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Abstract 

Introduction: This paper analyzes teachers, 
parents and students' attitudes to HLA students 
in general educational environment. 
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Il;eJiu: IlpHMapHH u:eJrn ce JJ,a ce pa3BHe H 
JJ,a ce HMITJieMeHTHpa M0)],eJI Ha HHKJIY3HBH0 o6-
pa30BaHHe, JJ,a ce C03JJ,aJJ,e YJJ,06Ha ITCHX0JI0lllKa 
0K0JIHHa, JJ,a ce )],H3ajHHpaaT CHCTeMH Ha IT0)],­
JJ,plllKa, Kope~Hja, KOMITeH3aQHja H pexa6HJIH­
TaQHja, JJ,a ce 0CHrypH ITCHXOJI0lllK0 3JJ,paBje Kaj 
CHTe )"IeCHHQH BO o6pa30BHHOT npou:ec. Hern 
TaKa, 0Ba HCTpa)l(YBaH>e HMa u:en JJ,a fH CIT0JJ,eJIH 
roJieMHTe npeJJ,H3BHQH BO HHKJIY3Hjarn H cooqy­
BaH>e co HOBHTe nepcneKTHBH BO HHKJIY3Hjarn. 

MeTO)J.H: IIpalllaJIHHU:H, TeCT0BH H HHTep­
B jya 6ea K0pHCTeHH KaK0 HCTpa)l(yBaqKH anaT­
KH, KBaHTHTaTHBHH H KBaJIHTaTHBHH aHaJIH3H 
Ha aHKeTHTe H ITCHX0JI0lllK0 (aHOHHMHO) MOHH­
TOpHpaH>e Ha pe3ynrnTHTe ce ynoTpe6yBaa KaKo 
0CH0BHH HCTpa)KyBaqKH MeT0)],H. IlpHMepoKOT e 
IT0JJ,eJieH Ha )],Be rpynH. IlpBaTa rpyna ce C0CT0H 
OJ], 50 yqeHHU:H 0JJ, lfHCTHTYTOT TaraHpor; JJ,pyra­
Ta rpyna ce C0CTOH OJ], 45 )"IeHHQH (Ha B03pacT 
OJ], 19 )],0 22 fO)],HHH). Pa3JIHqeH npalllaJIHHK HM 
6ellle IT0HyJJ,eH Ha HaCTaBHHQHTe, p0JJ,HTeJIHTe, 
TyTopHTe H nepcoHanOT 3a noMplllKa. 

PeJyJITaTu: Bo 0)],HOC Ha CTaB0BHTe Ha Ha­
CTaBHHQHTe 3a HHKJIY3Hjarn, ce IT0Ka)Ka JJ,eKa 
noroneMH0T 6poj HaCTaBHHQH (62%) rn pa36H­
paaT H)],eHTe 3a HHKJIY3HBH0 o6pa3oBaHHe, 65% 
OJ], HCITHTaHHQHTe BepyBaaT JJ,eKa e He0ITX0)],H0, 
nepcoHaJI0T 3a ITOMPlllKa ( 100%) HMa IT03HTH­
BeH CTaB KOH HHKJIY3Hjarn, 18% BepyBaaT JJ,eKa 
e BO pe,11, yqeHHQHTe co O3C JJ,a )"IaT BO peJJ,0BHH 
OMeJieHHja. 

3a1rnyqoK: IlpeJJ,H3BHKOT 3a HHKJIY3HBH0 
o6pa30BaHHe e KOMITJieKCeH, JJ,e6aTeH, HO co­
QHj aJieH, 6HJJ,ejKH HMa BJIHjaHHe Bp3 HHTepe­
CHTe Ha 0IIllITeCTB0T0. Co u:en JJ,a ce 0TnoqHaT 
nporpaMHTe 3a HHKJIY3HBHO o6pa30BaHHe BO 
o6pa30BHHTe HHCTHTYU:H:H, He0ITX0)],H0 e JJ,a ce 
pa3BHe MeTOJJ,OJIOrHja 3a HHKJIY3Hja, Ha HaCTaB­
HHQHTe H Ha nepcoHaJI0T 3a IT0MPlllKa JJ,a HM 
ce 06e36eJJ,H onpeJJ,eJieH ceT Ha cneu:mpaqHH 
BelllTHHH, JJ,a ce o6e36eJJ,H npHCTaIT )],O 0MeJie­
HHjarn, HO HCT0 TaKa e He0ITXO)],H0 JJ,a ce pa3BHe 
CBeCH0CTa H CTaB0BHTe KOH KOHQeITTHTe Ha M0-
JJ,eJI0T 3a HHKJIY3HBH0 o6pa30BaHHe. 3HaqajHO e 
)"IHJIHlllHaTa 0K0JIHHa JJ,a 6HJJ,e npHjaTeJICKa KOH 
yqeHHQHTe co O3C. 

KJIY'IHH 300p0B11: UHKJ/Y3U6HO o6pa306a­

HUe, iiCUXOJ/OU/KU ygo6Ha Y'-IUJ/UU/Ha cpeguHa, 

y'-leHui1u co O2pam1'-leHu 3gpa6clTi6em1 ciioco6-

Hociuu, clTia6O6U KOH UHKJ/Y3U}aiua 
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Objectives: Primary objectives are to devel­
op and implement an inclusive education model, 

to create psychologically comfortable environ­

ment, to design systems of supp011, correction, 

compensation and rehabilitation, to ensure psy­
chological health of all patticipants of education­

al process. Also, this research is aimed at sharing 

major challenges of inclusion and at facing new 

perspectives of inclusion. 

Methods: Qquestionnaires, tests and inter­
views are used as research tools, quantitative and 

qualitative analysis of surveys and psychologi­

cal (anonymous) monitoring results are used as 
basic research methods. The sample is divided 

into two groups. The first group consists of 50 

students of Taganrog Institute; another group 

consists of 45 students (aged 19-22). A different 
questionnaire is offered to teachers, parents, tu­

tors and support stuff. 
Results: Regarding teachers' attitude to in­

clusion, it is shown that majority of teachers 

(62%) understand inclusive education ideas, 
65% of respondents believe it is necessary, sup­

port stuff (100%) have positive attitude towards 
inclusion, 18% believe it's comfortable for HLA 

students to study in mainstream classroom. 
Conclusion: Inclusive education challenge 

is complex, debatable, but social, since it affects 

society's interests. In order to launch inclusive 
education programs at educational institutions it 

is necessary to develop an inclusion methodol­
ogy, to provide teachers and suppot1 stuff with 

special skills, to provide access to classes, it is 
also necessary to develop awareness and atti­

tudes towards concepts of inclusive education 

model. It is important for the environment to be­

come HLA friendly. 
Keywords: inclusive education, psycho­

logically comfortable education environment, 

students with health limited abilities, attitudes 

towards inclusion 
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Boaeg 
Mo,11,epHHOT CBeT ce C00'-lyBa co pa,11,HKaJIHH 

npoMeHH BO npHCTaTI0T KOH o6pa30BaHHeTO 
H 0TillITeCTB0T0 H KYJITypHaTa TIOJIHTHKa B00-
TillITO. OBa e rropa,11,H CTaB0BHTe Ha 0IIllITeCT­
B0TO 3a pa3BOj Ha HH)],HBH,11,yaJIHHTe KBaJIHTeTH 
Kaj JIH'-IH0CTa H HHTeJieKTyaJIHaTa eBOJIYQHja. 
,[I;BaeceT H npBH0T BeK ce KapaKTepH3Hpa co 
ccpaKalheTO ,11,eKa caMo caMopeaJIH3aQHjarn Ha 
JIH'-IH0CTa e rnaBHa QeJI BO ceKoj 0IIlllTeCTBeH 
pa3BOj. OBHe npoMeHH BO jaBHaTa CBeCT B0,11,aT 
,11,0 nojaBa Ha HOBa rrapa,11,HrMa BO o6pa3oBa­
HHeTO, Koja e 3aCH0BaHa Ha npHCTaTIHTe H K0H­
QeIITHTe pa3BHeHH BO M0,11,epHHTe o6pa30BHH 
npaKTHKH. Toa ro BK1IY1.JYBa oco6eHO K0HQeIIT0T 
Ha ,,HHKJIY3HBHO o6pa3oBaHHe" (1 ). 

YHECKO ja HMa ,11,a,11,eHo YHHBep3aJIHarn 
,11,eq>HHHQHja 3a HHKJIY3HBH0 o6pa30BaHHe KaKO 
XOJIHCTH'-IKH q>eHOMeH llIT0 yKa)KyBa Ha e,11,Ha­
KOB npHCTan ,11,0 KBaJIHTeTH0 o6pa30BaHHe 3a 
CHTe ,11,eQa 6e3 HCKJIY'-I0K (2). Taa e 3aCH0BaHa 
Ha XYMaHH3aM, pa3BOj Ha HHTeJieKTyaJIHHTe H 
KpeaTHBHHTe cnoco6HOCTH, 6aJiaHC Ha HHTe­
JieKTyaJIHHTe, eTHH'-IKHTe, eM0QH0HaJIHHTe H 
IICHX0JI0llIKHTe ,11,eJI0BH 0,11, JIH'-IH0CTa. 

Bo rrpoQeCOT Ha HCT0pHCKH pa3BOj, o6pa-
30BHH0T CHCTeM 3a ,11,eQa co orpaHH'-leHH 3,11,paB­
CTBeHH crroco6HOCTH (O3C) rrpeMHHa 0,11, H30-
JiaQaja BO HHKJIY3Hja. l1HKJIY3HBHOTO o6pa3o­
BaHHe BO Pyettja e BO cpa3a Ha eBoJiyQttja H ce 
coo'-lyBa co MHory npe,11,H3BHI.\H. 3a,11,a'-laTa 3a ,11,a 
ce B0CII0CTaBH HHKJIY3HBeH o6pa30BeH CHCTeM 
6apa pellleHHe Ha BJia,11,HH0 HHB0. Toa e HHKJIY-
3Hja Koja HM 06e36e,11,yBa e,11,HaKBo o6pa3oBaHHe 
Ha Y1.JeHHQHTe co O3C, pa3BOj Ha BellITHHHTe 
KOH ce He0IIX0,11,HH 3a MaKCHMaJIHa a,11,arrTaQHJa H 
ycneurna HHTerpaQHja BO 0TillITeCTB0T0. 

r11aBHHOT ycJI0B 3a M0,11,epH0 o6pa30BaHHe 
e Toa ,11,eKa Tpe6a ,11,a 611,11,e optteHTHpaHo KOH 
JIH'-IH0CTa H ,11,a QeJIH KOH JIH'-leH pa3BOj. Co OBOj 
npHCTan CHTe cpopMH, M0,11,eJIH, TeXH0JI0rHH Ha 
o6pa3oBaHHe Mopa ,11,a ce 3eMaT npe,11,BH,11, Bo K0H­
TeKCT0T Ha rnaBHHTe 3a,11,a'-IH Ha o6pa30BaHHeTO, 
lllT0 3Ha'-IH 06e36e,11,yBalhe HajrrOBOJIHH ycJI0BH 
3a C0IICTBeH pa3BOj H a,11,anTaQHja Ha 0IIlllTeCT­
BeHaTa 0K0JIHHa. KaKO pe3yJITaT Ha Toa, o6pa-
30BaHHeT0 ce cpoKycHpa Ha noMaraae Ha JIH'l­
HH0T pa3BOj H 36oraTyBalbe Ha JIH'-IH0CTa, KaK0 
H ,11,eq>HHHpalhe Ha COQHjaJIHaTa y11ora Ha JIH'-1-
H0CTa BO Ha,11,B0pelllHH0T CBeT. 
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Introduction 

The modem world is experiencing a radical 
change in approaches to education and to social 

and cultural politics in general. This is due to 

the attitudes of the society to development of an 

individual's personal qualities and intellectual 

evolution. The 21st century is characterized by 
the understanding that only personality's self-ac­

tualization is the main goal of any social devel­

opment. These changes in the public conscious­
ness led to the emergence of a new paradigm of 

education, which is based on the approaches and 

concepts developed by modern educational prac­
tices. These include, in paiticular, the concept of 

"inclusive education" ( 1 ). 

UNESCO has given the most universal defi­

nition of inclusive education as a holistic phe­
nomenon that implies equal access to quality ed­

ucation for all children without exception (2). It 
is based on humanism, intellectual and creative 

ability development, balance of intellectual, eth­
nic, emotional and physiological fractions of 

personality. 
In the process of historical development, 

the educational system for children with health 

limited abilities (HLA) has gone from isolation 
to inclusion. Inclusive education in Russia is at 

the stage of evolution, facing a lot of challenges, 
therefore the task of establishing an inclusive ed­

ucation system requires solution at the govern­
mental level. It is inclusion that provides HLA 

students with equal education, with development 
of skills necessary for maximum adaptation and 

successful integration into society. 

The main requirement for modem education 
is that it should become person oriented and be 

aimed at personal development. With this ap­
proach any fonns, methods, technologies of edu­

cation must be considered in the context of main 

tasks of education - ensuring the most favorable 
conditions for self-development and adaptation 

to social environment. As a result, education has 
become focused on helping a person develop 

9 



,[(11ceMHHaQHjaTa Ha HHKJIY3HjaTa BO 
PycKaTa <De)].epaQHja He e caMo peqmeKcHja Ha 
MO,ll.epHHTe TpeH)].OBH BO CBeTOT, TYKY ja npeT­
CTaBYBa HMnneMeHTaQHjaTa Ha npaBOTO Ha 
nHQaTa co nonpeqeHOCT 3a e)].HaKBo 06pa30-
BaH11e 3ae)].HO co H noKpaj HHBHHTe BpCHHQH 
BO pe)].OBHHTe o6pa30BHH HHCTHTYQHH, BO 
cornacHOCT co 3aKOHO)].aBCTBOTO BO PycKaTa 
<De)].epaQHja. ,,11HKJIY3HBHOTO o6pa30Bam1e 
MO)l(e )].a ce )].e<pHHHpa KaKO HHKJIY3Hja Ha CHTe 
)].eQa 11 Mna)].H nHQa 6e3 orne)]. Ha HHBHHTe 
HH)].HBH)].yanHH pa3nHKH, BKJIY9HTenHO HHBHaTa 
paca, eTHH9Ka npttna)].HOCT, nonpeqeHOCT, non, 
ceKcyanHa optteHTaQHja, ja3HK HnH COQHOeKO­
HOMCKH CTaTyc" (3). 

llHKJiy3HBHaTa npaKca BKJiyqYBa no)].o6py­
BaH,e Ha KBanHTeTOT Ha )l(HBOT Ha O)].pe)].eHH 
yqeHHQH 6e3 )].a ce Hapyurn KBanHTeToT Ha 
)l(HBOT Ha ,ll.pyrnTe yqecHHQH BO o6pa30BHHOT 
npoQeC H CO3)].aBaH,e HeOTIXO)].HH ycnOBH 3a 
ycneurna COQHjanHa a)].anTaQttja 11 o6pa3oBa­
HHe 3a CHTe yqeHHQH 6e3 HCKJIY9OQH, 6e3 orne)]. 
Ha HHBHHTe HH)].HBH)].yanHH TICHXHqKH HnH 
<pmHqKH nonpeqeHOCTH, o6pa30BHH )].OCTHrny­
BaH,a, ja3HK, KynTypa, penHrHja HTH. 

rnaBHHTe QenH Ha o6pa30BHHTe HHCTHTY­
QHH BO HMnneMeHTHpaH,eTO Ha HHKJIY3HBHHTe 
npaKTHKH ce: 

• pa3BOj H HMnneMeHTaQHja Ha MO)].en Ha 
HHKJIY3HBHO o6pa30BaHtte; 

• CO3)].aBaH,e TICHXOnOlllKH y)].o6Ha HHKJIY-
3HBHa o6pa30BHa OKOnHHa; 

• )].H3ajHHpaH,e CHCTeMH Ha MeTO)].Onornja, 
HOpMaTHBHa H HH<pOpMaTHBHa IlOMPlllKa 
BO npoQeCOT Ha yqeH,e, KOpeKQHja, KOM­
neH3aQHja 11 pexa611n11TaQ11ja; 

• pa3BOj Ha pa3nHqHH cpopMH Ha anTepHa­
THBHO o6pa30BaHHe, ceoncpaTHa TIOMplll­
Ka 3a CHTe yqeHHQH; 

• )].a ce oc11rypa TICHXOnOlllKOTO 3)].paBje 3a 
CHTe yqecHHQH BO o6pa30BHHOT npoQeC. 

ITptt<paKaH,eTO Ha yqeHHQHTe co TelllKOTHH 
BO KOHBeHQHOHanmne O)].)].eneHHja, KaKO )].en 
O)]. npHCTaTIOT 3a o6pa30BHa HHKJIY3Hja, e npe­
nopaKa O)]. KoMHTeTOT Ha EY 3a )].eQa H Mna)].H 
nttQa 3a 3eMjHTe qneHKH (4). 

rnaBHHTe CTPYKTypanHH eneMeHTH BO MO­
)].enoT Ha HHKJIY3HBHO o6pa30BaHHe BO KOHBeH­
QHOHanHHTe o6pa30BHH HHCTHTYQHH BKJiyqyBa: 

JO 
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and enrich personality and define a person's so­

cial role within the outside world. 

Dissemination of the inclusion in the Rus­

sian Federation is not only a reflection of mod­
em trends in the world but it represents the im­

plementation of impaired students' rights to get 

equal education along with and alongside of their 

peers in mainstream educational institutions in 
accordance with the legislation of the Russian 

Federation. "Inclusive education can be defined 

as the inclusion of all children and young people 

regardless of any individual differences, includ­
ing race, ethnicity, disability, gender, sexual ori­

entation, language, or socioeconomic status" (3). 

Inclusive practice involves improving a par­
ticular student's quality of life without impairing 

the quality of lives of other education process 
participants, and creating the necessary condi­

tions for social adaptation success and education 
for all students without exception, regardless of 

their individual mental or physical disabilities, 
educational attainment, language, culture, reli­

gion, etc. 
The leading objectives of an educational in­

stitution in implementing inclusive practices are: 

• to develop and implement an inclusive ed­
ucation model, 

• to create psychologically comfo11able in­
clusive educational environment, 

• to design systems of methodological, nor­
mative and informational suppo11 of the 
learning process, correction, compensation 
and rehabilitation, 

• to develop various fonns of alternative 
education, comprehensive support for all 
students, 

• to ensure psychological health of all par­
ticipants of the education process. 

Acceptance of students with disability m 

mainstream classes as a part of an educational 

inclusion approach has been recommended by 
the Committee of the European Union for chil­

dren and young people of member states (4). 

JOURNAL OF SPEC/Al EDUCATION AND REHA Bil/TAT/ON 2019; 20(1- 2) :7-32 
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• 4)HJI030qrnja 3a HHKJIY3Hja; 
• npaBHH AOK)'MeHTH H AOrOBOpH noMefy 

o6pa30BHHTe HHCTHTYU.HH H pOAHTeJIHTe, 
BKJiyqyaajKM rH CHTe HeOTTXOAHH ycJIOBH 
3a o6pa3oBaHHe 3a yqeHHU.HTe co nonpe­
qeHocT, BKJIYtfYBajKH rn H 6apaa.ara 3a 
ceMejcrnoTo; 

• AOCTaITHOCT Ha 3HaqaeH MeTOAOJIOIIIKH 
pa3BOj H npenopaKH 3aCHOBaHH Ha npHc­
TanoT cnoco6HOCTH-aKTHBHOCTH 3a yqe­
HHU.HTe co pa3JIHlfHH HHBOa Ha nonpeqe­
HOCT; 

• AOCTaTTHOCT Ha aAaTTTHpaHH o6pa30BHH 
nporpaMH 3a pa3JIHlfHH KaTeropHH Ha yqe­
HHU.H co nonpe'IeHOCT; 

• AHAaKTH'IKH MaTepHjaJIH H MeTOAH 3a npe­
AaBaa.e; 

• npocpecHOHaJieH pa3BOj Ha HaCTaBHH-ll.HTe 
BO HHKJIY3HBHOTO o6pa30BaHHe, cneu,11ja­
JIHCTH OA HHTerp11paHH MeAHI.l,HHCKO-CO­
U.HjaJIHH H TTCHXOJIOIIIKO-neAarornKH ycny­
rH 3a noMprnKa; 

• opraHH3aU.Hja Ha ecpeKTHBHH aKTHBHOCTH 
3a nepcoHaJIOT 3a IlOMPIIIKa BO paMKHTe 
Ha eAHa o6pa30BHa HHCTHTYU.Hja; 

• apxHTeKTOHCKa TpaHccpopMau.11ja, BKJI)"IH­
TeJIHO H OKOJIHHa 6e3 6apHepH; 

• COOABeTHO (pHHaHCHpaH>e; 
• AOBOJieH 6poj TYTOPH 3a HHKJIY3HBHO o6-

pa3oBaHHe 3a npHAPY)K6a H noMpIIIKa Ha 
yqeHHI.l,HTe co nonpe'IeHOCT, TTOMPIIIKa OA 
TyTop (5). 

TyTopHTe ce JIHI.J,a KOH ce cpoKycHpaHH Ha 
CO3AaBaH>e H HMTTJieMeHTaU.Hja Ha JIHlfHH eAyKa­
THBHH CTpaTerHH KOH rH 3eMaaT npeABHA JIH'I­
HHTe noTeHU.HjaJIH Ha eAHa JIHlfHOCT, o6pa30B­
HaTa H COU.HjaJIHaTa HHcppacTpyKTypa H u,eJIHTe 
Ha rnaBHHTe aKTHBHOCTH ( 6). 

3a BpeMe Ha nocJieAHaTa AeKaAa 6ea Hanpa­
BeHH HeKOJIKY HanopH BO OMeJIHH eBponcKH 
3eMjH, KaKo IIITO ce BocHa H Xepu,eroBHHa 
(7), XpBaTcKa (8), rpu,11ja (9), Typu.11ja (10) 11 
IlopTyran11ja (11 ), 3a 06e36eAyBaH>e HHKJIY3Hja 
BO o6pa3oBaHHeTO. Bo lllnaHHja, yqeHHU.HTe co 
noce6HH n0Tpe611 ce o6pa3yBaaT BO peAOBHH 
yqHJIHIIITa Kora e TOa MO)KHO, BO cornaCHOCT co 
npHHU.HilHTe 3a HOpMaJimau.11ja H cerMeHTaJIH-
3aM, BO )"IHJIHIIITaTa KOHIIITO ce Haj6JIHCKY AO 
HHBHOTO MeCTO Ha )KHBeea.e (12). 

3Ha'IajHOCTa Ha TeMaTa 3a HHKJIY3Hja e 
npHKa)KaHa npeKy CTaTHCTHlfKH TTOAaTOU.H. 
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The main structural elements of the inclu­

sive education model in a mainstream education 

institution include: 

• philosophy of inclusion, 
• legal documents and agreements between 

the educational institution and parents, 
including all the necessary conditions for 
education of a student with disabilities, in­
cluding the requirements for the family, 

• availability of relevant methodological de­
velopments and recommendations based 
on the competence-activity approach for 
students with different levels of disabili­
ties; 

• availability of adapted educational pro­
grams for different categories of students 
with disabilities, 

• didactic materials and methods of teach­
ing, 

• professional development of teachers of 
inclusive education, specialists of the in­
tegrated medical-social and psychologi­
cal-pedagogical support service, 

• organization of effective activity of sup­
port stuff of an education institution, 

• architectural transformations, including 
barrier-free environment, 

• adequate funding, 
• sufficient number of inclusive education 

tutors to accompany and support students 
with disabilities, tutor support (5). 

Tutors are people focused on the construc­
tion and implementation of a personal educa­

tional strategy that takes into account the per­
sonal potential of a person, educational and 

social infrastructure and the objectives of the 
main activity (6). 

During the last decade eff01is have been 

made in several European countries, such as 
Bosnia and Herzegovina (7), Croatia (8), Greece 
(9), Turkey (10), and Potiugal (11), to facilitate 

inclusion in education. In Spain, students with 

special needs are educated in regular schools 
whenever possible, in accordance with the prin­

ciples of normalization and sectionalism, at the 
school closest to where they live (12). 
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CornacHo co MHHHCTepcrnorn 3a o6pa3oBaHHe 
11 HayKa Ha PycKaTa <l>e,!1,epau,11ja, 450 m1ja,ll,H 
,l),eu,a co TellIKOTHH )"IaT 3a pyCKHTe )"IHJIHlllTa, 
OA KOH caMO 15 HJija,ZJ:H ro npO.ZJ:OmI<yBaaT HHB­
HOTO o6pa3oBaHHe Ha YHHBep3HTeT. CornacHo 
co MHHHCTepCTBOTO 3a 3.ZJ:paBCTBO H COU,Hja­
JieH pa3Boj Ha PycKaTa <l>e,ZJ:epau,11ja, noBeKe OA 
IlOJIOBHHa OA CHTe )"IeHHI..l,H co nonpeqeHOCT 
(55 .98%) ce co HHTeJieKTyaJIHa nonpeqettocT 
HJIH nonpeqeHOCT 3a )"IeH,eTO, 30.07% co ttapy­
lllYBaH,e 3a O,ZJ:HecyBalbeTO/JI~HOCTa, 10.94% 
co orpaH11qeHOCT Ha ~H3~KHTe aKTHBHOCTH, 
3.63% co IlOBeKe nonpeqeHOCTH, 6.71% co 
ttapylllyBaH,e Ha cJiyxoT, 2.89% co Hapyllly­
BaH,e Ha BHAOT 11 1 .1 7% co APYrH 3.ZJ:paBcrneHM 
npo6JieMH (13). CeKoj e,ZJ:HHaeceTTH )IrnTeJI 
3a PycKaTa <l>e,ZJ:epau,11ja HMa HeKoja ~opMa Ha 
nonpeqeHOCT. Toa ce 13 MHJIHOHH Jiyfe co pa3-
JIHqHH ~H3~KH, ncmmqKH HJIH HHTeJieKTyaJIHH 
nonpeqeHOCTH Ha pa3JI~eH CTeneH: BpO.ZJ:eHH 
HJIH CTeKHaTH HapyrnyBaH,a Ha MYCKYJIHO-CKe­
JieTHHOT CHCTeM, B11.ZJ:OT, CJiyxOT, MeHTaJIHaTa 
cocrnj6a, HapylllyBaH,e 3a O.ZJ:HecyBaH,eTO 11 
Apyrn 3.ZJ:paBcTBeHH npo6JieMH. lloBeKeTO OA 
HHB HMaaT Il0Tpe6a O.ZJ: cneu,11jaJIHO a,ZJ:anTHpaHH 
ycJIOBH 3a )KHBeeH,e 11 )"IeH,e H qecTo HMaaT 
Il0Tpe6a OA IlOMOlll OA ApyrH JIHU,a. 3aTOa, YJIO­
raTa Ha TyTopHTe 3a HHKJIY3HBHOTO o6pa3oBa­
HHe e TOJIKY 3HaqajHa. 

Mewogu 
llpe.ZJ:MeTOT Ha oBa HCTpa)l<yBaH>e e ,ZJ:a ce 

OTKpHjaT CTaBOBHTe Ha HaCTaBHHI..l,HTe, pO.ZJ:H­
TeJIHTe, ApyrHTe yqeHHU,H H nepcoHaJIOT 3a 
IlOMPlllKa 3a HHKJIY3Hjarn KaKO ~eHOMeH H 
YqeHHU.HTe co O3C 3a pe.ZJ:OBHHTe )"IHJIHHU,H. 

AJiaTKH Ha HCTpa)KYBaH,eTo ce npalllaJI­
HHU.H, TeCTOBH 11 HHTepBjya co O3C po.ZJ:HTeJIH, 
HaCTaBHHU,H, )"IeHMU,H H nepcoHaJI 3a IlOMPlllKa 
co u,eJI ,ZJ:a ce H,ZJ:eHTH~HKyBaaT npo6JieMHTe 11 
,ZJ:a ce IlOMOrHe 3a C03,ZJ:aBalbeTO IlCHXOJIOlllKH 
YA06Ha o6pa30BHa OKOJIHHa 3a YqeHHU.HTe co 
O3C. lloce6Ho C03.ZJ:a,ZJ:eH npalllaJIHHK 6ellle 
KOpHCTeH KaKO aJiaTKa 3a Ha6n,y.ZJ:yBaH>e. 
AttKeTaTa ce COCTOellle OA pa3JI~HH TeCTOBH 3a 
CHTe )"IeCHHU,H 3a o6pa30BHHOT npou,ec. 

OcHOBHHTe HCTpa)KyBaqKH MeTOAH 
BKJI)"IYBaaT ( 1) aHKeTa Ha )"IeHHU,HTe, (2) 
aHKeTa Ha HaCTaBHHU,HTe, (3) aHKeTa Ha nep­
COHaJIOT 3a IlOMPlllKa H ( 4) KBaHTHTaTHBHa H 

12 
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The relevance of the topic of inclusion is 

shown by statistics. According to the Ministry 

of Education and Science of the Russian 

Federation, 450 thousand children with disabil­

ities study in Russian schools, of which only 15 

thousand continue their education at colleges 

and universities. According to the Minister of 

Health and Social Development of the Russian 

Federation, more than half of all students with 

disability (55.98%) are with an intellectual or a 
learning disability, 36.07% with behavior/per­

sonality disorder, 10.94% with a physical activ­

ity limitation, 3.63% with multiple disability, 
6. 71 % with hearing impairments, 2.89% with 

visual impai1ments, and 1.17% with other health 
conditions (13). Every eleventh resident of the 

Russian Federation has some fonn of disabil­

ity. These are 13 million people with features of 
physical, mental or intellectual impairment of 
various degrees: in-born or acquired disorders 

of the musculoskeletal system, vision, hearing, 
mental state, behavior disorder and other health 

conditions. Most of them need specially adapted 
living and learning conditions and often require 

other people's help. That is why the role of 

tutors in inclusive education is so important. 

Methods 

The subject of our study is to figure out edu­

cational institution teachers, parents, other stu­
dents and support stuff's attitudes to inclusion 

as a phenomenon and HLA students in main­

stream classrooms. 
Research tools are questionnaires, tests and 

interviews with HLA parents, educational insti­

tution teachers, students and support stuff in 
order to identify problems and to help create 
psychologically comfo11able educational envi­

ronment for HLA students. A specially designed 

questionnaire was used as a monitoring tool. 

The survey consists of different tests for all the 
participants of the educational process. 

Basic research methods include (1) stu­

dents survey, (2) teachers survey, (3) support 
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/1EC/!EKTOflOWKA CTPYl/HO-HAYl/HA nP05flEMAT/1KA 

KBamnanrnHa aHamna Ha pe3yJiranne op_ aHKe­
TaTa. l1cTpa)KyBa1:1KMoT MeT0,11. 3a Ha6Jb)'.IIYBaH>e 
6erne HCTO TaKa ynoTpe6eH 3a BpeMe Ha eKcne­
pHMeHTaJIHaTa <pa3a Ha HCTpa)KyBaH>eTO. BHP.OT 
Ha 0Baa HCTpa)l<yBa1:IKa CTy,11.Hja e IICl{X0JI0IIIKO 
( aHOHHMHO) Ha6Jb y,11.yBaH>e. :U:eJITa Ha aHKeTaTa 
e ,11.a ce IIp0J1:laT MHCJieH>aTa Ha J1:leHHU.HTe, 
p0,11.HTeJIHTe, HaCTaBHHU.HTe H nepcoHaJIOT 3a 
IIOMPIIIKa 3a o6pa3oBaHHeTO Ha Y1:1eHHU.HTe co 
O3C BO paMKHTe Ha peP,OBHHTe Y':IHJIHH.ll,H. 

npuMepOK 
AHKeTaTa BKJiy1:1yBa 50 J1:1eHHU.H: 24 M0M-

1:IH.H,a H 26 p_eBoj1:1HH>a Ha B03pacT 0,11. 19 AO 22 
ro,11.HHH. HHe ro II0P,eJIH.BMe npHMepOKOT Ha P,Be 
rpynH. Bo npBaTa rpyna 6ea 50 J1:1eHHU.H op_ 

MHCTHTYTOT TaraHpor co Ha3HB ,,A. qexoB". 
,lwyrara rpyna ce cocrnerne 0,11. 45 J1:1eHHU.H Ha 
B03pacT 0,11. 19 p_o 22 ro,11.HHH, H T0a 24 M0M1:IHH>a 
H 21 p_eBoj1:1e. Pa3JIH1:leH nparnaJIHHK HM 6erne 
IIOHyp_eH Ha HaCTaBHHll,HTe, TYTOpHTe H nepco­
HaJI0T 3a IIOMprnKa BO MHCTHTYTOT. 

Pe3ynwawu 

JJen 1. Ta6ena 1: aHKeiJJa 38 ciJJaaoauiJJe Ha y'leHu4uiJJe 3a 
UHKnY3UBHO o6p830B8HUe U ilpu<jJaKalbe Ha Y'leHUL(UiJJe co 
orpaHU'leHU 3gpaBCiJJBeHU ciJoco6HOCiJJU BO paMKUiJJe Ha 
o6pa3OBHaiJJa OKOflUHa (24 MOM'IU/b8 u 26 geBOj'IU/b8 Ha 

BO3paciJJ og 19 go 22 roguHu) 

:U:eJIOCHO ce 
corJiacysal\1 
Completely 

agree 

Yqett1ru;nTe co HJIH 6e3 6 
nonpeqeaocT MO)l(aT .n.a 
nocnn,iaT no.n.o6pyBaH.e BO 
yqeH.eTO npeK)' IIBKJl)'3KBHOTO 
o6p83oBaHHe 
Students with or without 
disability may achieve 
academic improvement 
through inclusive education 

C1ue y'-lemn.\H (6e3 2 
HCKJl)'qOU.H) Mopa .n.a yqaT BO 
pe)J.OBHa o6pa30BHa OKOJIHHa 
All students (without 
exception) must study 
in a regular educational 
environment 
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stuff survey and ( 4) quantitative and qualitative 

analysis of survey results. Research method of 

monitoring was also used during the experimen­

tal phase of the research. The type of this moni­
toring study is psychological (anonymous) mon­

itoring. The purpose of the survey is the study 

of the opinions of students, parents, teachers and 

suppo1t stuff about education of HLA students 

in the mainstream classroom. 

Sample 

The survey involved 50 students: 24 male 

and 26 female aged 19-22. We divided the sam­

ple in two groups. The first group consists of 50 

students of Taganrog Institute named after A. 

Chekhov. Another group consists of 45 students 
(aged 19-22): 24 male students and 21 female 

students. A different questionnaire was offered 
to teachers, tutors and support stuff of the same 

Institute. 

Results 

Part 1. Table 1: Survey of students' attitude to 
inclusive education and acceptance of students with 

health limited abilities within educational environment 
(24 males and 26 females (aged 19-22)) 

Ce Hece :U:eJIOCHO ue He 
corJiacysal\1 corJiacysal\1 ce corJiacysal\1 3Hal\1 

Agree Disagree Completely Don't 
disagree know 

9 6 0 5 

8 11 3 2 
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IIporpaMHTe 38 HHIOJY3HBHO 9 
o6pa30B8HHe Ha pa3nH1IHH 
yqernu-1H HM o6e36e,eyBaaT 
MO>I<HOCTH 38 3aeMHa 
KOMYHHKaQHja, f!OMOIII )].8 rn 
ccpaTaT yqeHHQHTe H )].8 rH 
rrpH<paTaT HH)].HBH,LzyamIHTe 
Kapa1crepHCTHKH H 
p83nH1IHOCTH. 
Inclusive education programs 
provide different students 
with opportunities of mutual 
cmmnunication, thereby 
helping students to understand 
and accept individual 
characteristics and diversity 

l1HKnY3HBHOTO yqeH,e JByq11 4 
)].06po BO TeopHja, HO He 
cpyHKI.\HOHHpa BO rrpaKTHKaTa. 
Inclusive learning sounds good 
in theory, but does not work in 
practice 

YqeHHI.\HTe co rrorrpeqeHOCT 2 
ce ttaj)].o6po o6paJoBaHH 
BO crreIWjanHH o6pa30BHH 
HHCTHTYI.\HH 
Students with disabilities 
are best trained in special 
educational institutions 

HajMHTepecmue pe3ynrnTM o.n. attKernrn ce 
npeTCTaBeHM BO fpaq>MKOHMTe 1-3 

Compl<.'tely 
di~n.~·ee 

004) 

Di:,a¥I·ee 
230.,& 

f)on'I ~!}OW 

l 9'i•o 

r pac/)UKOH 1: Y4eHuu,uwe co u 6e3 uoupe4eHOCW MO)l(a[i] ga 
uocwurHaw uogo6pyealbe eo y'lelbewo upeKy UHKnY3UeHowo 

06pa3oeaHue 

SPECIAL EDUCATION PROFESSIONAL AND SCIENTIFIC ISSUES 

12 3 0 2 

7 

7 

5 I 9 

7 I 9 

The most interesting survey results are pre­

sented in Figures 1-3. 

Complet""ly agnic 
.-~-- :B~o 

Agree 
,!, 50, (1 

Figure 1. Students with or without disability may achieve 
academic improvement through inclusive education 
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,QEC/IEKTOflOWKA CTPYl/HO-HAYl/HA nP05flEMA TMKA 

L mJ letely 
di I~· 

O@o 

D n't Jrn ,w 
S~ u 

\ ffij 1~ I 1 

Ii \ ~ ' C 

lJ Q 

fpac/)UKOH 2: nporpaMuilie 38 UHKnY3UBHO o6pa3OB8HUe 
UM o6e36egyeaaili Ha p83flU4HU y'leHUl.jU co MO)l(HOCiliU 38 
38eMH8 KOMYHUKa4uja, UOMOW ga ru cc/)ailiaili Y4eHu4ui1ie 
u ga ru ilpuc/)ailiaili uHgueugyanHuilie KapaKiliepuciliuKu u 

p83flU4HOCiliU 

Onn'lku w 
-10 0 

_'.o m1}lteclr 
di- 11~ree 

.t 0 

fpac/)uKOH 3: Y4eHu4uilie co iloilpe4eHocili ce Hajgo6po 
o6pa3OB8HU BO cile4ujanHU o6pa3OBHU UHCiliui1iy4uu 
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Figure 2. Inclusive education programs provide different students 
with opportunities of mutual communication, thereby helping 

students to understand and accept individual characteristics and 
diversity 

Di,'agrc 
17° (I 

(' rnpletetr 

Figure 3. Students with disabilities are best trained in special 
educational institutions 
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,aen 2. Ta6ena 2: AHKeilJa Ja cilJaBoBuilJe Ha y<JeHu4ui1Je KOH 
UHKflYJUBHOilJO o6pa30B8HUe u ilpuc/)akalbeilJo Ha y<JeHUl.{U 
co orpaHU'leHU 3gpaBCilJBeHU ciloco6HOCilJU BO paMKUilJe Ha 

o6pa3OBHai1Ja cpeguHa (24 MOMW/ba u 21 gesoj<Je Ha eoJpacilJ 
og 19 go 22 roguHu) 

:QeJIOCHO ce Ce 

SPECIAL EDUCATION PROFESSIONAL AND SCIENTIFIC ISSUES 

Part 2. Table 2: Survey of students' attitude to inclusive education 
and acceptance of students with health limited abilities within 

educational environment (24 males and 21 females 
(aged 19-22)) 

Hece :QeJIOCHO ue He 
corJiacyBaM corJiacyBaM corJiacyBaM ce cornacyBaM 3Hal\f 
Completely Agree Disagree Completely Don't 

agree disagree know 

1 Ce qyBcTByBaM 2 8 4 0 7 
y.no6uo Kora pa6ornM 
BO TI-IM (rpyna) 

1 I feel comfortable 
when I work in a team 
(group) 

2 Y)KHBaM Kora 2 11 3 1 4 
pa60THMe 33e,D.HO 
33 no.no6pyBali>e Ha 
MOHTe cnoco6HOCTH 

2 I enjoy working 
together to improve 
my competencies 

3 Jae BepyBaM .neKa 4 7 3 0 7 
ceKoj yqeHHK co 
nonpeqeuocT HMa 
npaBo .na .no6J.1e 
o6p330BaHHe BO 
pe,D.OBH3 o6p330BH3 
OKOJIHH3 

3 I believe that every 
student with a 
disability has the right 
to receive education in 
a regular educational 
environment 

4 Jae BepyBaM .neKa 1 5 5 1 9 
ytJeHHU.HTe co 
nonpeqeuocT Tpe6a 
.na yqaT O)].)].enHO BO 
noce6HH o6p330BHH 
HHCTHTYl.\HH 

4 I believe that students 
with disabilities 
should study 
separately in a special 
educational institution 

5 l1HKJIY3HBHOTO 1 7 2 0 11 
o6p33oBaHHe 
e no.no6po 33 
yqeHHl.\HTe co 
nonpeqeHOCT OTKOnKY 
noce6HHTe yqHmrnna 

5 Inclusive education 
is better for students 
with disabilities than 
special schools 
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t/E4'EKTOflOWKA CTPYYHO-HAYYHA flP05flEMAT/1KA 

6 Jae ttMaM I 6 2 I 11 
caMO.ll.OBep6a Kora 
11M IIOMaraM Ha 
yic1eHI1QttTe co 
rrorrpetJeHOCT 

6 I have confidence 
when helping students 
with disabilities 

7 Jae CMeTaM ,ll,eKa 0 4 4 1 12 
y<JemnmTe co 
norrpetJeHOCT pa6ornT 
Ha 11CTl1OT HatJHH KaI<O 
11 ,ll,pyrnTe y<JeHJ1Ql1 BO 
rpyn11 

7 I feel that students 
with disabilities work 
in the same way as 
other students in a 
group 

8 Pa6oTel:beTo I 11 6 2 1 
Bo ytJ11JIH11QaTa 
11n11 .D.OMaurnarn 
pa6orn ce nectt11 3a 
Mette, 11aKo jac He 
,ll,06ttBaM IIOMOUI 
O.ll. coytJeH11Q11Te 

8 Performing work 
in a classroom or 
homework is easy for 
me, although I don't 
get help from my 
classmates 

9 Jae MO)l(aM eqrnxacHo 0 5 9 0 7 
,ll,a rn: 3aBpUiaM 
CHTe aKTHBHOCTH 
BO YlJl1JIIDIQaTa 
H HCTOBpeMeHO 
)J.a HM IIOMOrHaM 
Ha YlJeHHQHTe co 
norrpe'IeHOCT 

9 I can effectively carry 
out any activity in 
the classroom and 
at the same time 
help students with 
disabilities 

10 Jae ttMaM )J.06p11 1 8 3 I 8 
oQeHKtt BO crrope,ll,6a 
co .D.pyrnTe 

10 I get good marks 
compared to others 
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Haj11HTepecm1Te pe3ynrnT11 O)], attKernrn ce 
npeTCTaBeHM Ha rpacpHKOHMTe 4 - 9 

D 0111lk11ow 

3.\0 0 

fparjJuKoH 4: Jae eepyeaM geKa ceKoj y"leHUK co iJoiJpe'leHociii 
uMa iJpaeo ga ce ceiiieKHe co o6pa3oeaHue eo pegoeHa 

o6pa3O8Ha OKOflUHa 

Dl)ll 'I k OO\\' 

.'i ~0 o 

Completely 
lli~, ¥J ~ ~ 

OOo 

fparjJUKOH 5: 11HKnY3UHOWO o6pa3088HUe e iJogo6po 38 
y"leHu4uiiie co iJoiJpe'leHOCiii OWKOflKY iJoce6Huiiie y"lUflUWiiia 

/8 

D u'lknow 
SY10 I 

'ompletd y 
<li~.lf!rce 

s0 o 

fparjJuKOH 6: Jae uMaM caMogoeep6a Kora UM iJoMoraM Ha 
y'leHULjUiiie co iJoiJpe'leHOCW 

SPECIAL EDUCATION PROFESSIONAL AND SCIENTIFIC ISSUES 

The most interesting survey results are pre­

sented in Figures 4-9. 

'om1> lct ely 
l'\~I;: cl 

Figure 4. I believe that eve,y student with a disability has the 
right to receive education in a regular educational environment 

'0111plctely 

Figure 5. Inclusive education is better for students with 
disabilities than special schools 

·ompktdy 

Figure 6. I have confidence when helping students 
with disabilities 
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/jEC/iEKTOflOWKA CTPY'iHO-HAY'iHA nP05flEMATl1KA 

1 

1 

2 
2 

3 
3 

4 
4 

5 

5 

D 11'1 kn w 
3 .\0 (I 

Completely 
d i. .:igree 

() 0 

,par/JUKOH 7: Jae MO>KaM erfJuKaCHO ga ru 3aBpWaM 
aKiiiUBHOCiiiuiiie BO Y'IUflHULjaiiia u uciiioBpeMeHO ga UM 

UOMOrHaM Ha Yl/eHu4uiiie co uoupe'leHOCiii 

,aen 3. Ta6ena 3: npo4eHeiiie ru cnegHuiiie BewiiiuHu Bo 
cornacHociii co ciiieueHoiii Ha iiie>KuHa BO cornacHociii co 

iiiBOeiiio flU'IHO UCKyciiiBO (aKO ro UMaiiie) 

KorHHTHBHH 11 KOM)'HHKaU:HCKH 
Bel.IlTHHH 
Cognitive and communication skills 

Y'feH,e ao y1111J1H11ua 
Education in the classroom 

Cpa6o-ryBaH,e Ha ~oMaIIJHaTa pa6orn 
Doing homework 

TecTOBH 11 11cn11-ryBaH,a 
Tests and examinations 

Tipe1eHT1-1paH,e npoeKT1-1, roaopeH,e Ha 
ceMI-1Hap11, KoH~epeHn;I-1I-1 
Presenting projects, speaking at 
seminars, conferences 
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roJiel\1 
npo6Jiel\1 

Major 
problem 

l 

l 

l 

1 

n1ple1ely 

• gr e 

Figure 7. I can effectively carry out any activity in the classroom 
and at the same time help students with disabilities 

Part 3. Table 3. Assess the following skills according to the level 
of difficulty using your personal experience (if any) 

Ilpo6Jiel\1 MaJI npo6Jiel\1 lie1 
Problem Minor problem npo6Jiel\1 

No problem 

4 8 8 

l 6 13 

2 10 9 

4 11 5 

4 8 4 
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J\li1 1<01 pr hkm ~•prnhkm 

l . n 

I o - - -'og11 itin• n11d 
1) 11un1101 :ilH II skil ls 

du nho11 in lhe­
l:1ss1'l)l1111 

Doing home-work Tests ,u1d Pr c' e11tiug 

fparjJuKoH 8: npoL(eHKa Ha iJpo6neMuiiie eo cornacHocw co 
flU'IHOWO UCKycweo 

AHanu3a Ha pe3yniiiaiiiuiiie 

AHaJ1H3HpajKH rn pe3yJ1TaTHTe Ha TpHTe 
)],eJJa OJ], eKcnepHMeHTaJJHaTa npaKca, noKa)I(y­
BaaT )],eKa noroJJeMHOT )],eJ1 0)], yqeHHI.l,HTe KOH 
ce BKJJyqeHH BO )],BeTe aHKeTH ce CBeCHH 3a 
npe)].H3BHI.l,HTe KOH rH HOCH HHKJJY3HBHOTO 
o6pa3oBaHHe. KaKo H )].a e, noBeKeTo OJ], HHB 
I.J,eJJocHo ce corJJaCYBaaT HJJH ce corJJacyBaaT 
)],eKa yqeHHQHTe co 03C Tpe6a )].a ce o6pa3y­
BaaT BO pe)].OBHOTO o6pa30BaHHe. IIoJJOBHHa 
O)]. HcnHTaHHQHTe ce cornacYBaaT )],eKa HHKJJY-
3Hjarn e no)].o6pa 3a yqeHHQHTe co 03C OTKOJJKY 
H30J1aI.J,HjaTa H ce IlO)],roTBeHH )],a IlOMOrHaT co 
3a)].aqHTe. llaKo He MHory OJ], HHB BepYBaaT )],eKa 
MO)I(aT )],a yqaT eq>HKaCHO H HCTOBpeMeHO )],a HM 
IlOMOrHaT Ha yqemu..J,HTe co 03C BO HHBHaTa 
)"'IHJ1HHI.J,a, 3aToa IlOCTOH 6apaH>e 3a BOJ10HTepH 
H TYTOpH co noce6HH BellITHHH KOH ce IlO)],roT­
BeHH )],a HM IlOMOrHaT Ha yqeHHI.l,HTe co 03C co 
npe)].H3BHI.l,HTe KOH rH HOCaT pe)].OBHMTe npo­
rpaMH 3a HaCTaBa. lloMefy npe)],H3BHI.l,HTe co 
KOH MO)I(aT )],a ce cooqaT yqeHHI.l,HTe co 03C 3a 
BpeMe Ha HHKJ1Y3HBHOTO o6pa30BaHHe, CJ1e)],­
HHTe 6ea HMeHyBaHH: COBJ1a)].yBaH>e Ha MaTe­
pHJaJJOT BO paMKHTe Ha pe)],OBHHTe )"'IHJ1HHI.J,H, 
npaKTHqHa anJJHKaI.J,Hja Ha TeOpHjarn, 0)].6H­
BaH>e OJ], THMOT, TeXH~Ka onpeMa Ha YHHBep-
3HTeTHTe, KOMYHHKaI.J,HCKH npo6J1eMH, HHCKa 
caMO)],OBep6a, He)],OCTHr Ha TeXH~Ka onpeMa. 
lloMefy )],a)].eHHTe npenopaKH OJ], yqeHHI.J,HTe, 
BO TpeTHOT )],eJ1 0)], aHKeTaTa, KOH MO)KaT )],a 
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Figure 8. Assessment of problems according to personal 
experience 

Results analysis 

Analyzing the results of the 3 parts of the 

experimental practice, it is shown that the major­

ity of students involved in both surveys have 

awareness of the challenges presented by the 

inclusive education. Neve1iheless most of them 

completely agree or agree that HLA students 

should be educated in mainstream classroom. 

Half of the respondents agree that inclusion is 

better for HLA students than isolation and are 

ready to help with the assignments. Although 

not many of them believe they can study effec­

tively and at the same time help HLA students in 

their classroom, therefore there is a demand for 

volunteers and tutors with special skills ready 

to help HLA students with general cun-iculum 

challenges. Among the challenges that HLA stu­

dents might face during inclusive education the 

following were named: mastering the material 

in mainstream classroom, practical application 

of the theory, rejection by the team, technical 

equipment of the university, communication 

problems, low self-esteem, lack of technical 

equipment. Among the recommendations that 

students made in the third part of the survey that 

might help with challenges mentioned above 
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IJE(l)EKTOflOWKA GTPY'!HO-HAY'!HA flP05flEMAT/1KA 

IlOMOrHaT BO Ha,l],MHH)'Balbe Ha npe,ll,H3BH­
l.l,HTe IUTO ce cnoMeHaTH norope ce Be611Hap11, 
ce crro6o.n.Ho np11cycTBO, y.n.o6Ha o6pa30BHa 
0Korr11Ha, pa3Boj Ha TorrepaHI.J,Hjarn, noce6Ha 
CKarra Ha OI.J,eHyBaI:be, KOpeKI.1,HOHH KJiaCOBH 3a 
yqeHHI.1,HTe KOH IlOT~prr11rre BO o6pa30BaHHeTO 
HTH. AHaJIH3HTe IlOKa)KyBaaT, He caMO IllTO yqe­
HHI.1,1.ffe KOH 6ea .n.err O,ll, aHKeTaTa ce CBeCHH 3a 
np11.n.06MBICHTe H npe,ll,H3BHI.l,HTe Ha HHKJIY3HB­
HOTO o6pa30BaHHe, HO TMe HCTO TaKa ce )KeJIHH 
.n.a HM IIOMOrHaT M .n.a aCHCTMpaaT Ha yqeHMI.l,HTe 
co O3C BO HHBHarn yqnrrHHI.J,a . 

CTeneHOT Ha CBeCT 3a HHKJIY3HBHOTO o6pa-
30BaHHe Kaj pO,ll,HTeJIHTe, yqettMI.J,HTe H HaCTaB­
HHI.l,HTe He e ,ll,OBOJIHO BHCOK; TMe He MO)Ke .n.a 
.n.a.n.aT o.n.roBop Ha rrpaIUalbeTo: ,,3oIUTO yqe­
HHI.J,HTe co O3C Tpe6a .n.a yqaT BO pe,ll,OBHa 
yq11rrHHI.1,a?". KaKo H .n.a e, rroBeKeTo po.n.11Terr11 
(70%) MMaaT Il03MTHBeH CTaB KOH HHKJIY3Mjarn. 
Ho, HCTOBpeMeHo, caMO 50% O,ll, pO,ll,HTeJIHTe 
BepYBaaT .n.eKa yqeHHI.J,HTe co O3C 611 HM 611rro­
y.n.06Ho BO pe,ll,OBHMTe )"IHJIHHI.J,M, H caMO 38% 
BepYBaaT .n.eKa .n.pyrnTe yqeHHI.J,M 611 ce qYB­
crnyBane rroro.n.Ho .n.a yqaT 3ae.n.tto co yqeHHI.J,H 
co O3C. OKorry IlOJIOBMHa O,ll, pO,ll,HTeJIHTe ja 
rrp11~afaaT 11.n.ejarn 3a HHKITY3HBHO o6pa30Ba­
H11e; ja corrre.n.YBaaT Bpe.n.Hocrn Ha oBaa ~opMa 
Ha 06paJ0BaH11e. 

Eea IlOKaHeTM 25 HaCTaBHMI.l,H .n.a yqecrny­
BaaT BO aHKeTMpaH>eTo, npH IUTO 3eMaa yqecTBO 
23 HaCTaBHMI.l,H H rrepcoHaJIOT 3a IIOMOIU. 
llo3HaBaH>aTa Ha HaCTaBHHI.l,HTe H rrepcottaJIOT 
3a IIOMPIIIKa 3a HHKITY3HBHOTO o6pa30BaH11e 
6ellle 3a,ll,OBOJiyBaqKH, AHKeTaTa IlOKa)I<a .n.eKa 
caMO IlOJIOBHHa O,ll, aHKeTHpaHHTe HaCTaBHMI.l,H 
ja pa36MpaaT u.n.ejarn Ha MHKJIY3HBHOTO o6pa-
30Bam1e. Bo O,ll,HOC Ha CTaBOT Ha HaCTaBHMI.1,MTe 
Ha OBOj BM,ll, Koo6pa30BaHHe, attKeTaTa IIOKa)Ka 
,l],eKa rrororreMHOT 6poj O,ll, HaCTaBHHI.J,HTe (62%) 
ja pa36npaaT u.n.ejarn Ha HHKJIY3MBHOTO o6pa3o­
BaHHe, Ho, 3a )KaJI, 24% cMernaT .n.eKa Toa He e 
noro.n.Ho 3a .n.pyr11Te yqeHHI.J,H. llororreMHOT .n.err 
O,ll, HCilHTaHHI.l,HTe (65%) BepYBaaT .n.eKa BOBe­
.n.YBaH>eTO Ha IIBKITY3MBHOTO o6pa3oBaHHe Ke 
rn OTITOBapH HaCTaBHHI.l,HTe co nororreM 6poj 
06BpCKH. 

3a )l(aJI, HeKOH HaCTaBHHI.1,H Her11paaT .n.eKa 
HHKJIY3HBHOTO o6pa30BaHMe e HajBeTyBaqKa 
~OpMa Ha o6pa30BaHHe 3a yqeHHI.1,HTe co 
noce6HH e.n.YKaTHBHH TIOTpe611. HacTaBHHI.l,HTe 
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there are Webinars, free attendance, comfortable 

education environment, tolerance development, 

special grading scale, correctional classes for 

students with academic failure etc. The analysis 

shows not only that students involved in sur­

vey are aware of the benefits and challenges of 

inclusive education, but they also are eager to 

help and assist HLA students in their classroom. 

The level of parents, students and teach­

ers> awareness of inclusive education is not 

high enough; they can not answer the question: 

"Why should HLA students study in mainstream 

classroom?" Nevertheless most parents (70%) 

have a positive attitude towards inclusion. But 

at the same time, only 50% of parents believe 

that HLA students will be comfortable in main­

stream classroom; and only 38% believe that it 

will be comfortable for other students to study 

with HLA students. About half of parents accept 

the idea of inclusive education; see the value of 

this form of education. 

25 teachers were invited to participate in 

the survey, 23 teachers and suppot1 staff par­

ticipated. The knowledge of teachers and sup­

port staff about "inclusive education" was sat­

isfactory. The survey showed that only half of 

the teachers surveyed understand the idea of 

inclusive education. Regarding the attitude of 

teachers to this kind of co-education, the sur­

vey showed that the majority of teachers (62%) 

understand the idea of inclusive education, 

but, unfortunately, 24% answered that they do 

not find it comfortable for other students. The 

majority of respondents (65%) believe that 

introduction of inclusive education is necessary 

and it will provide confidence to HLA students . 

But they conclude that inclusive education 

would burden high level of responsibility on 

teachers. 

Unfo1tunately, some teachers deny that 

inclusive education is the most promising form 
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M nepcoHarroT 3a noMpIIIKa Ke Tpe6a )].a pa6o­
TaT M noHaTaMY 3a )].a pa3BMjaT Il03MTI1BeH CTaB 
Kaj APYTMTe yqeHm.J;M KOH MHKJIY3MBHOTO o6pa-
30BaHHe, 3a )].a ccparnT )].eKa HCTOTO Ke 6H)].e OA 
KOpMCT He caMO 3a yqeHMI..J,MTe co O3C, HO M 3a 
CMTe yqeCHHll,H BO o6pa30BHHOT npou,ec. 

CMTe Bpa6oTeHH ( I 00%) MMaaT Il03MTHBeH 
M HaKJioHeT crnB KOH yqeHHU,HTe co O3C. Ho, 
HCTOBpeMeHo, caMO 18% BepyBaaT )].eKa Ke 6H)].e 
A06po H YA06Ho 3a yqeHHu,1,ne co nonpe1IeHOCT 
)].a yqaT BO pe)].OBHM )"fMJIHIIITa. IlepcoHaJIOT 3a 
IlOMPIIIKa (94%) e IlO)].roTBeH )].a MM IlOMOrHe 
Ha y1IeHM11,1-ne co O3C Aa ce npHcnoco6aT Ha 
o6pa30BHaTa OKOJIMHa. CaMO 59% OA yqecHH-
11,HTe MHCJiaT )].eKa TMe Tpe6a )].a ro M3MeHaT 
CTaBOT KOH JIMU,aTa co nonpe1IeHOCT. 100% OA 
yqecHHU,HTe ce corrracHja )].eKa 3a KBarrHTeTOT 
Ha )KHBOT )].a 6H)].e no)].o6ap 3a JIHu,arn co non­
pe1IeHOCT, CMTe Bpa6oTeHM BO o6pa30BHHTe 
MHCTHTYU,HM Tpe6a )].a ja npH<paTaT M)].ejarn 3a 
MHKJIY3HBHO o6pa30BaHHe. 

EAeH OA KJIY1IHHTe <paKTopH 3a ycneIIIHa 
MHKJIY3Hja e nOBOJIHa COU,HjarrHa OKOJIHHa IIITO 
BKJI)"fyBa Il03HTMBHH CTaBOBH OA COll,HJaJIHMTe 
pa60THMU,H, KaKO IIITO ce HaCTaBHHll,MTe, BpCHH-
11,HTe, nepcoHaJIOT 3a IlOMPIIIKa H pO)].HTeJIHTe 
(14). Ba)KHOCTa 3a H3)"fyBaH:.e Ha COU,HjaJIHHTe 
CTaBOBM KOH MHKJIY3Hjarn ce 3roJieMH co <paK­
TOT IIITO CTaBOT ce CMeTa )].eKa e OilIIITeCTBeH 
<paKTOp KOj BJIHjae Bp3 <pyHKll,HOHHpaH:.eTO H 
A06pococrnj6arn Ha MHAHBHAyarn. CorrracHo 
co H. Triandis ( 15), CTaBOT MmKe )].a ce )].e<pH­
HHpa KaKO ,,H)].eja BO)].eHa co eMOll,HH KOH ce 
npe)].MCil03HU,Mja 3a OMeJIHM aKTHBHOCTH KOH 
O)].pe)].eHa rpyna Ha COU,HjaJIHH CMTyau,HH". KaKO 
TaKBM, CTaBOBHTe BKJI)"fyBaaT HaMepH 3a O)].He­
cyBaH:.e KaKO KOTHMTMBHM TaKa H eMOll,HOHaJIHM 
KOMilOHeHTH. CTaBOBMTe KOH HHAMBHAYMTe co 
nonpe1IeHoCT ce 1IeCTO BOAeHH OA npe)].pacy,n;H, 
oco6eHo rra)KHM C03HaHHja, HeraTMBeH ecpeKT H 
HrHopHpaa,e Ha O)].HeCYBaH:.eTO H 3aToa ro orpa­
HHqYBaaT HHBHHOT MHAHBH)].yarreH CTeneH Ha 
aKTMBHa napTHU,Hnau,nja BO )KHBOTOT Ha 3ae)].­
HMU,aTa (16). 

IlpH<paKaH:.eTO OA BpCHHll,MTe 6e3 nonpe-
1IeHOCT M HHTepaKll,Hjarn co BpCHMU,HTe 6e3 
nonpe1IeHOCT e e)].eH OA Haj3Ha1IajHMTe <paK­
TOpH BO YTBPAYBaH:.eTO AaJIH HMa e)].HO AeTe co 
nonpe1IeHOCT ycneIIIHO MCKYCTBO BO o6pa30B­
HaTa OKOJIHHa (17). ~a ce 6H)].e npH<paTeH OA 
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of education for students with special educa­

tional needs. Teachers and support staff will 

have to work fmiher to develop a positive atti­

tude of other students towards inclusive edu­

cation, to understand that inclusive education 

would benefit not only HLA students, but all the 

pat1icipants of education process. 

All staff ( I 00%) have a positive and sympa­

thetic attitude towards HLA students. But at the 

same time, only 18% believe that it will be good 

and comfortable for students with disabilities to 

study in mainstream classroom. Support staff 

(94%) is ready to help HLA students adapt to 

educational environment. Only 59% of respon­

dents think that they should change their atti­

tude towards people with disabilities. 100% of 

respondents agree for the life of people with 

disabilities to be of high quality all employees 

of educational institution should accept ideas of 

inclusive education 

One of the key factors for successful inclu­

sion is a favorable social environment that 

includes a positive attitude from social agents 

such as teachers, peer students, support staff and 

parents (14). The importance of studying social 

attitudes toward inclusion is increased by the 

fact that attitude is considered to be an environ­

mental factor that impacts individual function­

ing and well-being. According to H. Triandis 

(15), attitude can be defined as 'an idea charged 

with emotions which predisposes a class of 

actions to a particular class of social situations'. 

As such, attitudes include a behavioral intention 

as well as cognitive and emotional components 

Attitudes towards individuals with disability are 

often charged with prejudice, including false 

cognitions, negative effect, and behavioral igno­

rance, and thus restrict these individual's degree 

of active pat1icipation in community life ( 16). 

Acceptance by and interaction with peers 

without disabilities is one of the most important 
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J1E<t>EKTOflOWKA CTPY'-IHO-HAY'-IHA nP05flEMATf1KA 

BpCHHQHTe HM OB03MO)K)'Ba Ha .u,eQaTa co non­
peqeHOCT .u,a 6w.u,aT nepQHTIHpaHH KaKO qJieHOBH 
Ha OMeJieHHeTo, .u,a OCTBapyBaaT HHTepa~Hja 
co BpCHHQHTe H .u,a ce qyBCTB)'BaaT .u,eKa ce .u,en 
o.n rpynarn ( 18). 

HHKJIY3Hjarn e npeno3HaeHa KaKo nopa.3-
BHeH, XYMaH H ecpeKTHBeH CHCTeM Ha o6pa-
30BaHHe He caMo Ha yqeHHQHTe co noce6HH 
o6pa30BHH noTpe6H, HO H 3a .u,pyrnTe yqeHHQH. 
HHKJIY3Hjarn HM ro .u,aBa npaBOTO Ha o6pa3oBa­
HHe Ha CHTe, 6e3 orne.n .u,aJIH ce HCTIOJIHeTH KpH­
TepHYMHTe Ha o6pa30BHHOT CHCTeM HJIH naK He 
ce HCTIOJIHeTH. O6pa30BHaTa OKOJIHHa He e caMO 
MeCTO Ka.u,e IIITO ce yqH, HO HCTO TaKa e H rnaBHa 
ccpepa BO )KJ,IBOTHHTe aKTHBHOCTH Ha yqeHH­
QHTe. JlnqHocrn ce o6JIHKyBa npeKy noqHTTa 
H npH<paKaH,eTO Ha HH,ll,HBH.u,yaJIHOCTa Ha .u,py­
rHTe. OBoj npoQec HMa concrneH o6pa3oBeH 
naT. YqeHHQHTe yqaT KaKO .na pa6oTaT BO THM, 
KaKO .na KOMYHHQHpaaT co .npyrHTe, .na rpa.u,aT 
BpCKH H KpeaTHBHO .u,a rn peIIIaBaaT o6pa30B­
HHTe npo6JieMH co TIOMOIII Ha HHBHHTe HaCTaB­
HHQH (19). Tpe6a .u,a ce np113Hae .u,eKa HeKoraIII 
rpa.u,eH,eTO Ha BeIIITHHHTe 3a THMCKa pa6oTa ce 
noBa)KHH o.n .u,pyrHTe yqHJIHIIIHH BeIIITHHH, oco-
6eHO BO paMKHTe Ha HHKJIY3HBHaTa o6pa30BHa 
OKOJIHHa. HHKJIY3HBHOTO o6pa3oBaHHe rH npo­
IIIHpyBa JlffqHHTe cnoco6HOCTH Kaj CHTe yqe­
HHQH, HM noMara .u,a pa3BHjaT JIHqHH KapaKTe­
pHCTHKH KaKO IIITO ce XYMaHOCT, TOJiepaHQHja, 
no.u,roTBeHOCT .na ce IlOMOrHe. lIHKJIY3HBHOTO 
o6pa30BaHHe e cpyH.u,aMeHTaJieH HOB CHCTeM 
Ka.u,e yqeHHQHTe 11 HaCTaBHHQHTe pa6oTaT Ha 
3ae.u,HH-.iKa Qen, KaKo THM ce 0611.u,yBaaT .na o6e3-
6e.u,aT npHCTaTIHO H KBaJIHTeTHO o6pa30BaHHe 3a 
CHTe yqeHHQH 6e3 HCKJiyqOK (20). 

AHaJIH3aTa Ha .u,pyr11 HCTpa)K)'BaH,a 3a npo-
6neMoT co HHKJIY3HBHOTO o6pa30BaHHe OB03MO­
)l()'Ba .u,a ce pa3jacHaT cne.u,HHTe npHHQHTIH Ha 
HHKJiy311jarn: 

• npeno3HaBaH,eTo Ha e.u,HaKBarn Bpe.u,­
HOCT Ha CHTe yqeHHQH 11 HaCTaBHHQH BO 
OTIIIITeCTBOTO; 

• 3roneM)'BaH,e Ha cTeneHOT Ha yqecrno Ha 
yqeHHQHTe BO KYJITypHHOT )KJ1B0T Ha o6pa-
30BHHTe HHCTHTYQHH H HaMaJI)'BaH,e Ha CTe­
neHOT Ha monaQHja Ha YqeHHQHTe co O3C; 

• pecTpyKTyHpaH,e Ha MeTO.U,OT Ha npe.u,a­
BaH,e 3a .na MO)Ke QeJIOCHO .na rH HCTIOJIHH 
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factors in determining whether or not a child 

with a disability has a successful experience in 

educational environment (17). Being accepted 

by peers allows children with disabilities to be 

perceived as members of the class, to interact 

with peers, and to feel part of the group ( 18). 

Inclusion is recognized as a more developed, 

humane and effective education system not only 

for students with special educational needs, but 

also for healthy ones. Inclusion gives the right to 

education to everyone, regardless of whether or 

not the criteria of the education system are met. 

Educational environment is not only the place to 

learn, but it is also the main sphere of students' 

life activity. Through respect and acceptance 

of the individuality of each of them, a person­

ality is shaped; this process has its own educa­

tional trajectory. Students learn how to work in 

a team, learn interact with others, build relation­

ships, and creatively solve educational problems 

with the help of their teacher (19). It should be 

admitted that sometimes teambuilding skills are 

even more impottant than other learning skills, 

especially in inclusive educational environment. 

Inclusive education expands the personal capa­

bilities of all students; helps develop such per­

sonal traits as humanity, tolerance, readiness 

to help. Inclusive education is a fundamentally 

new system where students and teachers work 

on a common goal as a team trying to provide 

accessible and quality education for all students 

without exception (20). 

Analysis of studies on the problem of inclu­

sive education allows clarifying the following 

principles of inclusion: 

• recognition of all students and teachers' 
equal value in society; 

• increasing the degree of students> partic­
ipation in the cultural life of educational 
institutions and simultaneously decreasing 
the level ofHLA students isolation; 

23 



pa:3JIH'-IHHTe n0Tpe611 Ha CHTe yqeHHU:H BO 
ep;Ha o6pa30BHa HHCT1-nyu:11ja; 

• OTCTpaHYBaH>e Ha 6ap11ep11Te co u:en 
CTeKHYBaH>e 3Haea,a 11 u:enocHa napTHU:H­
nau:11ja BO )KHBOTO Ha yqeHHU:HTe 3a CHTe, 
He caMo 3a 0H11e co nonpeqeHocT HJIH no­
ce6H11 o6pa30BHH n0Tpe611; 

• aHaJIH3H H HCTpa)KYBaH>a 3a 0611,ll;HTe 3a 
Ha,ll;MHHYBaH>e Ha q>H3H'-IKHTe 6ap11ep11 H 
nop;o6pYBaH>e Ha p;ocrnnHocrn Ha onpe­
MaTa 3a OMeJIHH yqeHHU:H, cnpoBep;yBaH>e 
pecpopMH H npoMeHH KOH ce op; KOpHCT 3a 
CHTe yqeHHU:H; 

• pa3JIHKH Mefy yqeHHU:HTe ce pecypcH KOH 
np11p;oHecyBaaT BO nep;aroIIIKHOT npo­
u:ec, HO OMeJIHH npeqKH Mopa p;a 6Hp;aT 
Ha,ll;MHHaTH; 

• npeno3HaBaH>e Ha npaBoTo Ha yqeHHU:H­
Te p;a p;o611jaT o6pa3oBaHHe BO o6pa30BHa 
HHCTHTYU:Hja Koja e 6JIHCKY p;o HHBHOTO 
MeCTO Ha )lillBeea,e; 

• npeno3HaBaH>e Ha ynorarn Koja ja HMa 
yp;o6HaTa o6pa30BHa OKOJIHHa He caMO 3a 
nop;o6pYBaH>e Ha yqea,eTo, HO HCTO TaKa 
3a pa3BOj Ha cou:11jaJIHH Bpep;HOCTH; 

• pa3Boj Ha BpCKHTe 3a no,[IJ),pIIIKa 11 copa-
6oTKa noMefy o6pa30BHHTe HHCTHTYU:HH 
11 JIOKaJIHaTa 3aep;H11u:a, npeno3HaBaH>e Ha 
HHKJIY3HjaTa BO o6pa30BaHHeTO KaKO ep;eH 
acneKT op; HHKJIY3HjaTa BO OTTIIITeCTBOTO 
(21). 

CYIIITHHaTa Ha OBHe npHHU:HTTH ce rnep;a 
BO ,ll;OCTanHOCTa Ha o6pa30BaHHeTO 3a CHTe 
yqeHHU:H KOH )KHBeaT BO O,[IJJ,eJIHa 3aep;HHU:a, 
<l>11311~0T np11crnn Tpe6a p;a HM 611p;e o6e3-
6ep;eH Ha yqeHHU:HTe co nonpeqeHOCT - TpaHC­
nopT, paMnH, JIHq>TOBH, cneu:11jaJIHO onpeMeHH 
TOaJieTH. Ho, He e ,ll;OBOJIHa caMO onpeMaTa. 
I1oTpe6Ho e p;a ce co3p;ap;e 11 q>JieKc11611neH 
HaCTaBeH nJiaH IIITO OB03M0)1(YBa ycneIIIHO 
11cnoJIHYBaH>e Ha n0Tpe611Te Ha yqeHHU:HTe. Op; 

oco6eHa Ba)KHOCT ce BOHHaCTaBHHTe aKTHB­
HOCTH IIITO ja ocpopMyBaaT JIH'-IHOCTa Ha yqeHH­
U:HTe 6e3 ornep; Ha HHBHaTa nonpeqeHocT 11n11 
HaPYIIIYBaH>e BO pa3BojoT. llHKJiy311jarn He rn 
npeKpIIIyBa npaBaTa Ha pep;OBHHTe yqeHHU:H BO 
KOpHCT Ha OHHe co nonpeqeHOCT. Pop;HTeJIHTe, 
HaCTaBHHU:HTe 11 yqeHHU:HTe Tpe6a p;a ja pa36e­
paT oBaa mjaBa. 

Ha TOj Haq11H, aHaJIH3aTa Ha pe3yJITa­
THTe op; HCTpa)KYBaH>eTO HM OB03MmKyBa p;a 
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• restructuring the method of teaching so 
that it can fully meet the diverse needs of 
all students in an educational institution; 

• removing barriers to obtaining knowledge 
and full participation in students' life for 
everyone, not only for those who have a 
disability or apply for special educational 
needs; 

• analysis and research of attempts to over­
come physical barriers and improve the 
availability of equipment for individual 
students, carrying out reforms and chang­
es aimed at the benefit of all students as a 
whole; 

• differences between students are resources 
that contribute to the pedagogical process, 
but not the obstacles that must be over­
come; 

• recognition of students' right to receive ed­
ucation in educational institutions located 
at their place of residence; 

• recognition of comfortable educational 
environment's role not only students' aca­
demic performance improvement, but also 
for development of social values; 

• developing support and cooperation rela­
tionships between educational institutions 
and local communities; recognition of in­
clusion in education as one of the aspects 
of inclusion in society (21 ). 

The essence of these principles 1s m the 
availability of education to all students living 

in the locality. Physical access should be pro­
vided for students with disabilities - transpor­

tation, ramps, lifts, specially equipped bath­
rooms. But equipment only is not enough. It 

is necessary to create a flexible cu1Ticulum so 
that it can be changed and adapted to all needs, 

and the diversity of educational methods that 

allows satisfying all students' requirements. Of 
particular importance is extracu1Ticular activity, 

which forms students' personality regardless 

of their impairment or developmental disorder. 
Inclusion is not mainstream students' rights 

infringement in favor of those with disabilities, 

and parents, teachers and students should under­

stand this statement. 
Thus, the analysis of the results of the study 

allows us to structure the main components of 
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,QE</1EKTOflOWKA CTPYl/HO-HAYl/HA flP05flEMATl1KA 

l1HKJIY3HBH0 oopa30B3HUe II npucpaicalbe Ha y11eu11~11Te co 3Ap3BCTBeH0 orpaH1111euu 

cnoco6uocTu (30C) 

BoAe'IKH ~eJiu 

- ,D,a ce pa3BHe H HMITJJeMeHTHpa HHKJIY3HBeH o6pa30BeH MO,D,eJI; 

- ,D,a ce KpeHpa ITCHXOJJOlllKH npwjaTHa HHKJIY3HBHa o6pa30BHa cpe,D,HHa; 

- ,D,a ce ,ll,113ajHHpaaT CHCTeMH 38 MeTO,D,OJJOlllKa, npaBHa H HH<pOpMaTHBHa ITOMPlllKa Ha npou.ecoT 

Ha yqelhe, KopeKI.J.Hja, KOMITeH38I.J.Hja H pexa6HJIHT8U.Hja; 

- ,D,a ce pa3BHjaT pa3JIHqHH cpopMH Ha aJITepHaTHBHO o6pa30B8HHe, ceoncpaTHa ITOMPlllKa 38 CHTe 

yqeHHI.J.H; 

- ,D,a ce o6e36e,D,H ITCHXOJIOlllKO 3,D,paBje Ha CHTe yqeCHHU.H BO o6pa30BHHOT npou.ec; 

KpuTepuyMu 33 ecJ>uKaCHOCT 

- pa3BOj Ha HHKJJY3HBeH o6pa30BeH MO,D,eJI H HeroBa HMITJieMeHTaI.J.Hja BO pe,D,OBHHTe o6pa30BHH 

HHCTHTYU.HH; 

- ,D,a ce cnpoBe,D,aT npalllaJJHHU.H, TeCTHpaH>e, HHTepBjyttpalhe Ha yqeHHU.HTe, H8CTaBHHU.HTe, 

pO,D,HTeJIHTe Ha yqeHHI.J.HTe co 3,D,paBCTeBHO orpaHH'-leHH cnoco6HOCTH, ,D,pyrHTe yqeHHU.H; 

- MOHHTOpHpalhe Ha o6pa30BHHTe ITOCTHrHYBalha H pa3BOj Ha yqeHHI.J.HTe co 30C, HHBHOTO 

npHJiaro,D,yBalhe BO yqHJIHHU.HTe; 

- ,D,a ce BKJiyqaT KOMITeTeHI.J.HHTe Ha H8CT8BHHI.J.HTe CTpyqHH 38 HHKJIY3HBHO o6pa30B8HHe, 

HHKJIY3HBHHTe MeTO,ll,H Ha npe,D,aBalhe; 

- yqeHHI.J.HTe co 30C ,D,a ITOCTHrHaT ITO3HTHBHO cou.wjaJIHO HCKycrno; 

- ,D,a ce HMITJieMeHTHpa MeTO,ll,OJIOrHja 38 HHKJIY3HBHO o6pa30B8HHe; 

- ,D,a ce CITO,D,eJIH ycnexoT BO HHKJIY3HBHOTO o6pa30BaHHe co ,D,pyrHTe o6pa30BHH HHCTHTYU.HH; 

- ,D,a ce 3fOJieMH pejTHHroT Ha o6pa30BHHTe HHCTHTYI.J.HH; 

Ilpuu~unu ua HHKJIY3HBH0 o6pa3oBauue 

- ,D,a ce npen03Hae e,D,HaKBaTa Bpe,D,HOCT BO OITlllTeCTBOTO Ha CHTe yqeHHU.H H HaCTaBHHU.H; 

- ,D,a ce HaMaJJH CTeneHOT Ha H3onau.wja Ha yqeHHI.J.HTe co 30C BO KYJITYPHHOT )KHBOT BO 

o6pa30BH11Te 11HCT11TYU.HH; 

- ,D,a ce peKOHCTpy11pa MeTO,ll,OT Ha npe,D,aBalhe, H3JJerYBajirn BO npecpeT Ha pa3JIH'IH11Te ITOTpe611 

Ha CHTe yqeHHU.H; 

- ,D,a ce OTCTpaHaT 6ap11epHTe H ,D,a ce OBO3MO)KJ1 3Haelhe 11 ITOTITOJJHO yqecrno Ha CHTe yqeH11u.11; 

- ,D,a ce aHaJIH311paaT <p113111IKHTe 6ap11ep11 11 ,D,a ce 06e36e,D,11 ,D,OCTaITHOCT Ha onpeMarn; 

- ,D,a ce 11CTaKHaT pa3JIHKHTe ITOMefy yqeH11I.J.HTe KaKO pecypcH KOH npH,D,OHeCYBaaT BO 

ne,D,arolllK11OT npou.ec; 

- ,D,a ce 381IYB88T npaBaTa Ha yqeHHU.11Te ,D,a ,D,06HBaaT o6pa30BaHHe BO o6pa30BHH 11HCTHTYI.J.HH 

JIOU.HpaHH BO MeCTOTO Ha HHBHOTO )KHBeeH>e; 

- ,D,a ce npeno3Hae ynorarn Ha npwjaTHaTa o6pa30BHa cpe,D,11Ha 3a pa3BOj Ha onlllTecrneHH 

Bpe,D,HOCT11; 

- ,D,a ce 06e36e,D,H ITOMPlllKa 11 copa6oTKa ITOMefy o6pa30BHHTe 11HCTHTYI.J.HH 11 JIOK8JIH11Te 

3ae,D,H11U.H; 
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CTp yKTypHH eJieMeHTH ua HHKJIYJHBHO o opa30B3HHe 

- ,[(a ce pa16epe q>HJI030q>Hjarn Ha HHKJIYJHjarn; 

- ,[(a ce o6e36e,[(aT npaBHH ,[(OK)'MeHTH H ,ll;OrOBOpH TTOMefy o6pa30BHHTe HHCTHTYI.Ull H 

pO,[(HTeJmTe Ha yqeHHIJ.H co 30C; 
- ,IJ;a ce npHMettyBaaT peneBaHTHH MeTO,[(OJIOrHH, ,[(H,[(aKTWIKH MaTepHjaJIH H npenopaKH 3a 

yqeHHIJ.HTe co pa3JIWIHH HHBOa Ha nonpeqeHOCT; 

- )];a ce np11naro,[(aT o6pa30BHHTe nporpaMH Ja pa3JIWIHH KaTerop1111 Ha yqeHHIJ.H co 

nonpeqeHocT; 

- ,[(ace pa3BHjaT HHTerp11paID1 Me,[(HIJ.HHCKO- COU.HjaJIHH H TTCHXOJIOIIIKO-ne,[(arornKH cepBHCH 3a 

IlOMPIIIKa Ha HaCTaBHHU.HTe; 

- ,[(a ce opraHH3Hpa eq>eKTHBHa HH,[(HBH.[(yaJIHa IlOMPIIIKa BO o6pa30BHHTe HHCTHTYU.HH; 

- ,[(a ce ,[(0611e a,[(eKBaTHO q>HHaHcHpaH>e; 

- ,[(ace 06eJ6e,1J;aT ,[(OBOJieH 6poj Ha zyrnpH 3a HHKJIY3HBHO o6pa30BaHHe 3a yqeHHIJ.HTe co 30C; 

Pe1yJIT3TH ua HHKJIY3HBHO oop a30B3HHe 

- yqeHHU.HTe co 30C ,[(a ce noqyBCTByBaaT e,[(HaKBH BO BpCHWIKHTe rpyn11; 

- yqeHHIJ.HTe co 30C ,[(a CTeKHaT COO,[(BeTHO o6pa30BaHHe 3a H,[(Ha npO.[(yKTHBHa npoq>eCHOHaJIHa 

aKTHBHOCT; 

- ,[(a ce np11naro,[(aT yqeHHIJ.HTe co 30C 3a KOMYHHKau.11ja BO OilIIITeCTBOTO; 

irtclu.si"r Education and .Aecc.'Ptancc of Students Uith llultl1 Limited AbiJitJ(• (HLA) 

♦ 
Leading Obje-ctin-s 

- h1 ,:ltwd up .and impk"llic:iil .an i1id u~ivc: (!dUcLitim1 mo.Jd 
- !o cut·.ite ps:yi:.holvgirnUy L;umfo1t11blc: i111.:: lusi,•c ccluc11liom1l •L\llVironmcnl 
- lo design S)'Slems of methodol□sk;n ] • 1101m:Jtive and infomllllfona! suppo1i of tJi i: pmccsses oflem11i11g , 
correction. rnmpcnsatfon and rdiabilitntion 
- io develop nufous: fom1s ofn lle11mlivc education • rnmprd1L>m,ivc s.uppmt for 11II students 
- lo ensure psycholoiica~ ln:nlth of all plll1idpunls in the cdm:·11Lio11al pi-occss 

i 
Eff edivl'ness Cdteria 

• co ti vd op inid.usivc ~ducati n n od I and ils im~llem1rnta1ion in mains11 •·1m cducmiomil i11.s li1u1ions 
• Co !H'O\' id~ Oll~!Sl110i111,i ii' ··s • t<f~liiq,~ ' i1Lt() j\' jl,)(I hil l:). of :mt~fonts • lt.:lachc1 ' . 1rnt('nls or M LA s.1Udcrrts , otllet· su1den1s. 
- iu 1m1ni1oi• 11 LA .stud-l.·tllS' l!d 11(:uliom, I a .. hiLl\'L!m ... :nl.s imil dt' 'r'l:l1)pllieh1 • lh!Jil' t1d<1plMimi i11 d t1~1wr~ 
- fo involw i11dusivc cdurnlion foudrnn;. ' pmf1:s sionul rnmp;;;•Lt:.1Ke , in\'. lu.sive methods: of lt·.iching 
- CO .,i.::/.i.uit\! I £LA stud('lll-S posiliv(i s.<JL~W I e1p<'mic111.:c. 
- iu impkmcnl mdlrn<lology for ind u iw -rdurntitilil 1":ud1ing 
- lo sllllrc i:nclus.-iVL· ed1K'o1Li-on s:tlC'Cl",SS f1i ih other educalion,rl i11S-tituti1ms 
-to inc n:-as~ educa1iloni1I in. Li lutfon rnltn~ 

. 
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Principles of fodush;e Education 

• to rc~:o_gnize .ill , tmkllts .md ieachl~ , 
01 al va l i ill ·od ty 

• w 1k<:1-~.ase the kvr.\l of H LA s.1utlet11 ' isol,1liun i1t <:uk11u..-1l li fo of edul:ationt,1 insiitmio11,s 
- Lu r<" i;-1ru(:(un:. the mdhu<l uft~,Kh111g by rn.ectiDg the Jiv-l•t-se t1<?cds of ,iU :stmk11ls 
• to remove b.iidti!t'S and obtain k1;oult)dg~! and full p. 11idp<1Cion i11 .sn1de:ii!s1 lifo for c\' ,,yone 
. tu am, Jys.ti uwrcom riig phys~t.a I b,1r1-fo1-s i!iHtmtm ,ind ii~iJJruvc avai labi lily of 1.,"0UiJJ>tnent 
- Lu l'mplmsin~ Jiffbnmi:e:,; belucen s,1u<.knl:s .i:s rL\Stm1x.:cs Llml contrilbulc I l l Lhc pedu_gogic:u,l prOL-ot'i!iS 
- t-u prnki..,t studenls' right lo rncdw ~duc1,11ion in educ1,1tional im;.tiulions lornled HI their placc of'rcsideru, e 
- ta reCO.ll,lbiz.i: comfo rtable educational -cuvimnment's mle for de\'dopmcnt of soda! \'alues 
- io p1m·id-e supr,-orl an-d t::uopemfon rcfoli<m hip beliieen c<lLKlillion.i I ins1iuCiuns an<l lornl communities 

~ 
Structural Elements of tnclusi.ve Edu,~_tion 

• io onJ ersMmd ille philos. ,pht of ·nclldon 
• co pt'Ovide li:gal dcH.:11.1nM1ts ,md r1gaee:in nls b 110i.>.e.11 llw ech1c-.1tfonal ittsti1illion and pawnts orH LA s1ude11ts 
- iu ,ipply 1·eli:va11l mt•1hodulo_g y, di:dai.:t ic t1rt<1f..:1·ials, and r~:,:omtmmdation.s fo1• sl.udenls ui th Jilfot'C11l lti!V<i ls of 
J i:s.1bil il~L~ 
- lo ad.apt cdue.iltu1rnl pro1mu11s for di fferent cafogorics of studL~nts uith dis .. abilili'l"S 
• cu d,wclop Ille: i1llegra1t.::J u •(fo:-al -sutii)I anJ pS)1d wlugiL:al -peJagog_k:al k:U>i:h(:1· :5Lipputt s~1vkl! 
- io organize cffecliv-e acliYily of" support pcn;o1md ofan c:dm:- i1Liom1I inslilution 
- Co ret:eivc adefiuate f\m-din$ 
- lL1 suppmt HLA students uith suffidenl m11nbe1· of inc ILLc;iv i: -cdut:a1itm tutors 

' Result!l of locJush•c Education 
- !Cl mnki: HLA students fl·-cl diual in pL·cr-s group 
- io gL·I education a1lpm1ni:Ltc for I\Jlurc pmd11cli\'c pmt~-~siorrnl activil , ofHLA s.tudcn1s 
~ io ad.wt H LA :i-1Ul1cnts for ,;;ommunic,~lion in sod i;ty 

npuKaJ 9: Mogen Ha UHKnYJUBH0 o6pa3oaaHue u ilpucjJaKalbe 
Ha }"leHuljuilJe co orpaHul/eHu JgpaecilJeeHu ciloco6Hocillu eo 

paMKUilJe Ha o6pa308Hailla 0K0flUHa 

' 

Figure 9. Model of inclusive education and acceptance 
of students with health limited abilities within educational 

environment 

rH CTPYKTyHpaMe rnaBHHTe KOMilOHeHTH Ha 

MOAenoT 3a HHKJIY3HBHO o6pa30BaHHe H npH­

qia-kao,eTO Ha ~eHHQHTe co orpaHH1IeHH 3ApaB­

CTBeHH cnoco6HOCTH BO paMKJffe Ha o6pa30B­

HaTa OKOnHHa, KOH AaBaaT npaKTH'IeH npHAOHec 

Ha OCHOBHHTe Ha~HH HCTpa)KyBao,a. 

the model of inclusive education and acceptance 
of students with health limited abilities within 

educational environment, which makes a prac­
tical contribution to the basic scientific research. 

OnuITeCTBOTO Tpe6a Aa HM o6e36eAH Ha 

cHTe nm.1,a cno6oAeH H36op Ha BHAOT Ha o6pa-
3OBaHHe, BO 3aBHCHOCT OA HHTepeCHTe, noTpe-

6HTe H MO)KHOCTHTe. Pa3nl-flIHOCTa BO noHy­

AHTe Tpe6a Aa 6HAe o6e36eAeHa BO noneTO Ha 
o6pa30BaHHe (22). He IlOCTOH COMHeBao,e AeKa 
TeIJIKOTHHTe ce noroneMH KOnKy IlITO e IlOKOM­

nneKCHa CTpyKryparn Ha OilllITeCTBOTO H TOnKy 
noHarnaceHH ce co1..1,HjanHarn AH<pepeHQHjaQHja 
H COQHjaJrnarn CTpaTH<pHKaQHja. oe3 KOMne­
TeHTHO perneHHe Ha npo6neMOT Ha Y1IeHHQHTe 

/IE<PEKTOHOW KA TEOP/fJA /1 llPAKT/1KA 20/ 9; 20(/- 2):7-32 

The society should provide any person with 
the free choice of the type of education, depend­

ing on interests, needs, and opportunities. The 
diversity of proposals in the field of education 

should be provided (22). There is no doubt that 
the difficulties are the greater, the more complex 

the structure of society, the more pronounced 

social differentiation and social stratification. 
Without a competent solution of HLA students 

problem, without eliminating the practices of 

infringing on the constitutional rights of people 
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co O3C, 6e3 eJIHMHHHpae,e Ha npaKTHKHTe KOH 
rH npeKprnyBaaT ycrnBHHTe npaBa Ha JIHU.aTa co 
pa3BOjHa nonpeqeHOCT, JJ,erpaJJ,Hpae,e Ha HHB­
HOTO )J,OCTOHHCTBO, HJIH MaHH<peCTal.J.HHTe Ha 
COIJ.HjaJIHa )J,HCKpHMHHaU.Hja, HeMa JJ,a IlOCTOH 
IJ.HBHJIH3HpaHO OilllJTeCTBO, HeMa JJ,a IlOCTOH 
eBonyu.Hja. 

,[(aJJ,eHHOT MOJJ,eJI rn o6e36eJJ,YBa CHTe HeO­
IlXO)J,HH HH<pOpMaU.HH 3a HaCTaBHHIJ.I•'!Te H nep­
COHaJIOT 3a IlOMPlllKa H Ke HM IlOMOrHe THe JJ,a 
ce KOHU.eHTpHpaaT Ha acneKTHTe KOH THe CMe­
TaaT JJ,eKa ce HajBa>KHH 3a OMeJIHa nporpaMa 3a 
HHKJIY3Hja. :QenocHHTe HH<popMaIJ.HH 3a HHKJIY-
3HBHOTO o6pa30BaHHe Ke npOMOBHpaaT pe<pJie­
KCHja Ha npHJJ,06HBKHTe H npeJJ,H3BHIJ.HTe lllTO 
rn HOCH HHKJIY3Hjarn. Mcrn TaKa, MOJJ,eJioT Ke 
HM OB03MO)ICH Ha HaCTaBHHU.HTe H yqeHHIJ.HTe 
JJ,a ce cooqaT co nepcneKTHBHTe Ha HHKJiy-
3HjaTa. ,,BHHMaHHeTO KOH pa3JiffqHOCTHTe" e 
JJ,o6ap cnoraH; Ke oJJ,roBapa 3a cou.HjanHo 3arpo-
3eHHTe JIHU.a BO lllHpOK o6pa30BeH H KYJITypeH 
KOHTeKCT. CBeCTa 3a npHJJ.06HBKHTe H npeJJ,H3-
BHIJ.HTe OJ], HHKJIY3HBHOTO o6pa30BaHHe Ke rH 
npoMOBHpaaT H Ke rn OJJ.p)KaT ICOJia6opaTHBHHTe 
npaKTHKH noMefy YqeHHIJ.HTe co O3C, HHBHHTe 
BpCHHU.H, pOJJ.HTeJIHTe H nepcoHaJIOT 3a IlO)J,­
JJ.PlllKa (23). 

,Quc«ycuja 

OcHOBaTa Ha HH~3HBHOTO o6pa30Ba­
HHe e ma JJ,eKa o6pa30BHHTe HHCTHTYU.HH 
Tpe6a JJ,a rH 3eMaT npeJJ,BH)J, IlOTpe6HTe Ha CHTe 
yqemrn,H, HO He JJ,eICa yqeHHIJ.HTe Tpe6a JJ,a 
ce npHJJ.p)I(yBaaT H JJ,a ce BKJiorryBaaT BO paM­
KHTe yrnpJJ,eHH OJJ. HHCTHTYIJ.Hjarn. IIpeJJ. JJ,a 
6HJJ,e rrpeTCTaBeHa HHKJIY3Hjarn, BO paMKHTe 
Ha pycICOTO o6pa3oBaHHe HMarne HHTerpa­
THBHO o6pa30BaHHe, Koe 6erne npeJJ,BHJJ,eHO BO 
CTaHJJ,apJJ,HHTe npaBHJia H npou.ecH 3a HacrnBa 
3a JJ,eu.arn co rrorrpeqeHOCT BO peJJ,OBHHTe 
yqHJIHlllTa H 6erne I103HaTO ICaICO ,,HHTerpa­
THBHO o6pa30BaHHe". Ho 3aeJJ,HHIJ.aTa Ha yqe­
HHIJ.H co O3C, Ha HHBHHTe pOJJ.HTeJIH He HM 
ce JJ,orrafarne HJJ,ejarn 3a HHTerpaTHBHO o6pa-
30BaHHe 6HJJ,ejKH Toa 3HaqH )J,eICa: HMa 6onHa 
JlffqHOCT, Taa e pa3JiffqHa, He e KaKO CHTe OCTa­
HaTH, H TIOCTOH peJJ,OBHO OITlllTeCTBO H OBaa 
60JIHa JIH'IHOCT Tpe6a JJ,a 6HJJ,e HHTerpHpaHa BO 
peJJ,OBHOTO OITlllTeCTBO. ,[(oJJ,eICa HHKJIY3HBHOTO 
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with developmental disabilities, degrading their 

dignity, or manifestations of social discrimina­

tion, there will be no civilized society, there will 

be no evolution. 
The given model provides all the necessary 

information for teachers and support staff and 

would help them concentrate on the aspects they 

consider the most relevant for a particular inclu­

sion program. Full information about inclusive 
education would promote a share reflection on 

benefits and challenges of inclusion. Also the 

model would make it possible for teachers and 
students to face the perspectives of inclusion 

further development. "Attention to diversity" 

is a good slogan; it will fit provision to socially 
disadvantaged ones in a wide educational and 

cultural context. Awareness of advantages and 
challenges of inclusive education would pro­

mote and sustain collaborative practices between 
HLA students, their peers, teachers, parents and 

support staff (23). 

Discussion 

The basis of inclusive education is that 

educational institution should take all students' 

needs into account the, not that students should 

comply and fit within the frameworks estab­

lished by the institution. Before inclusion was 

introduced to Russian education there had been 

integrated education, which was enshrined in 

the Standard Rules and the process of teaching 

disabled children in ordinary schools was called 

"integrated education". But the community of 

HIA students, their parents did not really like the 

idea of integrated education. Because it rather 

meant: there is a sick person, he is different, not 

like everyone else, and there is a mainstream 

society, and this sick person needs to be some­

how integrated into this mainstream society. 

While inclusive education means that all peo­

ple are different, and each one is special in his\ 

her own way, but all of them belong to the same 
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o6pa3oBaHHe 3HaqH AeKa CHTe nm..i:a ce pa3-
JiffqHH H ceKoj eAeH OA HHB e noce6eH Ha HeroB/ 
Hej3HH HaqHH, HO CHTe THe npHnafaaT Ha HCTaTa 
noce6Ha 3aeAHHI..J;a. If CHTe THe (HaAapeHH, 
OHHe KOH He roBopaT pycKH, TaJieHTHpaHH HJIH 
co nonpeqeHOCT) ro HMaaT HCTOTO npaBo Aa 
A06HjaT o6pa30BaHHe H Aa ce HaAeBaaT 3a DOA0-
6pa HAHHHa. 

Mo)Ke Aa ce Ka)Ke AeKa nepHOAOT Ha TpaH-
3HI.\HJa 3a 3aeAHffqKH TpeHHHr Ha pa3JiffqHH 
KaTeropHH yqeHHI.\H BO PycHja ja HMa BHC­
THHCKaTa OCHOBa. 3a )KaJI, noroJieMHOT 6poj 
Il03HTHBHH MOMeHTH KOH ce npeTCTaBeHH BO 
3aKOHHTe ce yune ocrnHaa caMo 3anHrnaHH Ha 
xapTHja. KaKo H co MHory Apyrn nporpecHBHH 
npaBHH aKTH, npaKTffqHO He IlOCTOH MexaHH-
3aM 3a HMUJieMeHTal.\HJa Ha 3aKOHCKHTe aKTH 
BO HaCTaBHHTe npaKTHKH. IloKpaj TOa, UOCTOH 
OApeAeHa npHCTpacHOCT KOH HHKJIY3HBHOTO 
o6pa30BaHHe BO onrnTeCTBOTO (24). 

Bo OApeAeH 6poj cnyqaH, npo6JieMOT e 
IlOBp3aH co HeAOCTHr Ha HaCTaBeH MaTepHjaJI H 
TeXHffqKa HeUOAroTBeHOCT Ha HHCTHTYI.\HHTe BO 
peAOBHOTO o6pa30BaHHe Aa rH HayqaT Ael.\aTa 
co nonpeqeHOC½ 3a lllTO UOCTOH Il0Tpe6a OA 
IlOMaJIH OMeJieHHja (OA 6 AO 12 JIHl.\a), aAan­
THpaHH Ha HHBHHTe noce6HH IlCHXOJIOlllKH 
MO)l(HOCTH BO HaCTaBHaTa nporpaMa, noce6Ha 
AHAaKTffqHOCT, pa3BOj Ha KopeKI.\HOHa onpeMa, 
noHeKorarn H noTpe6a OA TyTop, KOH Ke HM 
6HAaT npenHrnaHH Ha yqeHHI.\HTe H Ke HM noMa­
raaT co pa6ornrn BO yqHJIHHl.\aTa H co HHBHaTa 
AOMarnHa pa6orn. ,[(onoJIHHTeJIHO, o6pa3oBHHTe 
HHCTHTYI.\HH Tpe6a Aa HMaaT AOBOJieH 6poj nep­
COHaJI co BHCOKH KBanmpHKal.\HH KOH Ke npHAO­
HecaT l.\eJIOCHO 3aAOBOJiyBaH,e Ha o6pa30BHHTe 
noTpe6H H COI.\HjanHaTa HHTerpal.\Hja Ha Ael.\aTa 
H aAOJieCl.\eHTHTe co pa3BOjHH HJIH 6HXejBHO­
paJIHH nonpeqeHOCTH, onTHMaJIHa HMnJieMeH­
Tal.\Hja Ha COI.\HjaJIHHTe H IlCHXOJIOlllKHTe npo­
rpaMH H IlCHXOJIOlllKa H MeAHI.\HHCKa IlOMPillKa. 

3a1<11y'IOK 

Ha Toj HaqHH, npo6neMOT co HHKJIY3HB­
HOTO o6pa30BaHHe e KOMnJieKceH, Ae6aTeH, HO 
rnaBHarn pa6orn e AeKa e COI.\HjaneH, 6HAejKH 
no HeroBHTe pe111eHHja, HHTepecHTe Ha orpo­
MeH 6poj JIHl.\a ce acpeKTHpaHH. On111TeCTBOTO 
Tpe6a Aa HM o6e36eAH Ha CHTe JIHl.\a Aa HMaaT 
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particular community. And all of them (gifted, 

non-Russian-speaking, talented or disabled) 

have the same right to get education and to hope 

for a better future. 

It can be said that the transition period to 

joint training of different categories students in 

Russia has the right basis. Unfortunately, the 

majority of positive moments presented in the 

laws still remain only on paper. As in many pro­

gressive legislative acts, there is practically no 

mechanism for legislative acts implementation 

into teaching practice. Besides, there is a certain 

bias towards inclusive education in society (24). 

In a number of cases, the problem is related 

to teaching materials lack and technical unwill­

ingness of the institutions of mainstream educa­

tion to teach children with developmental dis­

abilities, for which smaller classes are required 

(from 6 to 12 people), adapted to their special 

psychophysical opportunities training programs, 

special didactic, correctional-developing equip­

ment, sometimes a tutor, who would be assigned 

to a student and would assist in the classroom 

and with the homework. In addition, educational 

institutions should be sufficiently staffed with 

highly qualified personnel, who would contrib­

ute to a more complete satisfaction of educa­

tional needs and social integration of children 

and adolescents with developmental or behav­

ioral disabilities, the optimal implementation of 

social and psychological programs, psychologi­

cal and medical support. 

Conclusion 

Thus, the problem of inclusive education is 

complex, debatable, but the main thing is that 
it is truly social, since by its solution the inter­

ests of a huge number of people are affected. 

The society should provide any person with the 
right choice of the type of education, depending 

on his\her interests, needs and opportunities. 
There is no doubt that the difficulties are the 
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npaBO Ha M36op Ha BM)J,OT Ha o6pa30BaHMe, BO 
3aBMCHOCT O)J, HeroBMTe/Hej3MHMTe MHTepecw, 
noTpe6M w MO)l<HOCTM. He IlOCTOM COMHeBalhe 
,lJ,eKa TeIIIKOTMMTe ce nororreMM, KOJIKY e nocrro­
)KeHa OilIIITeCTBeHaTa CTPYKTypa, noHarnaceHM 
ce coQwjanHarn ,ll,M<pepem~wjaQwja w coQwjan­
Harn CTpaTM<pMKaQMja. Ee3 KOMneTeHTHO peIIIe­
HMe Ha OBOj npo6rreM, 6e3 eJIMMMHMpaae Ha 
npaKTMKMTe Ha npeKpIIIyBalhe Ha ycTaBHMTe 
npaBa Ha JIMQaTa co nonpeqeHOCT, ,lJ,erpa,ll,M­
pajKM ro HMBHOTO ,l],OCTOMHCTBO MJIM MaHM­
cpeCTaQMMTe Ha COQMjarrHa )J,MCKpMMMHaQMja, 
Pyc11ja HeMa ,l],a CTaHe QMBMJIM3MpaHa ,ll,p)I<aBa. 

11aKo rraHc11pafueTo Ha nporpaMa 3a MHKJIY-
3MBHO o6pa30BaHMe BO o6pa30BHMTe MHCTMTY­
QMM e HeOnxO,lJ,Ha 3a pa3BOj Ha MeTO,lJ,OJiornjarn 
Ka,ll,e QenHa rpyna ce yqeHMQMTe co O3C, ,lJ,a 
MM ce 06e36e)J,M Ha HaCTaBH11QMTe cneQ11jaJIHO 
Il03HaBaae 11 BeIIITl1HM 3a cnpaByBalhe co 
JIMQaTa co nonpeqeHOCT, ,l],a ce onpeMaT MHCTM­
TYQMMTe co paMnM, JIM<pTOBM M np11crnn co 
,ll,pyrwTe Mecrn, HO MCTO TaKa HeOnxO)J,HO e ,l],a 
ce pa3BMjaT CBeCTa 11 CTaBOBMTe Kaj HaCTaBHM­
QMTe, yqeHMQMTe 11 nepCOHaJIOT 3a IlOMPIIIKa 
Ha KOHQenTMTe 3a MHKJIY3MJa 11 MO,l],eJIOT 3a 
MHKJIY3MBHO o6pa30BaHMe. 11cm TaKa e 3Ha­
qajHo HMBOTO Ha Bpe,ll,HOCeH O)J,HOC KOH KOe,lJ,y­
KaQMjarn, O)J,HOCHO CMTe Bpa6oTeHM BO o6pa30B­
HaTa MHCTMTYQMja, cTy)J,eHTMTe, HMBHMTe pO,ll,11-
TeJIM 11 np11cyTHMTe ,l],a ja np11cparnT M,ll,ejarn 3a 
MHKJIY3MBHO o6pa30BaHMe. 

KoHcpnu«w Ha uHwepecu 

A1nopMTe mjaByBaaT )J,eKa He IlOCTOM KOH­
<pJIMKT Ha MHTepecw. 

ff3eop Ha cpuHaHcupalhe 

11cTpa)KyBalheTo 6eIIIe cnpoBe,lJ,eHo co 
<pMHaHcMcKa noMpnIKa O,ll, PycKarn <pOH,lJ,a­
QMja 3a OCHOBHM MCTpa)KyBaaa BO paMKMTe Ha 
MCTpa)I<YBaqKMOT npoeKT ,,Ccpafalhe Ha qmrro-
30<pCKMOT cpeHOMeH Ha o6pa30BHaTa MHKJIY-
3Mj a BO KOHTeKCTOT Ha CTpaHCKMTe 11 )J,OMaIII­
HMTe MeTO,lJ,OJIOIIIKM npwcTanM 11 MO,l],err11", 6p. 
19-013-00117\ 19 
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greater, the more complex the structure of soci­

ety, the more pronounced social differentiation 

and social stratification. Without a competent 
solution to this problem, without eliminating 

the practices of infringing on the constitutional 

rights of people with developmental disabilities, 

degrading their dignity, or manifestations of 

social discrimination, Russia will not become a 

civilized state. 
Although to launch inclusive education 

program at the educational institution it is nec­

essary to develop a methodology aimed at 
HLA students, to provide teachers with special 

knowledge and skills to deal with students with 

disabilities, to equip institution with ramps, lifts 
and access to other places, but it is also neces­

sary to develop teachers, students and support 
stuff's awareness and attitudes towards concepts 

of inclusion and inclusive education model. It is 
also imp011ant at the level of value attitude to 

co-education that all employees of educational 
institution, students, their parents and attendants 

accept ideas of inclusive education. 
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