha POAUTENIUTe [a
BOCIIOCTaBaT KOHTPOJIa HaJl HUBHOTO ofHecyBaibe (Silva, Schalock, & Gabrielsen,
2011), mrTo e 3HauaeH pakToOp Koj Tpeba Aa ce 3eMe MpeIBU ITPU PasryielyBambeTo
Ha paspeiiyBameTo (Krsti¢, 2013).

PesynrTaTuTe ofl HAIIETO MCTPasKyBaibe IITO VKasKyBaaT Ha Toa AeKa Hajrojem
6poj of MajkuTe Co pa3pellleH OJHOC Ce OPUEeHTUPaHU KOH MUC/IEHheTO Ce COBIIa-
’KaaT Cco uUCTpasKyBaibaTa Ha Pianta et al., (1996), Kou, UCcTO TakKa, YKajkyBaaT Ha
npedepeHijaTa Ha KOPUCTEHETO Ha MUCJIEeTO BO MIPOLIECOT Ha pa3pellyBaibe,
OIHOCHO HUBHUTE YBepyBalha UM OBO3MOKyBaaT HACOUEHOCT KOH JAeTeTO U Haj-
MMHYBaihe Ha Tarata oji MMHATOTO. Toa 3Hauu JeKa MEeHTa/IHUTe CTpaTeruu Kou
ynaTyBaaT Ha aKTUBHa paboTa Ha KOTHUTUBHUTE IIPOLIECH C€ TTOYEeCTO Ce MPUCYT-
HM Kaj MajKuTe KOM MMaaT paspelleH OJHOC KOH AujarHo3aTa Ha mgeteto. Orme,
(2005) 3abenme;kyBa JeKa KOTHUTUBHUTE CTpaTeruu (Mako He ce JOMHHAHTHU) ye-
CTO Cce MPUCYTHU U Kaj APYTUTe MajKu KOM MMaaT pas3pelleH OJHOC KOH AujarHo-
3aTa Ha JIeTeTO UM KOU Ce OpPMeHTHUpPaHM KOH aKidjaTa M HKOH uyBcTBaTa. OBa e
3HauaeH Haoj 3aToa IITO YKa)KyBa Ha roTpebaTa 3a pa3BUBambe Ha KOTHUTUBHU
MHTEePBEHLIMN KOU OM MM MOMOTHaJie Ha MajKUTe BO IIPOLECOT Ha pa3pellyBaibe.
HcTpaskyBatbaTa BO KoM O1jIe BK/IIyUeHU poguTenuTe Ha gerata co HAC rokaskae
HajrojiemMa 3acTarleHOCT Ha MajKy KOM MMaaT HepaspelleH OJHOC KOH [ujarHo3a-
Ta Ha [eTeTo of MoJKaTeropujara ,eMOLMOHaNHO mpervtaBeHu” (Milshtein et al.,
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2010). 3a pasnuKa of HaIIeTO KCTpa)KyBaibe Kajle IITO MajKUTe CO HepaspelieH
OTHOC IOMUHUPAAT BO TPyriaTa Ha MajKu ITPeoKYIIUpaHu Cco JIyTUHATA.

JIOHrUTYIUHATHUTE CTYAUN KOU OWie HAaCOUEeHM KOH HMCIUTYBalbeTO Ha KpaT-
KOTpajHUTe MPOMEeHU BO POJIUTENICKUOT CTATyC HAa pa3pelieHoCT MoKaskajie JieKa
CTATyCOT Ha pa3pelieHoCT BO Toryie]; Ha mpudaKambeTo Ha JujarHo3ara Ha JeTeTo
OCTaHyBa IPeTeKHO CcTabwieH, HO Kaj 63 % op pomuTrenute KiacubUIUpaHUd BO
OoBaa KaTeropuja ce jaBujie IpoMeHU Ha HUBO Ha rojkareropuu (Rentinck et al.,
2010). BakBuOT Haoy yKaKyBa Ha moTpebaTra 3a HacouyBalbe Ha BHUMAHUETO U Ha
MoJIKaTeropruuTe MPBEHCTBEHO 3apajid COOJIBETHO M3TOTBYBakhe Ha IUIAHOT Ha Te-
parnucKuTe UHTePBEHIIUHY BO OfIpe/ieH BpeMeHCKU TepuojI.

l'omem Opoj MCTpasKyBama YKa)KyBaaT JeKa MajKUTe W TaTKOBI[UTE MOKe jia
MMaaT pas3uyHU JOKMBYBama 3a BIMjaHUETO IITO I'o MMa 3J[paBCTBEHATa COCTOj-
0a Ha /IeTeTo Ha HUB U Ha CEMEjCTBOTO BO 1[eJIMHA U JlJa UMaaT pas3/IMdHu 1oTpebu
MOBP3aHN CO MOKHOCTA 32 HAJIMUHYBale Ha Tue ucxonu. Hekou ucTpakyBarmba
MOKa’KyBaaT JleKa MajKuTe, BO criopefiba CO TaTKOBIIUTE, TIOJIOLIO Ce TIPUCIIOCO0-
yBaaT BO OZIJ/IeyBalheTo Ha JEeTeTO CO pPa3BojHU HapyiuyBama (Florian & Findler,
2001; Olsson & Hwang, 2001). [lpyru uctpaskyBama, IaK, He TU TTIOTBPjIyBaaT Tue
pPa3/IMKU U MMOKa)KyBaarT JleKa JIBaTa pojiuTesia Cce I0J] UCT PU3UK BO TIPUCTIOCOOY-
BamheTOo Ha 3[IpaBCTBeHaTa cocTojba Ha meteTo (Martinac Dorci¢, 2008; McCarthy,
Cuskelly, van Kraayenoord, & Cohen, 2006). HaiteTo ucTpaskyBaibe IoKaska JieKa
TaTKOBIIMTE TOTEIIKO Ce MPUCIIoco0yBaaT Ha cocTojboaTa Ha jfieTeTo. VcTo Taka,
MOCTOjaT U UCTPaKyBakba KOU TMMOKa)KyBaaT JjeKa OIMIITOTO ceMejHO (hYHKIIMOHU-
parbe e MoBa)KeH TPeJUKTOP 3a POAUTENICKUOT CTPecC U Jielpecuja OTKOMKY IIITO e
CcaMoTO OfiTJIe/lyBatbe Ha JIeTEeTO CO pa3BojHU HapyllyBama (Kersh, Hedvat, Hauser-
Cram, & Warfield, 2006; Smith, Oliver, & Innocenti, 2001).

K/IMHUYKY UMIUTUKAIUM Ha IOOMeHUTe pe3yITaTh

CripoBeJIeHOTO UCTpaskyBakhe HacTaHa KaKo pe3y/ITaT Ha MmoTpebaTa 3a Impero-
3HaBame U 3a CoryieflyBabe Ha POJUTEJICKUOT OTHOC KOH 37JpaBCTBeHAaTa coCcTojoa
Ha JIeTeTo U Mojoopo paszbuparse Ha MPOIeCOT Ha ceMejHaTa ajiarnTaiuja. Poau-
TenmuTe Ha fierjata co HAC ce BaskHa ajlka BO CITIPOBEYBabeTO Ha pexaOrInTaliy-
CKUOT TpeTMaH. Off THe MPUUNHU, MHOT'Y € BayKHO POAUTESIUTE Ja ja rmpudarar co-
cTojbaTa Ha CBOETO JIeTe IITO € MOKHO TT0OP30 U Jla T aKTUBUPAAT CUTE CeMejHU
TOTEHI[WjaJTi CO 11eJT ToAo0pyBame Ha (DYHKIIMOHATHOCTA Ha JIETEeTO.

Pe3ynTaTuTe Of UCTPaKYBAKETO MMAaaT 3HAYAjHU WMIUIMKAIIMA 3a TTPaKThd-
HaTa KJIMHUUYKA [ejHOCT, HO OTBOPAAT MAaT W 3a MOHATAMOIIHMN HCTPa)KyBama BO
oBaa obyact. IHTepBjyTO 3a pearupare Ha JujarHo3aTa MoKe Jja Oujie of] rosieMa
KOPUCT BO KJIMHUYKATa IMPAKTHUKa 3a cOOMpame Mo/iaToI[ KO MOMKAaT /ia JajaT
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6oratu nH(GOpPMALIMK 38 pa3sMUC/IyBambaTa, Y4yBCTBATa U 3a MHTEPAKLUUATE Ha PO-
putenute (Odman, Richt, & Oberg, 2009). Bo pa6orara co senja co HAC mHory e
BayKHO HaBPEMEHO [Ia Ce MpeIo3Hae OTCYCTBOTO Ha pa3pelleHOCT Kaj POOUTe TUTe
U Jla M ce Jjajie CoOoMBeTHa IoAapiika. HepaspeleHnoT 0JHOC MOKe HeraTuBHO
Ila B/IMjae ¥ Ha OJJHOCOT CO 3[paBCTBEHUTE pabOTHUIIMA, OFHOCHO CO TepalleBTUTe,
3aToa ILITO, aKO THEe 'Y [OKUBYBaaT POAUTEIMTE KAKO HepeaJTnuCTUUHU, IIPEMHOTY
€MOTUBHU, IIPETePaHO OIITUMUCTUUHU WU/ KOH(MY3HHU, TOrall ¥ HUBHaTa copaboT-
Ka MosKke 1a bupe oreskHarta (Larson, 1998).

3aKiIy4oK

Co3HaHUETO [eKa [IeTeTO MMa XPOHUUHU 3[IpaBCTBEHU ITPoOJIeMU U OrjIe/ly-
BabeTO TaKBO JIeTe MIPeTCTaByBa IocebeH Mpeau3BUK 3a POIUTE/IUTE U 3a CeMej-
CTBOTO BO LieinHa. [To3HaTO e feka ceMejcTBarta Ha ferjata co HAC mpeTtcraByBaar
pannuBa ronyaaiuja (Britner et al., 2003; Raina et al., 2005), Ho 3a caMHOT OTHOC
Ha POIUTE/INTe KOH AujarHo3aTa Ha JeTeTO MHOI'Y MaJjIKy ce 3Hae. OQHOCOT Ha Po-
IUTE/INTe KOH 3[jpaBCTBeHATa COCTOj0a Ha JeTeTo U ceMejHaTa afarrraija MoyKaT
MHOTY [la IIOMOTHAT 3a Mo00po pa3bupame Ha OBHE CeMejcTBa U 3a 3a0BOJTy-
Babe Ha HUBHUTE KOMIUIEKCHU ITOTPeOu.

PoputenoT Koj ja mpudaka aujarHosara MMa pa3sBrUeH MOJIesT Ha CeH3UTUBEH O/l
HOC KOH JIeTeTO Y MOKe KOTHUTUBHO M €eMOLIMOHAJIHO [Ia ce 3aHMMaBa CO Tparame
Ha MOKHOCTHUTE 3a IOJIPIIKa BO IIPOLIECUTe Ha pa3pellyBame. PoouTesnoT Koj He
ja mpudaka aujarHo3aTa HeMa pa3BHEeH aJleKBaTeH CTapaTe/ICKU MOIesT 3a CBOETO
nmete. HeroBata ,,3ar1aBeHOCT” BO pa3jIMUHUATE acIlleKTU Ha npudakKame Ha IeTeTo
Y UMITIMKALIMUTE LITO IIPOU3JIeryBaaT o AujarHo3aTa ro mpaBaT IIOMaJIKy ITOJro-
TBEH J1a I'M I71efja paboTUTe of APYT aroji 1 Ja ro pasbepe UCKYCTBOTO Ha APYTUTeE.
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Abstract

One of the biggest challenges for parents of a child with a diagnosed autism spectrum
disorder (ASD) is the acceptance of the diagnosis. Parents reactions are essential because
they allow them time to process their own emotions, and the timely initiation of early
intervention and its outcomes will depend on this.

The aim is to perceive the way parents deal with the child’s condition, that is, their
emotional and cognitive acceptance or non-acceptance of it, as well as whether there are
differences in the acceptance of the diagnosis between mothers and fathers.

The sample is composed of parents of 34 children diagnosed with ASD. Reaction to
Diagnosis Interview ( Pianta & Marvin, 1992) was used in the research.

The results show that the diagnosis of ASD in the child was accepted by half of the
examined mothers. Most of them are thinking-oriented, that is, they used cognitive strat-
egies that helped them accept the diagnosis. As for the fathers, 38.5% accepted the diag-
nosis. Most of them are oriented towards feelings. Those fathers who do not accept the
diagnosis, are mostly emotionally overwhelmed.

There is a difference in acceptance of the diagnosis and in the use of strategies be-
tween mothers and fathers. It is of great importance that professionals recognize the way
parents cope with all challenges related to the child’s diagnosis and provide them with ap-
propriate support in time. Non-acceptance of the diagnosis by the parents is a risk factor
for family adaptation and for the implementation of early intervention.

Keywords: acceptance, diagnosis, autism spectrum disorder, early intervention
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HACTABHUTE ITPOI'PAMMU - OCHOBA 3A U3PABOTKA HA
MOINPUIINPAHA HACTABHA ITPOI'PAMA 3A YYEHUILIUTE
CO IIOITPEYEHOCT

CHeskaHa TprnieBckal,
/KaneTta Yonurena,

Bupo 3a pa3soj Ha obpaszosaHueilio,
MuHuctuepcuuso 3a obpaszosarHue u Hayka, Ckotije, Peliyoauxka CesepHa
MaxegoHuja

Kparka copgpkuHa

HacraBHuTe mporpamMu BO OCHOBHOTO 0O0Opa3oBaHWe ce pa3BMBaaT BP3 OCHOBA Ha
HanmonanHute craHzapau 6a3upaHu Ha KoMmreTeHI[UU. LleHTpasHO MecTo BO HUB MMaar
pe3y/ITaTuTe Off YUeHheTO CO Ure IMOCTUTHYBatbe ce 00e30e/lyBa CTeKHYBare Ha OTpeOHUTe
KOMTIIEeTEeHI[UH (3HaeaTa, BeIITUHUTE U CTABOBUTe) oridpaTeHU co HaljnoHaiHuTe CTaHIapiin.
Cekoja HacTaBHa Mporpama IpPeTcTaByBa M OCHOBA 3a u3paboTKa Ha MomudulirpaHa
HacTaBHA MporpamMa 3a YYeHUIUTe CO KOMIUIEKCHM MoTpebu. COT/iacHO CO MUCIIEHETO
3a (PYHKIIMOHAJTHA MPOIIEHKA HAa YUEeHUKOT, YIEHOBUTE Ha UHK/IY3UBHUOT TUM 3a YUEHUK
ja usrorByBaaT MopuduilMpaHaTa mporpama. Bo Hea ce orpefiesryBaar: MpUCIIOCOOEHU
pe3y/ITaTi off YYEHEeTO U CTaHJap/id 3a OlleHYBae, IMIPUCIIOCOO0EHN HACTABHU COMP>KUHU,
CcTpaTervy, HACTaBHU CPEZICTBA, ACUCTUBHA TEXHOJIOTWja W [OTIOJTHUTEIHU MepKU 3a
MOIIIPITKA.

LlenTa Ha WCTpa)KyBameTo € Ja ce HallpaBM aHa/IM3a HAa HacTaBHUTE IIPOrpaMu BO
MPBUOT BOCIIMTHO-0O0pa30BeH Mepuoj 0 OCHOBHOTO obOpa3oBaHue 3a [la ce JeTeKThpaar
KOMIIETEHI[UUTEe KOU ce Jobpa OCHOBA W I7laBeH OPUeHTUP KOH KOj Tpeba fa ce Hacoudu
IUTaHUpakeTo U peasn3alidjaTa Ha MoauduiinpaHaTa HacTaBHa rporpama. PesyiraTure o
aHa/IM3aTa IToKayKyBaaT JeKa BO CUTe HaCTaBHU IIPOrpaMu off IIPBO 10 TPeTo ofeseHue (24
BKYITHO) BO TOJIEM IIPOLIEHT Ce 3acTareHy KOMIeTeHI[UN off TTofipayjeTo JInueH u colujaneH
pas3Boj, Koj usHecyBa 51,13 % wnu 113 on BKymHO 224 KoMMeTeHIUM BO MPBO OfijiejieHue
(orrpemeneHy Bo ocyMmTe Iofipaydja Ha HallMOHaTHUTE CTaHapy BO OCHOBHOTO 0Opa3oBaHue
BO HamiaTa 3emja), 48,76 % unn 118 KoMneTeHUMU Of BKYITHO 224 BO BTOPO OfJe/IeHUe U
47,42 % wvnu 129 ox BKyIHO 242 KomrieTeHIIUM ce 3a JIMueH U coljajieH pa3Boj BO TPETO
opmenenre. Bo TpymoT ce AajeHU HAacoKu 3a m3paboTKa Ha MopauduUiMpaHa HacTaBHa
IporpamMa 3a ydeHUIIUTE CO KOMITIEKCHU MTOTPeOU CO MOKHOCT 0] 13060p Ha KOMITeTEHIIUUTE
KOM COO/IBETCTBYBAaaT Ha HUBHUTE CITOCOOHOCTU M MOKHOCTU U TIPEKY KOu Ou MoyKejie Ha
KpajoT o/ OCHOBHOTO 0Opa30BaHue [la pa3BUjaT CaMOCTOJHOCT, JIMUEH Pa3BOj U COLUjaTHU
OIHOCH.

Knyunu 360poBU: MogupuyupaHa HacilasHa upozpama, yueHuyu co KOMUaeKCHU tolipeobu,
KoMueweHyuu

' snezanatrpevska@bro.gov.mk
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Bosep,

Bp3 ocHoBa Ha uieH 30, ctaB 3 o 3aKOHOT 3a OCHOBHO oOpa3oBaHME, BO OC-
HOBHOTO VUMJIMIITE BOCIIMTHO-0Opa30BHATa paboTa ce opraHusupa 1 ce OCTBapy-
Ba cIiope]i HacTaBeH IUIaH U IIporpaMu Kou, Ha ITpefjior Ha bupoTo 3a pa3Boj Ha
obpa3oBaHIeTO, TH YTBPIYBa MUHUCTEPOT 3a obOpa3oBaHUe U HayKa. HacTaBHUTe
IIporpaMu ce pa3BHBaaT BP3 OCHOBa Ha HAIlMOHA/ITHUTE CTaHAAapAu 3a MOCTUrakha
Ha YUEHHUIIMTe Ha KPajoT o OCHOBHOTO oOpa3oBaHue OasupaHu Ha KOMIIeTeHLIMN
(MuHuCcTepcTBO 3a obpasoBanue u Hayka [MOH], 2020). [TouMoT KOMIIeTeHIUja
BO IIOJIETO Ha MolluBayujaitia Ha HoCctiuzZHYyBare ce NAeHTU(PUKYBa KaKO Hej3UHO
KOHIIeIITYaJIHO jaApo U ce meduHUpa KakKo MaHUpecTupame KBaIUTeT Ha edek-
TUBHOCT, crtocobHocT unu yerex (Kanfer et al., 2013; Yeager, 2017). Criopeq mipe-
rnopakuTe Ha EBporickaTa KoMucuja 3a KJIyUHUTE KOMITETEHIIUU 3a JTOKUBOTHO
yueibe, KaKo 1 IIpeIiopakuTe 3a yCoracyBambhe 1 3a MOOMTHOCT Mer'y 00pa3soBHUTE
cuctemu Bo EBporma mageHu nmpeky EBporickata paMKa Ha KBaudUKaILiy, Kayd-
HUTe KOMIIeTeHLnU ce AeduHUpaaT KaKo KoOMOWHallija Ha 3Haeiba, BEIUTUHU U
CTaBOBH, Kajle LITO: 3HACIHETO ce cOCTou o PaKTU U IIPOLIeqyPU, KOHLIETITU, UIen
1 TeOPUHU KOU ce BeKe BOCIIOCTAaBeHU U IITO I'o MOAAPKyBaaT pa3bupameTo Ha ofl-
peneHa o6J1acT UK MpeaMeT; BeIITUHUTE ce medUHUPaHU KaKO CIIOCOOHOCT U Ka-
MalUTeT 3a CIIPOBeyBaibe Ha ITPoliecuTe U KOPUCTelhe Ha TIOCTOjHOTO 3HaeHe 3a
Ila ce TIOCTUTHAT pe3y/TaTy; CTAaBOBUTE I'M OMNUIIYBAaT MHC/IeHaTa, BepyBambaTa
U MIOATOTBEHOCTA [a ce AejlyBa WU Jla ce pearrupa Ha uieu, JTMYHOCTU WUJIU CUTY-
aruu (European Commission, 2015; Collective Council, E. U., 2018). Cure kiyu-
HU KOMIIETEHIIUM ce cMeTaaT 3a MoJleHAaKBO BayKHU, ceKoja o[ HUB MpUJIoHeCcyBa
3a ycIlellleH KUBOT BO OIMIITEeCTBOTO. KoMIleTeHIIMNUTe MOKaT Ja ce TIpHMeHaT BO
MHOTY pa3/IMUHM KOHTEKCTU U BO Pa3/IMUHN KOMOMHALMM MOpajy ILITO ce IIpe-
KJIOITyBaaT U ce TOBP3yBaaT, Ila HEKOU acIeKTU oj CYLITHHCKO 3Hauere O]l efHa
KOMIIeTeHlIMja ce HaJIOBP3yBaaT U IMOIAp;KyBaaT aclleKTU BO JIpyra KoMIleTeHIIuja.
Bp3 ocHoBa Ha K/IYUYHUTe KOMIIeTeHIIUM 3a JOKMBOTHO yuelbe off EBporickaTa pe-
depeHTHa paMKa, KaKO X BpP3 OCHOBAa Ha paMKUTe Ha OJIE/THUTE KOMIIeTeHI[UU
pasBuenu of EBporickaTa KoMucHja (3a CTpaHCKU ja3suliy, 3a OUTUTAIHU KOMITe-
TEeHLIMH, 3a MMPeTIIPUEeMHUILITBO), a 0CO0eHO UMajKu ro mpeaBu HaIlIuoT 06pa3o-
BEH CUCTEM U 3HaehaTa, BeIITUHUTE 1 CTABOBUTE IITO Tpeba [1a ' CTeKHAT YUeHU-
LIUTe BO OCHOBHOTO 0Opa30oBaHuie BO HAIIKOT OMIITECTBEH KOHTEKCT, OIlpeeneHn
ce OCyM IIo[ipayja Ha HaAL[MOHA/IHUTE CTaHIapAu BO OCHOBHOTO OOpa3oBaHHE BO
Haiiata 3eMja (MOH, 2021). Bo HUB ce BK/IyU4eHU TpaHCBep3aJIHU KOMIIETeHLIHN 1/
WX KOMIIeTEHIIUM TIOBP3aHU CO OompeesieHU TpeMeTHHU nopadja. Tue ce:

I. JasnuHa nmucMeHOCT

II. Kopucteme apyru jasuiu

III. MaTemaTuKa U MPpUPOAHU HAYKU
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IV. lururanHa nucMeHOCT

V. JIuueH u coliyjajieH pa3Boj

VI. OnmrrecTBo U fleMOKpaTcKa KyaTypa

VII. TexHuka, TeXHOJIOTHja U TIPETIIPUEMHUIITBO

VIII. YMeTHUUKO M3pa3yBamwbe U KyJITypa

lleHTpasnHoO MeCTO BO HACTaBHUTE MPOrpaMU MMaaT pe3y/ITaTUTe Of YUEHEeTO
CO uue TOCTUTHYBame ce 00e30ejlyBa CTEKHYBalbe Ha IMOTPeOHUTE KOMIIETEHI[UU
(3HaemwarTa, BEeIITUHUTE U CTaBOBUTe) ordaTeHu co HalpoHamHuTe CcTaHIapiIu.
Bo HacTaBHUTe Nporpamu ce HyZlaT HAaCOKU U NMPUMEPU Ha aKTUBHOCTU KOU Ha-
CTaBHUKOT MOjKe [jJa T IPUMeHYBa 3a IIOCTUTHYBakhe Ha pe3y/ITaTUTe O]l YUEHEeTOo,
HO HajBaykKHO O] C€ e IITO Ha HAaCTaBHUKOT My ce JaBa cj10007a 1a KOPUCTU U J1a
Kpeupa pa3HOBUJIHU aKTUBHOCTU U HACTaBHU MaTepUjaiid U Jla peajnu3upa TeMu/
COJZIP>KUHU COOJIBETHU Ha MHTEPEeCUTe U Ha BO3pacTa Ha YUeHUIUTe, OOHOCHO Aa
ja mpucrnocoOu HacTaBaTa 3a I'PYIU U 3a OfJIeJTHU YUYEHUIIH, 3a /Ia Ce TTIOCTUTHe HU-
BOTO Ha 3Haere/BellITUHYU ITOCTaBeHO CO pe3y/ITaTuTe o]l yueweTo. [IpeKy rutaHu-
pameTo 3a pean3alidja Ha HacCTaBHaTa MporpamMa, HaCTaBHUIIUTE T OCMUCITyBaaT
aKTUBHOCTUTE IIITO Ke ' MPUMEeHyBaaT 3a Jja o0e30e/1aT ITOCTUTHYBabe Ha Mpej-
BUJIEHUTE Pe3YJITaTU O] YUeHmeTo, I'M u30upaar W/Wiu M KpernpaaT HaCTaBHUTE
CpeliCTBa IIITO Ke ce KOPUCTAT U I'o OIlpe/ie/TyBaaT HAUMHOT Ha cJieflelhe U TIPOBEPY-
Bame Ha MOCTUramkaTa Ha YUeHULIUTE.

CeKoja HacTaBHa Iporpama IpeTcTaByBa U OCHOBA 3a U3paboTKa Ha UHIUBU/TY-
ajieH oOpa3oBeH TUlaH U MofudUIlMpaHa HacTaBHA MporpaMa 3a CeKoj Y4eHUK CO
TIOIPEeUeHOCT BK/Iy4eH BO 00pa30BHUOT TIPOIIeC.

MoguduuyupaHxa HacttiasHa lipozpama

YueHULIUTE CO TIONPeUeHOCT ce obpa3yBaaTt criopesi MHAUBU/Iya/leH 00pa30BeH
wiaH U MomudwuilipaHa HacTaBHa mporpama. [IpuToa, MHAWBUAYATHUOT OOpa-
30B€H IUIaH ce MMperopavyyBa 3a UHTEeH3UBUPaHa MOAAPIIKa, a MoaudUuIiipaHaTa
HacTaBHAa ITporpaMa 3a rmocebOHa MOAAPIIKA Ha YIEHUITUTE CO KOMIUTEKCHU TIOTpe-
6u. [Top yueHUIIM CO KOMITJIEKCHHU ITOTPebU ce rmojipa3bupaar ydeHUIUTe KOU NMa-
aT ToBeKeCcTelleHU TelIKOTHY, TIOBeKecTelleH! HapyllyBamba, MoBeKe TUjarHo3H,
KOMIUIEKCHU 3JpaBCTBEHU MOTpeOu U moTpeba oji rojleMa U UHTEH3UBHA TTOMOIIT
u niogapiuka (Bupo 3a pa3Boj Ha obpasoBaHueto, 2020). ITogapiikaTa 1 3a ABeTe
ITporpamMu e mperopadyaHa CoriacHO MpoIfeHKaTa 3a TOoITPeyeHoCT O] CUCTEMOT 3a
MpolleHKa Ha juiia co mornpedeHoct. Co MmoauduUIiMpaHaTa HacTaBHa IporpamMa ce
ompefiesTyBaaT pe3y/ITaTUTe o] yYemheTo ba3upaHu Ha KOMIIETEHI[UUTE CO KOU yde-
HUIUTe Tpeba Jja CTeKHAT U [Ja pa3BUjaT CaMOCTOjHOCT, JTUUEH pa3Boj U COIUjaTHU
OJTHOCH U ce U3paboTyBa 3a CeKoj BOCITUTHO-00pa30BeH IMepuo/i Ha OCHOBHOTO 00-
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pa3oBaHue. HK/IY3UBHUOT TUM 3a YYEHHMK U3paboTyBa MouduilnpaHa HacTaBHa
rporpamMa 3a Y4eHUKOT/yueHUUYKaTa CO MOMPedeHoC T, BO COIIAaCHOCT CO HETOBUTE/
Hej3UHUTe WHAWBU/Iya/THU MOTeHIIWjaIu U TTIOTpedu, BO PoK of1 30 /ieHa o] IeHOT
Ha 3all0OUHYBamkeTO Ha HacTaBaTa WU, MakK, O] IEHOT Ha YTBPIyBalkheTO Ha MOoTpe-
OaTa 3a CTeKHYBame OflpelleHU 3Haea U BeUITUHU, KOj, criopesi MouduiinpaHa
mporpama u 3aeiHO CO VUWJIMITHUOT UHKJTY3UBEH TUM, T CIIPOBEelyBaaT MepKUTe
3a MOZIPIIIKA BO YUEHETO, BO COIIACHOCT CO MPEeIopaKkuTe off CIyKouTte 3a pyHK-
nuroHasHa npoierHka (MOH, 2020).

[TojmoBHaA ocHOBa 3a M3paboOTKa Ha MojaudUIIMpaHa HacTaBHa ITporpaMma ce:
HalIMOHAJIHUTE CTaH[ap/iu 3a MOCTUTamka Ha YUEHUIIUTE Ha KPajoT OJi OCHOBHOTO
obpa3oBaHue, HACTABHUTE TIPOrPaMU, MOJIaTOIIUTE 32 YUEHUKOT U TOJIaTOLIUTE 3a
MHKJTY3UBHUOT THUM 3a Y4eHUKoT. MopuduiimpaHaTa HacTaBHa IporpaMa ce usro-
TBYBa o obpa3oBuu nepuopu I-III ongenenue, IV-VI u VII-IX mpu uito, Bo 3aBUC-
HOCT O] TOTpebuTe, ce peBUAMpaaT caMo CTaHap[uTe 3a oljeHyBame. Moaudu-
LIMpaHaTa HacTaBHa Iporpama, oKpaj BO OCHOBHOTO YUWIUIIITE BO KO€ € 3alulliad
YUEHUKOT, efleH Hej3uH [eJl MOKe [ja Ce peaju3upa U BO OCHOBHOTO YUWIUILTE
CO pecypceH IleHTap, CO 3aeMeH JOTOBOP IMOMery YYWINIITaTa U POJIUTEJIOT, a BO
MHTepec Ha 0Opa30BaHMETO Ha YU4eHUKOT. HactaBa mo mopuduiimpaHa rporpama
Tpeba Jla ce opraHU3Mpa U BO JIBETe YUWIMIITA Kajle IITO ce oOpa3yBa YU4EHUKOT,
BP3 OCHOBA Ha FOJUIIHUOT IUIaH 3a MOJAAPIIKA Ha YUEHeTO U aKIIMCKUOT IJIaH 3a
paboTa, mpu IITO ce KOHKpeTU3upa Koj /iesT oJ] HacTaBaTa Kajie IITo Ke ce peaiu-
3upa BO OJHOC Ha 3aJI0JLKUTETHU U U300PHU HACTaBHU MTPEeIMETH, JTOTIOJTHUTETHA
HacTaBa, BOHHACTaBHU aKTUBHOCTU U CJIMYHO.

llenTa Ha UCTpa)KyBaWkETO € [ja Cce HAllpaBU aHaJIiM3a Ha HaCTaBHUTeE ITporpamu,
Ila ce JleTeKTHupaaT KOMIIeTEeHIIUUTE IIITO MPeTCTaByBaaT Jo6pa OCHOBA U I/laBeH
OpUEHTUP KOH Koj Tpeba /1a ce Hacouun u3paboTKaTa U CIIPOBEJIYBAakheTO Ha MOIU-
(hurimpanaTa HactaBHa nporpama. I[Iputoa, akIeHTOT e CTaBeH Ha KOMITeTeHIINH-
Te OfI TIeTTOTO MoApadje — JIuueH u coljijasieH pa3Boj U HUBHATA 3aCTAlleHOCT BO
HacTaBHUTE TTPOrPaMU 10 TIPe/IMETHUTE IIITO Ce U3ydyBaaT BO ITPBUOT BOCITUTHO-00-
pa30BeH IepUo]] 0] OCHOBHOTO oOpa3oBaHue. BeyliHoCT, aHaM3aTa e HacodeHa
KOH JIoOMBabe Ha 00jeKTHMBHA CJTMKA 3a MOKHOCTa 3a U300p Ha KOMITETEHITUUTE
KOU YUEHUITUTE CO KOMIUIEKCHU TTOTpeOu OU MOyKesle [ja I'M CTEeKHAT Ha KpajoT of
HUBHOTO OCHOBHO 0Opa30BaHUe, OJJHOCHO jla CTEKHAT U pa3BUjaT CaMOCTOjHOCT,
JINYeH pa3Boj U COLIUjaJIHA OJHOCU. AHAJIOTHO Ha TOa, 1]eJiTa € Jla Ce HallpaBU CO-
o/IBeTHa pacripejiesiba Ha JIeJIOT Of HacTaBaTa IITO Ke ce peajn3upa Cropej; Mo-
nuduipaHa rmporpaMa BoO OCHOBHUTE YUWIHUIIITA, CO PECYPCEH I[eHTap/I|eHTPH 3a
MOAJPIIIKA Ha YUEeHeTo.

PesynratuTe o5 oBaa aHajiM3a MOKAT Aa IMOMOTHAT IMPU U3rOTBYBaWkeTO Ha
MomuduIlMpaHaTa HacTaBHA Mporpama M OmpeJe/lyBalbeTo Ha pe3yITaTUuTe of
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yUemeTo, 3a Jla ce HalpaBM IMpaBWIHA cejleKIiuja, U300p U pacripesiesida Ha KOM-
MeTeHIIMUTe KOU Ke COOJIBETCTBYBaaT Ha MCUXO(MU3UUKUTE MOKHOCTU U CIIOCO0-
HOCTHU Ha YUEHUITUTE CO KOMIUIEKCHU TTOTPeOH, BKIIYUUTETHO U YCIIOBUTE 338 HUBHA
peanu3anyja Kou IpUI0HECYBAAT 32 HUBEH JIMUeH pPa3Boj 1 COLWjaJIHA NHKITY3Hja.

MeTop

[TpenmeT Ha aHanMM3a ce HACTABHUTE MTPOrPAMU I10 TIPEIMETHUTE IIITO Ce U3YUuy-
BaaT BO IPBUOT BOCITMTHO-O0OPA30BeH IMePUO/T O] OCHOBHOTO 0Opa3oBaHUe Off ac-
MeKT Ha OPOjOT U BUIOT Ha KOMITETEHIIUUTE IIITO YUEHUIIUTEe CO KOMIUIEKCHU IT0-
Tpebu Tpeba [a TM CTEKHAT JJ0 KPajoT 01 OCHOBHOTO 0Opa3oBaHMe.

Obpabottika Ha togatioyuilie

Bo ucTpaskyBameTo e KOpUCTeH MeTO[OT Ha aHamn3a Ha JIOKYMeHTH, OJTHOCHO
aHa/IM3a Ha HacTaBHU IMporpamu. [logaTtonmTe of aHajM3aTa ce 06pPaboOTeHUu CO
TeXHUKaTa aHaju3a Ha coJip;KuHa. V3BpIleH e yBU, BO, OAHOCHO aHAJIM3WpaHa e
3acTareHoCcTa Ha KOMIIeTEeHITMUTe O] mofipadjeTo JInueH u coijyjasieH pa3Boj. Je-
(buHMpaHu Bo HacTaBHUTE MPOrPaMM 3a MPBO JI0 TPETO OfjleJieHne BO HacTaBaTa
Ha MaKeJIOHCKU HACTaBeH ja3uK I10 TipeiMeTuTe: MaKkeJIOHCKU ja3uK, MaTeMaTuka,
AHrnMcKY jasuk, OmnmrrectBo, [TpupoaHu Hayku, My3uuko obpasoBaHue, DU3UUKO
U 37]paBCTBeHO oOpa3oBaHue U JIMKOBHO 0Opa3oBaHUe.

PesynTatu

Bo tabenute 1, 2 1 3 ce mpuKa)KkaHU pe3y/ITaTUTe O] aHa/IM3aTa Ha HaCTaBHUTE
MporpaMu 3a MpBO, BTOPO U TPETO OfjfiejieHre. 3abeieKyBaMe ieKa KOMIeTeHIU-
WTe BO I'pyrara Ha 3Haelba U BeIlITUHU Ce 3aCTarleHu BO TTorojieM Opoj BO OJTHOC Ha
cTaBoBUTe U BpepHocTure. [IprToa, 3Haewara 1 BeIITUHUTE O3HAUEeHU CO peJHUTe
6poeBu: 6, 7, 14, 15, 17 u 19 (/la cu tioctiasu ueau 3a yuere U ColcitiBeH passoj u
ga pabolliu Ha HAgGMUHYBare Ha Upegu3Buyuilie WO ce jasysaalll HA UAoul KOH
HUBHO ocuuBapysare; [la ¢u kopucuiu coucuBeHulle UCKYCBA 3a ga cu 20 0J1eCHU
yuerello U ga zo Upuctiocobu colicitiBeHOUWO ogHecyBawe 8o UgHUHA; la caywa ak-
WUBHO U CO0gBEUHO ga peazupa, UOKaKysajku emuaitiuja u pazbupare 3a gpyzuie
U ga Zu UCKAXKYBa colicliBeHUlie ZpUKU U UolipedUu Ha KOHCWpYKiiuBeH HayuH; [a
copabouiysa co gpyiu BO ocUIBApYBare HA 3degHUUYKU Ueau, CiogenyBajku Zu cou-
ciuBeHulle Zleguuiitia U uoipedu co gpyzuilie U 3eMajku zu upegsug ziequuiitiaitia
u tottipebuile Ha gpyzutie; [Ja 6bapa tiospaiiHa utHpopmavuja u tioggpwika 3a cebe,
HO U ga gasa KOHCUWIpYKiUuBHA UoBpaiiHa uHgopmayuja u tioggpuwika 8o Kopuci
Ha gpyeuwue; Jla gasa upegio3u, ga paszieqysa pasaudyHu MOKHOCWU U ga u upegq-
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BUgYBA UocJeguyulle co uel ga u3segysa 3aKJyuoyu U ga goHecysa pay,uoOHAJIHU
0g/lYyKu) ce 3acTarieHd BO CUTe aHaJIM3UMpaHU MporpamMu, a Bo Ipyrnara CTaBOBU U
BPEeHOCTH, 3aCTalleH! BO CUTe MPOTPaMu Cce OHKMe 03HAUYeHU CO PeJIHUTe OPOeBU:
3, 4,7, 8u9 (CoticitiBeHuitie tiocitiuzara u gobpococitiojba 8o Hajzoiema mepa 3asu-
catti og WpYqgoui Wio camuoill/camaiiia zo BJa0KYsa U og pe3yattiaitiuitie wito ca-
Muoll/camattia zu tioctiuzHysa; Cekoja tioctiaiika wilo ja tpe3ema uma ocaequuu
ilo Hezo/Hea u/uau o Hezosailia/Hej3uHallla oKoauHa; MHuyujatiusHociia, yuop-
Hocula, uctipajHocila U 0gZoBOpPHOCUIA ce BAXKHU 3d ClipoBegyBarbe HA 3agaduilie,
3a octliBapysare HA yeauile U 3a HagGMUHYBAwe Ha Upegu3Buyuilie BO CeKOjgHEeBHU-
e cuttiyayuu; UHiiepakyujattia co gpyzuitie e gegoOHACOUHA — KAKO WO UMa Upaso
0g gpyeuilie ga bapa ga My buge 0BO3MOMEHO 3agOBONYBAHE HA COUCTUBEHUUE UH-
lepecu u touipebu, Wiaka uma u 0gZzoBopHoCili ga um gage tUpocuiop Ha gpyzuile ga
Zu 3agosoaaili csouitie UHitiepecu u toiipebu; bapareiio tioBpaititHa uHpopmauuja
u tipugpakarbettio KOHCIPYKIWUBHA KPUTUUKA BOGU KOH JUUYEH Halpeqok HA UHGUBU-
gyaJjieH U Ha coyujaieH UIaH).

3akiyuyBaMe JieKa of] BKYITHO 31 KoMIleTeHIIMja o1 rmoapadjeto V — JIuueH u co-
11jasieH pa3Boj, 11 KomneTeHIIUU, UK 35,48 % ol KOMIIeTeHI[U1Te, ce 3acTarleHu
BO CUTe HaCTaBHU IIPOrpaMu 10 CUTe HACTaBHU IIpPeIMeTU IITO Ce U3ydyBaaT BO
IIPBO, BTOPO U TPETO OflejieHre OGHOCHO BO IIPBUOT Pa3BOEH IIePUO/.

Kommetenuuunre op obsacra ,JInueH u coryjajieH pa3Boj“ ce Haj3acTarieHU BO
HaCTaBHUTE Mporpamu 3a npejamerure ,,OnirrectBo” u ,,PU3NYKO U 30paBCTBEHO
obpa3oBaHue" BO CUTe TPU OjIfie/IeHuja.
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Ta6Gemna 1.
Komtietienyuu og tiogpaujetio V — JluueH u coyujaieH pa3soj 3actidaieHu 80 HAcUlasHuilie
tipozpamu 8o I oggenerue

HacraBen Bupg kKomnietenuuu:  BkymHO Bup, BkynmHo  BkymHo %
npenMeT KOMIIETEHITUU: A+b

A - 3Haewa u

BeLITUHU b - craBoBu 1

BpeIHOCTHU

MaxkeJIoHCKU 6,7,10,13,14,15, 8 3,4,7,89 5 13 11,5
jasuk

17,19*
MaremaTuka 6,7,14,15,17,19 6 34,789 5 1 9,7
AHTTIUCKU 6,7,13,14,15,17,19 7 34,789 5 12 10,6
jasuk
OrnuirecTBO 3,4,5,6,7,8,9,10, 14 2,3,4,7,89 6 20 17,7

12,13,14,

15,1719
[Tpuponuu 1,6,714,15,17,18,19 8 34789 5 13 11,5
HayKU1
My3suuko 4,6,7,14,15,17,19 7 34,789 5 12 10,6
obpa3oBaHUe
Ddusnuko u 1,2,4,6,7,9,10,11, 14 1,3,4,7,8,9 6 20 17,7
3 paBCTBEHO

obpasoBanue  13,14,15,16,17,19

JIuKoBHO 4,6,7,14,15,17,19 7 34,789 5 12 10,6
obpasoBaHUe

*3abenewKa: tiogsaeueHu ce KomueweHyuuie wito ce Uosuiopysaai
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Tab6esna 2.

Komtietienyuu og tiogpaujetio V — JluueH u coyujaieH pa3soj 3actidaieHu 80 HAcUlasHuilie
tipozpamu 8o I oggeneHue

HacraBen Bupg komneTeHIUN: BkyniHo Buj komnetenHuun: BxynHo BrymHO A+B %
rnpegMeT

A - 3Haewa U BElITUHU b - craBoBU 1

BPEJIHOCTHU

Makeponcku  6,7,10,13,14, 8 3,4,7,8,9 13 1
jasuk

15,17,19*
Marematuka  6,7,14,15,17,19 6 3,4,7.89 11 9,3
AHTIICKI 6,7,13,14,15, 7 3,4,7.89 12 10,2
jasuk

17,19
OrrecTBo 3,4,5,6,7,8,9, 13 1, 2,3.4,7.8,9 20 16,9

10,12,13,14,15,

1719
[Tpupoanu 1,6,7,14,15,17,18,19 7 3,4,7,8.9 12 10,2
HayK1
My3uuko 4,6,7,14,15,17,19 7 3,4,7.89 12 10,2
obpasoBaHIe
Ddusunuko u 1,2,4,6,7,9,10,11,13,14,15, 14 1,3,4,7,8,9 20 169
3/IpaBCTBEHO
obpasoBanue  16,17,19
JIMKOBHO 1,2,4,5, 67,13, 1 1,2,3,4,789 18 15,3
obpasoBanue  14,15,17,19

*3abenewka: iogsieueHu ce KomielieHyuuiie wilo ce tositiopysaai
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Ta6Gea 3.
Komtietienyuu og tiogpaujetio V — JluueH u coyujaieH pa3soj 3actidaieHu 80 HAcUlasHuilie
tipozpamu 8o III oggeneHue

HacrtaBen Bup KomniereHu: BkyriHo Bup BkynHo BxkynnHo A+b %

rpeyiMeT KOMITeTEeHI[UN:
A - 3Haewa U BEeIITUHU

b - ctraBoBU 1

BPEIHOCTHU
Maxke1oHCKU 6,7,10,13,14, 8 3,4,7,89 5 13 39,4
jasuk

15,17,19*
MartemaTuka 6,7,14,15,17,19 6 3.4,7.8.9 5 11 39,3
AHTIUCKU 6,7,13,14,15, 7 3,4,7,89 5 12 444
jasuk

17,19
OrmirrecTBO 3,4,5,6,7,8,9, 16 1,2,3,47,89,10 8 24 49

10,12,13,14,15,16, 17,19,

21
[TpupoaHu 1,6.7, 8, 14,15,17,18, 9 347,89 5 14 38,9
HayK1

19,21
My3uuko 4,6,7,14,15, 7 3,4.7,89 5 12 52,2
obpasoBaHue

17,19
Dusnuko u 1,2,4,6,7,9,10,11,13,14,15, 14 1,3.4,7.89 6 20 90,9
37paBCTBEHO
obpasoBanne 16,1219
JIuKoBHO 1,2,3,4,5, 6712,13, 15 1,2,3.4789,10 8 23 42,6
obpasoBaHUe

14,15,

16,17,18,19

*3abenewKa: ogsaeueHu ce KomueweHyuuiie wido ce uosuiopysaai

Op pesynraTuTe IpuKaskaHu Bo Tabesna 4 3abeneskyBaMe JeKa BO CUTe HAaCTaB-
HU IIPOrpaMu IO MpeaMeTHUTe KOU Ce U3ydyBaaT BO IIPBHOT BOCIIMTHO-00pa30BeH
rnepuo (Bo HacTaBaTa Ha MaKeIOHCKU HacTaBeH ja3MK) 0] OCHOBHOTO 0Opa3oBa-
HMe, O aCIIeKT Ha OPOjoT 1 BUIOT Ha KOMIIETEHIIUM LITO Tpeba /ia ' CTeKHAT yJe-
HULIMTE [0 KPajoT o7 OCHOBHOTO 0Opa30oBaHUe, BO I'ojieM MPOLIeHT ce 3acTalleHu
KOMITIeTeHLIMU off roApaydjeTo V —JIuueH u coliujasieH pa3Boj U Toa: oji BKyrHO 221
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KoMmIieTeHumu, 113 unu 51,13 % Bo MpBoO ofijesieHUe, Ce KOMIIeTeHIIUM o7 TTofipayje-
TOo V — JInueH u coliyjajieH pa3Boj; o BKYMHO 242 KommeTeHuuu, 118 unu 48,76
% BO BTOPO OfifieJieHue, ce KOMIIeTeHIIMU off noApaujeto V-JIuueH u couujaneH
pa3Boj U o7 BKYMHO 272 KoMmneTeHIuu 129 unu 47,42 % Bo TpeTo opjiejieHue, ce
KOMIeTeHIIUU off rofipadjeto V — JIuueH u coiujasieH pa3Boj.

Ta6ena 4.

IMogattouu 3a BKYUHUOW bpojoitl Ha KomuelieHUUU og uogpaujewio V — JIuueH u coyujaieH
passoj

Opnn. [loppauyje Ha Bup BkynHo Bupg komnereHijuu: BkynmHo BrynmHO %
KOMIIeTeHIIUM KOMIIETeHITUU: A+b
b - craBoBU 1
A - 3Haemwa u BPEeIHOCTU
BELITUHU
I V- Jlnuen u A 71 b 42 113 51,1

coljijajieH pa3Boj

I BkymHO A 152 b 69 221
KOMIIeTeHIU!
11 V - JluueH u A 73 b 45 118 48,8

coljijajieH pa3Boj

II Bxymno A 167 b 75 242
KOMIIeTeHLJu1
111 V - Jlnuen u A 82 b 47 129 47,4

coljijajieH pa3Boj

111 Bxymno A 189 b 83 272
KOMIIeTeHLJu1

BakBaTa 3acTareHocCT u pacnpe,uen6a Ha KOMIIETEHLIMUTE O[] HO,E[pa‘JjeTO V -
JInyeH u COL[PIjaHeH pa3B0]' OBO3MOJKYBa BO HaCTaBaTa I10 CHUTeE IIpeIMeTH 3a yde-
HUIINTEe CO KOMIIJIEKCHM l'IOTpe6I/I Ja ce M3roTBu MO,[[I/ICIDI/IL[I/IpaHa HacCTaBHa IIPO-
I'paMa, CO MOKHOCT 3a I/I360p Ha KOMIIeEeTeHIIMKMTE IITO COOABETCTBYBaaT Ha OPY-
FATe HUBHU CIIOCOOHOCTU U MOKHOCTHU U IIPEKY Kou 6u MOjJKeJjle, Ha KpajOT on
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OCHOBHOTO 0oOpa3oBaHMe /la CTEKHAT U J]a pPa3BUjaT CaMOCTOJHOCT, JIMYEH Pa3Boj
U COLMjaJTHU OJHOCH.

ITpuka3s Ha moguguyupaHa HaciasHa Upozpama

[Tpu uspaboTKaTa Ha MojuduIIpaHaTa HacCTaBHa ITporpaMa ce oIpejie/yBaar:
e Pesyiratu of yuemeTo

e ConpsKMHU U TIOUMU
e (CraHmapau 3a OLIeHYBakhe

o IIpucriocobyBaibe Ha IIPUCTAIIOT/HACTaBHUTE CTPATETUU U PECYPCH/pas3yM-
HO IIPUCIIOCOOYBabe

e JlomomHUTETHY MEPKU 3a MOJIAPIIKA
e HauuH Ha BpegHyBalbe Ha MTOCTUTambaTa

CrieqryBa ITpMKas Ha Jes o MoauduilpaHaTa HacTaBHa IporpaMa 3a MaKe/I0H-
CKM ja3MK 3a MPBUOT pa3BoeH Mepuoj (o7 MpBo [0 TPETO ofjeseHNe) 32 YUeHUK
CO KOMIUIEKCHU TOTpebu, 3a IojpadjeTo of HacTaBHaTa mporpama: Cayiiame u
300pyBaibe.

Bo BoBegHMOT e of1 iporpamMarta (OCHOBHH ITOAATOLIM 3a HaCTaBHATa ITporpa-
Ma), THK/IY3UBHUOT THM 3a YUeHUK OIIpe/ie/lyBa KOJIKY yaca off IIpeiBUIeHUOT Opoj
YaCcoBH 3a peajn3aliija Ha Hal[MOHA/IHATAa HAaCTaBHa Mporpama Ke ce peajusupaar
BO YUMJIAIITETO BO KO€ e 3alliIliaH YUeHUKOT, a KOJIKY Yaca BO VUMIMIITETO CO pe-
cypceH 1ieHTap. Bo 0Boj men of mporpamara ce meuHUpaaT U MoTPeOHUOT ITpoC-
TOP M YCI0BU, KAKO ¥ HAaCTaBHUTE CPE/ICTBA U aCUCTUBHA TeXHOIOTHUja. MOKHU ce
IIOTTOJIHYBakha Ha oIlpeMa U Cpe/icTBa KOM pa3yMHO ce u3bupaat 1 ce IIpucrocoby-
Baart criopej] moTpebuTe, MO} KHOCTUTE U CITOCOOHOCTUTE Ha YUEHUKOT CO Tolpeye-
HOCT.
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3A YYEHUIUTE CO ITOINPEYEHOCT

OCHOBHHM ITIO/IATOIM 3a HACTABHATa IIporpamMa

HacraBen IipegmMeT

MakejOHCKH ja3uK

Buji/kaTeropuja Ha HaCTaBeH MpeIMeT BaporKkuTesieH
HMe u nipe3suMe Ha ydeHUKOT/ydeHnukata X X
Opnenexue I (mpBO)
OCHOBHO YUMJTUIIITE XX

bpoj uacoBu

1 yac Heme1HO/36 yaca rofMIIHO

OCHOBHO YUWIHIIITE CO PECYPCEH LIeHTap

4 yaca HefenHo/144 yaca rOAUIIHO

bpoj uacosu

5 vaca HefenHo/180 yaca rogUIIHO

Temu/miofipauja Bo HacTaBHaTAa Iporpama

1.

Cnyiame 1 300pyBambe;
[ToueTHO UnUTamke U MUIIYBAKE;
Jluteparypa, 3pasyBame U TBOPEIHE;

MepuymMcKa MUCMEHOCT U MeIMYMCKa KyJITypa.

[TpocTop u yciioBu

Yaunuuirre, YUUTHULLA;

Ce I/I36€I‘HYBaaT CTUMYVYJ/TallM IITO I'O OABJIEKYBaaT
BHMMAaHMETO WJIN UITO I'O BOSHEMUpPYBaaT

HacraBHu cpeJicTBa U aCUCTUBHA
TeXHOJIOTHja

KapTI/I‘-IKI/I 3a I[oTceTyBame NJjin 3a CAaMOKOHTPOJIAa;

Co3piaBatbe YCJIOBU 32 MYJITUCEH30PEH MTPUCTATT:
BU3YeJTHO, TAKTUJTHO, ayJINTUBHO, KUHECTETUUKU;

[ToBneKkyBamwe BO MUPHO KaTye Mpu
BO3HEMUPEHOCT Ha YUEHUKOT;

BusyesnHa nogpiika (cenr-kapTu, CJIMKY,
WIYCTpaIuu, niemMu, rpadMKoHu, (hUIMOBH U CI1.);

Co3maBatbe yCI0BU 3a 6e36eHO IBUKEHe BO
CcpeuHarTa;

O6pa3oBHU codTBEPH, 3BYUHA UUTAHKA,
IUTUTAJIHU CJIMKOBHMIY, 1] co mecHUUKY;

Tabsa/mocTep 3a KOMYHUKAI[{ja CO TIOMOIII Ha
CUMOOTN, CUTHY MAHUITYJIATUBU 38 CEH30pHA
CTUMYyJIallyja U peakcaliija, BU3yesieH pacrope,.
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Bo cnepgnuot nen ox mopuduiimpaHa HacTaBHa nmporpama ([ToBp3aHocT co Ha-
LIMOHATHUTE CTaHAApau) ce u3bupaaT camMo OHUEe CTaH[apAu Of Hal[MOHaTHATa
rporpaMa Kou Iojpa3bupaar 00jeKTMBHO OCTBAp/JIMBU KOMIIETEHIIUU, OJJTHOCHO
KOUM COOJIBETCTBYBaaT Ha IPEOCTaHAaTUTEe CIIOCOOHOCTH YW MOKHOCTU Ha yUeHU-
KOT CO KOMIUIEKCHM noTpebu. CripoBefieHaTa aHa/lM3a HA HaCTaBHUTE ITPOrpaMu
uneHTuUKyBaiile BKynHO 11 KomreTeHIIUM, Kou ce neduHUpaHU BO CUTe HACTaB-
HM TIpOrpaMu of TIPBO /IO TPeTo ojifie/ieHre, BO paMKUTe Ha MojipadjeTo: JluueH
U coliujajieH pa3Boj. 3a 0BOj KOHKPETEH yUeHUK, HallpaBeH e u300p Ha CJieJIHUBe
KOMITIeTeHIIUU Of rofipadjeTo V — JInueH u coupjasieH pa3Boj, KaKko U off Tiofipayje-
To VI - OminrrecTBO U IeMOKpaTCKa KY/ITYpa, COOJIBETHO BO JIe/IOT HA KOMIIeTEHIIU-
WTe IIITO Ce OJIHeCYBaaT Ha 3HAeHd U BeWiUHU, OTHOCHO CUIABOBU U BpegHOCTUU:

IToBp3aHOCT CO HAIIMOHAJIHUTE CTAHAAPIU

YueHukoti/yueHUuKawia 3Hae u ymee:

V-A.7 )]a T'1 KOPUCTU COTICTBEHUTE NCKYCTBaA 3a [Ja CU I'O OJiIeCHU YUEeHheTO U Ja I'o
HpI/ICHOCO6I/I COIICTBEHOTO OJHEeCYyBame BO UHWHA

V-A.10 Jla mpuMeHyBa eTUUYKHU Hauesia [Py BpeJHyBamwbe Ha MPaBUJIHOTO U
MOTPEIIHOTO BO COTMICTBEHUTE U TYI'UTE TIOCTAIIKY U JIa MaHugecTupa
JI0671eCcHN KapaKTepHU 0COOMHY (KaKo IITO ce: YeCHOCT, TPaBUYHOCT,
MOYKUTYBabe, TPIIEIUBOCT, TPUKA, ITPUCTOJHOCT, O1aroapHocT,
PELIUTENTHOCT, OJIBaYKHOCT Y CaMOJIUCLIUTIINHA)

V-A.13 Ila KOMYHULIPA CO IIPYTUTE U [la Ce IMpe3eHTHpa cebecu COOIBETHO Ha
cuTyaljaTa

V-A.14 Jla ciylia akTMBHO U COOJIBETHO [la pearupa, MoKa)KyBajKu eMriaTuja u
pasbupare 3a IPYTUTe U /ia T'M UCKayKyBa COIICTBEHUTE T'PIKU U IOTPeOU Ha
KOHCTPYKTHUBEH HauuH

VI-A.5 Ila ru pa3bupa pasIuKuUTe Mery JyreTo 1o Koja 6110 ocHoBa (pofoBa u
€THUYKA MPUIIAJIHOCT, BO3PACT, CIIOCOOHOCTH, COIUjasieH CTaTyC UTH.)

VI-A.7 Ila mperio3HaBa MaHuecTalija Ha BepbaHo 1 GU3NUKO HACUIICTBO BO
COTICTBEHOTO OMKPYKYBae, [la T'U COTJIeIyBa MOC/IeJUIIUTE O] HACUJICTBOTO
U Jla ce CIIPOTUBCTaBYBa Ha HEro

YueHukoti/yueHuukatia pazbupa u tipucpaka geka:

V-b.4 Cekoja 1ocTarika Koja ja rpesema 1uma IoCaeuliy 110 Hero/Hea 1/uin 1o
HeroBaTa/Hej3rHaTa OKOJIMHA

V-b.8 WHTepakiyjaTa co ApyruTe e JJBOHACOUHA — KaKo IITO UMa ITPaBo Off
Jpyrute fa 6apa Jja My/u O1jie 0BO3MOKEHO 3aJJ0BOJTYBaHe Ha COTICTBEHUTE
WHTepecu U oTpebu, Taka uMa U OJI'OBOPHOCT J1a UM [Iajie TPOCTOP Ha
JIPYTUTE Ja TY 33/I0BOJIAT COTICTBEHUTE UHTEPECU U TIOTpebu
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Bo cnemnuor men onm momuduliMpaHaTa HacTaBHa Iporpama (Pesymratu of
yueibe), MHKJTY3UBHUOT TUM 3a YUEHUK MOsKe [1a u30epe ofI IIOHYAeHUTe pe3y/ITaTu
BO HalliOHaJIHaTa HacTaBHa MporpamMa, HO UCTO TaKa, MoKe J1a MOAu(pUKyBa U Aa
Kperpa HOBHU Pe3y/ITaTu O] YUeIheTO KOU Ke COOMIBEeTCTBYBAaaT Ha CIIOCOOHOCTUTE
U CO MOKHOCTHUTE Ha YUEHUKOT CO KOMIUIEKCHU TmoTpebu. CooBeTHO Ha AeduHU-
paHUTe pe3y/TaTU Off YUEHETO, TUMOT I'd OITpeie/IlyBa U KOHKPETHUTE COIPKUHU 1
ITOMMHM, KaKO U CTaHIapauTe 3a OlLleHYBalbe.

PesynTaTu oz yuemeTo

Ilogpauje: CJIVYIHAFE U 350PYBARE; BkytiHo 70 yacosu
YueHukott/yueHuukattia ke buge ciiocobeH/ctiocobHa ga:
1. Kopucitiu HesepbaiHa KoMyHUKayuja

2. Emutuupa ogpegeHu znacosu

CogpuHu (u tioumu) CwaHgapgu 3a oyeHysarbe
Io3gpasysatse, lipetlicitiasysarve U 0bpakare Ce iipeiio3Hasa cebecu lipeKy cauka (Ha
(BusyenHa tioggpuika) tioHYygeHU pottiozpacpuu)

H3zosop Ha znacosu (zaac) Ce obugysa ga u3zoBopu ogpegeHu ziacosu

(lipeky umuttiayuja co yuouipeba Ha ayguo-
BU3YeNHU cpegciiBa)

Hesepbanta komyHuKayuja (ectuuxkyrayuu, - Ilpetio3Hasa 3Hauvewa Ha pa3auyHu
MUMUKU, gBUKEHA) ZeclUKy1auuu, MUMUKU U gBUKeHa

- Kopuctuu zectuukyaayuu u MUMuka Kako
gouoIHYBaKe U/UNU 3amMeHa 3a BepoaiHa
KOMYHUKauuja

CniegyBa iesioT of, IporpamMaTa HacioBeH Kako [IpumMepu Ha akTUBHOCTU. [Tpu
n3paboTKaTa Ha OBOj Jie/1 oji MoAaudUIIMpaHaTa HacTaBHA ITporpamMa, MHKITY3UB-
HUOT THUM 3a VUeHUK, MCTO TaKa, MOKe Jla usbepe of IIOHYIEeHUTe aKTUBHOCTU U
MeTOIIM BO HalllOHa/IHaTa IIporpaMa, HO U Jja IjlaHupa crieludUuuHy IIPUMepy Ha
aKTUBHOCTHU COOJIBETHU Ha IIOTPeOuTe Ha YUEeHUKOT.
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AKTHUBHOCTH U MeTOAU

e  YueHUIUTE UTPaaT YJIOTU BO pa3/IMUHU CUTYAIUU (BO YUMJTHUIIA, BO aBTOOYC, BO YUVJIUIII-
HaTa KyjHa, Bo OMOJIMOTeKa, BO TTPOJJaBHUIA), IIPU LITO BeKOAAT MO3/IpaByBarbe, 3aMOJIy-
Barbe, U3BUHYBatbe U 3abJ1aroapyBabe.

e Op KOMIUTET KAPTUUYKU CO WIYCTPALIVM Ha OJIJIe/THU OBOLIKU, JKUBOTHU, UTPAUYKU, TPUOOP
3a JIMUHA XUTWeHa U/WIN YYUIUIITEeH MPUbop, CeKOj YUEHUK Biiedye efjHa KapTuuka. [1o
VBUJIOT BO U3BJIEUEHUTE KapTUUKU, YUEHULIUTE Ce TPyNupaaT Crope, 3aefHUUYKA Kapak-
TePUCTHUKA.

e  YueHUIIUTe BO MaJii TPYITU CH fiesiaT Mery cebe ofHarpes IMoArOTBEHN KapTUUKKU CO eMO-
TUKOHU (JTyTUHA, PAZIOCT, Tara, CTpaB, JbyOOB), T'M UeHTU(MUKYBAaT eMOLIMUTE, TH UMUTH-
paaT u3pasuTe Ha JIUIeTo 1 300pyBaaT 3a CUTyalluy Kora ce UyBCTBYBaJle TaKa).

e yCTeH MeTO/]I (MOHOJIOIIKU);

e  METOJ Ha WIyCTpaliuja;

° MeTO/I Ha IeMOHCTpalluja;

e  MeTOj Ha IMpaKTUuYHa paboTa;

e  00pa3oBHa acUCTeHIIUja ITPU YCBOjyBake Ha HACTaBHU COPKUHU;

o HaCTaBHUKOT [JaBa JOIIOJIHUTE/IHWM HAaCOKH 3a pa60Ta Ha O6p330BHI/IOT ACUCTEHT CO y4de-
HUKOT;

e  KOpHUCTeHe Ha KOHKPEeTHU ITPUMEPU U CJIMKU Ipu 00paboTKa Ha HOBa COJIPIKUHA;
e  U3BpIIYBakhe aKTUBHOCTH/3aJ]Jaull CIIOPe[; COTICTBEHOTO TEMIIO;

e  KpPAaTKH, jaCHY, KOHI[U3HU HAJIO03H;

e  [IOKpaj YCHUTE HaJIO3H, Ce JaBaaT M CJIMKOBUTO IIPeTCTaBeHY;

e  IOJIATHO BpeMe MpU U3BeJ[yBaihe aKTUBHOCT/3a7jaua;

e  jaBHO ce nocanyBa/HarpajiyBa ofipe/ieHoO OJ[HeCyBarbe;

o nHAUBUAYa/THA pa60Ta Ha O6p830BHI/IOT ACUCTEHT CO YYEHUKOT.

Bo mommuduiimpanata HacTaBHa MporpaMa ce rylaHUpaaT W J[OTIOJIHUTETHUTE
MEepKHU 3a MOJI/IPIIKA Ha YUEHUKOT CO KOMIUIEKCHU TTOTpeOur, KaKo U HAUMHOT 3a
BpefiHyBamwe Ha MOCTUTamaTa Ha YYEHUKOT (OTTMCHO OlleHYBae 3a CUTe TPU pas-
BOjHU TTePUOIN).
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JlomnosIHUTeTHU MEePKU 3a HauuH Ha Bpe[iHyBame Ha ITOCTUramaTa

TOJI/IPILIKA

OCHOBHO YYWUJIUILITE CO - HeepbasiHo u3pa3yBambe Ha HAYyUJEHOTO: KOPUCTU I'eCT, MUMUKa
pecypceH tieHTap ,UaHuHa“: nn dalyjaaHa eKCIIpecuja;

obpa3oBHaA acCUCTEHIIN]a,

JIOrOTIe/ICKU TPeTMaHU, - u3paboTKU (LIPTeKU, MOIesn);

CTPYYHU TPETMaHHU JIBAIrtaTH

HeJIeJTHO (ceH30pHa - mOpaKTUuHa u3Bef0a Ha HAyUeHOTO;

WHTEerpaiyja, oKyramruoHa

Teparuja, ICUXOMOTOPHA - obpa3oBHa MOpIIKa MPK peasn3aliyja Ha 3a/iauu U
peenykariuja). aKTHUBHOCTH;

- mudepeHIMpaHy 3a/jaul 3a YU4EHUK;

OQY ,Jlane Kpartues“: - €BUJIeHTHU JINCTH,;

IpUjaTeICKo MeCTo 3a fera

co aytuszaMm (Autism Friendly - UeK-JICTH;

Spaces), ceH30pHa co0a,

WHIUBU/Iya/IHa paboTa co - aHerJoTCKU OeJlelKuy;

crieljijajieH eqykaTop u

pexabuauTaTop. - noprdonuo.
Huckycwuja

Bp3 ocHOBa Ha cIIpoBeieHOTO UCTPa)KyBarke, OJHOCHO aHa/IM3aTa Ha HaCTaBHU-
Te MporpaMu O] IIPBO JI0 TPETO Ofifie/ieHre 3a HacTaBaTa Ha MaKeJIOHCKY HacTaBeH
jasuK, YTBPIIEHO e JieKa BO CUTe IporpaMiy BO BUCOK MPOLIEHT ce 3acTalleHu KOM-
neTeHUUU of roApadjeto V K JIndeH u couiujasieH pa3Boj. OBoj MojaToOK YKaKyBa
Ha Toa JeKa KoMIleTeHIIuuTe AeMHUPAHN BO HACTaBHUTE IIPOrpaMu off IIPBO 10
TPeTo ofjieJieHHe Ce COJIUIeH IModeTeH pecypc 3a u3paboTKa Ha emHa mMoaudu-
LIMpaHa HacTaBHa IIporpaMa 3a KOHKpeTeH YUeHUK/ydeHUUKa CO KOMITJIEKCHU T0-
Tpebu. MHKIY3UBHUOT TUM 3a YYEHUK MOKe Jla HaIlpaBU M300p Ha 06jeKTUBHO
OCTBaAp/IMBA KOMITETEHIIUM 3a KOHKPETHUOT YUEHHUK,/yUeHHUKa IITO Ke COOJIBeT-
CTBYBaaT Ha HETOBHUTE/HEej3MHUTE IPYTrU CIIOCOOHOCTU U MOKHOCTH, ¥ BP3 Taa OC-
HOBa, COOMIBETHA pacIipefiesiba Ha YacOBUTE, OJJHOCHO [IeJIOT Of HacTaBaTa IITO
Tpeba fa ce peaqn3upa BO OCHOBHOTO YUMJIMIITE CO pecypceH lLieHTap. Bo Tpymor
e JajieH ¥ MpHKas 3a Toa KaKo ce n3paboTyBa Mogu@uLIMpaHa HacTaBHa ITporpaMa
1Mo MaKeJIOHCKHM ja3UK, Bp3 OCHOBA Ha [JOHeceHaTa HAI[MOHA/THa HacTaBHA ITporpa-
Ma camo 3a efHo mopapadje: Cnyiname u 30opyBambe. Criopesi 0BOj IIpUMep, MOKe
Ila ce pa3BUBaaT U JIPYTUTe MMoApayja off IIporpaMmara, Ho, UICTO TaKa, MOKe Jla ce
n3padboTtaT MoaudULIMPaHN HACTaBHU MTPOrpaMu 3a JPYTrUTe HaCcTaBHU IIPEeIMETH.

M3paboTkaTa Ha moaudulMpaHaTa HacTaBHa IIporpamMa e caMo efieH OJ HeOoIl-
XOIHUTE UeKOPU BO MPOILIeCOT Ha 06e30eyBabe COOIBETHA MOAIPLIKA HA YUeHU-
KOT/y4eHMUKaTa CO KOMITJIEKCHU MOTPeOH, BKJIyUeH BO PEeJOBHUOT BOCIIUTHO-00-
pasoBeH mpoliec. Peanu3anjata Ha MomuduliMpaHa HacTaBHa Iporpama Oapa
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KOHTHMHYHMPAHO cCjiejemhe W ITIoOJAPIIKa Ha quHI/IKOT/quHI/I‘-IKaTa CO KOMIUVIEKCHHA
HOTpe6I/I Ol CTpaHa Ha BOCHI/ITHO-O6p830BHI/IOT Kagap. O,E[ HKMB C€ O4YEKYBa [1a I'
pengyaupaar O6paSOBHI/ITe COAP;KMHU Ha Pa3yMHO HHMBO, Ja KOPHUCTAT COOJBETHU
HaCTaBHU IIPpUOAW W CTpATErvuv M Oa ]'a HpI/ICHOCO6YBaaT CEBKVIIHAaTa OpraHuM3a-
L[Hja Ha BOCHI/ITHO-O6pa3OBHI/IOT Imponec, co ey aa OBO3MOKaT KBaJIMTETHO o6pa—
30BaHHe 3a YUEHULIUTE CO rocebHU O6paBOBHI/I HOTpe6I/I.

-153 -



C. TPIIEBCKA, XK. YOHTEBA: HACTABHUWTE ITPOI'PAMU - OCHOBA 3A U3PAGOTKA HA MOJU®UIIMPAHA HACTABHA ITPOT'PAMA
3A YYEHUIUTE CO ITOINPEYEHOCT

JlutepaTypa

bupo 3a pa3Boj Ha oOpa3oBaHueTo. (2020). KoHuetiyuja 3a UHKAY3UuBHO 00pa3osa-
Hue. Bupo 3a pa3Boj Ha 0OPa30BaHUETO.

https://www.bro.gov.mk/wp-content/uploads/2021/09/Koncepcija-za-inkluziv-
no-obrazovanie-FINAL-za-pecat.pdf

Collective Council, E. U. (2018). Recommendation On Key Competences For Life-
long Learning. European Commission, Brussels, Belgium, 18.

https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX-
:32018H0604(01)

European Commission/EACEA/Eurydice (2015). Assuring Quality in Education:
Policies and Approaches to School Evaluation in Europe. The European
Union, Luxembourg. http://dx.doi.org/10.2797/65355 (PDF).

Kanfer, R., Beier, M. E., & Ackerman, P. L. (2013). Goals and motivation related
to work in later adulthood: An organizing framework. European Journal of
Work and Organizational Psychology, 22(3), 253 — 264. https://doi.org/10.108
0/1359432X.2012.734298

MuHucTtepcTBo 3a obpa3oBaHue U Hayka. (2020). 3akoH 3a ocHosHOWIO 0bpaszosa-
Hue. MUHHCTEpPCTBO 3a 0Opa3oBaHue U HayKa.

https://mon.gov.mk/stored/document/Zakon%20za%200snovnoto%20obrazo-
vanie%20-%20nov_1.pdf

MuHuCTEpPCTBO 3a 0Opa3oBaHue U HayKa. (2021). HauuoHaHu ciiaHgapgu 3a uo-
ciluzarbaila Ha YdyeHuyuie Ha Kpajoii 0g 0CHOBHOUIO 0bpa3osaHue. MUHI-
cTepcTBO 3a oOpa3oBaHMe 1 HayKa.

https://mon.gov.mk/stored/document/standardi-USVOENI.pdf

Yeager, D. S. (2017). Social and emotional learning programs for adolescents. The
future of children, 73 — 94.

https://doi:10.1353/foc.2017.0004

154 -



TCUXOJIOTNJA: HAYKA U ITPAKTUKA, VOL. VIII

THE CURRICULA-BASIS FOR CREATING MODIFIED
CURRICULUM FOR STUDENTS WITH DISABILITIES

Snezana Trpevska
Zhaneta Chonteva

Abstract

Curricula in primary education are developed on the basis of competency-based Na-
tional Standards. The central place in them is the learning results, the achievement of
which ensures the acquisition of the necessary competencies (knowledge, skills and atti-
tudes) covered by the National Standards. Each curriculum is also a basis for creating a
modified curriculum for students with complex needs. According to the assessment opin-
ion of the student from the system for assessing persons with disabilities, the members
of the inclusion team for the student develop the modified program. It defines: adapted
learning results and assessment standards, adapted teaching content, strategies, teaching
aids, assistive technology and additional support.

The purpose of the research is to analyze the curricula in the first educational period
of primary education in order to detect the competencies that are a good basis and the
main orientation towards which the planning and implementation of the modified curric-
ulum should be directed. The results of the analysis show that in all curricula from the
first to the third grade (in 24 total), competencies from the area of Personal and social
development are represented in a large percentage, which is 51.13% or 113 of the total of
224 in the first grade (defined in the eight areas of the national standards in primary edu-
cation in our country), 48.76% or 118 competencies of the total 224 in the second grade and
47.42% or 129 of the total of 242 competencies are for Personal and social development in
the third grade. The paper provides guidelines for the development of a modified curric-
ulum for students with complex needs with the possibility of choosing the competencies
that correspond to their abilities and opportunities and through which they could develop
independence, personal development and social relationships at the end of primary edu-
cation.

Keywords: modified curriculum, students with complex needs, competencies
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VALUES, PERSONALITY TRAITS, MEANING IN LIFE AND LIFE
SATISFACTION AMONG STUDENTS

Ana Dordevié¢!,
MIT University

Abstract

The aim of this study was to examine the relationship between values, personality
traits, meaning in life and life satisfaction among students. In this research, a predictive
model was applied with the aim of determining which of the researched variables best
predict life satisfaction. The research was conducted on a sample of 243 students at the
Faculty of Medicine, Faculty of Pedagogy, Faculty of Economics, Faculty of Law, Faculty
of Information Sciences and Computer Engineering (FINKI) and from the Orthodox Theo-
logical Faculty in Skopje. The respondents were given the following instruments: Portrait
Values Questionnaire, Hexaco Personality Inventory, Meaning in Life Scale and Life Sat-
isfaction Scale. The regression model singles out the meaning in life, security and consci-
entiousness as significant predictors for life satisfaction, while conscientiousness in the
predictor model has a negative direction. In the discussion, the meaning of the obtained
findings is considered, as well as the shortcomings of this research are also pointed out.
Additionally, recommendations are given for applying the findings in psychological prac-
tice, as well as recommendations for further research.

Keywords: values, personality traits, meaning in life, life satisfaction

! dordevic_ana@hotmail.com
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Introduction

Life satisfaction is a psychological construct that involves a cognitive eval-
uation of how content we are with the way we live our lives and our lives as a
whole (CmacoBcku, 2012). It does not necessarily include an affective assessment
of one’s life, nor is it always linked to the positive emotions a person experiences.
Life satisfaction is not the same as having a happy and carefree life. Shin and
Johnson (1978) define life satisfaction as a global evaluation that an individual
makes about his or her own life, based on personal criteria.

Recent years have seen intensive research into the mental health of adoles-
cents. Life satisfaction is closely linked to mental health. Hence, there is interest
in exploring the correlates and antecedents of life satisfaction among adoles-
cents. Life satisfaction among adolescents is a psychological resource that facil-
itates adaptation throughout development, achievement of important life goals,
coping with problems, self-confidence, peer acceptance, popularity, affection,
romantic and other relationships (Diener & Seligman, 2002). Research indicates
that life satisfaction during adolescence serves as a significant predictor of indi-
vidual differences in loneliness, peer violence, self-confidence, and social rela-
tionships (Simunovi¢ & Ol¢ar, 2022).

One of the approaches to studying factors related to life satisfaction is the
“top-down” approach (Lachmann et al., 2017), which implies examining stable
personality characteristics that influence how an individuals perceive and evalu-
ate their own quality of life, and consequently, how satisfied they are with their
lives. Following this approach, this study aims to determine the predictive power
of stable personality structures such as personal values, personality traits, and
meaning in life in predicting life satisfaction among Macedonian adolescents

Macedonian society is largely collectivistic (Kenig, 2006), emphasizing com-
mitment to the values, norms, and expectations of the group and local commu-
nity. North Macedonia has an independent parliamentary democracy since 1991
and one of the lowest GDPs in Europe, with an unemployment rate of approxi-
mately 30% (Romanyuk, Dimitrova & Spasovski, 2014).

The study of values in this work is based on the leading theory of values
today, namely the Shalom Schwartzs Theory of Universal Values (Schwartz, 1992,
2012), according to which values are defined as desired goals that vary in importance
and act as guiding principles in a person’s life. According to this theory, there are

ten universal values present in different cultures:
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Self-Direction: characterized by independence in thinking and action,
freedom in choosing activities, creativity, autonomy, curiosity, and
exploration.

Stimulation: preference for novelty, seeking excitement, pursuing
challenges and variety in life.

Hedonism: characterized by pleasure, sensory enjoyment, and self-
indulgence.

Achievement: relates to personal success manifested through competence
according to societal standards, ambition, ability, and accomplishment.

Power: relates to social status, prestige, dominance, or control over others
or specific resources, valuation of material goods.

Security: relatesto safety, harmony, and stabilityin society, in relationships
with others and oneself; preference for order and discipline.

Conformity: relates to refraining from activities that may disturb others
or oppose social expectations and norms.

Tradition: relates to respect for and acceptance of cultural and religious
customs; confidence that tradition in culture or religion forms the basis
of personality.

Benevolence: relates to care and promotion of the well-being of others
with whom the individual has direct contact.

Universalism: relates to understanding, appreciating, protecting, and
enhancing the well-being of all people, no mater how different they are,
as well as protecting and preserving nature.

Values are structured in relation to several higher bipolar dimensions. The

first dimension is openness to change versus conservation. Values gravitating
around the openness to change dimension are self-direction and stimulation,
while values gravitating around the conservation dimension are security, con-
formity, and tradition.

The second dimension is self-enhancement versus self-transcendence. Values

gravitating around the self-transcendence dimension are those values that in-
volve helping and caring for the well-being of others, both those within the fam-
ily circle and close ones (benevolence), as well as those who are not close to us
and are different from us (universalism). Values that gravitate around the self-en-
hancement dimension include power and achievement. The value of hedonism
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also includes elements from both the openness to change dimension and the
self-enhancement dimension.

Values also differ in terms of the bipolar dimension: focus on oneself versus
focus on others. Focus on oneself implies primarily a motive to regulate one’s
own behavior, starting from personal interests and needs. Values included here
are self-direction, stimulation, hedonism, achievement and power. Focus on others
implies putting others (family, friends, society, culture, religion) to the forefront
and putting oneself in the background. Values that have this focus include secu-
rity, conformity, tradition, benevolence and universalism.

Based on Maslow’s theory of motivation, Schwartz and Bilksy (1987) distin-
guish between values in relation to another overarching bipolar dimension. It
relates to opposing goals towards which the individual can strive: goals aimed
at avoiding anxiety, preventing failure, and protecting oneself from threat, the
so-called protection motivation, arising from deficiency needs, versus goals based
on the motivation for personal growth and development. Within deficiency needs,
values such as security, conformity, tradition and power are included, while with-
in the need for personal growth and development enter needs such as universal-
ism, benevolence and self-direction. Values such as achievement and stimulation
are also located close to this group without firm and unambiguous findings.

The idea that not every value leads to a positive effect, that is, not every value
can lead to increased life satisfaction, is the basis for the theoretical perspec-
tive on so-called healthy versus unhealthy values (Bilsky & Schwartz, 1994; Sagiv
& Schwartz, 2000). Healthy values represent cognitive transformations of the
needs for personal growth and development, while unhealthy values are cog-
nitive transformations of deficiency needs. Therefore, the following values are
considered “healthy”: universalism, benevolence, self-direction, stimulation and
achievement.

High valuation of deficiency values indicates that people feel insecure, with-
out a sense of control over their lives or feel threatened in relation to others.
Preferring values from this group is negatively associated with mental health
and subjective well-being, and therefore they are called “unhealthy” values. Val-
ues such as security, conformity, power and tradition are included in “unhealthy”
values.

Personality traits are defined as relatively stable patterns of behavior, think-
ing, and feeling (Kaprara & Cervone, 2003; McCrae & Costa, 2003, according to
Parks-Leduc, Feldman & Bardi, 2015). In this work, personality traits are studied
through the six-factor model of personality HEXACO (Achton & Lee, 2009). All
factors in this model are bipolar, meaning they are considered as two extremes
of one continuum.
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The honesty-humility dimension encompasses sincerity, fairness, humility, ab-
sence of belief that one is entitled to special privileges, and high social status. A
high score on this dimension indicates avoidance of manipulation with others
for personal gain, no need to break rules, disinterest in fame and wealth, or high
social status. The opposite dimension, a person with a low score on this factor,
indicates that the person is prepared to be kind and polite to others, with the
aim of personal benefit, prepared to break rules to gain personal profit, motivat-
ed by material wealth, and has a strong sense of personal importance.

The emotionality dimension relates to fearfulness, anxiety, dependence, and
sentimentality. A high score on the emotionality dimension refers to a person
who is afraid of physical dangers, reacts anxiously when facing stressful situa-
tions, has a high level of need for emotional support from others, experiences
empathy and sentimental attachment with others. In contrast, a person with
a low score on this dimension is not disturbed when facing physical danger or
stress, has no need to share their concerns with others, and feels emotionally
disconnected from others.

The extraversion dimension includes a positive self-image, self-confidence in
interactions with others, sociability, and enthusiasm. A person with a high level
of extraversion has positive feelings about him or herself, has high self-confi-
dence when leading or representing a group of people, enjoys social gatherings
and interactions with others, is full of enthusiasm and energy. In contrast, a per-
son with a low level of extraversion perceives him or herself as unpopular, feels
uncomfortable when in the spotlight, is uninterested in social interactions, and
feels less optimistic and less enthusiastic than others.

The agreeableness dimension relates to forgiveness, gentleness, flexibility, and
patience. A person with a high level of agreeableness tends to forgive injustices
experienced, is gentle in assessing others, is willing to compromise and cooper-
ate with others, and has a high level of self-control, including control over the
emotion of anger. In contrast, a low level of this dimension has a person who
remembers for a long time when someone makes a mistake, easily criticizes oth-
ers, stubbornly advocates their views, and easily gets angry when they do not
receive the desired treatment.

The conscientiousness dimension relates to effectively structuring time, indus-
triousness, carefulness in decision-making, and a tendency towards perfection-
ism. A person with a high score on the conscientiousness scale organizes his
time and physical surroundings well, works disciplined towards achieving his
goals, strives for perfection in performing tasks, and makes careful decisions.
In contrast, a person with low scores on this scale is uninterested in order in his
surroundings or scheduling activities, avoids difficult tasks or challenging goals;
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is satisfied with his work even when it contains mistakes; makes impulsive deci-
sions with little thought.

The openness to experience dimension relates to enjoying the beauty of art and
nature, curiosity about different areas of knowledge, freedom in using imagi-
nation in everyday life, and interest in unusual ideas and people. A person with
a high level of openness to experience enjoys perceiving the beauty of art and
nature, is open to gaining knowledge from various fields; freely uses his imagina-
tion in everyday life and is interested in unconventional ideas or people. In con-
trast, a person with a low score on this dimension is not impressed by works of
art, has little intellectual curiosity, avoids original thinking, and is not attracted
to ideas that appear unconventional.

The meaning in life can be defined as the awareness of order, harmony, and
purpose in personal existence, striving for goals worth investing effort in, their
achievement, and all this accompanied by a sense of fulfillment (Zika & Cham-
berlain, 1992, according to Vuli¢-Prtori¢ & Bubalo, 2006). The subjective experi-
ence of meaning in life is associated with mental and physical gains and health,
while the experience of meaninglessness in life is associated with various mental
problems and illnesses (Vuli¢-Prtori¢ & Bubalo, 2006). People experience mean-
ing on an affective, cognitive, and motivational level of functioning (O’Connor
& Chamberlain, 1996). At a cognitive level, research shows that meaning plays a
significant role, helping a person to process the data he receives from the envi-
ronment, coordinating it with his actions (Heintzelman & King, 2014).

The thesis statement in this research is: Life satisfaction among students can
be predicted on the basis of values, personality traits and meaning in life, i.e. high-
er scores on the values of the self-direction, stimulation, hedonism, achievement,
benevolence, universalism, as well as a higher level of traits extraversion, conscien-
tiousness, agreeableness, honesty-humility and openness to experience, and a higher
level of meaning in life, predict a higher score of life satisfaction, while a higher
score of values security, conformity, tradition and power or trait emotionality, as
well as lower score of meaning in life, predict lower score of life satisfaction.

Method

Sample

The research was conducted on a convenient sample of 243 students (177 fe-
male and 66 male) from the first to fourth year of study at the the University Ss.
Cyril and Methodius University in Skopje. Participants were recruited from the
following faculties: Faculty of Medicine, Faculty of Education, Faculty of Law,
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Faculty of Economics, Faculty of Computer Science and Computer Engineering,
and the Faculty of Orthodox Theology.

Instruments

Portrait Values Questionnaire

To measure values, the Portrait Values Questionnaire (Schwartz, 1994) was
used. The instrument consists of 40 brief descriptions of personalities, which
the author calls portraits. The participants are required to assess the degree to
which the described person resembles them, rather than evaluating their own
similarity to the described person. They respond using a six-point Likert scale,
where “1” means not at all similar to me, and “6” means completely similar to
me. The questionnaire is administered in two versions, for male and female stu-
dents, where the difference is solely in the words determining gender. The Cron-
bach alpha-coefficients calculated based on this research for individual values
are: self-direction 0.93; universalism 0.92; benevolence and achievement 0.86; secu-
rity 0.84; hedonism 0.82; stimulation 0.79; conformity 0.78; power 0.67; and tradi-
tion 0.64.

HEXACO Personality Inventory

Personality traits were measured with the HEXACO Personality Inventory
(HEXACO-PI-R, Ashton & Lee, 2009). The inventory consists of 60 items related to
the six dimensions of personality: honesty-humility, emotionality, extraversion,
agreeableness, conscientiousness, openness to experience, to which responses
are given on a five-point Likert scale (from “1” meaning completely inaccurate
to “5” meaning completely accurate). The obtained Cronbach alpha coefficients,
calculated based on this research, are: emotionality 0.70; openness 0.69; extraver-
sion, agreeableness, and conscientiousness 0.66; and honesty-humility 0.65.

Meaning in Life Scale

Meaning in life was measured with the Meaning in Life Scale, which is actu-
ally an adapted form of the Purpose in Life Test (Crumbaugh & Maholick, 1996,
according to Vuli¢-Prtori¢ & Bubalo, 2006). The scale contains 23 items to which
responses are given on a five-point Likert scale (from “1” meaning “not at all” to
“5” meaning “completely”). The Cronbach alpha coefficient, calculated based on
this research, is 0.90.
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Satisfaction with Life Scale

To measure life satisfaction, the Satisfaction with Life Scale (Penezi¢, 2006)
was used. The scale has a one-factor structure and consists of 20 items (17 items
refer to the assessment of global satisfaction, and 3 items refer to situational
satisfaction) to which responses are given on a five-point Likert scale (from “1”
meaning “strongly disagree” to “5” meaning “strongly agree”). In this research,
the Cronbach alpha coefficient is 0.94.

Results

The relationship between variables in this study was examined through mul-
tiple linear regression to determine the contribution of each predictor variable
to predicting the criterion variable. The criterion variable in this study is life
satisfaction, and the predictor variables are the ten dimensions of basic personal
values, the six dimensions of personality traits variable, and the meaning in life
variable. A standard multiple regression was used to build the regression model,
i.e. the Enter option has been used. The statistics from the conducted regression
analysis are presented in Table 1 (correlation coefficient R, adjusted R2 as a cor-
rected measure of the coefficient of determination, change statistics, and values
from the Durbin-Watson test).

Table 1.
Statistics from the multiple regression equation

Change statistics

R R? Adj. SD R? F Change Sig. F Durbin-
R? Chan. dft  df2 Watson
0,85 0,72 0,69 813 0,72 31,07 18 233 0,01 1,84

predictors: constant: meaning in life, emotionality, tradition, agreeableness, stimulation, openness to experience, honesty-
humility, power, conscientiousness, extraversion, achievement, hedonism, security, benevolence, conformity, self-direction,
universalism criterion variable: life satisfaction

Table 2.
Testing the significance of the model
ANOVA
SS Df MS F Sig
Regression 36962,51 18 2053,47 31,07 0,01
Residuals 14737,55 223 66,09
Total 51700,05 241

criterion variable: life satisfaction predictors (constant): meaning in life, emotionality, tradition, agreeableness, stimulation,
openness to experience, honesty-humility, power, conscientiousness, extraversion, achievement, hedonism, security,
benevolence, conformity, self-direction, universalism
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Based on the R? value shown in Table 1, it can be seen that all predictor
variables together explain 69% of the variance in the criterion variable. The
Durbin-Watson coefficient value allows us to conclude that the assumption of no
autocorrelation of residuals is met. The values shown in Table 2 indicate that the
model is statistically significant.

In Table 3, the statistics of the predictor variables are presented that enter
the regression equation and define it, along with the values for the Beta ponders.
Additionally, partial and semi-partial correlations are provided to determine the
contribution of each predictor variable when the others are removed.

Table 3.
Statistics for predictor variables
Mogern Non-Standardized Standardized Correlation
Coefficient coefficient
B SD Beta T p Part. Semi-part.
Corr. COTT.
1 Constants 7,70 7,55 1,02 0,31

Conformity 0,24 0,22 0,09 1,10 0,27 0,07 0,04

Tradition -0,13 0,16 -0,04 -0,84 0,40 -0,06 -0,03

Benevolence -0,20 0,24 -0,08 -0,83 0,41 -0,06 -0,03

Universalism -0,26 0,18 -0,16 -1,43 0,15 -0,10 -0,05

Self-direction -0,04 0,24 -0,02 -0,18 0,86 -0,01 -0,01

Stimulation 0,02 0,20 0,01 0,10 0,92 0,01 0,00

Hedonism 0,15 0,20 0,04 0,72 0,48 0,05 0,03

Achievement 0,29 0,18 0,11 1,67 0,10 0,11 0,06

Powe -0,13 0,19 -0,03 -0,68 0,50 -0,05 -0,02

Security 0,38 0,18 0,16 208 0,04 0,14 0,07

Honesty-humility 0,15 0,09 0,06 1,59 0,11 0,11 0,06

Emotionality -0,05 0,08 -0,02 -0,64 0,53 -0,04 -0,02

Extraversion 0,06 0,12 0,02 0,52 0,60 0,04 0,02

Agreeableness -0,08 0,10 -0,04 -0,84 0,41 -0,06 -0,03

Conscientiousness -0,31 0,11 -0,13 -2,95 0,01 -0,19 -0,11

Openness to 0,04 0,09 0,02 0,42 0,68 0,03 0,02

experience

Meainig in life 0,85 0,05 0,82 17,72 0,01 0,76 0,63

Criterion variable: life satisfaction
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Based on the data from Table 3, using the unstandardized coefficients, a re-
gression equation was derived. According to the general formula for the regres-
sion equation from the statistics obtained for the predictor variables in the test-
ed model, Y = BO + B1(X), the value of life satisfaction can be predicted as:

Life satisfaction = 7.70 + 0.85 x Meaning in life + 0.37 x Security - 0.31 x Consci-
entiousness

The results indicated that a higher score in meaning in life predicts high-
er score in life satisfaction. Contrary to expectations, the results showed that
a higher score in security predicts higher life satisfaction, and a higher score
in conscientiousness predicts lower score in life satisfaction. Meaning in life
emerged as the best predictor of life satisfaction, while the values of security and
conscientiousness have nearly identical predictive power in predicting the life
satisfaction.

Discussion

In this study, meaning in life emerged as a variable that is the best predictor
of life satisfaction. This finding is congruent with findings from other studies
(Steger & Frazier, 2005; Wolfram, 2022), which suggest that meaning in life is
positively associated with psychological well-being and that a lack of meaning in
life is associated with psychological distress (Steger et al., 2006).

Humans have a natural need to make sense of things around them and within
themselves: from spontaneously and unconsciously making sense of the stimuli
they perceive, to consciously and rationally making sense of their entire lives.
Giving meaning to life, importance to events, and experiences enables a person
to have a higher level of self-acceptance, positive self-evaluation, and self-es-
teem. Reflecting on the meaning of life enables the developing of a positive at-
titude toward oneself and one’s own life. These things enable a person to more
frequently experience oneself and the events that happen to him positively,
which, according to the broaden-and-build theory (Fredrickson, 2003), broaden
people's thought-action repertoires, building a psychological repertoire of traits
and resources for the future, stimulating an upward developmental spiral, and
removing the harmful effects of negative emotions, which ultimately increases
life satisfaction. Under conditions where the level of meaning in life is high, the
perception and experience of hardships, suffering, and frustrations are reduced,
as evidenced by Frankl (Frankl, 1987) from his concentration camp experience.
However, the reverse situation also applies. In conditions where a person cannot
see or attribute meaning to the hardships he experiences them more unpleas-
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antly. People with lower levels of meaning in life more often seek psychothera-
peutic help compared to those with higher levels of meaning in their lives.

These findings can be applied in educational and counseling practice. In the
process of education, it is important for students to see meaning in what they
are learning, consequently, in what they read within the framework of the ed-
ucational process. This is particularly important because it allows students to
see different perspectives on the world, examine situations from different per-
spectives, better understand the meanings of different actions or events outside
themselves, and thus be able to draw parallels for themselves.

Furthermore, it is important for a person to see the meaning in the activities
he does. Even everyday small routine activities, if seen through an appropriate
reference frame, challenge the person to a different perception of them. This
frame implies linking those small activities to larger and more significant do-
mains of the person’s life. Activities organized in this way can stimulate a pro-
cess in which the motive for performing a particular activity from an external
source begins to change to an internal, intrinsic motive, a process of functional
autonomy of motives discussed by Allport (Allport, 1958, according to Hol & Lind-
zi, 1978).

The obtained results regarding the predictive power of the security value in-
dicate that for Macedonian participants, security is a particularly significant fac-
tor when it comes to their life satisfaction. This finding replicates the finding
obtained from a sample of Macedonian students in 2014 (CriacoBcku, 2014), in-
dicating the stability of the positive relationship between the security value and
life satisfaction among Macedonian students over the years. It is a value oriented
towards the group, i.e., one that relates to the socio-cultural sphere, as well as
to the personal sphere. Within the socio-cultural sphere, this value refers to a
preference for order and harmony, security, stability, and harmony within socie-
ty. According to the higher-order dimensions within Schwartz’s model of values,
this value is categorized under those primarily driven by the motive for protec-
tion from threats and avoidance of anxiety.

The significance of security for individuals in their life satisfaction can be
seen as an indicator that their need for security is not sufficiently or adequately
met. In conditions where the need for security, which is placed low in the hier-
archy of needs according to Maslow (Maslow, 1954), is not satisfied, individuals
cannot focus on achieving higher needs that would enable self-actualization or
the development and realization of their own potentials and capacities.

The obtained results can also be related to the perceptions of the attachment
style between parents and children and its subsequent effects on interperson-
al relationships that children develop. An insecure attachment style makes the
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child more sensitive to signs of threat from the social environment and more
oriented towards avoiding threats to protect themselves. The safer and less
threatening the environment, the more secure and satisfied the child feels. Al-
though values begin to be adopted early in childhood, preferences for different
values change during psychosocial development, stabilize during adolescence,
and remain relatively stable later in life. The initial experience of feeling security
or insecurity is primarily experienced within the family framework, and later in
school and societal contexts. Hence, interpretations relevant to the Macedonian
context can arise at two levels.

The first level is the school, where for students to experience security, it is
necessary that they perceive the subjects and materials they are learning as rel-
evant and stable; they need to experience control over what happens to them in
school; they should perceive assessment and reward processes as fair and con-
sistent; they should have trust in the abilities and qualities of their teachers,
support services, and school leaders; they should be aware that their parents
have confidence in educational processes and the qualities of the teaching staff,
as well as evaluate educational policy in society as adequate and stable. If stu-
dents continuously do not experience stability in these components, their need
for security is not adequately satisfied, which negatively affects their life sat-
isfaction. This leads to conscious or unconscious tendencies for individuals to
strive for greater security in order to experience a higher level of well-being and
satisfaction.

The second level is societal and the degree of security it enables for individ-
uals. A good society provides conditions for citizens to meet their needs while
enabling general development (Spasovski, 2012). It is a society in which individ-
uals experience dignity, respect, significance, feel in control of their actions as
citizens, where there is justice and consistency, and where societal institutions
function adequately and equally.

In the context of different attachement styles, an analogy can be drawn be-
tween the parent-child relationship and the school-student and society-citizen
contexts. Viewed through this prism, the school and society serve a symbolic
parental function for the individual. If schools and society provide stable and
secure relationships, they enable students or citizens to adequately satisfy their
need for security. Under conditions where this need is adequately met, it ceases
to be a significant factor in personal life satisfaction. Thus, in such conditions,
individuals can focus on higher-order needs from Maslow’s hierarchy, aiming not
only to protect and avoid anxiety but also to strive for values that foster personal
growth and development.
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The third predictor variable for life satisfaction is conscientiousness. Con-
scientiousness denotes a temporally stable disposition for effectively structur-
ing time, making decisions carefully, striving for perfectionism, industriousness,
and ambition. These are characteristics expected to lead to success and conse-
quently to higer level of life satisfaction. Results obtained from the Macedonian
sample show a higher presence of conscientiousness characteristics predicting
lower life satisfaction. There are several possible interpretations for this finding.

Regarding ambition, it is important to consider that important prerequisites
for ambition to lead an individual to success and hence life satisfaction include
alignment with his abilities, their level of aspirations, realistic conditions for
achieving the desired goal, as well as an appropriate balance between desired
success and the sacrifices and renunciations required by the individual to achieve
that success.

The first precondition stems from the degree to which individuals have a re-
alistic self-image regarding their abilities and potential. In circumstances where
there is a discrepancy between what a person wants to achieve and what he re-
alistically can achieve, there is a high likelihood of failure. Inappropriately high
ambition levels and aspirations lead to failures, which are frustrating and un-
pleasant experiences for individuals.

Children develop their self-image based on information they receive from sig-
nificant others with whom they interact. When a parent directs his own percep-
tions of the child’s abilities in the form of verbal messages towards the child, he
essentially provides the ‘material’ for the child to build its self-image. Receiving
positive messages enables the construction of a positive self-image. The same
applies in the opposite situation. A child may remain completely unaware of cer-
tain abilitiy unless it receives verbal feedback that it possess this ability, that it is
recognized, and that it is significant. It is extremely important for the messages
received to be realistic, as both underestimating and overestimating children’s
abilities lead to the formation of an unrealistic self-image. A realistic self-image
enables the child to develop its potential in the long run. One of the key reasons
for inadequate ambition, as well as for inadequate setting of levels of aspiration,
is precisely the idealized image that the parent helps the child to build for itself.

Another source for forming an unrealistically high self-image can be the
school. The practice that exists in Macedonian schools, until a certain age, of
evaluating students descriptively with exclusively positive formulations about
what the student knows and can do, can easily contribute to increasing aware-
ness of what he has successfully mastered, without any insight into what he has
failed to master at all. The school can be a source of dissatisfaction for students
with high levels of conscientiousness due to inappropriate and unfair evaluation
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and rewarding of students. If a student who has struggled, studied, made efforts,
and exerted effort to achieve success and recognition, faces another student who
has achieved the same success and the same recognition effortlessly and unde-
servedly, then the student experiences betrayal and consequently dissatisfaction.

An additional factor in forming realistic assessments of what and how much
is needed for success is the characteristics of the time in which we live, especially
in the Macedonian context. This refers to the tendency towards easily achieving
of the set goals. Social media and advertisements also contribute to this, as they
abound with visual material ‘testifying’ to the success that is easily and quick-
ly achieved. Not only social media or advertisements, but the entire Zeitgeist is
aimed at facilitating personal life in every possible way, which further plays a
significant role in reducing the level of tolerance for frustrations experienced
by individuals. Confronting reality, realizing that their ideas are not (so) easily
accessible, is a cause of frustration and a decrease in life satisfaction.

Another possible reason is the lack of an identification model for how to
achieve set or desired goals. This stems from generational differences in con-
temporary living that are clearly visible. One of the key goals of education is to
adequately prepare students for later professional life. In today’s conditions, this
often means that teachers (and parents) are standed up the challenge of pre-
paring generations for professions that may still not exist and for life in circum-
stances they themselves have not experienced, for reasons that rapid technolog-
ical changes open up new opportunities, professions, and change society faster
than ever in human history.

The topic of realistic goal-setting and levels of aspiration is further related to
the topic of perfectionism as another characteristic of conscientiousness. Per-
fectionism as a tendency towards thoroughness and towards the complete exe-
cution of tasks, for the individual can be functional, i.e. desirable characteristic,
or dysfunctional, i.e. undesirable characteristic. Namely, the individual can ex-
perience it as a positive aspect of their personality that enables them to achieve
excellent results, or as a negative aspect that prevents them from being satisfied
with the outcome of their actions and consequently contributes to their higher
life satisfaction. Functional perfectionism, also referred to as ‘healthy’ perfec-
tionism, leads to successful achievement of high expectations, to top achieve-
ments, and is accompanied by low negative self-evaluation (Burnam et al., 2013).
Unlike it, dysfunctional perfectionism is characterized by setting unrealistically
high standards for achievement and is accompanied by critically tuned self-eval-
uation (Richardson & Gradisar, 2020), which is accompanied by anxiety, depres-
sion, negative affects, and lower levels of subjective well-being (Wigert et al.,
2012).
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Based on the structure of the sample and the gender imbalance, the possibil-
ity of generalizing the findings is limited. In future research, it is necessary to
include a larger number of students, students from more study groups from dif-
ferent faculties, as well as to gender balance in the sample. In future research, it
is desirable to verify the correlation of life satisfaction with character qualities,
emotional intelligence, and psychological resilience, as well as to verify the pre-
dictive power of these variables in predicting life satisfaction among adolescents.
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BPEJHOCTU, OPTU HA JINYHOCTA, CMUCJIA BO JKUBOTOT
N 3AJOBOJICTBO O[] JKUBOTOT KAJ CTYJEHTUTE

Ana I'opreBuk

KpaTka coppskuHa

LlenTa Ha oBa MCTpa)kKyBaibe Oellle [la ce MCIUTA ITOBP3aHOCTA IIOMEI'y BPEeJHOCTUTE,
LIPTUTE Ha JIMYHOCTA, CMHUC/IaTa BO JKUBOTOT U 3aJJOBOJICTBOTO O] }KMBOTOT Kaj CTY[eHTHUTe.
Bo oBa ucTpaskyBambe Oellle IIpUMEHET IIPEAUKTOPCKUA MO/l CO Liejl [a ce YTBPAU Kou
oJ UCTpa)kKyBaHUTE Bapujabiy HajamoOpo ro mpeaBUayBaaT 3a[J0BOJICTBOTO O KHUBOTOT.
VcrpaskyBameTo Oellle CIIpoBedeHO Ha IIPUMEPOK o 243 crymeHTH o MeauunHCKUOT
dakynrer, Ilemaromkuor dakyiarer, EKoHoMmckuoT dakyarer, IIpaBHMOT QakysTerT,
®dakynTeToT 3a MHMOPMATUUKU HAYKU U KOMITjyTepCcKo uHkeHepcTBo (DUMHKU) wu of
[TpaBociaBHUOT OorocioBcku (akynrer Bo Ckorje. Ha ucnuranuiiute um Oea 3amaeHu
ciegHUBe MHCTpyMeHTU: [IpalliajiHUK 3a nmopTpeTupame Ha BpefHoCTUTe, IHBeHTapoT Ha
muuHocT XEKCAKO, Ckana 3a cmucia Bo >kuBoToT 1 CKajia 3a 3aJJ0BOJICTBO OJf >KMBOTOT.
PerpecuBHUOT MOJie/T KAKO 3HaAUajHU MPeIMKTOPHU 3a 3a/J0BOJICTBO O]f }KUBOTOT ' U3JIBOU
CMMCJIaTa BO JKUBOTOT, CUTYPHOCTA U COBECHOCTA, ITPU IIITO COBECHOCTA BO MPeAUKTOPCKUOT
MOJIesI Ma HeraTUBeH mIpef3Hak. Bo JucKycujaTa ce corienyBa 3HaueHeTo Ha JoOueHuTe
Haou, HO, Ce YKa)KyBa U Ha HeJIoCTaTOLIUTE Of] OBa MCTpa)kKyBame. [IoMoTHUTeTHO, JaJjeH!
ce Tperiopaku 3a IpUMeHa Ha Hao[luMTe BO TCHUXOJIOIIKATa IpaKca, Kako U Ipernopaku 3a
TOHATAMOIIIHU UCTPa’KyBatha.

Knyunu 360poBu: 8pegHoCiU, Upliu HA AUYHOCTIA, CMUCAA BO XKUBOWIOW, 3AGOBOJICIIBO 0F
HKusgowow
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Abstract

This paper explores the problem of peer bullying, both in-person and online, focusing
on the children and young people who perpetrate the bullying, and aims to encourage
trauma informed approaches to prevention of this phenomenon. Data from the longitu-
dinal international HBSC study on health behaviours in school-aged children, in which
Macedonia has participated for 20 years, unequivocally show that these children and
youth are at risk for their mental health, often with traumatic experiences in the back-
ground and low supportfrom the family, teachers and peers. More than half of them (54%)
report two or more symptoms more than once a week, such as headache, stomach pain,
back pain, irritability, nervousness, difficulty sleeping or dizziness. Multiple indicators
of mental health, traumatic experiences, perceiving stress, and support from significant
adults and peers in adolescents who perpetrate bullying are discussed further. The sam-
ple consists of 5144 adolescents aged 11, 13 and 15 from North Macedonia. Of them, 48.4%
are boys, and 51.6% are girls; 66.6% study in Macedonian, and 33.4% in Albanian. The data
presented are from the last research cycle conducted during 2022. Statistical operations
at the descriptive level, such as percentages and cross tabulations, were performed. The
recommendations for strengthening relational competences based on empathy, respect
for individuality and interest in the child’s potentials derive from the knowledge about
the protective role of family support and empathy, school achievements and attachment
to school in terms of peer bullying.

Keywords: bullying, adolescents at risk, relational competences
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Introduction

“Bullying masks the deep pain and insecurities of those who harass.”
Rosalind Wiseman

In our largely traditional and patriarchal society, violence is still often ad-
dressed through a moralizing lens rather than through informed understanding,
with conflicting messages for children and with setting double standards. Chil-
dren are told not to fight, yet are encouraged to retaliate if hit; they're advised
against violence but they witness it at home and in public; boys are pushed to be
overly strong, even violent, while girls are taught to be gentle, even submissive;
they’re instructed to listen to and respect their elders, yet they themselves sel-
dom experience being heard or respected. This traditional society, which places
men and the stronger ones at the top of the power hierarchy, renders children,
particularly girls, as the most vulnerable category (UNICEF, 2020). In recent dec-
ades, research on vulnerable groups has increased, and various programs have
been implemented to support them and to sensitize the population, so as to re-
duce discrimination and promote child rights. However, there are still “hidden”
vulnerable groups of children that society overlooks, who face greater risks to
their health, well-being, and lives compared to their peers living in more fa-
vorable environments. These children often go unrecognized as children at risk
due to an additional stigma. Some of these are children who engage in violence
against peers and are labeled as “bullies” and “perpetrators,” who are the pri-
mary focus of this paper. Boys in particular are at risk, targeted by an arsenal of
traditional values that emphasize strength, power, and the suppression of emo-
tional expression.

Violence is one of the most unpleasant topics in civilized society, prompting a
desire to eradicate, eliminate or solve it without truly understanding or address-
ing it in an informed manner. Often, violence is met with more violence, even
when done in an untypically violent manner, with the best intentions to help
and relying on the law regulations. To move away from this position of “panic
coping”, it is essential to shift the perspective from which we assess this phe-
nomenon. This paper suggests that violent behavior may be the child’s last re-
sort, a desperate ‘scream’ to be noticed in their suffering and helplessness by the
community. Children who engage in bullying often have backgrounds of trauma,
stemming from adverse childhood experiences (ACEs), which can have long-term
negative impact on personality development, communication, and behavior in
school. Research indicates that children who report more negative childhood
experiences may be more likely to bully others (Sacks et al., 2014). Without as-
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sistance in processing these experiences, children are left to cope on their own,
relying on their individual capacities, which vary greatly among children. Unpro-
cessed fears, shame, feelings of powerlessness, and other accompanying experi-
ences and messages from their environment become part of the child’s internal
dynamics and manifest in various ways in the child’s pursuit to make sense of
their experiences. In this context, violent behavior can be seen as a common
defense mechanism, where children project their own unacceptable feelings and
thoughts onto others (Perls, 1947).

We must recognize children’s needs well before violence occurs. As adults,
professionals, and members of society, we have a responsibility to listen to and
support children and young people facing significant challenges that surpass
their coping and self-regulatory abilities. Investing in early intervention is an
investment in the entire life of an individual and in the broader community.

Grounded in the trauma-informed approach, this paper aims to encourage
professionals and policymakers in education and healthcare to develop and im-
plement informed approaches to preventing violence, particularly bullying and
cyberbullying, which are both forms of peer violence.

School bullying involves negative, hostile physical or verbal behaviors that are
repeated over time, causing anxiety in the victim and highlighting a power im-
balance between the bully and the victim (Craig & Pepler, 1998; Olweus, 1997).
Cyberbullying, on the other hand, refers to intentional actions aimed at harm-
ing others through computers, cell phones, and other electronic devices, causing
distress to the victim (Schoffstall & Robert, 2011). Unlike face-to-face bullying,
cyberbullying does not necessarily involve repeated actions due to the nature of
the internet and modern technology.

This paper presents and discusses results from the international longitudinal
Study on health behaviour in school-age children at 11, 13 and 15 years (HBSC), a
WHO collaborative study conducted in over 50 countries across Europe, Canada,
and Asia over the past 40 years. Macedonia has regularly participated in these
research cycles for the past 20 years. The findings in this paper are from the lat-
est cycle in 2022, involving 44 countries and a sample of 279,000 young people,
including 5,144 from our country. This study provides insights into the state of
peer bullying and cyberbullying both locally and globally.

Regarding school bullying, the study found that on average, 11% of adolescents
(aged 11 to 15) in participating countries were bullied at school, at least two to
three times a month in the past several months, with no significant gender dif-
ferences. In our country, similar percentage of children reported being bullied
at school (10%), with minor gender differences and more pronounced differences
between students from the two largest ethnic communities in Macedonia. Stu-
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dents taught in the Albanian language reported higher rates of bullying (15%)
compared to those taught in Macedonian (8%). Notably, most vulnerable are the
11 year old children from the Albanian ethnic community, among who 17% of the
girls and 21% of the boys reported being bullied at school at least two to three
times a month during the past several months. In terms of students who bully
others, the rate in our country (9%) is higher than the HBSC average (6%), with
boys more likely to bully others (10% in our country, 8% HBSC) compared to girls
(7% in our country, 5% HBSC). Again, the rate is higher among students who re-
ceive instruction in Albanian (11%) compared to those who receive instruction in
Macedonian (8%).

As for cyberbullying, the trend in our country is similar with the HBSC coun-
tries. In HBSC countries, 15% of the young people had been cyberbullied at least
one to two times in the last few months, with 12% of boys and 9% of girls report-
ing having cyberbullied others. In North Macedonia, 14% of boys and 15% of girls
reported being cyberbullied, at least one to two times in the last few months,
with Albanian boys aged 11 being the most affected (21%). Additionally, 15% of
boys and 10% of girls in North Macedonia reported participating in cyberbullying,
with insignificant inter-ethnic differences.

Age-wise, younger children are more likely to be victims of physical abuse,
while the prevalence of cyberbullying victimization increases with age, especial-
ly among girls.

According to international and national findings in the period between 2018
and 2022, traditional bullying has remained relatively “stable” and within “fa-
miliar” patterns in most countries. However, the prevalence of both facets of
cyberbullying, those who engage in cyberbullying and those who are cyberbullied
alike, has significantly increased, highlighting the growing challenges of online
violence among adolescents in the post-Covid era.

In recent years, peer violence has become a focal point for educational insti-
tutions, prompting students, parents, and school employees to recognize and re-
port such incidents. Four years ago, the Ministry of Education and Science pub-
lished Guidelines for the procedure for reporting and protecting a student victim
from any form of violence, abuse, and neglect, detailing the legal provisions and
principles underpinning the guidelines, describing the various types of violence,
and outlining the characteristics of child victims and perpetrators. They also
include procedures for prevention, intervention, and record-keeping, as well as
emphasize the need for inter-sectoral cooperation to address this issue. A form
for reporting violence is also provided. Additionally, several projects have been
implemented to educate school staff, research has been conducted with the sup-
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port from international organizations, and campaigns have been launched that
were backed by private businesses to combat violence.

Despite these efforts, peer violence is often addressed superficially and situ-
ationally, without a clear vision or strategy for creating safe environments for
children and young people to grow and develop. Children who seek help from
psychologists for issues related to peer violence, regardless of their role, often
report that adults are rarely present to witness the incidents, as they are not in
the classroom or playground during recess. When incidents are reported, they
often result in a quasi-judicial process involving the entire class with the pur-
pose of finding the culprit. Children frequently report having no one to confide
in, no one to hear and understand them. In the absence of adult intervention
and interest in their experiences, emotions, and thoughts, children are left to
cope on their own. Many children are deprived of the experience of resolving
conflicts, arguments, and hurts in a fair and safe manner for everyone involved.
For many, there is no adult who can create a space where everyone would be able
to express themselves, be heard, and understand each other, a space that would
be safe enough for them to be able to see the perspective of the other, to under-
stand each other, and to jointly find solutions for the conflicts, so as to emerge
from these experiences more integrated and connected to themselves and oth-
ers. Children are confused and often copy undesirable views and behaviours of
their significant adults.

Children live within several key contexts, such as family, school, peers, and
their interrelatedness significantly impacts their well-being. The socio-ecologi-
cal model (Bronfenbrenner, 1979) provides a lens through which we examine the
health-related behaviors of children and adolescents. In a society that values
strength, relationship skills grounded in empathy often go unnoticed by adults
as they are seen as unrealistic and lacking power. Relational competencies, in-
cluding empathy, acknowledgement of individuality, perspective-shifting, and
genuine interest in the child’s potential (Jensen, Skibsted& Christensen, 2015) are
essential. These skills are developed through personal experiences in the family
and throughout the education. Empathy, the ability to understand and share an-
other person’s feelings, involves putting oneself in someone else’s shoes, seeing
the world from their perspective without losing one’s own identity (Juul, 1995).

It is precisely these competencies that are crucial protective factors against
bullying and cyberbullying, alongside family support, empathy, school attach-
ment, and academic achievement. Children who receive more support, exhibit
greater empathy, are more attached to school, and perform better academical-
ly are significantly less likely to engage in bullying or cyberbullying (Zych et al.,
2019).
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Research indicates that both bullies and victims share various risk and pro-
tective factors. Thus, it is important to further investigate these risk and protec-
tive factors in both groups of children within our country.

Method

Sample

This paper uses data from the Study on health behaviour in school-age chil-
dren at 11, 13 and 15 years(HBSC), conducted in the Republic of North Macedonia,
in the 2022 research cycle. A total of 5,144 adolescents aged 11, 13 and 15 were
included. The representative sample was selected in a systematically random
manner, where primary and secondary schools in the country were used as unit
of analysis. When selecting the sample, stratification was made according to the
language of instruction - Macedonian and Albanian. According to the language
of instruction, 66.6% were young people who study in Macedonian language and
33.4% who study in Albanian language. According to gender, 48.4% of the adoles-
cents were boys and 51.6% are girls.

Instruments

Adolescents’ experience with bullying and cyberbullying perpetration is meas-
ured by two items from Olweus Bully/Victim Questionnaire (Olweus, 1996). Stu-
dents answered the question how often they had “participated in bullying at
school in the last few months” and how often they had “bullied someone online
in the last few months. For each question, the response options were 1 “I have
not bullied/cyberbullied anyone in the past few months”; 2 “It has happened
once or twice”; up to 5 “Several times a week”. Of the two issues, bullying and
cyberbullying, a dichotomous scale was created with option 1 equal to 0 “not bul-
lied” and option 2 to 5 equal to 1 “bullied”.

Mental health and well-being of young people was measured by the scale of
multiple health complaints (Brill et al. 2001) which includes eight complaints:
four physical (abdominal pain, headache, back pain and dizziness) and four psy-
chological (malaise, irritability, nervousness and difficulty sleeping). Subjects
should consider how often they have experienced the above conditions in the
last six months, and for each one in particular, respond from 1 “almost every
day” 2 “more than once a week” 3 “almost every week” 4 “almost every month”
and 5 “rarely or never”. The dichotomous scale was created with 1 equal to op-
tions 1 and 2 of two or more symptoms, while O for options 3, 4 and 5 for one or
no symptom.The internal consistency of the whole scale in this sample is good
(Cronbach’s alpha = .84).
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Feeling lonely was measured by the question: ‘In the last 12 months, how of-
ten have you felt lonely?’ Subjects had the opportunity to choose one of the of-
fered answers from 1 “Never” to 5 “Always”.

The Child Abuse Questionnaire (Sethi et al. 2016) focuses on child abuse and
measures only the act of violence towards a child by those in a position of power
or trust and encompasses physical, emotional and sexual violence. Each form
of maltreatment was measured by one question. For example, “Did a parent or
other adult in the household hit, beat, kick, or physically try to hurt you in any
way”. The answers range from 1 “never”, to 3 “several times” (Meinck, et al. 2017).

The Family Support Perception Scale (Zimet et al., 1988), consisting of four
questions, was used to measure family support, for example, “how much they
can talk about their problems with the family”. The answers range from 1 “I do
not agree at all” to 7”1 completely agree”. Greater value also means more family
support. The internal consistency of the scale in this sample is very good (Cron-
bach’s alpha = .90).

To measure support from teachers and classmates, the support scale from
teachers and classmates was used (Torsheim et al., 2000), which in total consists
of six items, three for support from teachers (eg. “I feel that teachers accept
me as [ am”) and three for support from classmates (“Most of my classmates in
my class are pleasant and love to help”). Participants responded on a scale from
1 “Low Support” to 5 “High Support”. The internal consistency of the scale for
teachers is good (Cronbach’s alpha = .85) and adequate for classmates (Cronbach’s
alpha = .78) (Inchley et al., 2016)

Life satisfaction was measured as one question that is oriented towards a
global assessment of adolescents’ lives that assesses what their life is currently
like on a scale from 1”worst possible life” to 10 “ best possible life”. Values up to
6 indicate low life satisfaction, 7-8 average life satisfaction, and 9-10 high life sat-
isfaction (Inchley et al., 2016).

The Emotional intelligence scale was based on the Brief Emotional Intelli-
gence Scale (BEIS-10; Davies et al, 2010), which is a shortened self-report meas-
ure of emotional intelligence based on Salovey and Mayer’s (1990) conceptualiza-
tion. It is a brief 10-item version of the 33-item Emotional Intelligence Scale (EIS;
Schutte et al., 1998). The internal consistency of the scale is good (Cronbach’s
alpha = .81)

The WHO Wellbeing Index measures mental wellbeing in the last two weeks
and can also be used as a depression screening for a non-clinical population. It
contains five items on a scale from 0 “Never” to 5 “Always”. Example of a ques-
tion:”I wake up fresh and rested”. To get a standardized percentage score rang-
ing from 0 to 100, the raw score is multiplied by 4. In accordance with the inter-
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national recommendation of the WHO, a percentage score of 50 or less indicates
a poor emotional state or malaise. The internal consistency of the scale in this
sample is very good (Cronbach’s alpha = .90).

Perceived stress was measured by a self-report scale that generates a global
stress score that is based on four general questions that measure how unpredict-
able, uncontrolled, and overloaded respondents feel in their lives (Cohen et al.,
1983, adapted from HBSC, 2017/18). Respondents expressed themselves for each
question on a scale from 1”Never” to 5 “Very often”. The higher the score as a
set of answers, the more young people feel that the demands from them exceed
their abilities to deal with them.

Results

The first set of results refers to the situation of bullying children aged 11, 13
and 15, in terms of their mental health and wellbeing, compared to their peers.
Over half of them reported psychosomatic complaints, such as feelings of nerv-
ousness, irritability, abdominal pain, headaches, back pain and sleep problems
more often than once a week (x2(1, N=5,076) = 69.28, p < .01). The highest mental
health risk is shown by 80% of 15-year-old girls who have bullied who report hav-
ing more psychosomatic distress, more often than once a week.

Almost half of the children who reported bullying reported that they stopped
doing daily activities in the last 12 months, which is an indicator of depression
(x3(1,N = 5,123) = 49.48, p < .01). One in 10 children (11.1%) who reported bullying
always felt lonely, compared to 4.6% of peers who did not report bullying (42(4,N =
1,659) = 17.05, p < .01).

Indicators of mental health of boys and girls
aged 11, 13 and 15

Multiple psychosomatic symptoms,
such as nervousness, irtability,
stomach pain, headaches, back

pain, sleep problems - more
frequent than once a week

54,00%

ENotbullying
Stopped doing daily activities in the

EBullying
last 12 months 45,90%

0,00%10,00%20,00980,00%40,00%0,00%0,00%

Graph 1.
Indicators of mental health of boys and girls aged 11, 13 and 15
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Overall, adolescents report average satisfaction with life (M = 7.89; SD = 2.30),
high emotional intelligence (M = 39.27; SD = 6.14), high well-being (M = 70.04; SD
= 22.56) and low stress levels (M = 2.50; SD = .73). But in terms of all indicators,
differences were found between young people who bullied and did not bully oth-
er children, such as life satisfaction (z = -4.50; p < .01), emotional intelligence,
well-being and perceived stress.

Adolescents who have not participated in bullying of others are more satisfied
with lifebthan youth who have participated in bullying (z = -4.50; p < .01). Addi-
tionaly, these adolescents perceive lower level of stress compared to their peers
who have participated in bullying (z = -7.35; p < .01).

Also, adolescents who have not participated in bullying of others report high-
er well-being than adolescents who have participated in bullying of others (z =
-5.47; p < .01). Additionally, those who have not engaged in bullying show bet-
ter emotional intelligence than adolescents who have participated in bullying of
others (z = -3.78; p < .01).

The second set of indicators describes negative experiences that can be trau-
matic for children, and have happened to them once or twice in life. One quarter
of adolescents (25.10%) who bullied reported to have been physically abused (x2(2,
N = 5,121) = 89.72, p < .01) , and one in five children (21.70%) were emotionally
abused once or twice in their lives (42, N = 5,122) = 86.67, p < .01). One in 10
children (10.10%) reported being sexually abused by touching and stroking (x42,
N = 5,124) = 110.53, p < .01), 8.70% by sexual intercourse (42, N = 5,122) = 106.36,
p < .01), 9.80% were physically neglected (22, N = 5,116) = 100.92, p < .01), and
13.70% witnessed violence in the home (322, N = 5,121) = 117.36, p < .01). Of the ad-
olescents who bullied, more boys than girls were physically abused, at all three
ages; 15-year-old girls who bullied reported being sexually abused by touching
and stroking(14%), and 11-year-old boys who bullied reported witnessing violence
in the home(19%).
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Indicators of abuse and maltreatment of boys and girls
aged 11, 13 and 15

Physically abused once ortwice in life 25,10%

Emotionally abused once or twice in life 21.70%

Sexually abused (touching and caressing)...

Sexually abused (physically) once or... @Notbullying

EBullying
Physically neglected once or twice in life

Witnessing domestic violence once or... 13,70%

0,00% 5,00%10,00%l15,00%20,00%25,00%30,00%

Graph 2.
Indicators of abuse and maltreatment of boys and girls aged 11, 13 and 15

The third set of indicators refers to child support systems. On average, ad-
olescents perceive a strong support system, both from family (M = 6.02; SD =
1.52), classmates (M = 4.12; SD = .79) and teachers (M = 3.99; SD = .95). Significant
differences in family support, classmates, and teachers were identified between
adolescents who engage inbullying and those who did not participate in bullying
of other adolescents. Non-bullying students perceive greater family support than
adolescents who have participated in bullying of other adolescents (z = -10.96; p
< .01). Regarding support from classmates, the students who do not bully shows
that they receive more support from classmates than adolescents who bully oth-
ers (z = -6.31; p < .01). In the same direction is the experience of support from
teachers. Unlike adolescents who bullied other peers, those who did not partici-
pate in bullying stated that they received more support from teachers (z = -6.72;
p <.01)

In terms of school attachment, as a protective factor, only one third (32.40%)
of adolescents who reported bullying stated that they love school very much (¥2(3,
N =5,128) = 42.59, p < .01). Twice as many 13-year-old boys and girls (25%) who bul-
ly are school-attached compared to 11-year-olds.
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Liking school among boys and girls
aged 11, 13 and 15

41,00%

32,40% ENotbullying
@Bullying

0,00% 10,00%  20,00%  30,00%  40,00% 50,00%

Graph 3.
Liking school among boys and girls aged 11, 13 and 15

Discussion

The results in this paper unequivocally confirm that children and adolescents
in North Macedonia who bully others are at risk for their well-being and mental
health, have been victims of violence themselves and strive through live with
less support from the significant others compared to their peers who do not
bully others. They experience loneliness during their daily lives, have lower life
satisfaction, are prone to depression, have lower capacities for managing their
emotions and they perceive higher level of stress.

Compared to their peers at 11, 13 and 15 years from the other HBSC countries,
our adolescents engage in bullying others at school more than twice, with sim-
ilar gender trend of more boys than girls engaging in bullying others. However,
the trend for cyber bullying is reversed - HBSC countries’ average is higher than
the one for our country, but in both cases more boys than girls engage in cyber
bullying others. Inter-ethnic differences are visible only regarding the bullying in
school, with more students in Albanian language of instruction engaging in bul-
lying peers than Macedonian. Thus, in regard to bullying others, more boys, es-
pecially from the Albanian community, than girls, are at risk of their well-being
and mental health. The more traditional communities, such as North Macedonia
compared to the other HBSC countries and Albanian community compared to
the Macedonian, are putting their boys at greater risk of engaging in bullying
others, by expecting from them to repress their emotions and to act strong. It is
found that boys more than girls who bully others have been victims of physical
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violence and/or have witnessed domestic violence, while more 15 year old girls
than boys who bully others have been victims of sexual violence and have mul-
tiple psycho-somatic symptoms. Post-Covid data shows that there is increase in
cyber-bullying.

These findings bring to our attention what the society tends to ignoreso des-
perately, thus hugely failing to recognize, acknowledge and adequately address
the “scream” of the young person for help. Calling them “perpetrators” and
treating them as harm to the community is another violent action in the chain of
violence and rejection they have already experienced in their life.

Research shows that Adverse Childhood Experiences (ACE) are a significant
predictor of violent behavior, both in terms of bullying and victimization (Sacks,
201). Adverse childhood experiences encompass a range of traumatic experienc-
es, including physical abuse, emotional neglect, and family dysfunction, that can
have profound and lasting effects on children’s development.These experiences
can impair emotional regulation and social skills, leading to increased aggres-
sion and difficulties in peer relationships. Adolescents who have experienced Ad-
verse Childhood Experiences are more likely to become bullies as a way to estab-
lish self-control or to express unresolved anger and trauma.

Also, these adolescents are exposed to an increased risk of becoming victims
of bullying. Emotional and behavioral challenges resulting from adverse child-
hood experiences, such as anxiety, depression and low self-esteem, can make
them easy targets for bullies. Sacks et al. described this bidirectional relation-
ship where adverse childhood experiences contribute to a cycle of victimization
and perpetration of violence, which exacerbates negative impacts on mental
health and well-being.

Bullying, in turn, can deepen the psychological scars left by adverse childhood
experiences, leading to a range of negative outcomes, including poor school per-
formance, substance abuse, and even suicidal tendencies.

Sacks emphasizes the need to implement approaches that focus on adverse
childhood experiences in educational settings to address the root causes of bul-
lying.By recognizing the role of adverse childhood experiences in bullying behav-
ior, schools can develop more effective prevention and intervention strategies.
This includes training teachers and paraprofessionals to identify and support
adolescents affected by trauma, fostering a safe and supportive school environ-
ment, and integrating social-emotional learning programs that teach skills for
empathy, resilience, and conflict resolution. Comprehensive policies that pro-
vide mental health resources and support services for adolescents and families
affected by ACEsare needed. Early intervention and continued support can miti-
gate the long-term effects of ACEs and break the cycle of maltreatment.
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Furthermore, the findings presented in this paper show that, according to
the Bronfenbrenner’s Socio-ecological model, the important networks of people
and institutions that should support the children and adolescents and safeguard
their well-being and sense of control are failing those that are already at risk.
The significant adults are not sensitive enough to recognize child’s suffering
much before their violent behaviour occurs. Even when it happens, these impor-
tant networks do not see it as a call for help and support, so they perpetrate the
chain of violence further. In other words, the adolescents who have been victims
of domestic, sexual, physical and emotional violence and/or have been physically
neglected in their life are not adequately supported by their family, teachers and
peers so that they could overcome the traumatic experience and prevent future
violent behaviour. Adolescents who have adverse childhood events in their life
need empathetic, educated and informed adults who can contain their experi-
ence, be able to help them understand it and build their resilience. The prac-
tice confirms these findings and informs that not only each support system fails
these adolescents individually, but they also fail to collaborate in the best inter-
est of the child. Even though there is evidence of the benefits of the whole school
approach where the school, the parents and the community are working togeth-
er for the benefit of the child, in our country those examples are very rare or are
on the level of tokenism. HBSC data shows that even the students’ participation
in school decreases as the students grow.

In addition to already existing practices for prevention of bullying, such as
recognizing, reporting and taking measures, or having educational campaigns,
it is crucial to introduce programs for sensitising the teachers and the school
staff for trauma-informed approaches in working with adolescents. It will sup-
port them in recognizing and taking care of students that are in need of an adult
that can contain their adverse experience.

Nowadays we have many child and adolescent, as well as family therapists
andauthors to learn from. Here, we will present the approaches developed by
two of them, Violet Oaklander and Jesper Juul, who set new paradigms in child
and adolescent therapy, education and upbringing of children.

Jesper Juul explains the importance of empathy and how it can be nurtured.
In his work “Your Competent Child: A new paradigm towards parenting and edu-
cation” he says that empathy is “the ability to understand and share the feelings
of another person” (Juul, 1999). When adults practice empathy, they not only
acknowledge children’s emotions, but also validate their experiences, which is
essential for fostering trust and emotional security.

Relating to the child with empathy helps to deepen the connection between
the child and the adult, which is essential for the child’s sense of belonging and
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self-esteem, and makes the relationship safe, in which the participants feel un-
derstood and valued.Juul also emphasizes the importance of empathy between
the children themselves. He argues that children are inherently capable of em-
pathy and that nurturing this trait is critical to their social development. He ex-
plains that “children who experience empathy from their parents are more likely
to develop empathy for others, including their peers”.Juul believes that children
learn empathy primarily through observation and interaction within the family.
When parents model empathic behavior, children internalize these values and
apply them in their interactions with siblings and friends. This process helps
children understand and respect the feelings of others, which is fundamental
to building healthy relationships. Moreover, Juul talks about how empathy be-
tween children can create a supportive and collaborative environment. He sug-
gests that when children practice empathy with each other, they are more likely
to resolve conflicts peacefully and support each other’s emotional needs. This
mutual understanding and respect leads to stronger, more positive social bonds.
He also emphasizes the role of parents in fostering empathy among children. He
advises parents to encourage empathic behavior by acknowledging and praising
when children show understanding and kindness to others. This positive rein-
forcement helps reinforce the value of empathy and encourages children to con-
tinue to practice it in their daily lives.

Violet Oaklander, founder of the Gestalt play therapy model, generously shares
her work in the book Windows to our children: A Gestalt Therapy Approach to
Children and Adolescents (Oaklander, 1988). She speaks about various difficulties
children face and the way she works with them, not trying to fix them, but rather
to hear them and offer different, constructive options for their expression in the
world.

One of them is the loneliness, which is a very common condition in children,
although they do not articulate it easily. Children who are considered maladjust-
ed feel especially lonely. Deep inside, they feel their difference from others and
have a hard time accepting it. They often cover up their loneliness with prob-
lematic or antisocial behavior, due to which they are further pushed away from
others and loneliness becomes a vicious circle.

Holding back emotions leads to feelings of loneliness. For children, Oaklander
explains, feelings are their core, their essence, and when they are not seen by
others, when they are not shared, they themselves feel rejected and isolated. For
example, the child says “I'm lonely when I'm angry” because everyone cuts off
contact with him when he expresses his anger.

During the therapy, the child is heard, accepted, because of which he feels
less alone and perceives the world as a more pleasant place. Oaklander sees chil-
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dren’s friendships as a chance to overcome loneliness, because children are cen-
soring their statements in front of adults. That is why group therapy has specific
benefits.

Children may experience situations that are particularly difficult for them,
such as divorce of parents, serious illness, death, abuse, earthquake, etc. which
can trigger emotional trauma in the child. Oaklander explains that sometimes
the events seem not so significant, but they cause emotional difficulties for the
child, such as moving, going to a new school, the birth of a brother or sister or
the loss of a pet.Sometimes a child is brought to therapy for concerns unrelat-
ed to a specific event, but later the underlying experience is revealed. It can be
about some experience that happened a long time ago, and the adults, wanting
to “protect” the child, did not talk about it. Sometimes even the child does not
want to deal with the trauma, because it overwhelms him, so it is easier to push
it aside.

Sometimes the child does not feel space to express her feelings, because her
parents are worried and upset about the event, so she wants to protect them.
If the parents can be open about their feelings, the child will be able to express
them more freely. With children, it is often a matter of guilt due to egocentrism,
she explains.

The empty chair technique developed by Frits Perls, Oaklander (Oaklander,
1988) used in therapy with children, in order to build greater awareness and clar-
ity in therapeutic work. With it, unfinished business can be brought here and
now. The empty chair can be a person or a part of oneself or a symbol. It is effec-
tive in working with opposing parts and is important for the centering process. It
is particularly effective in working with ‘topdog’ and ‘underdog’, especially with
adolescents, who are in a state of constant frustration from the conflict between
these two parts. Also, this technique is good for investigating introjects.

In her work with children at school, Oaklander always had two chairs ready,
and some children and young people often sought them out themselves when
they had a conflict with someone or within themselves. Once, a child placed her
on the chair to tell her what he needed and resolved the conflict himself, without
any involvement from her. She also uses this technique with younger children,
for example from 7 years old.

There is not much evidence about the effectiveness of the Gestalt therapy
approach, but there are few recent studies which confirm the positive effects in
prevention of bullying. A study by Firman, Ersya, and Karneli (2001) from Padang
State University in Indonesia shows the effectiveness of a Gestalt approach to
improving self-control in preventing bullying among students. The sample con-
sisted of students from the University of Padang. Divided into control and ex-
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perimental groups, significant differences were observed in the pre-intervention
and the post-intervention test with a Gestalt approach (Firman, Ersya, & Karneli,
2001).

Conclusion

In order to overcome and prevent the acts of bullying, we, the professionals
and the institutions, need to see beyond the obvious acts and relate with the
child with empathy, be grounded and able to see and hear what they go through.
We need to support them during their difficult times so that they can overcome
the adverse experience and can start building their resilience based on the posi-
tive relational experience with at least one adult.

In order to be able to create and hold this safe space for the child, we need to
develop our capacities for regulation of our emotions, empathy, how to be pres-
ent with a child who suffers, how to facilitate conflict resolution in a non-violent
manner and how to nurture safe and healthy family and school environment.

Institutions have to use the existing professional capacities in our society,
such as already existing programs for trauma informed interventions (SOS Chil-
dren’s village, 2002; UNICEF, 2022), as well as the services from the psychothera-
py community in the country to work on custom-made programs for schools and
families for developing their relational competencies.
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HACHJICTBO U HEMOK - IIOIJIE]T KOH PAHJIMBOCTA U
HAIMHNHYBAILETO

Maja IIBeTaHOCKa

NBan XpucToB

JIuna KoctapoBa-YHKOBCKa
Illepy3e Ocmanu-banaku

KpaTka coppskuHa

Tpymor mMa 3a LieJ Ja I'O HUCTPa)kKu MpoOJIeMOT HAa BPCHUYKO MaJjITpPeTHpame, BO
JKMBO M OHJIAjH, co QOKYC Ha Jelara ¥ MJafguTe KOU I'0 BPLIAT MaJITPETUPAbETO, KaKO U
Ila TIOTTUKHEe IIpucTany 6a3upaHy Ha 3Haela 3a TpayMa 3a IIpeBeHLMja Ha oBaa IIojaBa.
[TopmaTtouuTte of JoHrutyauHaaHata wMeryHapopgHa XBCL] crynuja 3a opHecyBamaTa
MOBpP3aHM CO 37IpaBjeTo Kaj fleljaTa Ha YUYWIUIITHA BO3pacT, BO Koja Make/ioHMja yuecTBYBa
20 roguHU, HEJBOCMUCIIEHO MMOKayKyBaaT JleKa OBUe Jlella U MJIajJii ce BO PU3UK IO CBOETO
MeHTAaJIHO 3]IpaBje, 4eCTO CO TpPayMaTCKW MCKYCTBa BO M033JlMHA 1M HUCKA MOMApIIKA Of
CeMejcTBOTO, HaCTaBHULIUTE U BpcHuLUTe. [ToBeKe o mojioBrHa of, HUB (54%) n3BecTyBaat
3a [IBa WIM MOBEeKe CHUMIITOMU IIOBEKe OfI eIHAall Hee/IHO, KaKo Ii1aBo0osKa, O0IKa BO
CTOMAaKoT, O0/1Ka BO rpOOT, pa3apas3iuBOCT, HEPBO3a, OTEKHAT COH MM Bprorasuia. Ce
IMCKYTHUpaaT MmoBeKe MHAUKATOPU Ha MeHTaJTHO 3/IpaBje, TpayMaTCKU UCKYCTBa, JI0KUBeaH
cTpec U MOJApIIKa O] 3HAuajHUTe BO3PAacHU M BPCHUIIM Kaj AellaTa KOW MajITpeTupaar.
[IpumepokoT ce coctou ofi 5144 agoneciieHTr Ha Bo3pacT of 11, 13 u 15 rogunu ox CeBepHa
Maxkenonuja. On HuB, 48,4% ce MoMuuha, a 51,6% neBojuniba; 66,6% yuaT Ha MaKeJIOHCKHU,
a 33,4% Ha anbaHCKU ja3uK. [IpeseHTHpaHUTe TTOHATOLU Ce Of II0C/IeHUOT UCTPaKyBauKU
LIUK/IYC cripoBefleH BO TeKOT Ha 2022 roguHa. CripoBefleHU Ce CTaTUCTUUYKU oIllepaliiu
Ha [eCKPUIITUBHO HUBO, KAKO IPOILIeHTHW U BKpPCTyBama. [IpenopakuTe 3a jakHewe Ha
penalycKuTe KOMITETeHIUM 3aCHOBAHU Ha eMIlaTuja, yBasKyBambheHauHIUBUAYaTHOCTAu
3alHTepecrupaHoCT3aloTeHI[UjaJIuTe HaJleTeTo, IIpou3jieryBaaT o] CO3HaHUjaTa 3a
MMpOTeKTHMBHATA yjiora Ha ceMejHaTa IMOAJpIIKAa U eMIlaThjaTa, YUUJIMITHUTE MOCTUTamba 1
MMpUBP3aHOCTAa KOH YUWIUIIITETO BO TIOTJIe]] HA BPCHUUKOTO MaJITpeTUpabhe.

KnyuHu 360poBu: Majatipeiiuparse, agoaecyeHiiu Bo pusukK, peauucku Komuetie
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IIMHAMUKATA HA JE3UH®OPMAIIMUTE BO COBPEMEHOTO
OMIITECTBO: ICUXOJIOIIKM 1 COIMOIIOJIMTUYKNA
IIEPCOEKTUBU

Marej Tpojauaneilr!
doHgayuja Metwamopgosuc, Ckotije

Kparka coppskuHa

Bo u3MuHaTHTe rOIMHU YecTOo ce BeJM JleKa CMe Bjle3eHU BO epa Ha ,TOCTBUCTHHA",
Kajle IITO JIMHUjaTa Mel'y BUCTMHATA U jlarata e 3aMaTeHa, a fe3uHopMaluuTe Biajear.
EdexrroT Ha me3uHdopMaluuTe Oellle HajouurieeH 3a BpeMe Ha naHgemujara KOBU/I-19,
KOora aHTMBaKCepPCKU TeOPUM Ha 3aroBOp KoM Oea Ha MapruHuTe Ha UH(GOPMALIMCKUOT €KO-
CHUCTEM BJIeroa BO IOMUHAHTHUOT JUCKypc. Bo Taa Hacoka, 1je/iTa Ha 0BOj TPV, € Ja I'M pas-
riejia COBpeMeHHOT (DeHOMEH Ha BepyBaibe BO, CIIo/le/yBambe Ha, U eeKTUTe o fe3nuHdop-
Mal[{UTe Off TICUXOJIONIKH, COLIUOIIOIMTUUKY U Of] MEIUYMCKH acCIleKT, 0COOeHO BO KOHTEKCT
Ha C. MakegoHuja. [IpBeHCTBEHO, TEKCTOT ' UCTPasKyBa IICUXOJIOIIKUTE IBUTATETN 3a]l
BEPYBabETO U HIMPEHEeTO Ha Jie3ruH(OopMaliui, U T [ejIM Ha HEKOJIKY HUBOA: KOTHUTUBHO
(MHTYUTUBHO pa3MuUC/TyBalbe, MMarnHalija, pereTuija, peBru3rja Ha BepyBamba), Colroa-
heKTUBHO (MPUIAIHOCT Ha U MIPUCTPACHOCT KOH I'pyraTa, UIeo0rnja, KOJIeKTUBeH HapIiu-
cr3aM) U TIepCOHOJIONIKO HUBO (rojiemMuTte ret akTopu Ha jaudHocTa). [ToHaTaMy, TEKCTOT
pasriefiyBa HEKOU Off COLUOIIOIMTUUKUTE (paKTOPU (KaKO MapTHUCKa MPUIAIHOCT, MeIMyM-
CKa IMHUCMEHOCT, jaBHU ITOJINTUKK) U MeAuyMcKuTe (haKTopu (€Xo-KoMopH, NH(MOPMAaIUCKU
KacKaju, nHGOPMAaIMCKN eKOCHCTEM) IIITO KOpeupaaT U/uii ro Mojiepupaat epeKToT Ha
BEPYBabeTO U MINpemneTo ae3ntdopmaliun. OBOj TPy Liein [ja ro aHam31upa COBPEMEHUOT
deHOMEH Ha BepyBambe U IUpere ge3nHpopMaliiy, HarjaacyBajKu ja cjioyKeHaTa MHTepak-
1ja Mery MCUXOJIOUIKUTE, COLIMOMIOIUTUUKITE U Apyrute akTopu. Bp3 6a3a Ha HajHOBU
HUCTpa)KyBatba U ITperjiefaHaTa JUTepaTypa, IUCKYTUPAHU ce HEKOU OJT HAUMHUTeE 3a CIIpa-
BYBambe CO HIMPEeHeTo Ae3nHMopMaliiy 1 00IaCTH 3a UIHU UCTPakKyBatba. 3aKJIydHO, MaKo
CITeKTapoT Ha [e3UHMOPMAaLIK e HIMPOK U e 0OJIMKYBaH Off HallMOHATHUOT/PEernoHaTHUOT
MHMOPMALICKU eKOCHCTEM, y/ioraTa Ha IICUXOJIOIIKHUTE TeOPUU BO bopbaTa IMpOTUB [Ie3UH-
dopmaruuTe e HeroOUTHA 3apajy Toa IITO HYAU IPAKTUUHU CO3HAHUja KOUIITO Ce MpU-
MEHJIUBU BO BUCTUHCKUOT CBeT.

KnyuHnu 360poBu: gesuHpopmauuu, UCUXoJ0WKU (hakitiopu, COUUO-UONUTUYKU gBUZATUEIU

! thematthewtroy@gmail.com
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Bosep,

Bo nocsieHUTE rOIMHU YeCTOIIaTU Cce HAlloOMeHyBa /ieKa JKMBeeMe BO epa Ha
noctBuctuHa (Cosentino, 2020; Farkas & Schou, 2023; Harari, 2018) kage miro
ne3uHpopmMalmuTe ce JIOTOJKY BJIUjaTeTHU IITO PAa3HUIIYBAaT IeIM OIIITeCTBa.
[Tpumep 3a Toa ce 3roJIeMEHUOT CKEeITUIIM3aM KOH BaKI[MHU, OCOOEHO I10 TaHe-
mujaTta SARS-CoV-2 (Leonardelli et al., 2023), sroneMeHaTa IOIATUYKA IT0IApU-
3aliija, Kako Bo HamiaTa apskaBa (Bliznakovski et al., 2023) Taka 11 Bo CTpaHCTBO
(Geiger, 2014) u HamaieHaTa JoBepba BO ApsKaBHUTE UHCTUTYLIMU U nupgepu. Mako
IleHecC TIpeBaJIeHTHOCTA Ha Jie3nH(OopMaIuiTe e IMOBOOYIMBa O] Kora OUIo BO
HcTopujaTa, AajeKy oji Toa JleKa MpeTcTaByBa HOB heHOMeH. be3 pa3nuka jmanu
craHyBa 300p 3a ['yreHOeproBara rpeca, paJJuOTO U TejleBU3UjaTa WU UHTEpPHe-
TOT, ceKorail Ouje KOPUCTEHU [IOCTAIlTHUTe ajlaTKU 3a MacoBHA KOMYHHUKallMja
BO €/IHO OMIITEeCTBO 3a HIMpeme ne3uHdopmanu. Kako 1ITO r/1acu jaTUHCKaTa
dpaza ,nihil sub sole novum* - HuiITO HOBO 107 COHILIETO. CKEIITULIU3MOT OKOIY
BaKI[MHUTE TTIOCTOM VIIITe TP HUBHOTO CO3/iaBaibe, Kora nmuoHepot EnBapy LleHep
Bo 1796 roguHa ja mpoHaora BaKLMHATa MPOTUB rojemu cumanuiu (Nuwarda et
al., 2022); monuTuuKaTa rnojapu3saiyja O6eneku CTabUIHU IUKJTYCH VIITE Off Ce-
mymHaeceTTHoT Bek (Balkin, 2020); HamaeHaTa goBepba Bo BajaTa U Hej3SUHUTe
uHcTUTYLMHN OeneskaT (meueHucku) nag (Bell, 2024; Jovevska Gorgevik & Janeska,
2020). OHa 1ITO e HOBO Kaj COBpeMeHuUTe fe3nHpopMaliil e KoMKy e(PUKacHO ce
co3/iaBaart, KOJIKy Op30 ce MMpaT U KOJIKY JIECHO MOKe Jla BjvjaaT 3a ojipe/ieHa
1ies1. bp3uHaTa e 0co6eHOo KJIydHa 3aToa IITO He CeKoralll e MoTpeOHO eflHa [e31H-
(hopmalircka KamIama Jja OICTOU AOJIr0 BO MH(MOPMAIIMCKUOT eKocucTeM. Heko-
raii e JOBOJIHO BO e[JeH MOMEHT Jla ce co3/iazie OYHWIO, COMHEK WU Xaoc (Ha 1p.
npej ©300pu) 3a Jja ce TOCTUTHE 1ie/iTa. ViMajKu ro oBa IpefiBu]I, 11e/ITa HU € Jja TU
HcIIpTaMe pa3ndHuTe haKTOPU KOUIITO Ce TIOBP3aHU U/WIM KOU BJIMjaaT Ha Bepy-
BamETO BO, CIIOJIe/TYyBakheTO Ha, M Ha eheKTUTe O] Ne3nHMOpPMalUTe.

3a 1oyeToK, OUTHO e Jla ce CIIoMeHe OCHOBHAaTa TEPMUHOJIOTHja KoTa CTaHyBa
300p 3a ge3uHdopMalunTe. Bo JOKYMEHTOT 3a jaBHU IMOJIMTUKY TTOATOTBEH 3a Co-
BeToT Ha EBpoma, Bapan u [epaxkinan (Wardle u Derakhshan, 2017), aprymenTu-
pajKu leKa TEPMUHOT ,,JIa’KHU BeCTU" e HeaJleKBaTeH 3a Jja ru orndaTu Hamepara,
HUjaHCUTe Y HAUMHUTE HA KOW Ce CIIofle/TlyBaT HETOUHUTE BeCTH, The mnudepeH-
LypaaT TpPU TUMA Ha T.H. ,MHpopMalrcko pactpojcTBo” (information disorder):
MucuHbOpMaIuy, Wik UHHOPMAIIMU KOU ce JIa’KHU, HO He ce CO3/Iaj/IeHU CO Ha-
Mepa Ja MpeAu3BUKaaT HITeTa; MaauHGopMaluu, Wi nHGopMaluy IITo ce 3a-
CHOBaaT BO peayIHOCTa, HO Ce KOPUCTAT 3a HaHeCyBame IITeTa Ha JIMYHOCT, opra-
HU3alldja Wik Ha 3eMja; ae3uHdopMaluu, Wi HQOpPMAaIUU KOU ce JIaKHU U ce
HaMepHO CO3/Ia/IeHU 3a /a HallITeTaT Ha JIMYHOCT, COLIMjaTHa Tpyria, opraHu3alyja
unu 3emja. O gpyra cTpaHa, HY>KHO TIOBP3aHU Ce TEPMUHUTE KaKo ITporiaraHja
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WJIN THUII TIOpaKa M KOMYHUKAIIja IITO 1[eJIM aKTUBHO Jia ITUPU U J1a Biivjae BP3
jaBHOTO MUCJIelbe, CTaB WU Ha uzeosioruja. @eHomeHOT Ha acTpoTypd (astroturf),
AHTOHMM Ha TpacpyTc (grassroots) ABUKeha — BCYLUTHOCT MOTEKHYBa off OpeHu-
paH TUIM Ha CUHTeTCKAa MPeKpUBKa IITO Tpeba /1a HaJIMKyBa Ha TPeBa — MPeTCTaBY-
Ba 3aTCKpUBarbe Ha HapadaTesioT WIK Ha CIIOH30POT Ha ofipefleHa MOJIMTUUKA 10-
paKa uiu IBUKEee, Cé COo 1IeT Jla ce MMPUKa)ke KaKo aBTeHTHYHa. Exo-KoMopu nnu
HajuecTo OHJIAjH CPeVHU WM CPeJIMHU Ha COIWjaTHA MeJJuyMU Kajie LITO IyIeTO
He CaMo IITO Ce U3JIO’KEeHUW Ha COJIP;KUHU U MUCTIeha IITO TH TTOTKPEenyBaaT U 1T
I' IOTBP/IyBaaT HUBHUTE BepyBamba, TYKY U aKTUBHO ' MUHUMU3UPAAT COAPKU-
HUTe WIX CO3/]aBaaT 0jI0MBHOCT KOH COJIP;KMHU CITPOTUBHU HA HUBHUOT CTaB, ITPU
IITO Ce CO37JaBa MPUBU/I, JleKa HEKOU CTABOBU O]l MAPTUHUTE Ce MejHCTPUM.

JloronHUTENTHO, 3a J1a MOKe 1IeJIOCHO /ia ce caTu KaKo JIyI'e BepyBaar JieKa
CIeTYBalkheTO Ha MeceurHaTa e MHCIIeHUpaHo o]l peskucepoT KjyOpuk, geka cBe-
TOT I'0 BOJIaT PENTUJIA U CJTMYHO, MOpa A Ce 3eMaT IMpeJIBY]l KOTHUTUBHATA apXu-
TeKTypa Ha UHJIUBUAYUTE, COITUjAJTHUOT KOHTEKCT BO KOj THe >KUBeaT U COBpeMe-
HaTa TeXHOJIOTHja KOjallITo CeKOjaHeBHO ja yroTpebyBaaT. 3apaau Toa, OBOj TPV
Ke To ToJlefluMe Ha TPpU Jefia: TICUXOJIOUIKY KOpesiaTyh U BiWjaHuja, COIUOTIONU-
TUYKU acTieKTu U MeuyMcku dakropu. Tpeba fa ce HalloMeHe JleKa CUTe OBUe
acreKTH He ce 3aeMHO MCKJIYUUBU U KilacuduKaljaTa Ha HEKOU Of] HUB BO efHa
KaTeropuja He 3Hauu JleKa He MOJKaT /ia OUjaT corielaHu U TOJIKYBaHU Off AApyra.
[TprmMep 3a oBa e KOHCUUpAWUBHO pa3sMuciyBare KOelITo MOKe /Ia Ce NCTPa)kyBa
BO paMKUTe Ha IICUXOJIOTHjaTa ITPeKy rojieMuTe et (pakTopu Ha JIMYHOCTA U KAaKO
HEeKOU of] HUB ITPeJUCIIOHNpaaT KOHCIIMPATUBHO Pa3MUCITyBatbe WU, Ha TIpUMeD,
ITPeKY COI[UOMNOIUTUYKU PaMKa Kajle IIITO Ce UCTPayKyBa Jajii U3/I0’KeHOCTa Ha Te-
OpHUU Ha 3aroBOP I'M BJIOIIYBA BeKe MMOCTOJHUTE Mpeipacyiy IITO TU UMaart JyreTo.
HajegHocTaBHO KaykKaHO, MHTPAINICUXWYKUTE MTPOIlecy ce TIOBP3aHM U BiWjaaT BpP3
MHTePIIepCOHATHOTO OJIHecyBame 1 06paTHO. Oj1 MpUYMHA IIITO MHOTY O] (haKTo-
pUTe U MPOoIecuTe Ce UCIperuieTeHu eTHU CO JIPYTd, TYKa JIe;Ku M BasKHOCTa Ha
HUCTpa)KyBambaTa, KO HEPETKO ce CITPOBeyBaaT o7 MeryCeKTOPCKU TUMOBU CO WH-
TepAVCIIUTUTUHAPDHU MEeTOJTH.

CrnieiHO, OUJIejKU oBaa TeMa e JIOCTa OMIIUPHA BO CUTEe KaTeropuu, HEBO3MOK-
HO e Jla bupgar ordhaTeHU CUTe UCTPa)KyBarba BO 0BOj TPyZ. Bo Taa Hacoka, HEKOU
TEeMU IITO Ce HAJIBOP Of] OICEroT Ha OBA WMCTPa)KyBame Ce TPaBeHeTO pasyinKa
IaJivi efHa UHAUBU/YA € e3nH(opMupaHa nuiu HenHopMHUpaHa 3a HeKoja TeMa,
IIOHECYBame OJIJTYKM BO OTCYCTBO Ha Hajio0puTe WH(OpMaIuy BO J1ajieH MOMEHT,
TOTr'PEIIHO 3alIOMHETH HAaCTaHU WX MH(MOPMAIUU U CJTUYHO.

3a Kpaj, 1esTa Ha OBOj TPY/ He e TabOKOo J]a HaBjie3e BO CUTE IOIUHba WIN
HUILIKY TIPeKy KOU Ce MCTPa)KyBa TeMaTa Ha Ae3uHbOopMalluiTe, TYKY Ja ce Ha-
ITPaBU eJleH MOIIMPOK Mpersie]] peKy Koj Ke T WiIycTpupaMe pas3InuHruTe HAUuHU
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Ha KOU HAyUHUIIUTE U TMpaKTUJapuTe ja UCIUTyBasie oBaa TeMa. OBa e ocobeHo
BayKHO 3apa/iv TOa IIITO CO3HAHUWjaTa UMAaaT BUCOKA MTPUMEHETOCT BO COBPEMEHOTO
OTIIIITECTBO, HO U 3apajii TOa IITO OBaa TeMa Ke CTaHyBa Cé MopejieBaHTHA, KAKO
IITO Ce pa3BUBAaT TEXHOJIOTUUTE, 0OCOOEHO TeXHOJIOrMUTe 6a3MpaHy Ha BelllTauka
UHTeJIureHIuja.

He3uHdopmalruyuTe HU3 IIPU3Ma Ha IICUX0JIOTHjaTa

Bo MuHaTOTO, IpU KOMYHUKAaIIMjaTa Ha HayKaTa, 0ocOOEHO JIeJIOBU O] HayKaTa
KOMU Ce TIOpeJ/IeBaHTHU 3a CeKOjAHEBHUOT JKUBOT Ha JIYI'eTOo (Ha TIp.: MeJulIMHaTa 1
BaKI[MHUTE, KJINMATCKUTe IMTPOMEHU U JKUBOTHATa CpPe/IMHa), HajuecTo ce KOPUCTE
MOJIeJIOT Ha AeduIIuT 3a /1a ce 06jacHU 301ITO JIyIeTo (hopMHUpaaT MUC/IeHa U CTa-
BOBHU IIITO Cé HEKOHIPYEHTHM CO HajpejieBaHTHUTE, TOUHU W MPOBEPEeHU HayuyHU
nHdopmanmu. [IpeTriocraBkara Ousia geka IMolmurpokara myoanKa uMa rmpasHUuHU
BO 3HAEHETO Ha JlafleHaTa TeMaTUKa KOW eJHOCTAaBHO Tpeba Jia ce IOIOJIHAT CO
eIHOHACOUHA KOMVHHUKallMja ol eKkcriepTckaTa ¢ena (Reincke et al., 2020). Toa
BKJIyUyBa IIpeHecyBalbe Ha CO3HaHUjaTa Ojf HayKaTa BO JIeCHO floctamHa dhopMma,
KaKo IITO ce HAYYHU CIIMCAHWja, TeIeBU3UCKN eMUCUU UJTH MTPEKY IPYTU COAPKU-
HU, CO 1IeJT TEXHUYKUTE KOHIIENTH U KaproHCKUOT ja3uK fa Oujar ,peBefieHu"
3a HecTpy4yHaTta jaBHOCT. Ho, Kako 1mto Oea ropecrioMeHaTUTe IPUMEPHU, TTopajiu
TOa LITO CO3HAHUWjaTa Off HayKaTa Cce Kocesie CO 1le/iuTe Ha P:KaBUTe WIW Ha UH-
IlycTpujaTa, OBOj MOJienl He ce TIOKa)Kayl KaKo HecooJiBeTeH. Kako 1ITo muiryBaaT
Ekep u cop. (2022), 1ako coouyBamkeTO CO HETOUHU MH(POPMALIK € KpUTUUeH (akK-
TOP, OTCYCTBOTO Ha KBAJIUTETHU U TOYHU MHGOpPMAIUU caMu 10 cebe He BojaT
aBTOMATCKU 10 (hopMupame Ha Ja)KHU BepyBama. Ce MOKa)KaJio ieKa UMa MHO-
I'y KOTHUTUBHU ITPOIIECH BO UT'pa IITO KOpejMpaaT WIM IITO BiujaaT Bp3 opmu-
pameTo CTaBOBU Bp3 Oa3a Ha MorpeirHu nHdopMaluu u/uim 1e3nH(opMaIiiu.

KozHutuusHu upouecu

Ha oBaa Tema ®ucke u Tejmop nuiryBaat yiute npep 65 rogunu (Fiske & Taylor,
2017) mpu 11ITO r'o MpeIoyK1ja MOIe/IOT Ha KOTHUTUBEH CKpsKaBel] (cognitive miser)
3a J1a ja OINUIlAT UjejaTa ieKa JyreTo MMaaT OrpaHUdeH KaraluTeT 3a 06paboTKa
Ha uHgOpMaIIMK, 1a 3aToa KOPUCTAaT MEHTAJIHU KpaTeHKH, 3a /a TU M0eJIHOCTaBaT
KOMIUIEKCHUTe TTPO0JIeMU U [la T TTPollecupaaT KOMIUIEKCHUTe nH(opMaliu, Ha
HauuH 1ITo Oapa HajMasIKy Hamop (mat Ha HajMmas otmop). OBoj MOfes IJIaBHO Cce
3acHOBa Ha paborarta Ha [/lanuen Kaneman u AMoc TBepcKu Kou TIPEKY CBOUTE
eKCIepUMeHTH ' OMUIITYBAaT pa3IMyHUTe KOTHUTUBHU XEeBPUCTUKU U TTPUCTpPaC-
Hocty/6uacu (biases) — geTasiHO, HO AOCTAIIHO OIMIIAHO BO KHuUrata Ha KanemaH
(2011). Bo KoHTeKCT Ha Ae3uH(OopMaluiuTe, IIPMMEp 3a OBa e cTamKa o 64 oTcTo
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rparaHu Bo JIpKaBaTa Kou BepyBaaT geka Bupycot COVID-19 6un co3mazeH Bo ja-
6opaTtopuja u 6uit HamepHo nyiuteH (Blizankovski et al., 2021), 6e3 pa3nuka Ha Toa
IITO OTCYCTBYBAaT KaKBU OMJIO BEPOJIOCTOjHU [IOKA3U 3a IMOTEKJIOTO Ha BUPYCOT
on nabopatopuja (,,COVID-19 Origins” 2024; Enserink, 2024; Maxmen, 2021). OBa
e eIHO O] TIOBEKeTo ,CKeITTUUHU" objacHyBama 3a MpUpojilaTa Ha BUPYCOT, KOU
3a€JIHO, AMPEKTHO WIN UHIUPEKTHO, TIPUJIOHeCcoa CTalkaTa Ha BaKIMHUPAHU J1a
e camo 41 oTcTo.

lma rioBeKe objacHyBama 3a Toa KaKo MOsKe Jia ce (hopMUpa BaKBa WIy30pHa
BuctuHa. [loBeke uctpaskyBatba (Dechéne et al., 2010; Hasher et al., 1977; Henkel
& Mattson, 2011) numyBaaT 3a eeKTOT Ha MOBTOPYBakkbe, OJIHOCHO JieKa JIYI'eTo
ToBeKe BepyBaaT BO MOBTOPEHUTe MH(OPMAIIMU OTKOJIKY BO HOBU MH(MOpPMAaIIUH,
WU TO MepIUNMpaaT U3BOPOT KOjJIITO Cce TTIOBTOPYBa KaKo IMOBaIUJIeH U KaKo I10-
BEPOJIOCTOEH O] OHUe UH(OPMAIIMY CO KOUIITO ce cpeKaBaart mpBIriaT. OBoj Mexa-
HU3aM (PYHKIIMOHUPA JIBOCTPAHO, OJHOCHO Ce 3allBPCTYBa BEPYBAaETO /leKa WH-
dopMaLrTe (OHOCHO UCKA3UTE) Ce TOUHU, Oe3 pasjinKa Jaand nH(popMaluuTe ce
uu He ce yBepnuBu (Fazio et al., 2019). [lonosiHUTENTHO, 3HAUUTEIEHUOT ePeKT Ha
WIy30pHaA BHCTHHA OICTOjyBa, 6e3 pasjuKa Ha rotrpebara 3a 3aBpuiHuiia (closure)
1 Ha pasnIuyHuTe KorHuTuBHU cTuioBu (De keersmaecker et al., 2020), ma aypu
U Kora ce IoBTopyBaaT HaBuayMm TouHu nHgopMaiuu (Unkelbach & Speckmann,
2021).

[Tokpaj wiy3opHaTa BUCTHHA, MMa JAPYTU JBe TEOPETCKU 0bjacHyBama 30IITO
JIYI'eTO Cce TIO/VIOKHU Ha BepyBaibe BO Jle3nH(OpMaIuu: HeBHUMAHUEUn MOWUBU-
paxa kozHuyuja (Scheufele & Krause, 2019). Cniopep Illecdbenie u Kpayc, nyrero ce
IOCBETEHU Ha CIIOjIe/TyBalhe TOYHA COJIPKUHA, HO ,,[TpUpojiaTa“ Ha COlUjaTHUTe
MeJIMyMU YeCTO TM OjIBpaKa of] ojijlyKara /ia CIIofleJlaT BeCTU IITO /laBaaT IPUO-
puTeT Ha TOYHOCTa. Tpeba Ja ce HallOMeHe ieKa TOKMY 3apajiid Toa HITO JIYI'€TO
HeMaaT ceKoraill JJOBOJTHO BHUMaHue, BpeMe U/Wju 3Haelbe, TUe He MOKAT TOUHO
Ila pacrmo3Haar Aasu ojipefieHa uHgopmMaliija e TouHa U fa ja mpoBepatT. Ha oBa
HY)KHO ce HaJloBp3yBaaT co3HaHujaTta Ha CtaHoBUK U Bect (2000), Kou moTtoa ru
nonynapusupa Kanemas (2011), kako Cuctem 1 (6p3, aBTOMaTCKM, HECBECEH U €MO-
LIOHAJIEH OJITOBOP Ha CUTYalluM U Ha cTuMy/u) u Cucrem 2 (6aBeH U JIOTUUEH Ha-
YMH Ha pa3sMUCITyBame MPU pelllaBalbe Ha MOC/I0KeHu mpobsiemu). McrpaskyBarmba
MOKa’KyBaarT JleKa Kaj JINIa KOU MOCTOjaHo U JJTaO0KO I'M IIPOMUCITyBaaT UH(opma-
LIUUTE Cce ojleCHyBa (DOPMUPameTO Ha TOUHU BepyBakba, HACIIPOTHU TTPUBP3aHUUKa
mpuctpacHocT (Bago et al., 2020). BeyiHocT, uija co 3aBPIleHO MOBUCOKO HUBO
Ha oOpa3oBaHUe U CO MOorojieMa 3ipaBCTBEHA MUCMEHOCT Ce TIOMaJIKY TMOJIOKHU
Ha nHgopMauuu (Scherer et al., 2021). CiuuHO, BO eKCepUMeHTa/IHa CpeauHa,
CaMMOT YMH Ha TOATOTBYBame (priming) Ha JIyreTo /1a pa3MuC/yBaaT IoaHaTuTHY-
KU WIM [1a ja 3eMaT NpeaBU TOYHOCTA HA COAP;KMHATA Ha BECTUTE JOBeJyBa 0

-201-



M. TPOJAYAHEL: JMHAMUKATA HA JESUHOOPMAIMWUTE BO COBPEMEHOTO OITIITECTBO: [ICUXOJIOUIKU 1
COLMOITONIUTUYKH ITEPCIIEKTUBU

rogobpyBame Ha M300POT Ha TOa IITO [ia Ce CIIOAEe/IN Ha COLUjaTHUTe MeIUuyMU
(Pennycook et al., 2020).

I'pyteH ugeHwiutew, Bepysara U Cilasosu

Hacripotu TeopujaTta Ha HeBHUMaHKe, TeopujaTa Ha MOWUBUPAHAWIA KOZHUY U]
BeJIM JleKa HeJJOCTaTOKOT Ha BHUMaHUe He e TIpUMapHaTa MpUuJrHa 30IIITO JIYI'eTO
criofiestyBaar fie3nHgopMaIiuy, TYKY JIeKa Tue jioaraaT 0 OJHAIIpe]] OIpe/ie/IeHU
3aKJIYUOLIM IIITO Ce COBITaraaT CO HUBHUOT CBETOIJIe/], U/IE0JIOTHja U CO HUBHUTE
TTOJIMTUYKO-COLUjasTHU cTaBoBU. CrIeCTBEHO, OBa HAjuecTo JIOBelyBa 1|0 Toa Jia
ru nipudaTaT oHre UHMOPMAIIUU IITO T'M TTOJIP/KYBaaT HUBHUTE CTABOBU U /ia TU
oTdpnatr uHdopMaLuuTe MITO ce KocaT co Tue ctaBoBu (Kunda, 1990; Tappin &
Gadsby, 2019). Bo KOHTeKCT Ha MOIUTUYKUTE (me3)uHpopMaliiy, JTaKHUTEe BeCTU
IleJTyBaaT MoBePOIOCTOjHU Kora MpUKa)KyBaaT MO3UTUBHU UH(OPMAIIUY 3a MoJTu-
TUUYKaTa Tpyra Ha Koja IpuraraaT, KakKo U HeraTUBHUTe WH(MOpPMAaIIUU 3a TT0JIH-
TUuKKU NpoTuBHUK (Coksan & Yilmaz, 2024; Pereira et al., 2023; Wagner, 2022).
IlorionHUTETHO, OBaa Teopuja AUPEKTHO ce KOCU CO TeopujaTa Ha HEBHUMaHUe,
BeJIejKU JIeKa TOKMY JIMIlaTa CoO BUCOKOTO 0Opa3oBaHUe U HaydyHa MUCMEHOCT UMa-
aT Hajmoapu3upavky CTaBOBH Ha (HemoTpeOHO) monmuTu3upalu TeMu (Drummond
& Fischhoff, 2017, Kahan et al., 2012). Kaxau u cop. (2017) ro moTBpayBaaT oBa CO
T.H. Te3a Ha ,UJeHTUTeTCKU-3alITUTHUYKA KOTHUIIMja" IITO TIOKa)KyBa JleKa Ioe-
IIVHITA CO BUCOKO HMBO Ha MHUCMEHOCT MOKe CEeJIEKTMBHO [la T'M KOPUCTAT CBOUTE
BENITUHU 32 KBAHTUTATUBHO PacyyBame, CO 11eJ1 /la I'M TOJIKyBaaT MH(pOpMaIunuTe
3a KOHTPOBEP3HM TeMU, Ha HAUMH IITO Ke Ce ycorjiacyBa CO HUBHUTE TIOJIUTUUKU
ybenyBama — Toa He Oellle c/TyyajoT Kora nHgopMaluute 6ea Ha HeyTpasiHa TeMa.
Ha oBa ce HagoBp3yBaat u Boiujan u cop. (2021) kou BenaT [eKa UHTepecuTe Ha
rpymnara Ha Koja mpuriaraar (ingroup) r o0/IMKyBaaT MOpPaJIHUTE CYZIOBH, HO OBaa
MIPUCTPACHOCT € HajpacipocTpaHeTa Kaj OHMe KOU ce oI0paHOeHO aHTa>KUPaHU 3a
HUBHUOT I'PYTIEH UJIEHTUTET.

Emouyuu u emottiusHU peakyuu

[To3Hato e feka, yirTe mpej AUrATaIHaTa epa, HEKOW MeJUuyMU TU TIpeyBeu-
yyBaaT BECTUTe, CO el A MPeJu3BUKaaT eMOIINN KaKo rajiere, oK, JIyTUHA WU
crpaB. Ho, oHa 11ITO 11 0/IBOjyBa COlLMja/THUTE MEAUYMU U IUTUTATHUTE TUIaThOop-
MU Of] TPAJUIIMOHAIHUTE MEJIMYMU € IIITO OBO3MOKYBAaT PEUurCH MHCTAHTHO [ia
ce aKTyaJIM3upaaT eMOITMUTe BO HEKAKBa peaKija UK OJlHECYBambe, MMPeKy OCTa-
Balbe KOMEeHTap WIM HeKaKBa peakidja Ha objaBeHara cojipskuHa. OBa 0coOeHO
YecTo ce CJIydyBa 3aToa IITO KoTa UJIeHTUTETOT, BpeJIHOCTUTE WY BepyBamara ce
o7 HeKaKBa 3aKaHa, JIYI'eTO UMaaT pa3/InyHU aeKTUBHU PeaKIMu U 3allTUTHU
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MeXaHN3MH IIITO UM OBO3MOKYBaaT ITOBTOPHO Jia ce BOCIIOCTABU XOMeOocCTas3a
(Brygota, 2011; George et al., 2023; Matheson & Cole, 2004). A, 3apaau KaTtaj-
HEBHOTO KOPUCTEHe Ha COLIMjajTHM MeJIMYMH W OHJIajH IU1aTdOpMH, IlIaHCaTa [a
mojaeme Ao (me3)uHOPMALIMU IIITO COAP;KAT BAaKOB TUIT 3aKaHU e 3rojieMeHa. [lo-
MTOJIHUTEJTHO, 3aToa IITO COILMja/THUTe MeJUyMU BpeJHyBaaT ceKaKBa IIOCEeTeHOCT
M MHTepaKIFja Ha HUBHUTE IJIaT(OpPMU, KpeaTopuTe Ha OBHUE COJPKUHU U Me-
INYMUTe MMaaT eKOHOMCKU TTOTTUK Jia T KpojaT COAPKUHUTE HAa HAYUH IITO Ke
Ipeau3BUKa eMOTUBHU peakLuu Kaj uutarenute (Horner et al., 2023). Kako KaTa-
JIN3aTOP Ha OBOj Mpoliec BO JIUTepaTypaTa HajuecTo ce CIIOMeHyBaaT aMepUKaH-
CKUTe IIpeTceaTericku n3bopu Bo 2016 roguHa u pedepeHaymMoT Bo O0eJUHETOTO
KpancTtBo 3a Hanyutarbe Ha EBporickara YHuja. Kako u ma e, XopHep u cop. (2023)
VKa)KyBaaT Ha BpcKaTa Mer'y BUCOKaTa CTallka Ha HeraTUBHM eMOLIMHU [TPU YUTambe
HAC/IOBU KOU COJNIP>KaT JIayKHU BeCTU U HaMepaTa Jia [pe3eMaT HeKaKBo JlejcTBUe
3a Ja ' MOTHUCHAT WX Jla T IIMPAT JIa)KHUTE BECTU (BO 3aBHCHOCT Of TOA AN
HaCJIOBOT € ycoIylaCceH CO HUBHUTE IOCTOjHU BepyBatba). Of mpyra cTpaHa, oBe-
pojaTHO 6wWIO 3a JMIIATa KOU ITPUjaBU/Ie HUCKA eMOIMOHAajTHA aHTraKUpPaHoCT [a
I'd UTHOPHpaaT HACJIOBUTE OTKAKO Ke I'd ITPOUMTaaT WIK 1[eJIOCHO Jla Cce OTKa)KaT
o IIMperbe Ha JIa)KHUTe BECTU.

Tpeba fa ce HarToMeHe AeKa, BO 3aBUCHOCT Off eMOolLIrjaTa, of CTAaBOBUTE U/WIN
O[] aHTaKMpPaHOCTa 3a ojipefleHa TeMa MOKe Jia ce MpeAu3BUKaaT pPa3/IMdyHU eMo-
uuu. IIpumep 3a oBa ce aHTMBAKCepPCKUTe CTaBOBU, KOUILITO CTaHaa YIIITe TTopeBa-
JIeHTHHU 3a BpeMe Ha u 1o COVID-19 nangemujata (Durmaz & Hengirmen, 2022).
Bo 3aBHCHOCT 01 HUBHUOT CTaB KOH BaKI[MHUTE, JTyI'eTO KOU Ce ITPOTUB I'l MOTUBH-
pa CcTpaBOT Ja BepyBaaT U [a IIUpaT Ae3uH(opMallii Ha TeMaTa. 3a pas3jiiKa off
HUB, Kaj JIyIeTo KOU UMaaT HeyTpaJieH CTaB KOH BaKIIMHUTe, THEBOT ' MOTUBUPa
Ia cnogenyBaaT mesuHgopmanuu (Ali et al., 2022). Jpyru ucrpaskyBama (Corbu
et al., 2021) mokasKyBaaT [eKa Ja)KHU BeCTU CO HeraTMBHAa IIPUCTPACHOCT ja 3ro-
JieMyBaaT IOATOTBEHOCTa Ha JIyI'eTo Ja ja crofesiaT MpUKa3sHaTa, JojeKa Io3u-
TUBHO ITPUCTPACHUTE BECTU He B/IMjaaT 3HAUMTETHO HAa HUBHMOT IOTEeHIIUjasl Jia
cTaHaT BUpPaJIHU. [JOIOIHUTEIHO, IIOTeHIIMja/IHATa BUpaiu3alja Ha objaBara ja
MOJIeprpaaT HeraTUBHUTE eMOIIUH, HO He mo3uTuBHuTe. OcobeHo mobap mperie;
Ha oBaa TeMma uMa CepaHo-Ilyue (2021) Koj ja ucTpaskyBa yJiorata Ha eMOLIMATE BO
T.H. ,MH(GOPMATUBHO PaCTPOjCTBO" Kajle IITO Ae3uH(pOpMaluUTe, JIa;)KHUTE BECTU
U IpoIlaraHjaTa [IBeTaaT Ha COLIMjaTHUTE MPEKU U Ha JIUTUTAJTHUTE MIaT(OOPMU.
Toj TBpAU meKa na)KHUTe BECTU ja UCKOPUCTYBaaT YOBEKOBaTa IIPUpPOo/ia, 3HaejKu
IleKa MoJlapu3upadyky ob6jaBu MpeIn3BUKYBaaT CUJIHA €eMOLIMY Y eMOITMOHATHU pe-
aKIIMU, Cé o [eJI a ja MOTTUKHAT BUPaTHOCTa Ha 00jaBUTe U COINPKUHUTE.

Ipyru uctpaskyBarba KOU MOIIMPOKO ja pasryieayBaaT 1 ja pa3paboTyBaaT oBaa
TeMaTHuKa ce, Ha IpuMep, oHue Ha Exep u cop. (2022) Kkou rpaBaT feTajieH mperses
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Ha Toa 30wWitio IyreTo BepyBaaT Bo me3uH@opmaiuu; Xenracod u Edppom (2022)
BO cepHja Ha CTY[IUM MOKAa)KyBaaT JieKa Jy'e opaBlyBaaT HEBUCTHHU BO KOU He
BepyBaaT aKo THe Ce ycorjacaT cO HUBHUTE IMOJIWTUUKM CTAaBOBU, HO W KOTa ce
MOTTUKHATU [la 3aMUCJIaT KaKO HEeBUCTUHUTE OU MOjKesie JlJa CTaHaT BUCTUHUTH
BO U/IHMHA — 0COOEHO MHTEePeCHO UCTPa)KyBakbe IITO HarjlacyBa Kako MMarnHa-
LjaTa MOKe /ia BjiMjae Ha MOPa/ITHUTe CTABOBU U CY/IOBU 3a Jle3uH(OpMAaIunTe;
yIITEe €/IHO BITIeUaT/IMBO UCTPayKyBalbe IITO BPeu J]a ce U3IBOU e oHa Ha AGpamc
u cop. (2013) kou, Bo cepuja Ha CTYOUM, IOKAKyBaaT JeKa IuJepuTe Kou Ipurara-
aT Ha rpyriaTa y>K1MBaaT ofipeJleHa MPUBUJIeTHja IPU TPAHCTPECUBHU OJJHECYBama,
OuejKy YJIeHOBUTE Ha Taa rpyria IOIOBOIHO TO OlleHWja HUBHOTO OJIHECYBame
O/l CTOTO OJIHECYBare Ha JIIa HAJIBOP OJl TUMOT U AYPU U YIE€HOBU OJI TPyIaTa,
ITPU TIITO OBOj JIBOEH CTaH/Iapy] e TIPUCYTEeH caMo KOora ce WIeHOBUTe CMeTaar JieKa
JUIEPOT CITYKU HA UHTepeCcUuTe Ha 1jefiaTa rpyra.

3akiyuHo, UMajKu TO MpeJiBUJ CIIeKTapoT Ha mojpadyjata BO ICUXOJIOTHjaTa
ITPeKY KOj ce NCTpa)KyBa TemMara, MOyKe []Ja HaJIMKyBa KaKo TeMaTa /ia e IOKpPUeHa.
Ho, Kako 1ITo Ke BujiMe BO HapedHUTe J[eJIOBY, MaKO BO TIOBeKe MCTpa)KyBamba
WHUBU/IYaTa Ce NCTPa)KyBa MPeKy COIWjaTHUTe UJIeHTUTETH U I'PYITH, Mopa Jia ce
HaIpaBUW UeKOp HaHAa3a/l U Jla Ce UCTPa’kaT MOoroJieMUTe COLUjaTHU CUCTEMU U T10-
JTUTUYKUTE OKOJIMHU BO KOM Ce Haora mHauBHuyaTa. OTTaMy MOsKe Jla ce 3aKIydu
IleKa MaKo UHTPa- M HTEPIICUXUUKUTE MTPOLIecy ce BayKHU, THe He Ce e[TUHCTBEeHU-
Te (haKTOpH IITO BIMjaaT Ha TOa KaKo JIYI'€TO I'M [IO’KMBYBAaT WIKU I'M BOCIIpUeMaaT
JTaKHUTE BECTH.

CoIMOIOIMTUYKY MePCIEeKTUBH Ha Jie3uH(opMaIiunuTe

HasioBp3yBajKu ce Ha ICUXOJIOMIKUTE (PaKTOPU HITO MOTTUKHYBAaT BepyBambe
BO Mle3nHGOpMaIy, o7 KJIYUHO 3Hauele e ia ce pasrjieflaaT U COLIMOTIONIUTIY-
KuTe (peHOMEHU 3aToa IIITO HY;KHO Ce MOBP3aHU U ce Hen30eKeH U COCTaBEeH e
oji HUB. be3 pa3/iuKa, MoBp3aHOCTa Mer'y COLMja/THUTe U MOTUTUYKUTE (haKTOPU U
HUBHOTO BjIMjaHue Bp3 Ae3nHMOpMaIluUTe e KOMIUTUIIMPaHo. BpckuTe ce moHeKo-
rai JIBOCTpaHU, OJJTHOCHO BJIMjaHUETO € 3aeMHO, M 3aBUCAT O] TOBeKe KOHTEKCTHU
(Ha puMep JIeCHO OpUeHTUPaHU MapTUU BO eJHa WM JIpyra 3eMja MoyKe /ia UMa-
aT cocema pa3JIMUHU CTAaBOBU Ha OfpeJIeHO IMpallaie), HUBoaTa Ha oOpa3oBaHue,
coupjajgHa aHTaKUPaHOCT, UCTOPUja Ha MOJIUTUUYKY aKTUBU3aM, Ma JIYpPU U Jajiu
ellHa 3eMja e BO BOjHa — cUTe oBUe (haKTOpU MPUAOHECYBAaT 3a TOa KOJIKY JIyre
BepyBaarT W ce TMOJI0KHU Ha JIe3uH(pOopMaIIiu.
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Honapusavuja

[MomapusaiujaTa e efieH oji (heHOMEHHUTE IIITO HAjuecTo ce TTIOBP3yBa CO JIe31H-
¢dopmanimuTe, ocobeHO BO M3MMHATHUTe roguHu. Ilomapusaiujata ce meduHHpa
KaKO MCTaKHaTa 1opesiba ImoMery rojeMu Pyl BO eJHO OIMIITEeCTBO WX MOJIU-
TUYKMU CHCTEM U KOjallTo e obejie;kaHa CO IPyIMpame U CO paJuKain3alivja Ha
craBoBuTte (“Political Polarization,” n.d.). Bo Taa Hacoka, Takep u cop. (2018) ce
(hokycupaaT Ha IIpeceKoT Mery IojlapusalyjaTa, COlujaIHUTe MeIUYMU U JIe31H-
hopMalLiMTe, OJIHOCHO Ha TOA KAaKO COLIMjAJIHUTE MEIUYMU IPUOHEeCyBaaT 3a
MOJIUTUYKA MojIapu3aliyja U 3a Inpehe aesuHdopMmaiui. Tue mokasKyBaaT Kako
1aThOpMUTE U COLUja/THUTE MeIUYMU TU 3aCUJTyBaaT IMOJIUTUYKUTE IT07e/I0N CO
co3[laBame T.H. ,,eX0-KOMOPU“ U CO U3JI0KyBalhe Ha KOPUCHULIMTE Ha IIPUCTPACHU
WIM Ha JIayKHU UHpopMaluu. A, 3rojieMeHaTa MOJIMTUUKA MoJlapr3aliija HePeTKO
IloBeyBa JI0 TIOCMJTHU eMOITMY KOH CBOUTE PUBAJIM, KAKO oMpa3sa. Kako 1mrro moka-
’KyBaaT HaoJuTe of UCTpPakyBameTo Ha OcMyHiceH u cop. (2021), rmoBepojaTHo e
MMoeIMHIIMTEe KOW MMaaT CHUJIHA oMpa3a KOH CBOUTe ITPOTHUBHUILIM [a CIoAeTyBaaT
MOJIUTUYKMU Jle3nH(OpMalliY, ¥ Ha Toa JieKa IICUXO0JIoNIKaTa MOTHUBALIWja 3a CIIofie-
JTyBamkeTo Ae3nHGOopMalliy e CJIMUHA Ha OHUWe KOW MpeIu3BUKyBaaTt Ipyru op-
MU Ha IMApTHCKO OJIHeCYBame, BKIYUUTETHO 1 Ha CIOe/TyBalkhe Ha IPUCTPACHU
BECTU O] BepojiocTojHU u3Bopu. HamoBp3yBajku ce Ha Takep u copaboTHULIUTE,
Tepyen-Poppures (2023) ce ¢okycupa Ha APyryuTe acleKTH Ha mosapusaiyjara,
ITPEeKY OHJIajH Jie3nHdopMaluuTe, 6ese;kejKu JieKa ,,ColujaTHUTe MeJIMYMU Ce OfI-
TrOBOPHMU 3a HIUPee Ie3nHGopMaliy ITopaayd HUBHATa Jieperysaiyja, a ImojuTrud-
KUTe aKTepu KOU ce oOuAyBaaT Jia AecTadWIM3upaaTr ' KOPUCTAT OBUEe ajlaTKu"
(Teruel-Rodriguez, 2023, p. 11), ogHOCHO AeKa coLUja/IHATE MeOuyMyd He co3[a-
BaaT Jie3uH(popMaIiM, TYKY ' pelpoayLrpaaT, U Ha TOj HAUMH ja MOTXpaHyBaaT
roJrapu3aiyjarTa.

Teopuu Ha 3azosop

Yurre eex hakTOpP KOj HY;KHO Ce IIOBP3YyBa U Ce UCIIpeIieTyBa co ge3nHdopMa-
LIMUTE Ce TEOPUUTE Ha 3aroBop. PasmnuHu Teopuu Ha 3aroBOp cTaHaa [IPOMUHEHT-
HM 3aToa IITO [I0JIeCHO CTaHa Haol'alheTo Ha COoOoJBeTHaTa ITyO/IrKa Koja ' KOH3Y-
MUpa THe COOPKUHU 1 YeCTO MHTEePHEeTOT U COLIMja/IHUTe MeJUYMU Cce IIOBP3yBaaT
co HuB. Ho, Hekou uctpaskyBama (Enders et al., 2023) mokayKyBaaT JieKa BpcKaTa
e MTOKOMIUIEKCHA. Vako morojemMa BepojaTHOCT € JIYI'eTO KOU 4ecTo ce MHMpOpMU-
paat ImpeKy colLMjajIHuTe MPeKU [a BepyBaaT BO oJIpefjeH! TeOpHU Ha 3aroBop U
mesundgopmanuy, EHgepc 1 copabOTHUIIATE MIOTEHIIUPaaT IeKa oBaa BPCKa e 3Ha-
YUTeIHA 3a OHUe KOM BeKe MMaaT TeHJeHIMja Ja I'M UHTepIpeTupaaT HacTaHUuTe
KaKO HeKaKOB 3aroBop. A, yrioTpebaTa Ha COLjaITHATe MPEKU ' 3ajaKHyBa OBLE
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BepyBama, Co IITO Ce 3rojieMyBa HUBHOTO KOHCITMPATHUBHO pa3MuciyBame. Jlomon-
HUTEJTHO, BAKBUTE TeHAEHIIMM Ha KOHCIIMPATUBHO Pa3MUCIIyBalhe HEPETKO JieKa
ce mpesieBaaT BO OJIHECYBabha U OJIJIYKU BO HAJBOPEITHUOT KUBOT U MIPUMEDP HU
6emure mangemujata COVID-19. Bo egHa MeTtaaHanu3a (Bierwiaczonek et al., 2022)
IIITO BKJTy4H 53 McTpaskyBama U HaJl 78 wijagu ydeCHULIU, Cce MMoKayKa JeKa KOHCIIU-
pPaTMBHOTO pa3MuciyBame Oellle (cs1ab0) TOBP3aHO CO TTOMasia MOATOTBEHOCT 3a
rpe3eMame Ha MPEeBEeHTUBHU MEPKU U, MHOT'Y IMOOMUTHO, CO MOHUCKA CTallka Ha
BaKIIMHAIIWja U COIUja/THO JucTaHumpame. [lpyru ucTpaskyBamwa Hajaoa pojioBU
pasnuku (Cassese et al., 2020) ykayKyBajKu Ha Toa [IeKa MayKUATe [0YeCTO I'i MOf-
IpsKyBaaT TeopuuTe Ha 3aroBop 3a KOBI]I-19, a 0Boj ja3 meayMHO ce objacHyBa CO
TOBUCOKUTE HUBOA Ha HaydeHa 0eCIIOMOIIIHOCT ¥ KOHCITUPATUBHO Pa3MUCITyBabe,
a He caMo CO MapTU3UPaAHOCTa WM HECUTYPHOCTA IMTOBP3aHa Co MaHieMujaTa.

THonutuuuka opueHwayuja u uapuiucka uputagHocuu

[ToBp3YBajku r'v BepyBameTo BO TEOPUU Ha 3arOBOP U KOHCIIMPATHUBHO Pa3MUC-
JTyBame CO KjlachJyHaTa JIeBO-ieCHa TOIUTUUKA OpUeHTallrja, Bo JIBe TrojieMU UC-
TpaskyBaiba (Enders et al., 2022; van der Linden et al., 2021), HaoraaT UHTepeCcHU
Pa3uKy MUPYM HUAEONOMKUOT crieKTap. Off JIOHTUTYAWHATHOTO MCTPaKyBamkbe
cripoBefieHO Bo moBeke off 20 3eMju, EHflepc 1 copaboTHULIMTE TTOKa)KyBaaT JleKa
cuiaTa M HacoKaTa Ha OJIHOCOT TIOMery TOIMTUUKUTE OpUeHTal[ui M KOHCIIMpa-
TUBHOTO Pa3MUC/TyBale 3aBUCAT O] KapaKTePUCTUKUTe Ha CIel[uUUHUTE Teo-
pUM Ha 3aTOBOP, HO U O] OTIIITECTBEHO-TIOJIMTUUYKUOT KOHTEKCT Ha 3eMjUTe BO KOU
ce CIIPOBEJIO UCTpa)KyBamweTo. HasoBp3yBajKku ce Ha TTPeTXOHO CITOMEHATUTe UC-
TpasKyBarbha, KOH3epBAaTUBHO OPUEHTUPAHUTE UCTTUTAHUIIA — T.e., BO KOHTEKCT Ha
CA]l, pernyOIMKaHIIMTe — IIPeTe;KHO BepyBaaT Bo Toa JeKa 3akaHaTa og COVID-19
e MpeyBe/iMueHa, ieKa r1o0aJIHOTO 3aTOIUTyBarke/KIIMMATCKUTe TIPOMEHU ce U3-
Mama u yara. Of Ipyrata cTpaHa Ha CIIEKTapoT, TUOepayIHUTe UCTTUTAaHULIN — O]I-
HocHO AemokpaTtute of, CAJ] — BepyBaaT JieKa TOraurHuoT mpetceratesn JloHan
Tpamn ru nmpukpuBan cumnromute Ha COVID-19, Kako u Bo Toa feKa Perybsiu-
KaHCKaTa IlapTuja ru Kpage usbopute. EHmepc u cop. (2022) He ce coryacyBaaT CO
oBaa Te3a, BejlejKu JleKa /ieKa UMa 3HauuTe/IHA acMMeTpuja Ha JIBeTe CTPaHu! off
criekTapoT. [I0TOYHO, OIHOCOT Mery UeororujaTa U KOHCITMPATUBHOTO Pa3MUC-
JIyBalbe € MOZIepUpaH CO CUJIHA HefloBepba KOH odullvjaHUTe Julla U KOH WH-
CTUTYILIMUTE U CO MapaHOMUHa uzealyja — aABa hakTopa Kou, CIIope/i aBTOPUTE, ce
MOBUCOKM Mery JTUIjaTa co KOH3epBaTUBHA UJIe0JIoTHja.

Bo mgpyro ucrpakyBame (Traberg & van der Linden, 2022) ce mokaska Jieka Kpe-
IUOWINTETOT Ha U3BOPOT BjiMjae Ha Toa KaKo ce IMpolleHeTH Jie3nH(popMaIunuTe
Kaj JIUIla o]l ojipe/ieHa UJIeo/Ioryja, TIpU IITO UH(OPMAIIUUTE IITO Ce YCOr/IaceH!
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CO TMOJIUTUYKOTO YOeayBahe ja 3rojeMyBaarT II0JI0KHOCTA Ha Ae3uH(opMaluy 1
MOJIUTUYKATa HEeyCOoTIaceHOCT, IITO I'o 3ToJIeMyBa OTIIOPOT KOH dakTuTe. JIuiiaTa
KOU ce u3jacHusIe Kako anbepasu Ousie moBeKe Mo BxjaHue Ha HAK/IOHETOCTa Ha
M3BOPOT OTKOJIKY KOH3epPBaTUBLIMTE, HO U JBETe CTPaHU I'd CMeTajie U3BOPUTE CO
IMOJIMTUYKY CJIMYHA HAKJIOHETOCT KaKo MOMaJIKy ITPHUCTPaCcHMU.

Kako u fa e, oHa LITO e MaJIKy 0becxpabpyBauKo U IITO MMa IIOTeHLrjasl Aa ja
BJIOIIN BeKe ITOCTOjHaTa ITojlapu3aliija BO OIIITeCTBAaTa e Toa 1mTo dpurep u cop.
(2017) mokaskaa meKa 1 aubepajuTe U KOH3epBaTUBLIUTE He OuJie 3auHTepecupaHu
Ila TW CJIVIIHAT UJIE0/IOUIKN CIIPOTHUBCTAaBEHUTE CTAaBOBU, HO He MOPagu Toa IITO
6uste nobpo nHpOpMUpPaHA Ha TeMaTa, TYKYy 3aToa IITO COOUYBamkeTO CO CITPOTUB-
HO MUCJIeEe MMa ILIIaHca Ja Npedru3BUKa KOTHUTUBHA gucoHaHIla. OBaa He3anlHTe-
pecupaHOCT OIICTOjyBasia AypHU U Kora ouie MOTUBUPAHU CO ITapruyuHa Harpaja, mo-
Ka)KyBajKH1 JIeKa Ke OHie TelIKo Ja ce HaJMUIHe IT0CTOjHATa UIeosIoNIKaTa M3Ma.
[TocnenHo, Bo ucTpaskyBaibe Ha HUBO Ha CeBepHa Makepnonuja (Disha et al., 2023)
ce MOKayKyBa [eKa HeraTUBHUTe Ae3uH(OopMaluy MMOBP3aHU CO MOIUTUUKA Iap-
THja Ha Koja ITpunaraaT UCIIMTaHUIIUTE BO IIOrojieMa Mepa ce MepuurnupaaT Kako
HeTOYHU U 06paTHO, HeraTUBHUTE Ie3uH(MOPMALIMY 3a OMO3UL[CKATa ITapTrja BO
IorojieMa Mepa ce cCMeTaaT 3a TOUHU. JJoMo/THUTeTHO, CTPa)KyByameTo Ha Jluiiia
1 COOPabOTHULIUTE TOKayKa AeKa MOJIMTUUYKUA aHTaKUpaHUTe JIKIA ce MMOCKIOHU
KOH Ae3uH(OopMali Of] OHIe KOU Cce He ce TapTUCKU OIpeeieHn

[TocnemHo, of MCTpaskyBambaTa IITO o pasrjiefyBaaT (heHOMEeHOT KOHKPETHO
ITpeKy MHIAVBUIYAHU IPegUCIIO3ULINY Ha ITOeJUHEeloT, TO U3BOjyBaMe OHa Ha
Jlacon u Kakap (2022), unuiiTo Haoau MOKayKyBaaT JeKa CIIoAeTyBameTo JIasKHU
BECTH BO rojieMa Mepa € IOTTUKHATO of KOH3epPBaTUBLIMTE CO HMCKa COBECHOCT
(om ronemuTe et paKTOPU Ha TIMUHOCTA). THe MoKaKyBaaT JeKa IIP1 BUCOKO HUBO
Ha COBECHOCT, HeMa 3HauajHa pas/iika Mery nubepanuTe u KoH3epBaTuLuTe. Of
Ipyra cTpaHa, Haogute on Cammat u Pask (2022) mocouyBaaT Ha Toa [ieKa IMoeguH-
LI Kaj KOM MMa MCTaKHaTa eKCcTpaBep3uja, HEBPOTUYHOCT U OTBOPEHOCT MHOTY
6p30 crofesyBaaT BECTH Ha COLAja/THUTE MeOUYMU. A, CIIPOTUBHO, OHUE CO BHUCO-
Ka CTarKa Ha COITIaCHOCT M COBECHOCT ' IIPOBEPYBaaT BECTUTE IIpe] Ja ' CIIofe-
JIaT Ha COLIWjaTHUTE MEeINyMHU.

Omna 1ITo Tpeba Ja ce moTeHIUPa e (PaKTOT JeKa CKOPO CUTe UCTPa)KyBatba LITO
Iy pasriefgaBMe mocera ce hoKycHpaaT Ha MHAMBHUyaTa BO IpyliaTa, Wl Ha IPyIl-
HMOT (TTOJIUTUYKKOT U COLIMja/THUOT) UAEeHTUTET BO MOLINpoKaTa 3aeguuiia. Ho, 3a-
TOAa ILTO IIPUCTAIIOT 0 UHTEPHETOT U KUOEeP-eKOCUCTEMUTE € PeUrCU CeIIPUCYTeH
dakTOp U cTaHyBa Cé MOTOJIEM [IeJI Off HallleTO CeKOojaHeBUe, ce 3rojieMyBa U Io-
Tpebarta ga ce corje/a rojaeM e of oBue paKTopy HU3 paMKaTa Ha COLIMjaTHUTe
MeOguyMu U aururtajgHata cdepa. Kako 1ItTo nuiryBa Bo McTpaskyBameTo Ha Illap-
Ma u cop. (2024) couujamHUTe MeIUYMU Ce MOBeKe MPUIOHeCyBaaT KOH I'pajieibe,
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M3pasyBame U TperoBapame CO JIMUHUOT UJIEHTUTET, KAaKO U BO OOJIMKYBambeTO
Ha KYJITYPHUTE HOPMU, BPEeJHOCTU U OIMIIITECTBEHW OUeKyBarba, KOU 3a BO3BpAT
B/IMjaaT Ha HAUMHOT Ha KOj MOeIMHIIUTE Ce MeplienupaaT cebecu 1 T repijenupa-
ar JIpyruTe.

(CoumjanmHu) MeIUyMu, OHJIAjH IIaT(OPMH U TEXHOJIOTHja

OTKako pa3srjemaBMe CKpPOMeH [ejl, OOHOCHO IICHXOJIOIIKHUTE UM COILIMOIIOIH-
TUUYKUTE KOUIITO Ce ITOBP3aHU M KOUILTO B/IMjaaT Ha WIU ce II0]] B/IMjaHue Ha [e-
suH(popMaluuTe, cera ce (poKycupaMe Ha TEXHOJIOIIKUTE CHUCTEMU BpP3 KOU Ce
TeMeJIM OBaa JUHaMuKa. Tpeba fma ce MOTeHIMpa AeKa CUTe COLUja/THUTe MeIu-
VMU U JPYrUTe riaTopMu 3a KOMYHHMKAaLFja MMaaT efleH UMIIepaTUB 3apafu Koj
OIICTOjyBaaT — aHTayKMpame Ha KopucHuLMTe. Toa 3HaUM JeKa caMMOT IM3ajH Ha
OoBHME MeIUYMU U TUIaTGOPMU Ce TeMeIr Ha HauMHOT KaKo Jla ce 3aJp;KU BHUMAa-
HMEeTO Ha KopucHuuure. Kako mito Oeille crioMeHaTo, BHUMaHUETO € CYpPOBUHA U
IITO TIOroJIEMO BpeMe e 3aip;KaHo Ha efHa IiaTdopMa Toa e rorojiemMa miaHcaTa
KOPUCHHULIUTE [1a BUIAT HeKoja (MHOTY Ipelln3HO ofbpaHa) peKjiama MpeKy KOu,
BCYIIHOCT, IU1aTopMuTe ocTBapyBaat npocgut. Co TEKOT Ha BPeMeTO U CO pPa3sBU-
BamheTo Ha IUTaTOopMUTe, ce BoBeAyBaaT UHINBUAYAIHU (IPEeKy UHTepeH HauuH
Ha ypefyBaibe) U KOJIeKTUBHU (3aKOHU U PeryaTyBHU) IIOJIUTUKU U Ce CIydyBaaT
ITPOMEHM CO KOM IOCTPOro ce ypeayBaa objaBuTe Ha IIaT(OPMUTE M HAUMHOT Ha
KOj ce (puHaHcupaa. 3apaau Toa, OUTHO e f[a ce pasrjiefaaT HEKOU O MeIUYMUTE,
3a paKTOPHUTeE IIITO BIMjaaT BO BepPyBambeTo BO Ae3uH(OpMalii, KaKo 1 HEKOU O
HauMHUTE Ha KOU pas3/IMuHU 3acerHaTy CTPaHU ce CIIpaByBaaT CcO 0BOj IIpobjieM BO
IUTUTaJTHUTE eKOCUCTEMU.

HcTto Taka, o, caMMOT IOYETOK HEKOU Ip;KaBM MMaaT pas3IMuHU Oaparba 10
KOMITAaHMUITE 3a TOa KaKo [a ja ypeayBaaT COOpsKMHATa Ha CBOUTEe IIaT(OpPMU —
MCTaKHYBajKU I'M ApsKaBHUTE ypelyBalba M HAUMHOT Ha KOj THE ja MHTepIIpeTupaaT
crmoboparta Ha roBop. Ha mpumep, MOAUTUUKUOT cucteM Bo Obenunetoro Kpan-
CTBO ce Klacuduiipa Kako ycTaBHa MOHapXuja, HO MIpeBoeHa e KaKo YHUTap-
Ha ITapjlaMeHTapHa jgeMoKpartuja; CoegquHeTuTe AMeprKaHCKU JIp;KaBu e ycTaBHA
denepanHa penybiauka. PasnukaTta e OUTHa 3aToa IITO, Kako 1mTo Benu Ilamupo
(1988, p. 1): ,,Bo bpuranuja, [TapaaMeHTOT e BpXOBEH; C€KOj 3aKOH JOHECEH CO HEro
ce TOJIKYBa U Ce CIIpoBedyBa of cTpaHa Ha cymoBuTe. Bo CoemuHeTrute AMepu-
KaHCcKHU JIp;KaBU, CEKOj CTaTyT JoHeceH of KoHrpecoT umu of Koj 610 apsKkaBeH
3aKOHOJIaBeH JOM Mopa fa buze Bo corjiacHocT co YcraBoT“. OBa e oco6eHO OUTHO
Kora cTaHyBa 300p 3a IIpBUOT aMaHAMaH off YcraBoT Ha CAJ] 1ITo ja cripeuyBa Bjia-
IaTa [a JoHecyBa 3aKOHU CO KOM, MeI'y Ipyrute paboTu, ce HaMayBa cjoboaTa
Ha roBopoT. Kako pesyiraT Ha Toa, KOMIIAaHUWTE KOU YIIpaByBaaT CO COLIUjaJTHUTE
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Me[MyMU MOpa Jla ce ABWKAT HU3 CIIOKEeHUOT U Pa3HOBU/IEH eKOCHUCTEM Ha 3aK0-
HM 32 YMEpPeHOCT Ha COApKUHATA HU3 pa3nuyHu 3emju. Bo cekoj ciyuaj, ciegHo
Ke TIoT7ieJTHeMe HeKOU oI KITYUHUTE J1eJTOBU O] UH(OPMAI[UCKUOT U MEJIMYMCKUOT
€KOCHCTEM.

Bo 3aueToKOT, CKOpO cuTe 1u1aThopMU ja TIpUKa)KyBaaT objaBeHaTa COgp)KUHA
10 XpOHOJIONTKY pefjoce. [To ogpeeHo BpeMe, cakajKu Jja UMaaT MorojieMa KOH-
TpOJia KOra U IITO KOMY Cce TIpUKa)KyBa, HAUMHOT Ha objaBeHaTa COJ/Ip;KUHA MOYHa
Ila ce MPUKAayKyBa M0 pefociies] olpejiejieH BO aJiTOPUTaM U COJIp;KMHA Oasupa-
Ha BP3 MOKHU MHTepecu Ha KopucHuuute. Criopep Hekou aBTopu (Pathak et al.,
2023), co oryef; Ha MO3HATUTE TTPOOIeMU cO MHGOPMATUBHUTE MEYPU U €X0-KOMO-
py, TUe CTIOMeHaa JleKa BAKBUOT aJITOPUTAMCKY HAUWH Ha TIPUKAKyBake Ha COIp-
JKMHATa r'o BJIOIIU ITPOOIEMOT €O Jie3uHGopMaIiuuTe.

Co BaKkBUOT TUIT TPUKAKYBake COAPIKUHA, UCTO TaKa, Ce MOCTaBuja TeMeuTe
Ha roTepaTa Mer'y KOpUCHULIUTE U KOj Hajio0po 3Hae ja ro ,yroTpedyBa‘“ aaropur-
MOT BO CBOja I10/13a, CO 11eJ1 00jaBUTe Jja cTaHaT BUupasHu. Taka, BO uTeparypara
ce OMuIIyBaaT T.H. ,cyrep mwmpaun” Ha AesuHdbopmaium (disinformation super
spreaders). [ToTouno, I'pun6bepr u cop. (2019), cnepejku ru uzbopute Bo 2016 rogu-
Ha Ha Mpeskara X (mopaHeineH TBuTep), ja Haoraat cje/lHaBa CTaTUCTUKA: ,,JTasKHU-
Te BeCTU COUMHYBAaa CKOpo 6 OTCTO off 1eJIOKYITHAaTa unTaHocT Ha Bectute. Camo 1
OTCTO OJ KOpUCHUIUTe Oea n3ioykeHu Ha 80 oTcTo o1 maskHUTe BecTH, a 0,1 oTcTo
0J1 KOPUCHULIUTE Oea OATOBOPHU 3a crojiestyBambe 80 OTCTO O JIa)KHUTE BECTH."
Tue aklleHTHUpaaT JjeKa JIa)KHUTe BeCcTU Oea HajKOHIIEHTPUPAHU Mer'y KOH3epBa-
TUBHUTe r7acaun. CJIMYHO, HAOAUTE O UCTpaskKyBameTo Ha [le BepHa u cop. (2024)
ro MOTBP/lyBaaT OBa U JlaBaaT AeTasieH Ipodus1 Kako The usriegaar. Mery ,cyrep
MpavyuTe” MMa eKCIlepTy co TojieM Opoj ciiefbeHnI, MeJJUyMU CO HU30K KpeJu-
ownuTeT, MTMYHU TTPOGWIN MOBP3aHU CO THE MeIMYMU U HU3a BJIWjaTeJTHU JIUIA.
HajuecTo copip>kuHaTa e off MoIMTUYKA IMPUPO/a M KOPUCTAT IMMOTOKCUUEH ja3uK off
TUMTUYHUTE KOPUCHUITY KOU CITOJeJTyBaaT Jie3uH(OopMaIiuu.

Cnuuno, You u cop. (2020) Bo HuBHaTa anu3aTa Ha 125 miacuHu (IpoBepeHU
oJl peJaKLuK 3a MpoBepKa Ha ¢akTu) u ckopo 290 wijagu objaBu Ha X (TBuTep)
OTKpHja JileKa TJIaCUHUTE IITO ce MUPAT BO eX0-KOMOPHUTE CTaHyBaaT IMOBUPATHU
u ce mmpar 1moop3o. Mcro taka, 10 oTCTO 0/1 BUCOKO TTIOBP3aHUTE €X0-KOMOPHU TTpe-
IV3BUKYBaaT IInpewe Ha 24 OTCTO of IJIaCUHUTEe, TeHepUpajKu Haj 36 OTCTO of
perBuTOBUTE. Kako pesynraT Ha Toa, €X0-KOMOPHUTE MOKAT /ia HarTpaBaTt ofipeie-
HU MUCJIeha, CTAaBOBU WM ,,(paKTU" a U3rieaaT JleKa ce TOIIMPOKO pacIipocTpa-
HeTH WIK MpudaTeHn OTKOJIKY IITO BCYIIHOCT ce, 6e3 KOPUCHUIIUTE BOOIIIITO J1a
3HaaT JieKa BeKe ce JeJ1 O]l eJHa TaKBa exo-komopa. OBoj ¢heHOMeH JlepmaH u cop.
(2016) ro HapeKyBaar ,uIy3uja Ha MHO3MHCTBOTO". OBOj (heHOMEH ce jaByBa Kora
MOeIMHI[UTEe — BO OTCYCTBO Ha A0OPO MO3HaBamke Ha eKOCUCTEMUTE U 3aeJHUIU-
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Te Ha COLIMjaJIHUTEe MPE’KU BO KOU Ce HaoraaT — IIOrpPelIHO BepyBaaT [eKa HeKoj
r106aIHO pelioK CTaB MM MUC/Ielhe ce BOOOMUaeHU U, CJIeICTBEHO, ja IpelieHyBa-
aT pacIpoCTpaHeTOCTa U MOTeHI[UjaIHO IIPUAOHEeCYBaaT 3a JOMOJTHUTETHO HUBHO
miMpeise. IToBp3aHo co oBa, Bo cepuja uctpaskyBarba Topcon (2016) ro unyctpupa
edeKTOT Ha ,eX0 Ha BepyBama“ Kajle IITO HeraTUBHU ITOJIMTUUKYU MHMOPMaIUU
MMPOIO/KYBaaT fia ' o0JIMKyBaaT CTaBOBUTE Ha JIYI'eTo, IyPU U OTKAKO MHMOpMa-
uunTe Ousie eheKTUBHO MPOBepeHN U AuckpeauTupanu. Of apyra crpaHa, ak, BO
HOBO HCTpa)kKyBame (Stein & Meyersohn, 2024) ce 1okaska /ieKka Jieka reHepaHO
MM ce BepyBa Ha HOBMHApM CaMO Kora ITOTBpAyBaaT HEKOU TBPjeha WINU BeCTu
KaKO BUCTUHUTU. Bo McTpaskyBambe UCIIMTAHULIUTE TTOMAJIKy UM BepyBaa M MMaa
moBepbOa BoO HOBUHApPUTE KOTa ' KOPUTHpaaT JIa)KHUTe TBPeiba, MUCIejKU IeKa e
IOBepojaTHO AeKa JiasKaT 1/WIM [ocelyBaaT HeKOU 3aJHU HaMepU.

[TocnenmHo, Bo uctpaskyBaibe (Friggeri et al., 2014) Ha r71acuHMU CO pa3/nyHa ,,BU-
CTUHUTA BPeJHOCT" (maju ce BUCTUHUTHU WU He) CIIPOBedeHO o BpaboTeHUu of
®dejcbyK U Opyru UCTpa)KyBauu UIyCTpUpaar T.H. ,KacKaau of rimacuuu“. Ucrpa-
’KyBauuTe OTKpUBaarT JeKa riacuaute Ha MDejcOyk, 6e3 pasuKa gajau ce BUCTUHU-
TU WIX He, UMaaT TeHeHIIMja [a ce IKMpPaT IIOUINPOKO U IToOp30 MpeKy coLirjasiHa-
Ta MpesKa, Bo criopeqba co ,pemoBHU" coapskuHu. OBa MOKaKyBa KOJIKY JIECHO U
6p30 MOsKe J1a ce MuparT Je3uHGopMalliy Ha UHTEPHEeT, IYPU U aKo He ce TOUHMU.

3a Kpaj, Tpeba ma ce HalTOMEHAT M HAIlOPUTE 3a Jla ce HaMa/li BAIMjaHueTO Ha
mesuHgpopmaruute. IIpBo, ocobeno o 2016 roauHa, caMmuTe I1aTGOPMU Ce BKITY-
ypja Bo 6opbaTa MpoTuB Ae3uHdopManuuTe. PasnmuuHu rmiaTQopMy UMIUIEMeH-
TUpaaT ajlaTKU KaKo IUTO e mpuayliyBaie (throttling) omHocHO BelTauko HaMa-
JyBambe Ha Op3MHaTa Co Koja ce NP ofpeieHa [lacuHa WK JIUHK. Ipyr npuMep
e aHOTalldja II0J] caMUTe 00jaBU [OKOJIKY ce paboTH 3a HEeKoja IpoBepeHa TeMa
WIX pelleH3Mja ol He3aBUCHU IIpoBepyBauu Ha ¢akTu. Ce pa3bupa, He Tpeba Aa
ce mpernyuTy 6opbara MCKIYYMBO Ha caMuTe IriaTdopMu U Meduymu. [pyrara
HajMOKHA ajlaTKa e 00pa30BaHMETO U BOBeAyBalbheTOo Ha MegUyMCKa IIHCMEHOCT
BO 00pa30BHUOT CHUCTEM, 3aTOAa IITO, KAaKO IITO MOKa)KyBaaT HAOIUTe Of ITOBEKe
uctpakyBama (Dame Adjin-Tettey, 2022; Geraee et al., 2015; Rasi et al., 2019),
MIporpaMuTe 3a MeJuyMcKa NHUCMeHOCT epeKTHUBHO I'o Momo0pyBaaT 3HACHeTO U
HaMepuTe Ha MJIaJuTe U Ha afoJIeCLIeHTUTe BO KOHCYMUpPaibe COAPKUHU IIPEeKY
MeOuyMHUTe, HO U UM OBO3MOKYBa [a [oHecyBaaT MH(MOpMUPaHU OIJIYKU Oa3u-
paHu Bp3 KBajuTeTHU MHMopMmaiiun. [TocmenHo, Bo ucTpaskyBambaTa BO OBUE TPU
tpyma (Kozyreva et al., 2022, 2024; van der Linden, 2022) moske fa ce HajOat I1o-
rojieM OpoOj Ha MHAMBUIYAJIHU U IPYIIHU UHTEPBEHIIUM 3a MHOKY/IALMja Off Je31H-
dopmartiuTe.
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3aKkIyuoK

[TpBata 11e71 Ha 0BOj TPy/A Oellle /1a ce pasrjiefia BMjaHUETO Ha Jie3uH(opMa-
LIUWTE MPEeKy MCUXOJIO0NIKATa, COLMOTIONINTAYKATA U MeIMyMCKaTa paMKa, OTKpU-
BajKu KaKo OBHe TpU 00JIaCTU ce CIiojyBaaTt u ce ucmpervieryBaar. CiydyBarbaTta
o/l U3MWHATHUTE TOJUHU, KOU C€ VIITe OfleKHYBaaT BO HAIIETO OMIITECTBO TPEKY
aKTUBHU aHTUBAKCEPCKU T'PYIH, MMOKa)Kaa JeKa Ae3uHdopMaluuTe MOKaT 3Ha-
YUTETHO Jla BAWjaaT Ha CEKOjHEeBHUOT FKUBOT Ha JyreTo. 3apajiy TUMUTUPAHOTO
BpeMe U 3Haere, IPyluTe Ha KOUW Ipuriarame, MeJJUyMUTe IITO TM KOPUCTUME U
pen npyru bakToOpH, ce ocTaBa BIIEUaTOK KaKo JIYI'€TO Jla ce MapUOHeTH Koja ce
pacTprHaTu Ha CUTe CTpaHU, KOU MEeXaHUUYKU CU ' TTOBTOPYBaaT UCTUTE MH(POP-
Malliy U TU 3ajaKHYBaaT COLIMOTIOJINTUUKUTE yoeayBawa U upeHturetu. Ho, camo
3aToa IITO BO MOMEHTOT HeMaMe eJTHO pellleHue IIITO MO)Ke MHOTY JIeCHO /ia ce
aruIMIpa HU3 1IeJIMOT CBET, He 3Hauu JieKa oBoj ['opAuneB ja3on Hema HUKOTAll Jia
ce pemu. Cie[icTBEHO, BTOparTa IeJ1 e Jia ce TIOTeHIMpa OUTHOCTa Ha XOJIUCTUUMOT
MIPUCTAIl KOH CIIpaByBae Ha 0BOj mpobsieM. Toa 3Hauu fieka e 6uTHa copaboTKaTa
Mery MeJIuyMuTe U IU1aTopMuTe, Mery nmpakTudapuTe U akaJeMCKUTe UCTPayKy-
BauM, Ccé co 11eJI Ia MOKe Jla Ce ajJlaliTupaaT CTpaTeruure U HajeDeKTUBHO Jia ce
MPUCTAIX KOH MpobjieMaTHUKara.

3a Kpaj, nako 0BOj TPV [aBa IIMPOK Mperjie]l Ha TemaTa, Toa e Ha CMeTKa Ha
HEJIOBOJTHOTO HaBJIeTyBakbe BO CeKoja 00/1acT KOJIKY LITO 3aciyKyBa. Mako ce-
pUO3HOCTA Ha OBaa TeMa HY)KHO Hasiara IoJ[jlab0KO HCTpa)KyBaibe, CeraurHu-
OT TIperjief] laBa JIOBOJIHA OCHOBa 3a pa30upare Ha KJIYJHUTe pejieBaHTHU ac-
MEeKTU ¥ HAaCOKM Ha TeMa Ha Je3uH(pOpMal[iiTe BO COBPEMEHOTO OIIITECTBO.
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Bo moceiHO BpeMe ce KOPUCTU TEPMUHOT ,,eKOHOMMUja Ha BHHUMaHHeTo (at-
tention economy) 3a [a ce OIIMIlle YOBEKOBOTO BHUMaHMe (Ha COLIUjaTHUTE
MeIUyMU 1 OHJIajH IUIaT(opMu) Kako AedHUulUTapHa CTOKa WM CYPOBUHA Ha
Koja Tpeba [ia MpUMeHU CTaHIAapaHO eKOHOMCKO pa3MuciayBame (Wu, 2017).
3a oBa 1MoBeKe BO IpyTUTe Ae/I0BU.

[2] ®ectunrep (1962) ro onuiryBa oBoj heHOMEH Ha HEJIarogHOCT WJIM HeIlpujat-
HOCT IIpU CpeKaBarbe MH(MOPMAIIUU KO T'Oo MPeIM3BUKYBaaT HAILIKOT CBETO-
ryief U, CIeCTBeHO, KejibaTa [a ce MUHUMU3MpPa Toa YyBCTBO, KOTHUTUBHA
IVCOHAHIIA.
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THE DYNAMICS OF MISINFORMATION IN CONTEMPORARY
SOCIETY: PSYCHOLOGICAL AND SOCIOPOLITICAL
PERSPECTIVES

Matej Trojacanec

Abstract

In recent years it has often been said that we have entered a “post-truth” era, where
the line between truth and lies is blurred. The effect of misinformation was most evident
during the COVID-19 pandemic when anti-vaxxer conspiracy theories on the fringes of
the information ecosystem entered the dominant discourse. Building upon these points,
this paper examines the contemporary phenomenon of belief in, dissemination, and the
impacts of misinformation, considering psychological, socio-political, and media perspec-
tives, and particularly focusing on N. Macedonia. We explore some of the psychological
drivers behind the belief and spread of misinformation, which we divide into several lev-
els: cognitive (intuitive thinking, imagination, rehearsal, revision of beliefs), socio-affec-
tive (group affiliation and bias, ideology, collective narcissism), and personological (Big Five
personality factors). Furthermore, we consider socio-political factors (such as party affili-
ation, media literacy, and public policies) and media factors (echo chambers, information
cascades, information ecosystem) that correlate and/or moderate the effect of belief and
the spread of misinformation. The paper aims to review the contemporary phenomenon
of misinformation, emphasizing the complex interaction between psychological, socio-po-
litical, and other factors. Furthermore, some of the ways to deal with the spread of mis-
information and areas for future research are discussed. In conclusion, although the
variety of misinformation is diverse and shaped by the national/regional information eco-
system, the role of psychological theory in the fight against misinformation is undeniable,
specifically because it offers practical insights that are applicable in the real world.

Keywords: misinformation, psychological factors, socio-political drivers
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CPAM -
I'EHITAJIT ITPUCTAIIL: TEOPUJA, METOIOJIOI'NJA 1
ITPAKTUYHU UMIIVIUKALIN

Enu I'po3aHoBcKal

KpaTka copipkuHa:

CpaMOT, KaKO BaKHO KJIIMHUMYKO M IICMXOJIOHNIKO ITpalliame, Ke 61/1,716 pasriegaH HK3
IIpu3MaTa Ha FeLHTaHT-TEOpI/IiaTa n MeTO,[[OHOFI/IiaTa, NCTOBPEMEHO ,E[aBaiKPI MMIUIMKal 11
3a IcuxoTepareBTCKaTa pa60Ta 1 3a MHTepBEHIMH. Bp3 OCHOBa Ha OHa IITO € II0O3HaTo,
TEOpI/IjaTa Ha remrTasiT Tepamxl]'a JOJI'0 BpeMe Ce 3aHMMaBajia CO (bEHOMEHOT CpaM, MaKo
yecToIlaTu He 'O MMeéHYBa CpaMOT CO HETOBOTO MMe.

Bo cpiieTo Ha remrtajaT-MojIesioT e TIPeTCTaByBambhe Ha JOKUBYBamheTO IIPEKY TeopujaTa
Ha T0jle KOoe TO BKJIy4yBa [IOJKMBYBAameTO Ha cebe U Ha OKOJIMHATA KaKo pesal[yicKa
1LleJINHA, UTHTePAKLMCKUTE IPoLiecu roMery cebe u gpyzuitie. Kako TakoB, cpaMOT ce Tyiefia
KaKo MMPeKUH Ha IOAApIIKaTa BO I10JIeTO U HeOpPraHU3MpPaHOCT Ha MpPOoLecoT Ha ceipoT.
3a ;a ce pasbepe Kako (yHKIMOHUPaA (PeHOMEHOT CpaM, HEOIXO[HO € la Cce MCKOPUCTHU
KOHLIEIITOT Ha ,un”, ,ero“ um (pyHKLMjaTa Ha JTMYHOCT Ha ceIpOT, KAKO U KOHLIEIITOT Ha
MMPeKUHUTE BO KOHTAKTOT, 0COOEHO MHTpOoeKInja, peTpodiekcuja U KoHdyeHija. CeTo
OBa e MHTerpupaHo BO TeopHujaTa Ha KOHTAKTOT, KAKO M BO (hopMupame 1 Bo (QUKCUpambe
Ha TellITaJITUTe.

OBa pa30uparbe Ha IMTHAMUKATA Ha CPAMOT e O]f CYIITUHCKO 3HAUYEeHhe 3a JeKOHCTPYKIIUja
Ha CpaMOT BO TICHUXOTepanujara, fofeka ce paboTh CO WHIUBUIYAJIHU U 3a PelalluCKu
npotiecu. McTo TakKa, ofl rojieMO 3Haueme e Jla He ce HaMyIITaT OCHOBHUTE CTOJI0OBU Ha
refITaaT TeparnujaTta, Kako IITO ce OpraHu3MUJYKaTa camoperysaiuja, (peHOMeHOJOIIKOTO
IIO’KUBYBare Ha KJIMEeHTOT, TIOCTOjaHaTa UHTepaKIdja ToMery mojeto u ceindor, CeTo Toa
BKJIOTIeHO Bo hopMa Ha aujanorot Jac-Tu.

Knyunu 360poBu: Zewitiaait wepaiuja, cpam, ucuxowiepauuja

1 eli.grozdanovska@gmail.com
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Bosep,

[TorpebaTa 3a pasrieyBambe Ha CPaMOT OJf IEPCIIEKTUBA Ha TellITa/IT Teparuja
Y IPaKTHUKa e o] TOJIEMO 3Haueke, 0COOEHO BO JeHeITHOTO (DeHOMEHOJIOIIIKO T10J1e,
Kajle riiobamu3aliyjara, KyJITypHUTe HOPMHU, KJIAaCHUTE Pa3/IuKU U CUCTEMCKUTE He-
eITHaKBOCTH I'0 3aCU/IyBaaT YyBCTBOTO Ha HEM3BECHOCT, HECUTYPHOCT U OTYI'€HOCT,
MpaBejKku ro cpamMoT uecT heHoOMeH. OCHOBHUTE TIPUHITUIIM U METO/Io/IorrjaTa Ha
TeparnujaTa relliTa/IT OCTaHyBaaT pejieBaHTHU U MpuMeH/MBU. HuBHaTa Haarpa-
6a co pealCKUOT TIPUCTAIl OBO3MOKYBa TepaljaTa TellITalIT Jla pacrioiara co
MHTEePBEHIIUU JIOBOJTHO CEH3UTHBHU 3a Jla O/IrOBOPAT Ha MOTpebuTe Ha COBpeMe-
HUOT KJIMEHT, TIPEKY 3roJieMyBalbe Ha CBECHOCTa, COKpeMpPajKu BO MOJIETO, O MO/l
IIpIIKa Ha 37IpaB pacT U Pa3Boj, /10 I'Pajiehe U OAP/KyBae aBTEHTUUHU PeJIaliiu.

[Touetonure ce Bo 1990-TuTe roguHU, Kora rojiemM Opoj Ha aBTOPU BO PaMKU-
Te Ha KJIMHUYKAaTa MPaKTUKa Ha TeparujaTa TellliTaJT 3HAUUTeTHO I'o 3rojieMyBa-
aT UHTepecoT U (POKYCOT KOH cpaMOT Kako deHomeH (Robine, 1991; Evans, 1994;
Erskine, 1995; Lee & Wheeler, 1996; Resnick, 1997; Jacobs, 1996; Yontef, 1996).
[TpodecroHanHaTa TelITaJIT-IUTEPATYpa 3a CPaMOT € IMPOJIoJKeHWe Ha paboTa-
Ta Ha Tomkins (1963) u Kaufman (1980, 1989) 3a ¢perHomeHoT cpam (crioper Lee &
Wheeler, 1996). Cnopen Robine (2013) oBa mpumoHecyBa 3a HaIllpe[oK BO Teopuja-
Ta W BO MpaKTUKaTa Ha relITajT TepaludjaTa, UCTOBPEMEHO 0BEIyBajKu 10 JI0-
TMYHO PaIMKaJTHO TIPEMUHYBae o7 MHUBU/IyaTHa TTapajurma KOH UHTepcybjekK-
TUBHA MEPCIIeKTUBA, a CO Toa KOH OJTHOBO pasryieflyBaibe Ha liejiaTa Tpajuiija Ha
MpUBUWIETUPabe Ha UHTPAIICUXUYKUTE (heHOMEHH.

l'enrranT-TeparnujaTta, BO Hej3suHaTa peJiallicKka OCHOBA, e (hOKycrupaHa Ha UCTHU-
Te Mpalllathba 3a BOCIIOCTABYBae WM 3a MPEKUHYBamkhe Ha pejlalluiTe BO MOJIETO
(II'TO BO MPUCTANOT Ha TeIlTa/IT ce HapeKyBa KOHWIAKW) KOu Ouie oJf MUHTepec Ha
TeopeTuUYapuTe Ha agekiuuiie. IHTepecoT BO TelITaJTOT 3a OBOj (DeHOMEeH ITpo-
u3jieryBa oji (paKTOT /leKa MPUCTAroOT Ha TelITajIT e Mojiesl Ha TIoJie U caMoopra-
HU3allija, Koj ce hoKycupa okosy hopMHUpawmeTo M MofyialiujaTa Ha Ipolecu-
Te Ha KOHTaKT-I[UK/IycOT. Mojyaijata Ha KOHTaKT-1IUKJTYCOT BO MPUCTANOT Ha
relITajJT ¥ Bo MoAy/ialyjara Ha adeKToT cpaM Bo mofenute Ha Tomkins (1963) u
Kaufman (1980, 1989) ce muory cnuunu (criopeq Lee & Wheeler, 1996). Pa3nuku-
Te JIe;KaT HajMHOTY BO (DAKTOT /leKa TellITa/ITUCTUYKUOT MpucTamn ce (poKycupa Ha
IUHaAMUKaTa Ha cpaMoT 6e3 fla ja UMeHyBa, /lojleKa MofeiuTe Ha adeKTu ja omu-
HIyBaaT MCTaTa JJUHAMUKa, 0e3 1jejiocHaTa CJIMKa Ha caMoperysialifja U Ha OpraHu-
3allfja Ha T0JIeTO HITO ja 006e30eyBa relITaJITUCTUUKUOT TTPUCTATI.

Teopujara Ha adektute, cropen Lee u Wheeler (1996), ro pa3bupa cpamMoT
Kako aeKT- peryiaTop, Koj ro 00JIMKyBa aKTUBUPAKBETO U JOKUBYBaHETO Ha JIPY-
rute adeKTH, eMOI[MOHaIHU COCTOjOu, Keyiou 1 u3bernyBamwa. Ho, Bo Teopujata
Ha TepalyjaTa remtaiaT (Koja Mo)KeMme Ja ja meduHUpaMe KaKo MpoydyBambe Ha
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COKOHCTPYKIIMjaTa Ha JOKUBYBahEeTO U UCKYCTBOTO), HAIINTe apeKTHU U eMOIuH,
ce pa3bpaHU KaKO KJIYUHU JUHAMWUYKUA KOMITOHEHTU BO MPOIIeCUTe Ha KOHTAaKT,
TOBP3YBakhe U Co3/laBarbe Ha 3HaueHe BO UCKYCTBEHOTO Tosie. Taka, pa30upameTo
Ha IMHaMUKaTa Ha aeKTUuTe U THKOPIIOPUPAkEeTo Ha IMHAMUKATa Ha CPaMOT BO
reliTajaT-TeopujaTa, mpu objacHyBame Ha MPOoIleCUTe Ha KOHTAKT, Hy/laT Moji1abo-
KO pa3buparbe Ha IMpupojiaTa Ha CPaMoT.

deHOMEHOT Cpam

Bo nutepaTtypaTa mocTtou KjacTep Ha ONCepBalluu, ITMeKyIalluu U MpeJiBU/Iy-
Bama 3a MpUpojiaTa Ha CPaMoT, KOU MOBEKeTO aBTOPU aKTHWBHO T'M 3acTaryBaaT
WM U3rJiefia leKa MMIUTAIIMTHO Ce CcoriacyBaaT co HUB. MicToBpeMeHO UMa U JIpy-
'l TOKOHTPOBEP3HU IJIEUIITA 3a TOa IITO € CPaMOT U KaKo Jla ce paboTU KITMHUU-
KU co Hero. Tyka HaKpaTKO Ke OujiaT pasryeflaHu HEeKOJIKY KJIYUHU TJIe[IUIITa 3a
CcpaMoT Kako (heHOMEH.

Haj3acTarmeHo rieuinTe e ieka CpaMoT Ce TeMeJTd Ha ITPeKWH Ha Mo/ piiKaTa
BO TI0JIETO; UHTEPIIECOHAJIEH HeYCIleX, KOj € TOBP3aH CO MHOTY CJIO’KEHU COCTOj-
Ou U HapyllyBama Mer'y KOUW: Jielpecuja, TTOCTTPayMaTCKO CTPECHO PacTPOjCTBO
(ITTCP), mapaHOMUAHO U IIM30MOHO PACTPOjCTBO Ha JIMUHOCTA, OOpaepiiajH, Hap-
IIMCUCTUYKO HapyIIyBarke Ha JIMYHOCTA, ONCEeCUBHO-KOMITYJICUBHO PacTpOjCTBO,
3aBUCHOCTU, XPOHUUHU OOJIeECTH, HUCKA caMofioBepbOa, aHKCUO3HOCT, OTYI'€HOCT,
ocaMeHOCT, repdeKIMoHn3aM, yTab0Ko 4yBCTBO Ha MH(EePUOPHOCT, HeasleKBaT-
HocT win HeycrieX (Lee, 1996; Wheeler, 1996, 1997).

Co 11es1 f1a ce n30erHe marawmeTo BO 3aMKaTa Ha BJIETYBakkbe BO MMOJIapUTETOT Ha
eITHUOT eKCTPeM (KOPUCTEJKU TellITa/IT-TEPMUHOJIOTH]ja) Kajle IIITO CPAaMOT CTaHyBa
MpUMapHa U OCHOBHA MPUUYMHA 32 PEYHCU CUTe TICUXOJIONIKY TellKoTuu, Resnick
(1997) pa3BuBa ajTepHaTUBEH MOIJIe[ Ha CPaMoOT Kako ,, 3gpas cpam“u ,Managaii-
iuBeH,/HeBpoiCKU cpam*,

Cniopept, Perls, ,3mpaBuoT” cpam e Mojy/iaTOp Ha aCUMWIMPaHU BPEeIHOCTH;
HeHaMepHO MpeKpIllyBamke Ha acCUMUINpaHa BpeJHOCT, Ha TTpUMep, TTPUBaTHOCT,
HeHaHecyBale 00jTKa Ha pyrurte u Taka Hatamy (F. Perls, nuuHa KoMmyHMKa1uja,
1975, criopep Resnick, 1997). Criope[ Hero, CpaMoT, KaKo 1 rafiekheTo, ce ,, KBUCIUH-
3U (Mpe/laBHULIM) HA OPraHU3MOT," ITO 3HAUU JieKa OBUe JIOKUBYBama JieTyBaat
KaKo KOPEeKTUBEH 0ajlaHC KOoTa YOBEKOT I'0 TIPEeKPIINJI CBOjOT COTICTBEH UHTErpu-
teT. Toj Bentu feka dpasarta , Toj/iaa Hema cpam... uau e becpameH/Ha“ Uma roje-
Mo 3Haueme. TakBaTa IMUHOCT He 3HAe KaKo [a N3BPIIU CAMOKOPEKII1ja, HUTY MaK
HeKoralll “Ma 4yBCTBO /ieKa BO CUTyallijaTa e BO3MOKHA CaMOKOPeKIIWja, Kaj Hea
IMOCTOU OTCYCTBO HAa 37IpaBO YYBCTBO 3a ,,[JOJIKHOCT".
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»30paBUOT" cpaM ja uyBa HalllaTa IIPUBATHOCT BO 00J1aCTH KaKo ILUTO ce Ipuja-
TeJICTBOTO, JbyOOBTA, AYXOBHOCTA, CEKCOT, parameTo U CMPTTa U € LITUT 3a II0-
CTOjaHHUOT IIpoliec Ha camouHTerpaiuja (Schneider, 1987).

Iopeka mak, MajaJallTUBHUOT/HEBPOTCKU CpaM e colujajieH apTedaKT, MeTO[I
Ha coliFjajiHa KOHTpPoJIa, a He HeIIpOMEHJINBO MpHuMapHo uyBcTBO (Resnick, 1997).
CeKoj HEBPOTCKM MeXaHH3aM e MpeKUH Ha HeKaKBa B030yaa — IpeBeHIIdja Ha
rnoHaTtamolieH pasBoj (Perls et al., 1951). Kora cpamMoT ctaHyBa (puKcupaH, IIpeT-
CTaBYBa UHTPAIICUXUUKKU KOH(MIUKT IIOMer'y MHTpPOeKLIMja Ha Apyra JIMYHOCT U OfI-
6paHbeHa, KoH(IVeHTHa apXandHa (uKcalyja: JeTe Koe KOIIHeeIo 3a pesaliyja.
duKcalMjaTa ce oJjHeCyBa Ha pejlaTMBHO TpajHa opraHu3aliicKa iieMa Ha adekT,
ofHecyBalbe WM KOTHHUIIMja Off HeKoja MpeTxodHa pa3BojHa ¢as3a, Koja ce 3amap-
’KyBa M MOJKe Jla JJOMMHLpa Mofol[Ha Bo KMBOTOT. CTaHyBa 300p 3a (puKcHUpaH
relITajJT Koj OMa HaydeH BO OfpeleHOo Iojie, a II0Toa CTaHyBa aBTOMATU3MPaHO
ofHecyBalbe UM MHTepIIpeTalija Ha JOKUBYBamkeTO, BOeOHO OrpaHMUyBajKu ja
bmekcubuIHOCTA HA UHAVBUIYATA.

OHa ILITO € HeCOMHEHO e fieKa e(eKTUuTe of CpaMOT T'O BKJ/IydyBaaT LIeJIHOT
cend. Omps;KyBambeTo Ha IO KOHTAKT CO OUM CTaHyBa HEIOAHOC/IMBO, I1a opaau
TOa MOITIe[IOT Ce HacodyBa Hafosy, roBopot ce ctuiryBa (Wheeler, 1997). I'maBa-
Ta ce HaBeHYBa U Cce IIOBJIeKYyBa BO paMEeHULIUTe, JUILIEeHeTO U CpliebremneTo ce
3abp3yBaarT, TeJI0TO ce cobupa, AJIaHKUTe ce [0TaT, JIMLIETO 1 BPaToT Ce 3al[pBeHy-
BaaT, WU ulleTo brenee, mogeKa 616 UIOTO e TIPoC/IeeHo Co TejecHa caabocCT.
3a ga ce objacHU CpaMOT 4YecTo ce gaBaaT MeTadopu of TUIIOT, [ia IIporagHaM BO
3eMja WM 3eMjaTa Ja Me roatHe. QuuriegHa e skejbarta fa ce ucuesHe, Jja ce CTa-
He HeBUIIUB 3a Apyrute. OBue TelecHU MaHU(eCcTalui ja IIOKayKyBaaT JBOCMUC-
JIeHara, mapajioKcajiHa Impupoga Ha cpamoT. Kako rnmouHaky ma ro pasbepeme gak-
TOT JIeKa MHAWBUAyaTa MMa sKejiba Ja ucdesHe, fofeka BO MCTO BpeMe TeJIeCHUTe
3HallU IITO TU JaBa Hen30e:KHO MpHBjieKyBaaT BHUMaHue (Robine, 2013). IlIto Hé
Tepa Ja pa3sMUCIMMe Jaji MOKeOr CpaMoT e u3pa3 Ha HecBecHa Haflex JIeKa Opy-
TUOT Ke IIpe3eMe OJITOBOPHOCT Ja I'o CIIpeur IMPEeKUHOT BO pejanujaTa?

CpaMOT KaKo IIPeKUH BO peJlaljuuTe

CpaMoT e penaiucku peHomeH. TpruyBajku ofl TeopujaTa Ha I1ojie, Koja e o
ocobeHO 3Haueme BO rellITajT-Teparyjara, IpBO ITOCTOU TI0JIETO BO KOe CMe pojie-
Hu (Perls et al., 1951). OBa 1oj1e e cé IITO ITI0CTOU, C€ ILITO MOKeMe J1a KOPUCTHUME U
O]1 IIITO MOKeMe J1a OujieMe fiesl, BO TTOCTOjaHUOT KpeaTUBEeH ITPoliec Ha caMoopra-
Hu3aiuja. CBeCHOCTa e CITOCOOHOCT Jla ce OATOBOPU Ha MOJIETO; CAMOCBECHOCTA €
CBECHOCT /ieKa o ITpaBaM Toa, JiojieKa ro TTpaBaM. HajocHOBHaTa KapaKkTepucTUKa
Ha JIO’KUBYBaIETO, 32 CAMOCBECHHUOT CY0jeKT, e UyBCTBOTO Ha pa3jiuKa WIK rpa-
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HMIIa BO ITI0OJIETO, T.e. [IOUYBCTBYBaHa, KBaJIUTAaTUBHA pa3jiMKa BO JOKUBYBabETO
roMery “BHaTpe” u “HagBop” wiu, moMmery “jac” u “tu.” }KUBOTOT, BCYIIIHOCT, Ce
COCTOU O]f TOA JIa Ce MOBP3aT U [ja Ce MHTerpupaaT OBUe [IBa CBeTa 3a [ia Cce CJIYUu
37paB pacT 1 Pas3Boj.

CpaMoT e JOKMBYBaibe JeKa OHa IITO CYM jac He e mpudaTIuBo, leKa oBa He
e Mmojot cBeT (Lee, 1995, 1996). Kako TakoB, cpaMOT 3HauM MPEeKUH (UM 3aKaHa of
ITPEeKUH) oMery IoTpebuTe U Lie/INTe Ha MHAUBUIYaTa, Ofl e[Ha CTpaHa, U (He)lIpu-
(hakame Ha THe MTOTPebU U Liesin Off OKOJIMHATa, Of Ipyra cTpaHa. [Tocton mpekuH
(vu 3aKaHa o IIPEeKUH) BO MPOILIecOT Ha ceipoT, MPOLIeCOT Ha OpraHu3upame Ha
rmosneTo Bo cenoT u apyruot. Ilog oBue yCiioBU, paspeulysarbe Ha IOJIeTO MOKe
Ila ce TMOCTUTHE caMo IIPeKy JUCTOP3uja Ha IpaHuliaTa [oMery cepoT U IPYTrUoT:
rnorpebara Koja He e nmpudaTeHa off IPYruoT ce oTdpsia 1 cTaHyBa ,He jac.” Taka,
IIPeKy CpaMoT, IIPeKy oTdpiiame Ha HellpudaTtaIruBaTa rmorpeda rojaeTo ce Bpaka
BO paMHOTe)Ka (BOCIOCTaBYBajKM BpCKa IIOMer'y cpaMoT U IoTpebaTa Koja He e
rnoaap;KaHa off APYTrUOT WIM OJf OKOJIMHATA).

Crnopexm Wheeler (1997), cpaMoT e efieH BU, peryiaTop 3a 6e30eIHOCT, Ha rpa-
HUIIaTa IoMery cefipoT U COLMjaIHOTO I0jIe, Kora COLMjaIHOTO IojIe He u3riena
IIOBOJIHO LIBPCTO 3a [Ja ja HMOAAPsKMU akuujaTa Ha cencot. Kora Hu Tpeba HeIlTo,
3aBUCHMe O] TI0JIETO OKOJIY HAac, a IO;KUBYBAETO Ha 3aBUCEIHE Of HEIIITO MpeIn3-
BHKYBa MO>KHO M3JI0}KyBaibe Ha PU3UK, MOK 1 KOHTposia. CpaMoT e mpoliec Ha ca-
MO3allITUTA, LIPBEHO CBET/IO LITO HE MpeayIIpeayBa [a ce MoBjiedeMe Of PU3UUHO
U3JI0KYBaibe (MOHWKYBalbe, PaHINBOCT), Koe HeMa fa bume 1obpo mpudaTeHo of
coLujajHOTO mojie. ApeKToT cpaMm ce MaHuU(ecTrpa KaKo OIBOjyBame of II0/IeTO,
YYBCTBO JIeKa II0JIeTO Ce ofjajieuyBa, He Hé mpudaka, Co CUTe HeroBU OCYOU U
MOBpP3aHU UYBCTBa KOM Ce jaByBaaT KaKO pe3y/ITaT Ha HeropaTa ofpefieHa CTPYK-
Typa. 3a MHOUBUAYaTa CPAMOT U3Ijiefia KakKo OIBOjyBaibe Of Hej3SMHOTO BUTAJIHO
couujasHo mose. [ToeTo Bo oBaa CMUC/IA € eceHIIMjajieH U MHTerpajieH Jel of
cesnidoT. IIpeKUHOT BO IOJIETO CEKOoralll e MOTeHIrja/ieH MIPeKUH BO IIPOoLIeCUTe Ha
cenndoT U MPEeKUH BO KOXe3WBHATa MHTerpaiuja Ha ceoT, IITO BCYIUIHOCT IIPeT-
ctaByBa pactier Ha cenidoT (Lee, 1996; Wheeler, 1997).

lemrTaaTUCTUUKMOT MPUCTAIl HU IIoMara fa ja pasbepeme oBaa (pyHKI[Mja Ha
CpaMOT BO MaJIKy ITOMHAKBO CBeT/I0. IIpeKy KOHTEeKCTYaIHUOT MOJIesl Ha ceipoT
OIHUILIaH MPEeTXOHO, He MOCTOM TAKBO HEIITO KaKo ,0[IBOjyBaibe Of COLIMjaTHOTO
none“ (Wheeler, 1997). Ha nunguBumyarta ce ryiefa Kako aKTUBEH Jiesl Off II0JIeTO,
Kajie IITO ce COKOHCTpPyMpa M Ce MCTPayKyBa rpaHuIlaTa MmoMery BHATPEIIHUOT U
HagBopeuHuoT cBeT (Lee, 1995). O 0BOj acmekT, cpaMOT MOKe Ja CIYKU KaKo
CUTHAJ [eKa rpaHuliaTa IoMery MeHe X MOjOT CBeT e 3arpo3eHa Wiu bapa ofpe-
IeHo BHMMaHUe. Kora momaputeToT cpam-iloggpuika (pyHKILMOHUPa OMTUMAJIHO,
IOCTOU TTOTEHIIMjal 3a KOHUWIAKIU KOj OBO3MOKYBa Mia ce cyuu pact. [logapiukaTa
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11 OBO3MOJKYBa Ha UHAMBUyaTa Jja PU3UKYBa, [i0jleKa CpaMoT (MoKeOu BO 00K
Ha 3acpaMyBaibe, CpaMesKJIMBOCT WIKM Ojlara pa3ouyapaHOCT) i1 OBO3MOKYBa Jla ce
MOBJleue Kora HeMa MO/ IPIIKa.

Cpamor u cendot

Bo TeopujaTa Ha TepamnujaTa reuiTajart, Ha cejipOT ce IJiefila KaKo Ha Ipoliec,
OIHOCHO aKTHMBHOCT Ha uHTerpauuja (Perls et al., 1951). Taka, cencoT He e ,,JIOLIU-
paH“ Hekafe myj1abOKO BHaTpe, BO TajHUTEe arjii Ha MHAMBUAya/IHATA ICUXA, TYKY
TOj ce Haora ,Ha rpaHuiiata“ Mery jac u nojeto. CendoT MMa yiora fa [ejcTByBa
U J1a UHTerpupa BO LIeJI0TO MoJjie MPeKy UCKYCYBame Ha ,,BHATPEIIHOTO" U ,HaIBO-
PeIHOTO" BO KOXepeHTHH, YIIOTPeOIUBY LIeJIMHU Ha pa3Ouparme, JaBamhe 3HaueHhe
U aKiiyja Bo 1ojeto. Mnu Moskebu Tpeba a KaskeMe ,,Ha MOJIeTo,” 6umejku cendoT
He e ,ITocebeH eHTUTET, OABOEH Off MOJIeTO," TYKY MOBeKe e BUJI IT03ULIMja I Me-
Taro3ulirja, BO WK Ha Hero; ceadoT, MoyKeMe Ja KajkeMe, e ,ToUKa Ha IJieguiire”
U ,,0praHu3aTop” BO U Ha Toa IIoJIe.

CpaMoT 3a IIpBIIAT Cce I0jaByBa BO MOMEHTOT KOra HacTaHyBa IIPEeKUH BO KOH-
dbnyeHiiaTa momery 6e6eTo u MajkaTa, TaKa IITO Off [T03aJuHaTa ce audepeHIupa
HoBa ¢urypa, KojaliTo ce jaByBa Bo ¢opMa Ha noTpeba. Bo 0Boj KOHTEKCT, KOH-
dnyeHilaTa Tpeba ma O6ume cdareHa BO HEj3SMHOTO OPUTMHAIHO 3Haueihe, KaKo
OTCYCTBO Ha gudepeHlrjalija Ha pUrypa U nosaguHa, beCKOHTaKTHa U HecBec-
Ha cocTojba, oJlHOCHO Kora 6ebeTo e egHo co Mmajkara (Perls et al., 1951). Cpamot
MOKe M1a ce pa3bepe, OOHOCHO Ja ce IpUKaKe KaKo MPUAPYKHUK Ha ,,OATVIIY-
BameTo", KaKo IIPeKMH BO aTauMEHTOT, TaKa ILTo 6e6eTo cTaHyBa CBECHO 3a TUILN-
HaTa, 0JI0MBakeTO U OTCYCTBOTO Ha 3HALlM Ha ITpu3HaHue. Kako pesynraT Ha oBaa
IIpoMeHa ce jaByBa CcpaMoT Bo (yHKIIMja Ha 3allTHTa Of M3ojaiinja. 360pyBajku
(heHOMEHOJIOIIKHY, He TIOCTOU HEeKOj IPYT, OCBEeH MajKaTa, BO OJIHOC Ha Koro 6e6eTo
611 MosKes1o fa ce mudepeniupa (Evans, 1994).

Kora 36opyBaMe 3a HacTaHYBalbeTO Ha CPaMoT, Tpeba J1a HalloMeHeMe [ieKa TOj
MIPUMapHO € MeToJ Ha COLiMja/IHa KOHTPOJIa 1 BOCIIMTYBamhe Ha JIeTeTo, TaKa LITO
BO JIETCKOTO (pbyHAAMEHTaJIHO, OPraHM3MUUKO,/5KUBOTHO I0jIe Mo apIIKaTa (Jby0o-
BTa) e IIpeKMHaTa 1 IIOBJIeUyeHa Kora JeTeTo He TW mpudarka (MHTPOEKTUpa) CTa-
BOBUTE, BPeIHOCTUTE, BepyBamaTa U OJHeCcyBambaTa Ha POAUTENIOT (IPUMapHUOT
HeryBau). OBa ce ciydyBa BO pa3BO€H IIepPHO]] BO KOj 3a €MOLMOHAHUOT OIICTa-
HOK Ha JeTeTO MY ce MOTPeOHU MOTKpeNnyBakhe U MOoAIpLIKa U3pa3eHu co JbyOOB U
HesKHOCT. JleTeTo, BO II0/IeTO, ce 0OUIYBa [a UM Jajle 3Haueihbe Ha OBHe HacTaHU,
a MoyKe caMo JIa 3aKJIyyd AeKa HelllTo e PYHIaMeHTaIHO IIOrPEeLIHO CO Toa: WIitio
e woa, Koe e U Kakso e. HajuecTo Bo3pacHUTe ce MHOTY jaCHU BO U3pa3yBaibeTo Ha
HUBHOTO HeofoOpyBaibe, KpUTUKYBaibe, ITOTLIeHYBamkhe, [Ia AYPU U rafiekhe off [eTe-
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To. BakBuTE MCKYCTBa Ha CpaM, TPOCJIeZIEHU CO UyBCTBO 3a HEMakhe BPeHOCT, T10-
BJIEKYBame U Kejiba Jla ce Ucue3He, ro OCTaBaarT JIeTeTO OUajHo /ia caKa Jia ro 3a-
IIOBOJIM POJIUTEJIOT, CO 11eJT Jla ' u30erHe UHUTe MPEeKWHU BO pesialjydjaTa U jia ro
n30erHe HEMPUjaTHOTO UCKYCTBO HA CAMUOT CpaM, KOJIKY IIITO € MOKHO IOJI0JTO.
Bo oBue cjiyuau Ha IMOTeHI[Wja/IHA 3aryba Ha pesiaiyjara, IeTeTO MOKe Ja oupe
MPUHYZIEHO /la HallpaBu ofiopaHOeHa, KOH(TyeHTHA OJIJTyKa U /ia ja mpudarTu Kako
CBOj upieHTUTeT NedUHUIIMjaTa Ha OHKE Of] KO 3aBUCHU (HapyIllyBalbe Ha ero-pyHK-
uujaTa Ha cendoT), Ha cMeTKa Ha 3arybara Ha MpUPOAHATa BUTAJTHOCT, BO30y/1a 1
CIIOHTAHOCT (HapylIyBaie Ha ua-QpyHKUMjaTa Ha cendoT) (Erskine, 1995).

BeyiiHocT, MpUCyCTBOTO Ha IPYTUOT I'o TpaHchopMupa JoKuByBameTo (Robine,
2013). TIpucycTBOTO MOKe Ia 6ume mpUAPYKeHO co 300poBU u/uUK 3abesielliKa,
HO, UCTO TaKa, MOKe Jla Oujie HeMO U Jla OCTaBM ITPOCTOP 3a Hajpas3/IMuYHU MTPOEK-
LIUM O] CTpaHa Ha MHUBHU/IyaTa Koja ro JoKUBYBa cpamoT. Ho, 3a fa ce mokuBee
CpaMoT, He ceKoraill e IoTpeOHO MPUCYCTBOTO Ha APYTMOT BO KOHKpeTHa, (hu3ny-
Ka ¢opma. Bo manamanTUBHUOT cpaM, HE CaMO HITO Ce MHTPOEKTUpaaT BPeIHO-
CTUTE U HOPMUTE Ha JPYTUTE, TYKY Ceé MHTPOEKTUPA U HEeo/I00PYBakeTO O]l IPy-
ruTe, a MOKeOU JTypu U TIOTILIEHYBAbeTO U rajieleTo KOH Hero caMuoT (Resnick,
1997). loBonHO e Toa IITO APYrHMOT Ke Oufe WMHTepHaIu3UpaH (MHTPOEKTUPaH)
U akTuBUpaH. [1a Taka, ako Toa IITO MHAWBUjIyaTa, HEKOja Hej3sMHa KapaKTepHa
1IpTa, eKCIIpecyja Win acrupalyja, e HerpudaTeHa o] IPyruTe, CTaHyBa HeIlpu-
charuBa u 3a Hea camata. [1pu U37T0KEHOCT WIM TIPU MTOTEHI[UjaTHA U3JT0KEHOCT
Ha MPUCYCTBOTO Ha JPYTMOT, CPAMOT Kaj MHAUBU/IyaTa MMpeIn3BUKYBa UYBCTBO Ha
HEeJIOCTUT O] XapMOHHUja TToMery Hej3SMHOTO J0’KUBYBake Ha camarta cebe U Hej3u-
HOTO JIOKUBYBaibe 07 HaJgBopelIHUoT cBeT (Robine, 2013). Ha oBoj HauuH, ciopef
Erskine (1995) uHTpoeKTUTe MpoOo/LKyBaaT ga OMAaT aKTUBHU BO TOA KaKO MHIIN-
BUIyaTa ce IJlefla U ce ornuillyBa cebecu (HapylryBame Ha (DyHKI[MjaTa Ha JIMUHOC-
Ta Ha cendoT), UHTPATICUXUYKK B/IjaejKu Ha OTPeOuTe IITO Ke ce TojaBaT (Hapy-
nryBambe Ha uj-yHKIUjaTa Ha cedoT), Wik BO (DEHOMEHOJIOIIKOTO I0’KUBYBakhe
(HapyiIyBame Ha ero-(pyHKIMjaTa Ha ceidor).

EBarc (Evans 1994) cmeTa geKa CHUCTEMOT Ha CpaM Ce 3aBplilyBa Kora peTpo-
(bnekcujara u npoekiyjaTa MOUYHyBaaT J1a PYHKIIMOHUPAAT UCTOBPEMEHO, OTHOC-
HO Kora WH/IMBU/IyaTa r'o MUC/TU 1 YyBCTBYBa 3a cebe OHa IIITO MUCIIU JleKa JIPyru-
Te ro MUCJIAT U YYBCTBYBaaT KOH Hea (IIpe3up, MOTIeHyBame, rajieie). Kako ma ce
“Ma orJiefjajio TMpejl OUnTe, eJMHKaTa MUCJIU JIeKa I7efjla HaJIBOp, OJTHOCHO JleKa
r/iefla KOH CBETOT HAaJIBOP o7 ceOe, HO BCYIIHOCT COTICTBEHUTE CJTUKU T'M OJIpa3yBa
Ha3aj (MpoekKiydja) 1 3aToa ce Ka3HyBa (peTpodyJiekcuja).

Kora cpamMoT He e mpu3HaeH WM He e MOYYBCTBYBAH, TOj HE UCUYE3HYBA, TYKY
€ UCTHUCHAT O] CBECHOCTa M € 3aMeHeT CO HeKoja MOMaJIKy MHTeH3UBHA eMOoI[ja.
Tarara, niyTuHaTa, fernpecujaTta, MPe3npoT U HETUPAETO Ce HAjueCTUTe CYICTU-
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TYTH 32 CpaMOT TI0pPajii HUBHATA MOBP3aHOCT co cpaMoT. Koja emoliuja ke ouze
n30paHa 3aBUCU O] TOa KOJIKY e npudarivBa, a npudaT/iuBOCTa e pe3yiaTaT Ha
colLMjasi3alMjaTa U Ha pejieBaHTHOCTa Ha cuTyaiujaTa (Mills, 2005).

Crnopen EBanc (Evans 1994), He e HK UyZHO LITO CPaMOT Ce Haora Mery HajMHO-
Iy HerupaHute adeKTH, JIOMUHUPA HaJl rojieM Opoj Ha M30erHyBauyKy IpoLie/lypu
U JIeKU BO OCHOBaTa Ha MHOT'Y CTpaTeruy KoM OBO3MO>KYyBaaT /ia ce u3berHe io-
JKMBYBaheTO Ha cpaM Ha CBeCcHO HMBO. Ha mpumep, Kora nHAMBU/IyaTa Ke Harpa-
BU JIypU M HajMmaJsia Tpellika BO jaBHOCT, Taa OP30 U HEMUJIOCTUBO Ke TIOUHE jia ce
KPUTHKYBa camara ce0e, IpeJi /ia MOyKe HeKOj JIpYT Jja ro cTopu Toa. Bo ciyyaure
Kora MUCJIH JleKa ITpaBu Win 300pyBa HEelITo I71yIaBo, caMaTa cebe Ke ce HalrpaBu
MpeIMeT Ha Iera, caMo 3a HUKOj JIPYT Jla He TO HarpaBu Toa. CaMOKPUTUYHOCTA
U IIeruTe Ha CBOja CMETKa Ce CaMo eJIHa OJf CTpaTeruuTe 3a n30erHyBame Ha 4yB-
CTBYBaWETO Ha CPAMOT U YECTOITaTH THE Ce IMOIMOHUKYBAUKU U Ce TIOrpyou OTKOJI-
KY ILITO OU Ouie Kora HeKoj Apyr ou ru HampaBui. Cernak, CaMOIIOHM)KYBambeTo Ha
MHAVBU/yaTa MO>Ke J1a U iajle YyBCTBO Ha KOHTPOJIA HaJl CUTYyallyjara, BO Koja BO
CIIPOTUBHO OU Ce UyBCTBYBaJIa 3acpaMeHo.

[Tokpaj caMOKPUTUUHOCTA, HIETUTEe HA CBOja CMETKa Y CAMOIIOHUKYBaEeTO, I10-
CTOjaT MHOTY JIPYT'Y MOJIa/IUTETU 3a N30erHyBalbe Ha UyBCTBOTO Ha CpaM, a THe Ce:
JIyTUHA, Oec, HACUJICTBO HACOUEHO KOH JAPYTUTe U KOH cebe, 171ab0Ka aHKCUO3HOCT
(Wheeler, 1997). Kako u npoekuuja, mpedpiayBaibe Ha CpaMOT Ha HEKOj APYT, IOT-
CMeBame, KPUTHUKYBae U capKa3aM, MTOHMKYBamke HacOueHO KOH JIpYTuTe, CTpe-
Me3K KOH COBPILIEHCTBO, aporaHiiyja 1 BOoOpa3eHOoCT, UMatbe KOHTPOoJIa HaJl ceKoja
cuTyallyja, UyBCTBYBame Ha IpeTepaHa 1oTpeba 3a rpuska KOH Apyrure, orpeba
Ia ce 6ume cuH u ga ce 3agoBonat apyrute (Robine, 2013).

Bo nuTepaTypara MoCTOU U HEITO IITO Ce HapeKyBa eceHyujajieH cpam, cpam
KOj He e ITOYYBCTBYBaH, HUTY IaK e ujieHTUu(UKyBaH KaKo cpaM Of] CTpaHa Ha WH-
nuBuyata. Taa cebecu ce ornuillyBa Kako CpaMesK/IMBa, CaMOTHA, MHTPOBEPTHA,
aHTHCOIIWjaJIHa, HEBPOTUYHA U TaKa HaTamy. OBUe [IeCKPUITIIMU ce HapedeH! ,pe-
Topuuku ctaBoBu” (Perls et al., 1951). Tue ce gen ox yHKLMjaTa Ha TUYHOCTA Ha
cendoT U OBO3MOKYBaar fia ce u3berHe KOH(PPOHTUPAHETO CO CPAMOT U CPAMOT
o[l UyBCTBOTO Ha 3acpameHocT (Robine, 2013).

NMnmukanum 3a Tepanvja

TepamnujaTa uecTo e rocjeiHaTa OMiMja, 0COOEHO OTKAKO MHOTY APYTY 00UaU
3a pelllaBaibe Ha KUBOTHUTE TPeIM3BUIIM He ycrease. Jacobs (1996) ro wiycTpu-
pa oBa TIpeKy KpaTKu TepareBTCKU BUIHETH O] CBOjaTa MpaKTHUKa, TTPeKy Kou ja
Har/iacyBa CJI0KeHOCTa Ha CpaMOT BO TeparneBTCKUOT ofHOC. Toj 3aK/iydyBa JieKa
e/leMeHTHTe Ha TepalleBTCKaTa CUTyalyja caMu Mo cebe 4ecTo IpeIn3BUKyBaat
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cpaM Kaj KineHTOT. OcobOeHO BO JIONITOPOUYHA Teparija, KJIMEeHTOT BJIOKYBa Or-
POMHU HaJIe;KU BO TeparieBTOT U BO TepaleBTCKUOT ofHOoC. [loTeHIIUjaiHO 3acpa-
MYBAuKU €JIeMEHT € HeeJJHaKBOTO U3JI0’KyBatbe Ha KJIMEeHTOT U TepareBTOoT. [[pyr
eJleMeHT KOj He e MHXepeHTEeH Ha TeparieBTCcKaTa CUTyalldja, HO e yecTa I1ojaBa, e
IleKa KJIMEHTOT MOHEKOoTalll ce cpaMu OUIejKy TepareBTOT ryiefja mpeMHory. i
MaK, CaMUOT OJTHOC Ha TepareBTOT KOH CPaMOT, JJaJii TOj ro u30erHyBa CpamMoT
WM MOJKe Jla ja Toiepupa MOKHOCTa JieKa U CaMUOT MOjKe jia TIOUyBCTBYBa He-
KaKoB cpaM aKo Oujie BKIIYUeH KaKo ,lapTHep” BO MHTEPCYOjeKTUBHOTO T10Jie Ha
KJIMEHTOT.

Bo cyurtuHa, ako ce TprHe off MOYETOIIMTE Ha TelITaJIT-TepalujaTa, caMuoT
Perls (1947) kopucTen KOH(GPOHTUPAUKY CTAI OUIejKU Kaj KIIMeHTUTEe YecTo ,Ijie-
Ian“ cKkpueHa, Helipu3HaeHa arpecuja. Criope| Hero, 1leJiTa Ha TeparujaTa e Jia ro
MOBpaTHU HUBOTO Ha MHTErpalifja Koe BOU JI0 COTICTBEH pa3Boj. Of mepcrieKTuBa
Ha TellITa/IT-TepanujaTa, U3BOPOT 3a ICUXOJIONIKA ,,00/1ecT ce Haora BO PaciierioT
WX BO HEJIOCTATOKOT Ha MHTerpalidja Koja ro MorpevyBa YOBEUKUOT OpPraHu3aMm
Ila ce caMoperysupa Bo JaJeHOTO KUBOTHO 11oje (Perls et al., 1951).

Ottyka Wheeler (1997) Benmu fieka 1iejiTa Ha TepalldjaTa CO CPaMOT e BO TpaH-
cchopMupameTo Ha [IOKUBYBAETO Ha CpaM BO JIOKHMBYBalbe Ha ITOBP3yBame CO
MOJIeTO U Pa3BOj Ha BEIITUHU U Ha TPOoliecy KoU Ke ja ToAap/KaT IMpoMeHaTa BO
aKTYeJTHUOT KUBOT Ha KJIMeHTOT. OBa HErOBO IJIE/IUIIITE € TIO/IAPKAaHO BO JIMUHUOT
HapaTuB Ha Stein u Lee (1996), kaje mocouyBa feKa KJIMEHTUTe (Mery KOu U Taa
camaTa) U3JIOJKeH! Ha eMIaTUJYHa TOoJJIpIIKa BO Teparuja IpujaByBaaT 3rojieme-
HO UYBCTBO Ha TpudaKame U HamajieHa caMOKpuTuKa. [lorpebara ma ce 30opyBa
3a CpaMoOT ce I7iefla Kako 00U Jla ce TMoIpaBU CPaMoT, co Oapame Ha eMIIaTUUYHO
MOBp3yBaihe Koe ja 0O0HOBYBa LiefioBuTocTa Ha cendot. Wheeler (1996, 1997) um-
IUTAIMPA JleKa CpeKaBameTo CO CpaMOT Ha KJIMEeHTOT BO TOIUIa, He3acpaMyBauKa
U MOJIIP;KyBauKa CpefivHa, U CIIOJIeJTyBalbeTo Ha COICTBEHM MCKYCTBa Ha CpaM,
MOyKeOM e HajMHOT'Y IIITO TeparujaTa MoyKe Jia [TOHY/IN.

Kaxko oparoBop Ha oBue ctaBoBH, Resnick (1997) Bo cBojaTa KpUTHKa KOH JIUTE-
parypaTa 3a cpaM MCTaKHyBa JieKa eMIaThUJHaTa MOAAPIIKa BO Cpe/iMHa Koja He
HEé cpaMU, Ha KJIMEHTOT KOj IO’KMBYBA CpaM UecTo MOJKe /la My TTOMOTHe Jia ce I10-
YYBCTBYBA I10JI0OPO; Cemak, Toa He e ,KpajHaTa 1e/1" Ha Tepanujarta. JIleKOHCTPYK-
1jaTa Ha HEBPOTCKUOT cpaM Oapa HellITo MoBeKe o1 TPUCIoCOOeHOCT U eMIaThja
HacoueHa KOH MHIUBHU/IyaTa Koja JoKUBYBa cpam. Criope[ Hero, moHaTaMOIIHATa
TepareBTCKa paboTa Oapa roMmarame Ha KJIMEHTOT Jja ce (hoKycupa U Jia ro cjie-
I cBoeTo (peHOMEHOJIONIKO [IOKUBYBale, Aoj/leKa THUe [IBajliaTa, TepareBTOT U
KJIMEHTOT, T UCKJTy4aT CUTe TEKOBHM TEOPUU U BepyBama 3a cpamoT. deHome-
HOJIOLIKOTO UCTpPaskKyBakbe U (QOKycUparme, MPUIAPYKEHO CO 1leJIOCHAa KOHTAKTHAa
MO JIpIIKA Ha TepareBTOT, MY [I03BOJTyBa Ha KJIMEHTOT /A ,,Bjie3e” BO HaydeHUTe 1
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(hukcupanu, heHOMEHOJIONIKY OpPraHU3MpPaHu relITajiTh KOu pe3yITupaar Bo 3a-
cpaMyBauKo J0KUBYBame. Bo 0BOj mpollec MoyKe /ia ce TojaBu Koja 0110 KomOu-
Hal[yja ojf YeTUPUTe IMPUMAPHU eMOII1H, JIYTUHA, Tara, cpeKa U CTpaB, U IOTPeOHO
e HeKoja oJ1 HUB WIM CUTe J]a Ce JIOKMBeaT | J]a Ce U3pasaT 3a jla MOoyKe Jia ce 3a-
TIOYHE CO OJIMOTYBaIETO Ha MPOLIeCOT U CEKBEHITUTe Ha 0BOj (heHOMeH. HajBasKHO
e KJIMEHTOT J1a ja OTKpUe MaTpUuIlaTa Ha POAUTEICKUTE U Ha KYJITYPOJIOIIKUTE WH-
TPOEKTH, TIpe]l peTpodIeKCUUTe U MMPOEKIIMUTE U TIpe]t TYTUHATA, CTPaBOT U Tara-
Ta UITO TU ,,MHGOPMUPAAT* HETOBUTE/Hej3UHUTE KOTHULIMY, apeKTHU U CeH3alluu.
OBa ro nmotBpAyBa Mathys (1996), Kafe 1ITO HU3 CTyOUja Ha C/Iydaj CJIMKOBUTO I'
MPUKa)KyBa peJIalluCKUTe U CUCTEMCKUTE aclleKTH Ha CPaMOT BO pa3/IMuHU KyJl-
Typu. Pa3buparmeTo 1ITo € cpaMoT, KaKo OWJI KOHCTpPYUpaH, pa3BueH U KaKo Ol
KOPUCTEH, MOKe J1a Oujle MPWIMYHO KOPUCHO 3a CIIPABYBAabeTO HA KJIMEHTOT CO
KJIaCTePOT Ha UHTPOEKTHU CO KOU HEIOBOTO/HEj3MHOTO OJIHeCyBame OMJI0 Hapylle-
Ho. CeKaKo, OBOj IPUCTAIl Ce TeMe/IM Ha T03HaTaTa Teopuja 3a CPpamoT, CIopes,
KOja TOj e KOHCTpYHpaH uHTeprnepcoHayiHo. Ha 0BOj HauMH, KJIMEHTOT Ke UMa I10-
BeKe (DYHKIIMOHATHU U300PpU OTKOJIKY IITO UMaJI TIPETXO0JIHO BO OJHOC HA CPaMoT,
n30erHyBambeTo Ha CPaMoT U JIPYTU ITpobieMu MoBp3aHu co cpamot. OBoj Mopen
Ha paboTa co cpaMOT TTOBeKe e HAaCOYeH KOH MPOIeCOT OTKOJIKY KOH COJIpKUHATA,
U MOpajii Toa He OCTaBa IPOCTOP 3a MpaBee IMPEeTIIOCTABKU KOU CIlelupUUHI
eMOILIMH, KOTHULIMK U CceH3aluu Ou ce mojaBWie 3a BpeMe Ha paboraTa CcO Hero,
HUTY MMPETIIOCTaBKU 3a Toa KaKo Ke ce o/IBMBa paboTaTa co cpamort. Kora ce pabo-
T 7OOPO CO CPaMOT, TEPAIEBTOT He TpaBU MPETIIOCTaBKU JleKa CPaMOT He MOKe
Ila ce HAMaJIu, WIK ieKa e Kpaj Ha paboTraTa, Wiu JjeKa Mopa Jia ce OJ/ii [ToOHaTaMy.
Tyka dokycoT e Ha heHOMEHOIONIKUOT qUjaJior TTIOMery KJIMeHTOT U TepareBToT,
aKo HEeKoj ce oOuyBa Ja ro KOHTPOJIMpa Pe3yITaTOT U He ce OCTaBU paboTara
cama Jia ce ,CJIy4u“, MPUHLUITKUTE HA (DEHOMEHOJIONIKOTO UCTPa)KyBakkbe U Jiuja-
JIOHIKUOT MeTop ce HapyulyBaat (Yontef, 2005). Taka, TeopujaTa basupaHa Ha Op-
raHM3MHUYKa camoperysalija Ou peksa JgeKka Kora UHAUBHUAyaTa € BO JOIUP CO U
1IeJIOCHO ce uJIeHTU(UKYBa CO Ce IITO € HeroBo/Hej3uHO, TIpOMeHaTa cama Ke ce
CJIy4M OPraHU3MUYKM, BO MOMEHTOT KOra, U JIOKOJIKY, € O] Hajmobap uHTepec 3a
IIBajiiaTa, KJIMEHTOT U MOJIETO.

»CKPUEHMOT cpaM“, TIpeTIocTaBKaTa 3a CeKorail IPUCYTHUOT Cpam, CIIOpe]]
Resnick (1997) ro HapylIyBa HaIlIMOT (DeHOMEHOJIONIKM HauUMH Ha CIyIlambe, KaKo
U HallaTa MMOYUT KOH (heHOMeHoJIorujaTa Ha KJIMeHToT. VcTo Taka, jacHO ro Ha-
pYIIyBa HAIIKMOT MeTa-CBeTOIJIe]] Ha MPUCTAIIOT Ha TellITaIT, IITO cyrepupa JeKka
HallleTO CO3/laBaibe Ha 3Hauere 3a Toa Kajle, KOJIKY U IITO TpeTcTaByBa CpamoT,
He ja pedrieKTupa ,peajsiHoCTa" MOBeKe 07 Koja OWIO Jpyra MHIUBHUIYa, ocode-
HO KOHKPETHUOT KJIMEeHT Kora HeroBOTO/HEej3MHOTO JIMYHO UCKYCTBO € pedepeHt.
TakBara mo3uiiyja ro Bpaka TeparneBTOT BO yjIora Ha ,,eKCIepT*, IlITo, UCTO TaKa, e
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3aTBOPEH CHUCTEM BO KOj ,,li0j 20 3Hae toa wilo Zo 3Hae “, 1 CeKOj IMoJaToK IITO He
ro ojiobpyBa Toa IITO T'o ,3Hae “, MO)Ke Jla ce 06jacHU caMO CO HEUITO APYro ILITO
ro ,3Hae“. Unu goskyByBalll cpaM WM Herupaini fieka Jo>KUBYBAalll cpaM U TOTarll
ce obuBa JJ0Ka3 3a cKkpueH cpaM. OBa TBpjiee € IOJJIp;KaHO BO CTy[ujaTa Ha
Simon & Geib (1996), Kajie ITo MPeKy U3BaIOLM O] CIydau pas3riie/iyBaaT KaKo Te-
pareBTUTe HEHAMEPHO MO’Ke Jla MpeJru3BUKaaT YyBCTBO HA CpaM Kaj CBOUTe KJIU-
€HTHU KOPUCTEjKU TeEXHUKU KO OOMUHO Cce CMeTaaT 3a JIo0pa MpaKTUKa.

Cropen Jacobs (1996) enta paboTa 3a Koja KIMEHTUTE BO TEPAINIeBTCKUOT IIPO-
1lec uMaart 1rorpeba e ga ;obujaT ;103BOJIa [a IO UCKyCcaT CBOjOT CpaM M CBOUTE
onbpanu mpotuB Hero. OBaa HeroBa Te3a MOJKe J1a ce Tmoaap»ku co [TapagokcasiHa-
Ta Teopuja Ha mpomeHaTa of Beisser (1970), Koj cMeTas leKa MaKo TepalleBTOT He
MO’Ke TUPEeKTHO MHOTY 7]a MYy TIOHYJIU Ha KJIMEeHTOT, TOj MOKe [1Ja MYy TIOHYIU J[03-
Bosia. Taa mo3Bosia e 03BOJIA KIIMEHTOT Jla Ouzle OHa 1ITO € BO MoMeHTOT. Criopep,
Hero, KJIMeHTUTe TI0CTOjaHO T' OI[eHyBaaT UHTEePBEHIIMUTE Ha TepareBTOT 3a Toa
IlaJIi TOj HYJIA J03BOJIa 3a UyBCTBAaTa, 1[eJIUTe U MOTpeduTe Kou ce jaByBaar. Tue
ro 3abesie;kKyBaaT CTaBOT Ha TEPAINEBTOT, TOHOT HA IJIaCOT U M300POT Ha 300POBH.
W Kora He Haoraat J103B0Jia, YeCTO ITPETIIOCTABYBAAT /IeKa HUBHUTE UYBCTRA, 11eJT1
U MoTpebu ce ,HaZBOP Oji TPAHULIUTE", TIPOCJIEJIEHO CO JIOKUBYBalbhe Ha Hellpu-
narame. BeyrHocT, oBa e dhyHjlaMeHTaIHaTa U3jaBa Ha CpaMoT: Jac He cym gocuio-
€H 3a ga ce BKJoUuam meéy ayéeulo.

OTtTyKa, Yontef (1996), moara mo 3aK/Iy4OK AeKa jasMKOT KOj 'O KOPUCTU Tepa-
MeBTOT 0cOOEHO BJIjae Ha CO3/JaBalheTo Ha 3Hauele Kaj KJIMeHTOT U 3aToa, Tepa-
MyjaTa relrTasiT IperopadyBa OCTaHyBabe MPBEHCTBEHO CO ja3UKOT/(heHOMEeHOII0-
rujata Ha KJIMEHTOT MpU pedepeHIpame Ha TI0’KUBYBaheTo Ha KITMEeHTOT.

Yirre efieH, HO He ITOMaJIKy Ba)KeH, eJIeMeHT IIITO ja ojleCHyBa paboTraTa co cpa-
MOT € CaMOOTKPUBabeTO Ha TeParneBTOT BO TepalleBTCKUOT aujasior (Jacobs, 1996).
CaMOOTKPUBaWETO Ha TeparneBTOT € peJleBAaHTHO HA MHOTY HauuHu. [loHeKorarii,
TepamneBTOT MO’Ke Jla My OTKpHe Ha KJIMEeHTOT KaKO The ce CJIMYHU BO HUBHAaTa
pannuBocT. OHa IITO e BajyKHO, € J]a Ce Harjiacu JieKa oBaa aKlifja HajuyecTo ro Ha-
MaJlyBa CpaMOT Kaj KJIMeHTOT, HO TTIOTPeOHO e J1a ce MpaBu Pa3yMHO U caMo Kora e
BO (bYHKIIMja Ha TepareBTCKUOT MPoIiec.

3a Kpaj, MojKkeMe J1a 3aKJIyurMe JleKa IleJIMTe Ha TPeTMAHOT BO TelllTaJT-Tepa-
nujata, Kako mto Beau Yontef (1996), ce uctu, 6e3 pasnuKa Jajau ja BKIydyBaaT
3HauUMTEeTHATa KOMITOHEHTA CpaM, a Toa Ce:

1. [la ce ocBecTH u J1a ce UIeHTU(UKYBa COIICTBEHOTO JIOKUBYBalhe BO KOH-
TaKTOT BO TI0JIETO OpPraHu3aM/OKOJIMHAa, 0COOEHO BO COLIMja/THOTO IT0JIe,

2. [la ce mpe3emMe aKLija Bp3 OCHOBA Ha Taa UaeHTUdUKaLUja, 1

3. Jla ce BepyBa fieKa pacTOT ce MojaByBa o/ caMaTa MHTePaKIIHja.
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CrnietjcbuyHara 11ej1 mpu paboTrara Co CpaMoT e 3rojieMyBarbe Ha CBEeCHOCTa 3a
n300pOT BO TMPOLIECOT HA CpaM; 0CJI000/IyBakbe 0]l aBTOMATCKO U ITPEKYMEPHO ca-
MoOHararame; Kako u rnpudakame Ha roTpebarta 3a Kpuee U 3a TpaHchopMupame
Ha 010paHOeHOTO KpHeibe/n30erHyBame BO 3[IpaBo IIOBIEKYBabe.

ToTanmHOTO €TMMUHUpabe Ha CPaMOT He e JIo0ap TepareBTCKU UCXO]. 371paBo
e Jla ce UyBCTBYBaaT aBTEHTUYHU UYBCTBA HA CpaM BO OJIpelleHU YCIIOBU U CUTYa-
uyu. Toa 6u 3HaUesI0 /IeKa Kora Ke ce 1mojaBU CpaMOT, He ce Herupa, mpociiefieH e
co Orara peakiiyja, 1jejlaTa UHJIUBHU/Iya He € OCyJleHa, CAaMOTIOUUTTA He e 11eJIOCHO
n3ryobeHa 3a CMeTKa Ha ofpejleHa crieljududHa c1aboCT, HAaIIPOTUB, ITOCTOU I10-
3HaBame U Npudakame Ha CBOUTE OrpaHUUyBaba.

3aKJIy4oK

be3 BoymMeme MoKeMe /ia 3aKJTydrMe JieKa CPaMOT € MHTEH3UBHO JI0’KUBYBakhe
Koe T'0 BKJIydyBa 1euoT cend. [IpoMoBUpajku HeBUJIMBOCT Ha CJ1abOCTUTE, HO
HMCTOBPEMEHO U Ha CUJTHUTE CTPaHU, CPaMOT He PEeTKO yCIleBa Jia He 3aBejle U /ia ro
3aJIylIIM aBTEHTUUHOTO OJTHECYBa€; Jla TU MHXUOUpa HTepecure, Bo30ysara, pa-
IIOCTA U 3aJI0BOJICTBOTO, HA UCTUOT HAUMH Ha KOj rajielbeTo MOKe [Ja TO MHXUOupa
U Jla ro peryiupa areTuToT. Mlako Bo uTepaTypara CpaMOoT YeCTo Cce TIOBp3yBa Co
rojieM OPOj MICUXOJIONIKM TTOIpeuyBama, TOj TIOHEeKoTalll MOKe jia Oujie U KpeaTu-
BeH HauMH Ha Ipucroco0yBame (TpeKUBYBabe) BO 3aKaHyBayKa CpeJIuHa.

['lemameTo Ha CpaMOT KaKo pesalucku (heHOMeH, TabOKO MOBP3aH CO IPo-
1iecuTe Ha cedoT U TOMIMPOKOTO COIUjaJTHO T10JIe BO KOe TTOCTOW UHAWBUYATa,
HaMecCTo Jla Oujle U30/IMPaHO UCKYCTBO Ha Heycrex WM c1abocT, Toj ce cMeTa 3a
3HauaeH ,peryjaTop Ha rpaHMIlaTa“ IITO CUTHAU3UPa MOKHU HapyllyBakba BO
KOHTaKTOT Mel'y UHAWBHUyaTa U OKOJIMHATA.

l'enrrasiT-TeparnujaTa, Co Hej3SMHUOT aKIleHT Ha BayKHOCTA Ha IOJIeTO U Hej3UHU-
oT (heHOMEHOJTONIKY/TUjaIOLIKU METO]] Ha UCTPasKyBarbe, € U3BOHPEIHO MOTOHA
3a (huHaTa U JleJIMKaTHA paboTa Ha JeKOHCTPYKIIMja Ha CPaMOT Kora He € BO CITYK-
0a Ha MHIMBU/IyaTa/OKOJIMHATA, U 3a MOJIJIP/KyBakhe Ha CPaMOT Kora CTaHyBa 300D
3a ,,37paB“ cpam. OBa BKIydyBa He CaMO eMITaTUYHA MO/IAPIIKA, TYKY U ITOJ[7Ta00KO
HCTpayKyBalbe Ha BHATPEIIHUTE BepyBarmba U Ha eMOIIMOHAJTHUTE 00paciii KOUIITO
ce UHTepHaIM3UpaHu (MHTPOKPEeUpPaHU) CO TEKOT Ha BpeMeTo. IlesTa e fa ce Bpatu
CIIOCOOHOCTA HAa MHAWBUYATA Jla Ce BKJIIYUU BO CBOUTE JIOKMBYBakha U pesialuu
Ha M03/IpaB HAuMH, IMOTTUKHYBAjKU MOBUCOK CTelleH Ha cebenHTerpaiyja.
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SHAME -
A GESTALT APPROACH: THEORY, METHODOLOGY, AND
IMPLICATIONS FOR PRACTICE

Eli Grozdanovska

Abstract

Shame as an important clinical and psychological issue, will be reviewed throughout
the lens of the Gestalt theory and methodology, at the same time giving implications for
psychotherapy work and interventions. Based on what is known Gestalt therapy theory
has long addressed the phenomenon of shame, although often without mentioning shame
by its name.

In the heart of the Gestalt model is the field representation of experience that includes
the experience of both oneself and one’s environment as a relational whole, the interac-
tional processes between self and others. As such, shame is seen as a rupture of support
in the field and a disorganization of the self-process. To arrive at an understanding of how
the phenomenon of shame operates, it is necessary to utilize the concept of id, ego and
personality functions of the self and the concepts of interruptions to contact, specifically
introjection, retroflection and confluence. All of this integrated within the theory of con-
tact and Gestalt formation and fixation.

This understanding of shame dynamics is essential for the deconstruction of shame
in the therapy room, while working with individual and relational processes. It is also of
great importance not to abandon the core pillars of Gestalt such as organismic self-reg-
ulation, the client’s phenomenological experience, the constant interaction between the
field and the self, all of this fitted in the form of I- Thou dialog.

Keywords: gestalt therapy, shame, psychotherapy
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