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Pe3ume

BxiyuyyBameTo Ha Jenara co OLITETeH BH
BO PEIOBHHUOT YUYMJIMIITEH CHCTEM € BO (OKycC
Ha 00pa30BHaTa NpaKTHKa BO MOCIIEIHUTE JBae-
ceTHHa roguHu. MHKIy3uBHUTE cHcTeMU 00e3-
6enyBaar nopobap KBaIUTeT Ha 0Opa3oBaHUE 32
cHTe Jiella U Ce eCeHIHjaIHH 32 MEeHyBame Ha
JUCKPUMHMHATOPCKUTE CTABOBH.

HctpaxxyBamero mpercTaByBa CTyAMja 3a
MHKIIy3MBHOTO 00pa3oBaHve BO pasid4HHATE
opxxasu Bo EBpoma. CnpoBenena e kommapa-
THBHA aHalM3a Ha WHKIY3UBHO OOpa3OBHHUTE
NOJIUTHKH BO 3eMjuUTe WieHKH Ha EBporickara
VHHja M 3eMjuTe KOM He ce 4YIeHKH Ha
EBporickata VHuja. Llenta e TeopeTcku na ce
aHaJIM3Mpa HHKIY3UBHHOT OOpa3oBeH CHCTEM
Bo 3emjute Bo EBpona. [Togatonute ce cobpanu
Ol pa3lM4HM W3BOPU, KHWTH, CIIMCaHWjA U
Hay4HHU nyOnukanuu. Pesynrarure mokaxysaat
pa3liuKi BO WHKIY3MBHHTE NPAKTHKH BO DPa3-
JMYHHUTE 3€MjH BKIYYEHH BO HCTPaXKyBameTo.
CauyHOCTM BO  WHKIY3WBHHTE TNPAKTUKH
MOKa)KyBaaT Mel'yceOHO 3eMjUTe KO Ce WICHKH
Ha EBporickata YHuja, ¥ MOceOHO, 3eMjUTe KOU
He ce wieHku Ha EBporickara Yuuja.

Kayunn 300poBu: geya co owileitien 6ug,
UHKTY3UBHO 0bpazosanue, UHKIY3UGHU HONUIU-
KU U UPaKIUuKu
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Abstract

The inclusion of children with visual impair-
ments in the regular school system is a focus
on educational practice in the last twenty years.
Inclusive systems provide better quality educa-
tion for all children, and are essential for chang-
ing discriminatory attitudes.

The research is the study of inclusive edu-
cation in different countries in Europe. A com-
parative analysis of inclusive education policies
has been conducted in the member states of
the European Union and countries that are not
members of the European Union. The goal is to
provide a theoretical analysis of the inclusive
education system in Europe. Data is collected
from a variety of sources, books, magazines,
and scientific publications. The results show
differences in inclusive practices in the various
countries involved in the research. Similarities
in the inclusive practices are shown by the coun-
tries that are members of the European Union,
and in particular, the countries that are not mem-
bers of the European Union.
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Boeeg

Wurory3uBHOTO 00Opa3oBaHMe € MHOTY
UCTpaXKyBaHa TeMa Koja BKJIydyBa roiem Opoj
NPEAN3BHLIN 332 KPEUPame MOMUTUKHI U TIPOLECH
Ha wuWMIUIeMeHTanuja. KoHuenrtyanusanujata
Ha WHKIY3UBHOTO 00pa3oBaHWE Bapupa Of
MOTECHU CTaBOBH Kako ,,00uAa" a ru emynmpa
JIAIaTa CO TMOMPEYSHOCT MPEeKy HUBHO MHTETPH-
pame ITO € MOXXHO TOOJHCKY A0 PEAOBHUOT
00pa3oBeH cuCTeM, A0 MOIIMPOKU AePUHUITIH
KaKo ,,BOJEYKH MPUHLIMII INTO IIoOMara Jia ce
MOCTHTHE KBAJIMTETHO 0Opa3oBaHME 3a CHUTE -
00pa30BHM CHCTEMH KOM MMaaT KOPUCT Ofi pas-
JIMYHOCTA, CO IIeJl J]a Ce M3Tpajii MOIpaBeqHo,
JieMOKpaTcko ommtecTBo (1).

WHroty3ujaTa BKIydyBa NpoLec Ha CHCTEM-
cka pepopMma Koja T'M OTEJIOTBOPYBA MPOMEHHUTE
¥ MoAM(HUKAIIUKITE BO CONPIKMHATA, HACTABHUTE
METOIH, MPHUCTANH, CTPYKTYPU U CTPATETUH BO
o0pa3oBaHMETO 32 HaJMHHYyBame Ha Oapue-
puTe, cO BH3Mja Koja CIy)KH 3a 00e30enyBame
MPaBUYHO ¥ MapTHLUIIATUBHO YyY€Hmhe M HCKY-
CTBO Ha CHUTE YYEHHMLM HAa COOIBETHA BO3PACT
BO CpeldHAa KOja HajaoOpo oaroBapa Ha HUB-
HuTe Oapama U mapameTpu. BiiydyBamero Ha
YYEHHILIUTE CO OIITETEH BU/ BO PENOBHATA yUH-
JIMINHA CPeJMHA 6e3 CTPYKTYPHH IPOMEHH, Ha
NpUMep, OpPTaHM3alfja, KypUKYJIyM, CTpaTeruu
3a yueme, He MPeTCTaByBa HHKITy3Hja (2).

I'maBHara npuyYMHA 3a TNPOMOBHpame Ha
WHKJIy3HMjaTa Ha Jelara CO OIITeTeH BHJ BO
pPEeOBHUTE YYWIHMLITA € JIa Ce 3rojieMaT MOX-
HOCTHUTE 3a y4ele NMpeKy WHTepakluja co ApYy-
THTE ¥ J1a TO IPOMOBUPAAT HUBHOTO YYECTBO BO
JKUBOTOT Ha 3aegHMIATa. YecTo oBHWe Aena ce
HCKITyYeHH O OMIITECTBOTO (3).

WNukny3ujata moapazOupa TpaH3WIHja Of
Moce0HU, CerperrupaHd CpelvuHH 32 ydeme 3a
JYIaTa co OIITETEeH BUJ KOW Ce ofpa3yBaar BO
NPHUCTANOT Ha ,,CHelHjaTHo o0pa3oBaHHE™, IO
obOpa3oBaHHe BO PENOBHHUOT CHCTEM 3a emdy-
kanja. EdexkrtuBHa TpaH3uimja, on moce6-
HUTE OOpPa30BHM TPUCTANH [0 HHKIY3UBHO
oOpa3oBanue, 6apa BHUMATEJHO IUIaHWpame M
CTPYKTYpHH TIpOMEHH, co Iien o0e3benyBame
CHUTYPHOCT JieKa YYEHHUIUTE CO OIUTeTeH BUJ
He ce BKIIYYCHH BO paMKUTE Ha PEIOBHHUOT y4H-
JWINTEH cucTeM 0e3 COooIBeTHa akoMopamnuja
W TOpIIKa, KoM 00e30eqyBaaT MHKIy3WBHA
cpenuHa 3a yueme. Co Toa ce mozpaszbupa neka

Introduction

Inclusive education is often researched topic
that includes a number of challenges for poli-
cymaking and implementation processes. The
conceptualization of inclusive education var-
ies from narrower attitudes as an «attempt» to
educate people with disabilities by including
them as close as possible to the regular educa-
tion system, to wider definitions as a «guiding»
principle that helps to achieve quality education
for all - educational systems that benefit from
diversity, in order to build a more just, demo-
cratic society (1).

Inclusion involves a systemic reform pro-
cess that embodies changes and modifications
in content, teaching methods, approaches, struc-
tures and strategies education to overcome the
barriers, with a vision that serves to ensure fair
and participatory learning and experience for all
students of the appropriate middle age, which
best suits their requirements and parameters.
The inclusion of students with visual impair-
ments in the regular school environment without
structural changes, for example, organization,
curriculum, learning strategies, does not consti-
tute inclusion (2).

The main reason for promoting the inclusion
of children with visual impairments in regular
schools is to increase learning opportunities by
interacting with others, and to promote their
participation in the life of the community. Often
these children are excluded from society (3).

Inclusion implies a transition from separate,
segregated learning environments for people
with visual impairments that reflect in the spe-
cial education approach to education in the reg-
ular education system. Effective transition from
special educational approaches to inclusive edu-
cation requires careful planning and structural
change in order to ensure that students with
visual impairments are not included within the
regular school system without proper accom-
modation and support that provide an inclusive
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3aeHUINTE, CEeMEejCTBAaTa, HACTAaBHHLUTE W
y4eHUIUTe MMaaT OeHeUT o MHKIY3MBHOTO
oOpa3zoBaHue TpeKy yOenyBame Jaeka [eriara
CO OINTeTeH BHJ Ke TIOCeTyBaaT YYMIIHILITE
CO CBOHMTE BPCHHUIIM U HUM Ke UM ce 00e30enu
COO/IBETHA MOJAPIIKA 3a [a ycIieaT U aKkaJleMCKH
u conmjaiHo (4). OBa, UCTO Taka, mompazoupa
JieKa 3aeJHALITe UMaaT KOPHUCT OJ] MHKIIy3HjaTa
Ounejkn BOBeOyBameTO Ha Jelara co OIiTe-
TEH BHJ BO PEJOBHHTE YUYWIIMIITA TH BOBEIYBa
ZeraTa co OLITETeH BU/I BO JIOKATHUTE 3aeJHULIN
U BO COCEJICTBOTO U IIOMara BO OTCTPaHyBamkETO
Ha Oapuepure U TpenpacyauTe. 3aeIHUIUTE
CTaHyBaaT nonpuamIuBy 32 Pa3IUYHOCTUTE U
CeKoj MMa KOPHCT Of TOIpHjaTHa U OTBOPEHa
okonuHa (5).

Wukny3ujata kKako Npolec € BO IOCTOjaH
nogeM. Cemak, c€ ymTe TMOCTOjaT MHOTY
NPEOU3BUIM TIpe]l HHKIIY3UBHOTO 0Opa3oBaHue
ummpym EBpona. Taka, Bo cekoja 3eMja mocTojar
MHOTY OCOOEHOCTH, CIMYHOCTH W Pa3IMKH BO
MOJIUTUKUTE W TPAKTHKUTE BO WHKIY3UBHOTO
obpazoBanue. HeormxoqHu ce mMpoMeHH 3apaau
MOCTUTHYBak€ Ha BHUCTUHCKO HWHKIY3HBHO
o0pazoBaHUWEe HHU3 ILEIHOT OOPa30BEH CHUCTEM.
3a Taa wen, noTpeOHa e peanusauMja Ha eaHa
BHUMATelIHa KOMIIapaTHBHA CTyAHja 3a Ja ce
JIOTIOJIHA KBAaHTYMOT Ha 3Haewa, MOJIUTHKUA M
MPaKTUKY BO MHKIIy3UBHOTO o6pa3oBanue (110)
Ha Jieata co OIUTETEH BUJ HU3 3eMjUTE LIUPYM
EBpora.

Ilenta Ha OBOj TpyA € Ja ce aHalIM3Hupa
00pa30BHUOT CHUCTEM Ha YUYEHHUIUTE CO IOIpe-
YEHOCT BO Pa3BOjOT, OHOCHO CO OIITETeH BUJ,
BO ocyM 3eMju o EBpomna. @okycoT e Ha cien-
HOTO MCTPa)KyBayKo Ipallame: KakBa € MHKITY-
3MBHATa IOJIUTHKA BO OBHE 3eMjU?

Meiuogonoruja

Kako ocHOBa BO METOZIONIOMIKATA ITOCTANKa,
ynorpebeHa e KoMIapaTUBHA aHAJIM3a Ha COJp-
JKMHaTa Ha Mel'yHapOIH! JOKYMEHTH, U3BEeIITau
u eBamyauuu. IIpumepokor ro counHyBaa:
yetupu JApxaBu wieHku Ha EY (Uramyja,
Cnosenmja, XpBarcka u byrapuja); u yerupwu
6ankancku apxxaBu (CeBepHa Makenonwuja,
Cp6wuja, bocna u Xepuerosuna u Llpna I'opa).

learning environment. This implies that com-
munities, families, teachers, and students bene-
fit from inclusive education by convinced that
children with visual impairments will attend
school with their peers and will be provided
with appropriate support to succeed both aca-
demically and socially (4). This also implies that
communities benefit from inclusion, since the
introduction of children with visual impairments
in regular schools introduces children with
visual impairments in local communities and in
the neighbourhood, and helps to remove barri-
ers and prejudices. Communities become more
acceptable for diversity, and everyone benefits
from a pleasant and open environment (5).

Inclusion as a process is on the rise.
However, there are still many challenges ahead
of Inclusive Education across Europe. Thus, in
each country there are many peculiarities, simi-
larities and differences in policies and practices
in inclusive education. Changes are needed to
achieve genuine inclusive education through-
out the entire education system. To this end, a
careful comparative study is needed to supple-
ment the quantum of knowledge, policies and
practices in inclusive education (IE) for children
with visual impairments among countries across
Europe.

Goal of this paper is to analyse the educa-
tion system of students with special educational
needs or visual impairments in eight countries
in Europe. The focus is put on the research-
question: what’s the inclusive policy in these
countries.

Methodology

As a basis in methodological procedures, a
Comparative Analysis of the contents of docu-
ments, reports and evaluations is being used.
The sample obtained four EU Member States
(Italy, Slovenia, Croatia, Bulgaria); and four
Balkan countries (Macedonia, Serbia, Bosnia
and Herzegovina, and Montenegro).

HAE®EKTOJIOLIKA TEOPHJA U ITPAKTHKA 2019; 20(1-2):33-45

35




R
iy
SHome

SPECIAL EDUCATION PROFESSIONAL AND SCIENTIFIC ISSUES

Pe3yniuaiuiu
Tabena 1. MHKkny3usHa Uonuiuuka

Results
Table 1. Inclusive policy

Jpxxasu/ 3akonu 3a Makiry3uBHO obpa3oanue (M1O) /
Countries Acts for Inclusive education (IE)
Wranuja/ Italy - Hanpr-3akon 3a mmmara co ITIT*(L.104/1992) / - Draft Law on people with SN*
(L.104/1992)
CnoBenmnja/ - 3akoH 3a cMecTyBame Ha Jena co [1IT* (2000, 2007)/ the Act to accommodate
a Slovenia children with SN* (2000, 2007)
; Xpsarcka/ Croatia | - Hema nnoce6en 3axo 3a MO, cocraseH zen e on 3akoHOT 32 OCHOBHO
m obpazosanue (2003) / no special law for IE, it is an integral part of the Law on

Primary Education(2003)

byrapuja/ Bulgaria | - Hapen6a 3a Muakiny3usao O6pasoBanue (2017)/ Ordinance for Inclusive

Education (2017)
Maxeznonuja/ - HeMa noceben 3akoH 3a MO, coctaBeH zel € oy 3akoHOT 32 OCHOBHO
Macedonia obpazoBanue u 3akoHoT 3a CpenHo obpa3oBanue (2016) / no special law for IE,
8 it is an integral part of the Law on Primary Education and Law on Secondary
5 Education (2016)
E Cpbwuja/ Serbia - He moctou nocebeH 3akoH 3a O, cocTaBeH en € o 3aKOHOT 32 OCHOBHO
z a obpazoBaHue 1 3aKOHOT 3a cpenHo odpazopanue (2010) / no special law for IE,
O it is an integral part of the Law on Primary Education and Law on Secondary
o & .
= = Education (2010)
: =~
g % BocHa u - He 1mocToH rocebeH 3akoH 3a MO, cocTaBeH i € 07 3aKOH 3a OCHOBHO U
5 XepueroBuna/ cpenHo Bocriutanue u oopasosanne(2003) / no special law for IE, it is an integral
g Bosnia and part of the Law on Primary Education and Law on Secondary Education (2003)
& | Herzegovina
Lpna I'opa/ - 3axoH 3a O0OpazoBanue Ha fenara co I1IT* (2004)/ Law on Education of children
Montenegro with SN* (2004)
3emju uneHku Ha EY Member States of EU

Bo MHinanuja, wHTerpamujata 3amoyHana
Bo 1971 roguHa, U cornacHo co 3akoHOT 118,
3a[JOJDKUTETHOTO 00pa3oBaHME Mopa Ja ce
CIpOBeNyBa BO DPEIOBHUTE YYWIHHILM, OCBEH
BO CIy4aj Ha MHOTY TelIlka QU3M4YKa WId MEH-
TajgHa nomnpedyeHocT. Bo 1976 ronuna, nocebexn
3aKOH 32 NpPBIAT MM OBO3MOXMWJ Ha CJENHTe
YYEHHIIM J1a TOCeTyBaaT PENOBHM YUMIIHINTA
(Bo 1988 romuHa, omnmykata Ha YCTaBHHOT CyJ
IO MPOIIKPH OBa MPABO 10 HUBO Ha CPEIHO y4u-
nute). Iloce6HuTe yumnumra He Oune yKu-
HaTH CO 3aKOH, HO TOBEKETO oJ] HUB Ouite 3aTBO-
PeHH CO TEKOT Ha BpPEMETO, NOpagd Hamamy-
BamETO Ha OpOjOT Ha yYEHHIM KaKo pe3ynTar
Ha WHKIy3ujata. Hekon nmoceOHM yywnuimTa 3a
YUEHHLIM CO OLITeTeH BHUA Npudakaar u yue-
HUIIM CO COYYBaH BHJ, CaMO KOJKy Jaa Oupar
aKTHBHH 1 J1a QyHKIMOHUPAAT, HaKO UMaaT caMo
€/leH yY4EHHK CO OIITETEH BHJ BO OIEIICHUETO.
V4YeHuIMTe CO OTETeH BHI HHKIYIUPaHU BO
YUWJIMAIITATa HA CUTE HUBOA, COYMHYBAaT OKOIY

In Italy, integration started in 1971, and
according to Law 118, compulsory educa-
tion must be carried out in regular classrooms,
except in the case of a very severe physical or
mental disability. In 1976, a special law for the
first time enabled blind students to attend regu-
lar schools (in 1988, the Constitutional Court’s
decision extended this right to the level of high
school). Special schools were not abolished by
law, but most of them were closed over time, due
to the reduction in the number of students due
to inclusion. Some special schools for students
with visual impairments also accept sighted stu-
dents, only to be active and to function, even
if only one pupil with impaired vision in the
classroom. Students with visual impairments
included in schools at all levels make up about
2% of the total number of persons with special
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2% opn BKYNMHHOT Opoj nuna co moceGHU obOpa-
30BHM TNOTpeOM BKIy4E€HHM BO YUYWIUILNTATA,
onHocHO okomy 200.000 yuenuuu (6).

Bo Croeenuja, xoHUenTOT 32 HHKIy3Hja
6un hopmanHO KOIUPUIIPAH CO YCBOjYBAKETO
Ha 3aKOHOT 3a CMECTyBame Ha Jiela CO IOI-
peuenoctu (2000, 2007), koj MOBHKYBa Ha
MHKJIy3UBHO OOpa3oBaHHME Ha YYEHHLUTE CO
MOTIPEYEHOCTH, OFHOCHO CO OIUTETEeH BUJ, BO
YCIOBH LITO € MOXXHO HOOIHMCKY OO HUBHHTE
nomosH (7). Y mokpaj 6pojHHTE HHOBALIUH, CIIO-
BEHEUKOTO 3aKOHOJABCTBO C€ YIITE ONpIKyBa
IBoeH obpa3zoBeH cucreM (8). Hekon ydyeHuim
ce eIylupaaT OBOSHO Of CBOMTE BPCHHLM BO
NoCeOHH YYMITUILITA/MHCTUTYLIAH, JOAEKa IPYTH
IIOCETYBaaT PEIOBHH YYMWIMINTA 3a€QHO CO
cBoMTe BpcHUIM (MHKIy3HWja). Ha HanuoHamHO
HHBO € BOCIIOCTaBeHa copaboTKa rmoMery peroB-
HUTE YYWIMIITA ¥ CHELHjaIHUTe WHCTUTYIIWH,
U TIPUCYTHH C€ MpHUMEpU Ha NOOpH MPAKTHUKH.
Bo paMkuTe Ha crienyjalIHi MHCTUTYLIUHN U Y4IH-
JMIITa NOCTOM MOOMJIHA yciyra ITo ja obe3-
OemyBaar excrieprd. HuBHata pabGora e aa ru
IOCeTyBaaT JelaTra BO MpelyddIUIIHATE yCTa-
HOBU W YUYWJIMINTa, U Oa UM 00e30enar aomosn-
HUTeNnHa npodecuonanHa nopgapuika (9). Tue
MCTO Taka HyJaT COBETH HAa HACTaBHHIIUTE 32
npucrnocoOyBame Ha yYHIUIIHUTE aKTUBHOCTH
LITO ce NMOTPeOHH 3a CEKOj yUEHHK CO MOoTpede-
HOCcT. Bo mpaktukara, cnenute u cinaboBHANTE
Jena noOuBaat 3royieMeH Opoj 4acoBH CTpy4Ha
nomoul. JlonomHutenHara nomour € Bo (opma
Ha o0yka mTo ja 06e30exyBa raBHUOT LlenTap
3a emykanuja Ha cienu Bo JbyOipana. OOykuTe
C€ COCTOjaT Ol pa3IMYHU TEXHUKH HAa KOMYHHKa-
111ja, OTHOCHO KOpHCTeme Ha bpajoBHOT cructeM
3a MUIIYBake Ha KOMI[jyTep U ynorpeba Ha Tex-
HHUYKHU roMarasna. Vcro Taka, ce cipoBe/iyBaaT u
o0yka 3a OpHeHTalfja i MOOMITHOCT, BexOame
Ha JIpyTUTE CETHJIa, aKTUBHOCTH 32 CTEKHYBakhe
COLIMjaJIHN BEIUTHHHU WU CEKOjOHEBHU XMBOTHHU
BEIITHHH.

Bo Xpeailicka, He mocToM IOKYMEHT 3a
00pa3oBHA MOJIUTHKA KOj e1abopupa MHKITy3Hja
Ha nupekTeH HauuH. Cemnak, THe ce HHKOPIIOPH-
paHM BO JOKyMEHTHTE 3a 00pa30BHATa IOJH-
Tuka. [lokpaj Toa, cHTe XPBATCKH JOKYMEHTH
3a oOpa3oBHAaTa TMOJIMTHKAa TO MCTaKHyBaaTr
€/IHAaKBOTO NpaBO Ha oOpa3oBaHHMe W 0o0Oyka 3a
cure (10). OBoj mpuctan ru orndaka cuTe rpynu

educational needs included in the schools, that
is, about 200,000 pupils (6).

In Slovenia, the concept of inclusion was
formally codified with the adoption of the
Law on Accommodation for Children with
Disabilities (2000, 2007), which calls for inclu-
sive education for pupils with disabilities, that
is, impaired vision, in conditions as close as
possible to their homes (7). Despite numerous
innovations, Slovenian legislation still main-
tains a dual education system (8). Some stu-
dents are educated separately from their peers
in special schools/ institutions, while others
attend regular schools along with their peers
(inclusion). At the national level, cooperation
has been established between regular schools
and special institutions, and examples of good
practices are present. Within special institutions
and schools there is a mobile service provided
by experts in the field. Their job is to visit chil-
dren in pre-schools and schools, and to provide
them with additional professional support (9).
They also offer teachers> advice on adapting
the school activities required for each student
with a disability. In practice, blind and children
with low vision receive an increased number of
hours of professional help. Additional assistance
is in the form of training provided by the main
education centre for blind people in Ljubljana.
The trainings consist of various communication
techniques, that is, the use of Braille’s computer
writing system and the use of technical aids.
Also, Orientation and Mobility training is being
implemented, and further, activities for acquisi-
tion of social skills and daily living skills.

In Croatia, there is no educational policy
document that elaborates inclusion in a direct
way. However, they are incorporated into edu-
cational policy documents. In addition, all
Croatian educational policy documents empha-
size the equal right to education and training
for all (10). This approach encompasses all
groups of students according to their abilities,
needs and individual development, regardless of
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Ha YYEHHMLH CIIOpe]] HUBHHUTE CIOCOOHOCTH,
notpedu M WHAMBHUIYaleH pa3Boj, 0e3 ormexn
Ha HHUBHHOT COIIMO-€KOHOMCKM cTaryc. Bo
XpBarcka HeMa O(UIMjaJTH! MUHKIY3UBHH Y4H-
numra. Cenak, co 1en ga ce 06e36enar eqHaKBH
YCJIOBH 32 XOpU30HTAJIHA U BepTHUKaJIHa MOOWII-
HOCT, Ha CHT€ YYEHHUIH CO MOIPEUYECHOCTH UM
ce JaBaaT eIHAKBU MOXXHOCTH U JOTOJIHUTEITHA
novout. O4uITIenHO € JeKa IVIaBHaTa IeNl Ha
XpBaTCKHOT 00pa3oBeH cucTeM e na obe3benu
COOJIBETHA NOAJPLIKA 32 YUYEHHUIIUTE CO IIOIpe-
YEHOCTH, OTHOCHO CO OLITETEH BUA, a POKYCOT
Jla He ce CTaBa Ha HUBHUTE TEIIKOTHH.
IIpomiecoT KOH HMHKIY3WBHO 0Opa3zoBaHHE
Bo byzapuja 3amounan Bo 2002 roguHa Kora
HanuoHamHMOT 1i1aH 3a UHTeTpaLyja Ha ferara
co moceOHM TOTPeOM W XPOHWYHH COCTOjOHU
BO PENOBHHOT O0Opa30BEeH CHCTEM, 3aeIHO CO
HEKOM TIPOMEHH BO 3aKOHOT 3a 00pa3oBaHHE
omne ycoenu (11). Yumnmmirata ce HOJDKHU
na mpudakaar nmema co moceOHHM 00pa3OBHHU
noTpebu w/mnm XpoHuuHH 3abomyBama. Camo
JIOKOJIKY He II0OCTOjaT MOXKHOCTH 3a 00pa3o-
BaHHE BO DPEJOBHUTE [PXKaBHU YYHWIMINTA, H
CO NMUCMEHO Oapame Ha pOAMTENHTe, Aenara
CO TONMPEYEHOCTH Ke T0CceTyBaaT MoceOHU
Y4YWIMIITA mm,' uHcTUTYIMH (OOpa3oBeH akKT,
2002). MHory pomutenu ce ymre mpedepH-
paar a TM MCIpakaaT CBOUTE Jiella BO MOCEOHH
yumnumra (12). Bo oktomBpu 2015 roawHa,
HanuonanHoro cobpanue ycBoM HOB 3aKOH 3a
NpeLyYHIUITHO ¥ OCHOBHO OOpa3oBaHHE, IITO
ro 3ajakHyBa IPaBOTO Ha CEKOe JeTe CO IOmpe-
YEHOCT Ja nobume oOpa3oBaHWE BO PEAOBHHOT
YUWIHIITEH CHCTEM, W WCTHOT TH TIOCTaByBa
MOTpeOHUTE WHCTUTYLIMOHAIHH AKTHBHOCTH
3a MOJJIPIIKAa Ha WHKIIy3UBHOTO 00Opa3oBaHHME.
OBa mpenBuayBa, NOCEOHHTE YUYMIIMINTA, CO
WCKIIYYOK Ha YYWIMINTA 33 Jiela CO OIUTETY-
Bamka Ha BHIOT W CIYyXOT, Aa OWAaT 3aTBOpEHHU
U TpaHCOPMHPAHHM BO LIEHTPH 3a CIelHja-
JU3UpaHa mejaromka moxapuika. Bo corac-
HOCT CO TEHACHLMHTE 3a WHKIy3Wja Ha Jerara
CO TIONPEYEHOCTH BO PENOBHHUTE YUWJIMINTA,
MOCTOjaT TOBEKe KOHCYJTaTWBHU YCIYT'H Ha
yumuamreto ,,JIyj bpaj®“, co men na ce momnp-
JKaT ydeHUIMTe co omreTeH Bua. Cure aena co
OIITETEH BHJ MOXKAT Ja m30upaar nomery ydu-
JMLITATa 32 JIMLA CO OIITETEeH BHJ, PEIOBHHUTE
YUWIMIITA WIM CTPYYHHUTE YYWIIMINTA, CHOpeX

their socio-economic status. There are no offi-
cial inclusive schools in Croatia. However, in
order to ensure equal conditions for horizontal
and vertical mobility, all students with special
needs are given equal opportunities and addi-
tional assistance. It is obvious that the main goal
of the Croatian education system is to provide
adequate support for students with impairments,
that is, visually impaired, and focus not on their
difficulties.

The process towards inclusive education
in Bulgaria started in 2002, when the National
Plan for the Integration of Children with Special
Needs and Chronic Conditions in the regular
education system, together with some changes
in the law on education, was adopted (11).
Schools are obliged to accept children with spe-
cial educational needs and/ or chronic diseases.
Only if there are no opportunities for education
in the regular state schools, and with a written
request from the parents, children with disabil-
ities will attend special schools or institutions
(Educational Act, 2002). Many parents still
prefer to send their children to special schools
(12). In October 2015, the National Assembly
adopted a new Law on Pre-school and Primary
Education, which strengthens the right of every
child with disabilities to receive education in the
regular school system, and it sets out the neces-
sary institutional activities to support inclusive
education. This provides for special schools
(with the exception of schools for children with
visual and hearing impairments) to be closed
and transformed into centres for specialized
pedagogical support. In line with the trends for
inclusion of children with disabilities in regular
schools, there are more consultative services at
the Louis Bray School in order to support stu-
dents with visual impairments. All children with
visual impairments can choose between schools
for visually impaired, regular schools or voca-
tional schools, according to the Bulgarian leg-
islation. At the Louis Bray School, there are
two consultants who are qualified to work with
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Oyrapckara nerucnarusa. Bo yumnmumrero ,,J1yj
Bbpaj* mocrojar nABajiua KOHCYITAaHTH KOH Ce
KBaJH(pUKyBaHU Oa paboraT co Aela co OIITe-
TeH BUJ M IO MOAAP)KyBaaT o0pa3oBaHMETO Ha
VHKIIYJUPaHUTE YYEHHLW BO PEIOBHHUTE y4H-
JIUIITA, BO OJHOC HAa HEKOU IMOCEOHU TEMH KaKO
ITO ce pexabwiuTandja Ha CIabOBUAHU Yyde-
HHLY, OpHUEHTaNKja 1 MOOMITHOCT, CEKOjIHEBHU
JKMBOTHH BEIITUHU. THe, UCTO Taka, TH COBETY-
BaaT yYCHHUIIUTE BO BPCKa CO M300pOT Ha enek-
TPOHCKH ONTHYKY W HEONTHYKU ToMarajia u T
ydar KaKko NpaBUIIHO Ja TM ynoTpebyBaaT ype-
aure. O6Ge30eneHa € ¥ TEXHUYKaA MOIAPIIKA IO
OIMITHTE TpenMeTH. McTo Taka UM ce Hynu U
NIOMOIIl Ha CeMejcTBaTa Ha HHKJIyJHpaHUTe yde-
aunu (13).

3emju Kou He ce YneHku Ha EY

Bo Cegeprna Maxegonuja, Bo 1998 ronuna
moyHa na ce peanusupa IIpoext 3a uHTETrpa-
Mja Ha Jena co noceOHU oOpa3oBHU MOTpedH
BO metr ocHoBHU yuwuimra. Ox 2006 romuHa,
Kannenapujara Ha YHUIIE® BO CeBepHa
Makenonuja  obe3bemyBa — mojjpIIKa — Ha
MuHucTepcTBOTO 32 00pa3oBaHHME UM HayKa
(MOH) Bo HMHJIeMgHTaqua Ha WHHIIWAjaTHBATa
,, YUMJIMIITE IO MepKa Ha JAeTeTo  — MpHcTal 3a
KBAJINTETHO OOpa3oBaHME IITO CE€ 3aCHOBA BP3
KonBennyjara Ha mpaBara Ha aereto. Ha oBa
none, CeBepHa MakenoHHja € TmporiaceHa 3a
JUIep BO CeBKyMHHTEe pedopMu Bo oOpazoBa-
HUeTo BO pernoHor Ha llentpanna m Mcrtouna
EBpoma. Pemyonuka CeBepHa Maxkenonuja
MOKa)KyBa MHTEHIIMja 3a BKIIyUyBame Ha Jerara
CO TOMPEYEHOCTH, OCOOEHO BO PEIOBHOTO
OCHOBHO 0Opa3oBaHHME, 3aBHUCHO Ofl CTele-
HOT Ha nonpeueHocT (14). Cnopen 3akoHOT 3a
OCHOBHO 00pa3oBaHWMe, JellaTa UMaat IpaBo Ha
n300p Ha oOpa3oBHa MHCTUTYIMja BO Koja ke
TO 3amoyYHaT CBOETO oOpa3oBaHume. Unenot 51
0]l OBOj 3aKOH, My J]aBa IPaBO Ha PONUTENOT /a
TO 3aluile CBOETO JeTe CO MoceOHn 00pa3oBHA
notpeOM BO PEIOBHO OCHOBHO YYMIIMILITE,
OCBEH BO CiIydyauTe Kora moceOHuTEe 00pa-
30BHM MOTpeOW Ha JETETO Ce TaKBH, LITO TOA
Tpeba aa ciemud HacTaBa BO IOCEOHO OCHOBHO
yuwnuinrte. [TocneqHoTo, ce€ ymire e mpeaMeT
Ha pa3paboTka BO HAUIEKHUTE HMHCTUTYLUH.
Cute gema co OIITETEH BUI MOXaT JAa W30H-
paar momMery y4WIWINTaTa 3a JIMIA CO OLITeTeH

children with visual impairments, and support
the education of the included pupils in regular
schools, with regard to some special topics such
as rehabilitation of low vision students, orienta-
tion and mobility, everyday life skills. They also
advise students on the selection of electronic
optical and non-optical devices and teach them
how to properly use the devices. Technical sup-
port for the general subjects is also provided.
They also offer assistance to the families of the
included pupils (13).

Non-EU countries

In Macedonia, in 1998, a project for inte-
gration of children with special educational
needs into five primary schools started to be
realized. Since 2006, the UNICEF Office in
Macedonia has provided support to the Ministry
of Education and Science, in the implementa-
tion of the «School by Measure of the child»
initiative - a quality education approach based
on the Convention on the Rights of the Child. In
this field, Macedonia has been declared a leader
in overall educational reforms in the region of
Central and Eastern Europe. The Republic of
Macedonia shows an intention to include chil-
dren with disabilities, especially in the regular
primary education, depending on the degree
of disability (14). According to the Law on
Primary Education, children have the right to
choose an educational institution in which they
will start their education. Article 51 of this Law
entitles the parent to enrol his child with special
educational needs in a regular primary school,
except in cases where the special educational
needs of the child are such that they should
attend classes in a special elementary school.
The latter is still the subject of development in
the competent institutions. All children with
visual impairments can choose between schools
for visually impaired people, or regular schools
according to Macedonian legislation. This is the
norm and regulation, but practice is something
else. In the practical application of the legal
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BHJ WY PEJOBHUTE YYWJIMILNTA CIIOpE Make-
JIOHCKaTa jeruciaruBa. OBa e HOpMaTHBara U
perynaruBara, HO NpakTHKaTa e HelTo APYTO.
Bo npakTu4yHaTa npuMeHa Ha 3aKOHCKHTE pellie-
HHja MOCTOjaT JocTa NpolieMy U MPeyKd LITO
HE OBO3MOXyBaaT 00e30enyBame COOOBETEH
Y €IHAaKOB NpHCTAll KOH Jerara co IMOCeOHH
00pa3oBHHM NOTpeOH, Opaay MITO OBHE Jiela ce
YeCTO JAWCKPUMUHUPAHU TIPH OCTBAPyBAFmHETO
Ha TpaBoTO Ha oOpasoBanue. Opn poceram-
HOTO MCKYCTBO Ha OBa IOJie, €EBUICHTHPAHO €
JIeKa POJIMTENIUTE Ha Jierara co nocedbHu obpa-
30BHH MOTpeOM CcE€ yIITe ce CpeTHyBaaT co
OTIIOP M CO Mpenpacyiy Kaj HaCTaBHHOT Kalap
BO YUYMJIMILNTATa M Kaj PONUTENIUTE Ha JPYTUTE
nena. Taka ce cmyyyBa na 6une onbOueH npuem
Ha JeTe co moceGHM 00pa3oBHM NOTpedH BO
PEIOBHO OCHOBHO 0Opa30BaHWe WM TaK TaKBO
nete a Oue mpuMeHo, HO TI0 Ofipe/ieH BpEMEeH-
CKU TIepHoJ Aa OWje MCIHIIAHO, CO IITO POXAH-
TEJIUTE Ce OCTaBeHHW CaMH Ja Ce CHaoraar co
nenara. [IpobmeMu MMaaT ¥ HaCTaBHHUIIUTE BO
paborara co oBaa Kareropuja Ha Jema o Ipu-
YUHU LITO HE CE JIOBOJIHO OOYYeHH COOIBETHO
Ja paboTar co BaKBHM Jiella U J]a H3HajOaT Hajco-
OJJBETHM METONMW 3a BKIIyUyBame Ha Jielara co
noceGHM 0GPaz0BHH MOTPeOH BO CpEIMHATA.
Haenno, yuwmnmmrata He ce COONBETHO TeX-
HUYKH W MaTtepWjaiHOo ompeMeHH. Jlemara co
nocebHU 00pa3oBHH MOTPeOU yyaT Bp3 OCHOBA
Ha HECOOJBETHHM M HENPUCIIOCOOEHH HAaCTaBHH
COZIP>KHMHU IITO HE CE BO MOXKHOCT Jia TH COBJIa-
NaaT ¥ HeMa NoceOHM y4eOHMIM CO MOMOLI Ha
Kou Ou ce onecHWIO 00pa30BaHHETO Ha Jenara
co nonpedenoctu (15).

Cpbuja cripoBenyBa WHKIY3UBHO 00pazo-
Baaue oz 2009 roguHa, CO LITO Ce€ MOTTUKHYBA
o0pa3oBaHMETO Ha Jelara co IONpPeYeHOCTH,
TEIIKOTHH BO YUEHETO BO PEJOBHUTE YUMITHILTA
u oxnenenuja. Co BOBeIyBameTO Ha MHKILY-
3MBEH MpucTan BOo yuywnumrata Bo CpOwuja,
MpOM3JIeroa MHOTY TIPOOJIEMH: JIOKAJTHUTE
BJIACTH PETKO C€ BKIIYYEHH BO IUIAHUPAEKHETO H
WHKIyAUPAameTo Ha Jenara co IONpPEe4eHOCTH
BO OCHOBHO YYWJIMINTE, HHUCKHOT KallalUTET
Ha YYWJIMINTAaTa Ja T'd UIeHTU(UKyBaaT BHa-
TPEIIHUTE TPEYKH W Ja CE CO3/ajile MHKILy3U-
BEeH IUIaH 32 Pa3BOj Ha YYWIHMIITETO; CHUJICH
OTIHOp KOH BKIIy4yBame€TO; IIOCTOjaH MeIUIIVH-
CKH, a He TearouIKy MPHCTal KOH MpobieMoT

solutions, there are many problems and obsta-
cles that do not enable the provision of adequate
and equal access to children with special edu-
cational needs, therefore, in exercising the right
to education, these children are often discrimi-
nated against. From the past experience in this
field, it is evident that parents of children with
special educational needs are still faced with
resistance and prejudice in the teaching staff in
the schools and with the parents of other chil-
dren. In this way, it is going to be refused the
admission of a child with special educational
needs to regular primary education or to receive
such a child, but after a certain period of time it
is written, leaving the parents alone to manage
their own children. Teachers in the work with
this category of children also have problems
because they are not trained adequately to work
with such children and to find the most suitable
methods for involving children with special edu-
cational needs in the environment. At the same
time, schools are not adequately technically and
materially equipped, children with special edu-
cational needs learn on the basis of inadequate
and unsuited instructional contents that they are
unable to master, and there are no special text-
books that would facilitate the education of chil-
dren with disabilities (15).

Serbia has been implementing inclusive
education since 2009, which encourages the
education of children with disabilities, learning
difficulties in regular schools andclassrooms.
With the introduction of an inclusive approach
to schools in Serbia, many problems arose: local
authorities are rarely involved in the planning
and inclusion of children with disabilities in
primary school; the low capacity of schools to
identify internal obstacles and to create an inclu-
sive plan for school development; strong resis-
tance to involvement; permanent medical, not
pedagogical approach to the problem (despite
the adoption of the Rulebook for additional sup-
port to education, health and social services,
Rulebook, 2010); the dominant approach to
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(u mokpaj noHecyBameTo Ha [IpaBHIHHKOT 3a
NOTIOJTHUATENHA TOANpIIKa Ha 00pa3oBaHHETO,
30PaBCTBOTO U COLMjalHU yciyTH, [IpaBunHuUK,
2010); NOMMHAHTHHOT NPHUOA Ha NpelaBambe,
IITO HE OCTaBa MPOCTOP 32 HHIWBHIyaTH3U-
paH mpHUcTan; HHCTUTYLMOHAM3UPaHa CTPYYHA
MOMOIII; HEJAOCTAaTOK Ha Y4eCTBO Ha POIUTE
BO MPOILIECOT HA JOHECYBame OMJIYKH BO OTHOC
Ha HUBHOTO JI€Te; TIOCTOCHETO Ha MpeApacyau;
o0pazoBHHTe TpodecHOHaNM HMaaT Mali
NO3HaBamka 3a WHKIy3WjaTa M He ja pa3dupaar
00po; HENOCTaTOK Ha CTAaTHCTHYKH TMOJATOLH
3a gena co nocebHu 0Opa3oBHU MOTpeOH; Mpo-
671eMOT CO NpPONODKYBamke Ha 0Opa30BaHHUETO
Ha OBHE Jiella 10 OCHOBHOTO YUWJIMILTE; OTCY-
CTBO Ha CHCTEMAaTCKO OylyeTHpame Ha pecyp-
cute U Oapuepu 3a MHGOPMHpaAmE W KOMYHH-
Kalfja BO YYWIHMINTAaTa; HEJOCTAaTOK Ha Iefa-
TOIIKM AacCHCTEHTH; HEJOBOJHA IpUMEHa Ha
WHAUBHUyaJIN3UpaH NPUCTAll U HECOOOBETHO
npucnoco0yBame Ha HacTaBaTa 3a MOTpeOuTe
Ha genara (16). CeralmiHHOT 3aKOH MpeABHOYBa
u ordprame Ha Kareropusanmjata u 06e30e-
IyBamke MAOIOJIHUTENHAa O00pa3oBHA MOIAPILKA
Ha JeTeTO/y4eHUKOT, BOBEAYBAHmE IEAArolIKH
aCHCTEHT 3a NPONIMPYBaBk-€ Ha TOAJpIIKATa
3a Jelara U HAaCTaBHUIUTE, MOCTENEeHH Ipo-
MEHM BO (HMHAHCHUPAKHETO HAa HMHCTHUTYLHHTE
IITO ja MOAJpP)KyBaaT WHKIIy3WjaTa Ha Jenara
BO 00pa30BHHOT cucteM. [lenara co omTeTeH
BUJ MOXAaT Jia TIOCeTyBaaT PEAOBHHU YUMIHLITA
Ounejku THe ce ONpPeMeHH M MOXKaT Jia TIOHyAaT
CIELWjalIHi TIPOrpaMy WM Ja TH NpHUcriocodar
MIOCTOjHUTE MPOTPaMH 3a IOTpeOUTe Ha TaKBUTE
ydyeHun. MerfyTtoa, BO MOMEHTOT, JAeliaTa CO
OLITETyBamE Ha BHIOT HAjYeCcTo ce oOpa3yBaar
BO NMOCEOHH yUYMIIALITA.

Bo bocna u Xepyeiosuna (buX), cnopen
3aKOHOT 32 OCHOBHOTO 00pa30BaHME W T033/IH-
HaTa Ha Jieriata co noceOHu 00pa3oBHM MOTPeOH
on 1999 ronuna, oOpa3oBaHMETO Ha AeLara CO
noce6HH 00pa3oBHM MOTPeOM BO OCHOBHOTO
YYWIMIITE MOXKE Ja Ce CHpOBeAyBa BO MallH
Ipylld BO PENOBHHUTE YYWIHWINTA WIH TIPEKy
WH/IMBU/lyalHa paboTa co aeeKTOlNOr, CIiopen
npeanoror Ha Komucujata 3a kareropusaimja
U JOTOBOpP cO MHMHHCTEPCTBOTO 3a Hayka, KyJ-
Typa u cropt. [locTojar pa3snuyHu npuMepu Ha
VHKJIy3UBHO 00pa30BaHKe BO LIENHOT PETUOH Ha
npxxasara buX (17). Bo 2003 ronuna ce nonece

teaching, which leaves no room for an individ-
ualized approach; institutionalized professional
assistance; lack of parental involvement in the
decision-making process regarding their child,;
the existence of prejudices; educational pro-
fessionals in general have little knowledge of
inclusion and do not understand it well; lack of
statistics for children with special educational
needs; the problem of continuing the educa-
tion of these children after primary school; the
absence of systematic budgeting of resources
and barriers to information and communica-
tion in schools; lack of pedagogical assistants;
and insufficient application of an individualized
approach and inadequate adaptation of teaching
to the needs of children (16). The current law
also provides for the rejection of the categori-
zation and provision of additional educational
support to the child / student, the introduction
of a pedagogical assistant for expanding support
for children and teachers, gradual changes in the
funding of institutions that support the inclusion
of children in the education system. Children
with visual impairments can attend regular
schools because they are equipped and can offer
special programs, or to adapt existing programs
to the needs of such students. However, at the
moment, children with visual impairment are
most often educated in special schools.

In Bosnia and Herzegovina (BIH), accord-
ing to the law on primary education and the
background of children with special educational
needs since 1999, the education of children
with special educational needs in the elemen-
tary school can be carried out in small groups
in the regular schools, or through individual
work with a special educator, according to the
proposal of the Commission for categorization
and the Agreement of the Ministry of Science,
Culture and Sports. There are various examples
of inclusive education throughout the region of
the state of BIH (17). In 2003, a new Law on
Primary Education was adopted that states that
children with mild disabilities should attend
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HOB 3aKOH 32 OCHOBHO 00pa3oBaHHE KO] BEJH
JleKa Jieliata co JIeCHa IOINpPEeYeHOCT Tpeda na
MOCeTyBaaT PEJOBHM YYWIMINTA M JAenara co
WHTeJIEKTyaJTHa TOMPEYeHOCT MOXKe /1a Ce MHTe-
rpUpaar 1eJ0JHEBHO, Ha CKPAaTeHHU YaCOBU HIIH
MOXKE J]a TOCETyBaar MoceOHU IPyIu BO PEIOB-
Hute yudumnumra. Bo BocHa m XepuerosuHa,
®duHckara nporpama 3a copaborka (2003-2006)
rd moanapxa pedopMuUTe BO 00pa3oOBaHHETO
B0 buX u co3nane oAp >IMBY WHHIIMjaTHBH 3a
WHKTY3UBHO oOpa3zoBaHue. Taka ce 3ronemy-
Baiie OpojoT Ha Aenara co noceGHU 00pa3oBHH
MOTpeOH BO PENOBHUTE YUMIIHIITA.

Bo I{pna I'opa, npouiecoT Ha MHTETpaIyja Ha
Jiera co noceOHu 00pa3oBHU MOTPEOH 3aroyHa
B0 1992 roauna, co popMupame pa3BojHa rpyna
BO €/IHa OJI IeTCKUTe rpaguHku Bo Iloaropuma,
KOja TW WHTErpHpalle jaeuara co JIECHH Hapy-
IIyBaka BO TCUXO(PU3UYKAOT W MEHTATHHOT
pa3Boj. HTerpanuja Ha nena co nonpeyeHoCcTH
BO PEIOBHHUTE TPAMHKH 3all04yHa BO cOpaboTKa
co 6puranckara HBO ,,Save the children”. Bo
TEKOT Ha MMIUIEMEHTAalljaTa Ha MIPOEKTOT, MPo-
LIECOT Ha MHTETpalyja NmpepacHa BO MpoLec Ha
BKIIyUyBame€ Jiella CO TeIKOTUU BO Pa3BojoT. Bo
2004 roguna, Llpra I'opa npesene oAroBOpHOCT
3a rapaHTHpam¢ eHaKBM TpaBa BO 06pa3oBa-
HHETO Ha CeKoj moeiuHel], 0e3 ornen Ha HUB-
HUTEe (PU3MYKU WM TICHXOJIOIIKU KapaKTepuc-
THUKH, 1aBajJKH My MOXKHOCT Ha CeKoe JeTe Ja
uMa ciobona Ha M300pP: Pa3IuYHHU COIPIKUHHU,
pa3IMYHU HAYWMHHU Ha y4ewe, pasnudHu GopMu
Ha pabora. Bo Llpna T'opa ce opranusmpanu
et ,,MOOMJIHM THMOBH®, CO IIeJI Ja ce 00e3-
Oenmy MOAJPINKA HA YYHIIUIITATa U POOUTEIIUTE
BO MHKJIY3MBHHOT NPOIIEC: MPHCIIOCO0yBame Ha
YUHJIMIIHUATE 00JIaCTH CO LIeN J]a C& OBO3MOXKH
MpHCTaln Ha Jenara co IoceOHM 00pa3oBHH
MoTpedu N0 YUYMIMIIHUTE 00jeKTH, HEOIXOqHA
o0yka 3a HacTaBHUIUTE, 00e30enyBame COOM-
BETHM MaTepHjalid U YCIIOBH 3a 3all0BOIYBambe
Ha HUBHHUTE TIOTPEOH.

Crpaterdja 3a HMHKIY3UBHO 00Opa3oBaHHe
(2014/2018) mpercTaByBa IpONODKEHHE HA
akTMBHOCTHTe o TnperxonHara Crpareruja
(2008-2013) (18, 19). dopmMupaHu ce MpexH 3a
MOJIPIIKA HAa WHKIY3UBHOTO 00pa3oBaHHE BO
penoBHHUTE cpemHH yuunumra. ©opMmupaHu ce
COBETH 33 MHKJIIY3MBHO 00pa30BaHME Ha HAIHO-
HAJIHO M Ha PETHOHAIIHO HHUBO 32 MPOMOBHpPAE

regular schools and children with intellectual
disability can integrate all day long, in short
hours or can attend special groups in regular
schools. In Bosnia and Herzegovina, the Finnish
Cooperation Program (2003-2006) supported
education reform in BIH and created sustain-
able initiatives for inclusive education. Thus,
the number of children with special educational
needs in regular schools increased.

In Montenegro, the process of integration of
children with special educational needs started
in 1992 with the establishment of a development
group in one of the kindergartens in Podgorica,
which integrated children with mild disorders
in psychophysical and mental development.
Integration of children with disabilities in regu-
lar kindergartens in cooperation with the British
NGO “Save the Children”. During the project
implementation, the integration process turned
into a process of inclusion children with devel-
opmental difficulties. In 2004, Montenegro
assumed responsibility for guaranteeing equal
rights in the education of each individual, regard-
less of their physical or psychological character-
istics, giving every child the freedom to choose:
different content, different ways of learning,
different forms of work. In Montenegro, five
«mobile teams» are organized in order to pro-
vide support to schools and parents in the inclu-
sive process: adapting school areas in order to
allow children with special educational needs to
school facilities, necessary training for teachers,
providing appropriate materials and conditions
to meet their needs.

The  Inclusive  Education  Strategy
(2014/2018) is a continuation of the activities
of the previous Strategy (2008-2013) (18, 19).
Established networks to support inclusive edu-
cation in regular secondary schools. Formed
Tips for inclusive education at national and
regional levels to promote and support inclu-
sive education, exchange of experiences and
literature, examples of good practice, help in
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W TIOJIpIIKA HAa HMHKIY3MBHOTO OOpa3oBaHHeE,
pasMeHa Ha HCKYCTBAa M JIMTepatrypa, IpH-
Mepu Ha o0pa MpaKTHUKa, IOMOLI MpPH TTOATO-
TOBKa Ha Tporpamu 3a paboTa W H3TOTBYBaH-€
WNupuBupyaneH obpa3oseH miaH (20).

Juckycuja

Bo opHoCc Ha 06pa3oBaHHMETO Ha Jenara co
HONPEYEHOCTH, OJHOCHO YYEHHLU CO OILITe-
TeH BHI, ce 3abenexyBa aeka Bo Uranmja,
Cnosennja, byrapuja u Llpna T'opa, ucroro e
perynupaHo co nocedeH 3akoH 3a 00pa3oBaHHe
Ha Jieria co IOIPEeYeHOCTH, Jo/ieKa BO X pBaTcKa,
CeBepna Makenonuja, Cpbuja u buX, obpaso-
BaHHETO Ha JielaTta co MOMPEYEHOCTH, OJHOCHO
OLITETEH BHUJ € COCTaBEeH JieNl Ofi 3aKOHOT 3a
OCHOBHO 00pa3zoBaHHe.

Bo omgHOC Ha acmeKkTUTe BO Pa3BOjOT Ha
MHKIIY3UBHOTO 00pa3oBaHHEe Ha Jelara co
noce6HH 00pa3oBHU MOTpebH, ce 3abenexyBa
neka Bo Pemy6nuka Wranuja, ymre Bo 1977 .,
3aMovHal NPOLIECOT Ha BKIYyYyBame HACTaB-
HHLIM 32 MOAAPIIKA BO PEOBHUTE YYHIIHMIITA BO
Wranuja, u e u3niacaHa MHKIIy3Hja 3a CUTE JIHLa
co moceOHH moTpebu Ha Bo3pacT of 6 mo 14
TOJVHH, CO TIOCIIEI0BATEITHO 3aTBOPAR-E Ha CHTE
NMoce0HH YYMIIMIITA, OCBEH HEKOJIKY 3a Jiela co
CEH30PHHU OIITeTyBama (BUI U CIyX), HO U THE
ce COOYyBaaT coO OCHIyBame Ha OpojoT Ha yde-
Huny. CHUTe OCTaHaTH JpXKaBH, M MOKpaj Opoj-
HHUTEe MHOBAIMHY, C¢ yLITe UMaaT ABOEH 00pa3o-
BeH cHcTeM. Bo HUB, yueHHLUTE CO Iompeye-
HOCTH, OIHOCHO OIUTETEeH BUA, ce oOpa3yBaar
BO PEIOBHH HMJIM BO MOCEOHH YUMIIHIITA.

Bo Pemy6nuka Cnosenuja, ymre ox 2008
TrOOVHA € OPraHM3MPaHO H3HAJMyBame IOCIO-
JKEHH TeXHHYKM IloMarajga 3a YYeHHIH KOH
Ce CIeNH Ja NOCeTyBaaT PEeJOBHH YYWIHUILTA.
Bo oxpyror bpuko Bo buX, kako pe3ynrar Ha
HarlopyuTe Ha 3ApYy>KeHHeTo ,,bpuko* Ha moneTto
Ha WHKIy3WjaTa HeMa ToceOHM 4YacoBU H
nocebnn yuymnumra. Bo Pemy6nuka Cesepna
Makxkenonuja e pazBueHa Hamumonanna crpare-
rdja 3a pa3Boj Ha OOpa30BaHMETO, INTO IpET-
CTaByBa HajaalieKycexeH obun nma ce momodpu
00pa30BHHOT CHCTEM 3a CHTE YYEHMIH, a BO
Ilpua Topa e pa3Buena Crpareruja 3a HMHKIY-
3uBHO oOpa3oBanue. l{pHa I'opa nmokaxysa Ten-
JIEHIIdja Ha OTPOMEH HalpeNoK Ha I0JeTO Ha

the preparation of work programs and preparing
Individual Education Plan (20).

Discussion

Regarding the education of children with
disabilities, i.e. students with visual impair-
ments, it is noted that in Italy, Slovenia, Bulgaria
and Montenegro, it is regulated by a special law
on education of children with disabilities, while
in Croatia, Macedonia, Serbia, and BIH, the
education of children with disabilities, i.e. chil-
dren with visual impairments, is an integral part
of the Law on Primary Education.

Regarding the aspects of the development
of inclusive education of children with special
educational needs, it is noticeable that in the
Republic of Italy, as early as 1977, the process
of inclusion of teachers for support in regular
schools in Italy started, and voting for all persons
with special needs at the age of 6 to 14, with the
subsequent closure of all special schools, except
for a few for children with sensory impairments
(vision and hearing), but they also face the drop
out of the number of students. All other coun-
tries, despite numerous innovations, still have
a dual education system. In them, students with
disabilities, that is, visual impairments, are edu-
cated in regular, or in special schools.

In the Republic of Slovenia, since 2008,
renting more complex technical devices for stu-
dents who are blind to regular schools is orga-
nized. In the Brcko District of BIH, as a result of
the efforts of the Brcko association in the field
of inclusion, there are no special classes and
special schools. In the Republic of Macedonia,
the National Strategy for the Development of
Education has been developed, which is the
most far-reaching attempt to improve the educa-
tion system for all students in Montenegro, an
Inclusive Education Strategy has been devel-
oped. Montenegro shows a tendency of enor-
mous progress in the field of inclusive educa-
tion through the creation of networks to sup-
port inclusive education in regular secondary
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HMHKJIY3UBHOTO 00pa3oBaHKe NpeKy GopMHUpame
MpEXH 3a MOIJPLIKA HAa MHKIY3MBHOTO OOpa-
30BaHME BO PENOBHUTE CPEOHH YUYWIIUINTA, H
COBETH 32 WHKJIY3MBHO 00pa30BaHME Ha HAIHO-
HAJIHO M Ha PETHOHAIHO HUBO 32 POMOBHPAHE
M TIOAAPIIKA Ha MHKITY3UBHOTO 00pa30oBaHUeE.

3akny4ok

Bp3 ocHOBa Ha NPETXONHO H3HECEHHTE
IOJIaTOLM, MOXKE Jia C€ JOHece 3aKIydoK AeKa
BO pa3MYHHUTE 3€MjU BKIIyY€HH BO HCTpaxy-
BamkETO ITIOCTOjaT Pa3IMYHU 3aKOHCKU pPaMKH
Y TPaKTUKHU TI0 OJHOC Ha CHTE Mpallamkba KOH
Oea mpeaMeT Ha HMCTPaXKyBame, U TeHEpaiHo,
BO OIHOC Ha HWHKIIy3UBHOTO OOpa3oBaHHE Ha
JleraTa co omTeTeH BH. VcTo Taka, 3eMjHTe
wieHku Ha EVY, xon 6ea BKIIy4eHU BO HCTpaxy-
BamkeTO, IMaaT CIMYHOCTH BO OOHOC HA MHKILY-
3WBHHTE NMPAKTHKH. 3€MjUTE KOU HE C€ YJICHKH
Ha EY, nokaxkyBaaT CIIMYHOCTU BO MHOTY aclie-
KT Ha MHKIIy3Wjata MeryceOHO, U BIIOXyBaaT
Haropu Ja OuaT BO YEKOP CO EBPOIICKUTE TPEH-
JIOBM Ha I0JIETO Ha MHKIIy3UBHOTO 00pa30BaHHUE.
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