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Introduction: This paper analyzes teachers,
parents and students’ attitudes to HLA students
in general educational environment.
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Hemn: ITpumapHu 1enu ce ga ce pasBHe U
Jla ce UMIUIEMEHTHpa MOJIe]l Ha MHKJIY3UBHO 00-
pa3oBaHHe, [ja ce co3azae ynobHa MCHXOJIOIIKa
OKOJIMHA, [ia Ce JU3ajHHpaaT CHCTEMH Ha IOJ-
JpILKa, KOPeKIKja, KOMIeH3annja 1 pexaouiu-
Tall{ja, /1a C€ OCUTYPH IICHXOJIOIIKO 3/paBje Kaj
CUTE YYECHHUIM BO 00pa3oBHMOT mpoiec. Vcto
Taka, 0Ba MCTPa)KyBambe UMa 1IeJl J]a TH CIIO/IeNIN
rojieMUTe NpeN3BUL BO HHKJIy3HjaTa U COOUY-
Bambe CO HOBUTE NEPCIIEKTHBH BO HHKITy3HjaTa.

Metoan: IlpamanHuiy, TECTOBH WM HUHTEp-
Bjya 6ea KOPHCTEHHM KaKO HUCTpa)KyBauyKd aJiar-
KU, KBaHTUTAaTUBHH M KBaJIUTaTHBHH aHaJIHM3H
Ha aHKETHTE U IICHXOJOUIKO (AHOHUMHO) MOHH-
TOpPHpame Ha Pe3yATaTHTe ce yrnoTpeOyBaa Kako
OCHOBHH MCTpPa)KyBayku MeTomu. [IpuMepoKoT e
nojieieH Ha Je rpynu. IIpBara rpyma ce coctou
ox 50 yuennuum og Mucruryrot Taranpor; npyra-
Ta rpymna ce cocTou oA 45 ydeHunu (Ha Bo3pact
ox 19 o 22 rogunu). Paznuyen npamaaHuk um
Oelle MOHYNAEH HAa HACTABHHIIUTE, POAUTEIIHTE,
TYTOpPHUTE U TIEPCOHAJIOT 32 TOAPILKA.

Pesynraru: Bo ogHOC Ha cTaBoBHUTE Ha Ha-
CTaBHMLMTE 3a MHKIy3WjaTa, ce IOKaxa JieKa
noroneMuoT 6poj HactaBHULM (62%) TH pa36u-
paar uaeuTe 3a MHKIIy3UBHO oOpazoBanue, 65%
OJl MCITUTAaHULMTE BEPyBaaT JieKa € HEeOIXO/IHO,
nepcoHanor 3a noaapiuka (100%) uma nosuru-
BEH CTaB KOH MHKIy3HjaTa, 18% BepyBaar jeka
e Bo pel yuenuuure co O3C na yuat Bo peioBHU
oJIeTIeHH]a.

3axayyok: IIpenu3BUKOT 3a WHKIY3MBHO
obpa3oBaHHE € KOMIUIEKCEH, aebareH, HO Co-
nujaneH, Ouaejku uMa BIMjaHHe BpP3 HHTEpe-
cute Ha ommurecTBoTo. CO Lien Jja ce OTIOYHAT
NporpaMMTe 3a HMHKIY3MBHO 00pa30BaHHE BO
00pa30BHUTE MHCTUTYLMH, HEONXOJHO € Jia Ce
pa3BHe METOJOJIOTHja 3a UHKIIy3Hja, HAa HACTaB-
HHULUTE ¥ Ha MEPCOHANIOT 3a MOAJPINKA Jja UM
ce obe3benu ompexeneH ceT Ha crenUpUIHA
BELITHHH, Aa ce 0be30enau mpucram 0 oajee-
HHjaTa, HO MCTO TaKa € HEOIIXO/IHO Jia Ce pa3BHe
CBECHOCTa U CTABOBHTE KOH KOHLIETITUTE HA MO-
JIEJIOT 3a MHKJIy3UBHO 0Opa3zoBaHHe. 3HAYajHO €
YUYHJIMILHATA OKONIMHA a Ouze mpujaTesicka KOH
yuenunure co O3C.

Kayunn 300poBu: wukiysueHo obpasosa-
Hue, UCUXONOWKU YGJOOHA YHUNUWHA CpeguHa,
YHEeHUyu co 0ZpanudeHu 3gpasciliéeHu ciocoo-
Hocilu, Cllaeo6u KOH UHKAY3ujaila

Objectives: Primary objectives are to devel-
op and implement an inclusive education model,
to create psychologically comfortable environ-
ment, to design systems of support, correction,
compensation and rehabilitation, to ensure psy-
chological health of all participants of education-
al process. Also, this research is aimed at sharing
major challenges of inclusion and at facing new
perspectives of inclusion.

Methods: Qquestionnaires, tests and inter-
views are used as research tools, quantitative and
qualitative analysis of surveys and psychologi-
cal (anonymous) monitoring results are used as
basic research methods. The sample is divided
into two groups. The first group consists of 50
students of Taganrog Institute; another group
consists of 45 students (aged 19-22). A different
questionnaire is offered to teachers, parents, tu-
tors and support stuff.

Results: Regarding teachers’ attitude to in-
clusion, it is shown that majority of teachers
(62%) understand inclusive education ideas,
65% of respondents believe it is necessary, sup-
port stuff (100%) have positive attitude towards
inclusion, 18% believe it’s comfortable for HLA
students to study in mainstream classroom.

Conclusion: Inclusive education challenge
is complex, debatable, but social, since it affects
society’s interests. In order to launch inclusive
education programs at educational institutions it
is necessary to develop an inclusion methodol-
ogy, to provide teachers and support stuff with
special skills, to provide access to classes, it is
also necessary to develop awareness and atti-
tudes towards concepts of inclusive education
model. It is important for the environment to be-
come HLA friendly.

Keywords: inclusive education, psycho-
logically comfortable education environment,
students with health limited abilities, attitudes
towards inclusion
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Boseg

MoaepHHOT CBET c€ COOUYyBa CO paJuKalHH
MPOMEHH BO TMPHUCTANOT KOH 0Opa3oBaHHETO
M OIILITECTBOTO W KyJITypHaTa IOJIMTHKA BOO-
mmto. OBa € mopagu CTaBOBHTE HA OIILUTECT-
BOTO 32 Pa3BOj Ha WHAMBHUJyalIHUTE KBAJIUTETH
Kaj JIMYHOCTa W MHTEJIEKTyajHaTa €BOJYLHja.
JIBaeceT M NPBHOT BEK Ce KapaKTepuzupa co
c(akamero Jieka caMO camopeaju3alujata Ha
JIMYHOCTA € TJIaBHa L€ BO CEKOj OMLITECTBEH
pasBoj. OBHe MPOMEHHU BO jaBHATa CBECT BOAAT
[0 TI0jaBa Ha HOBa IapajurMa Bo oOpa3oBa-
HHUETO, KOja € 3aCHOBaHA Ha MPUCTANUTE U KOH-
LENTUTE Pa3BUEHH BO MOJEPHHTE OOpPa30BHU
npakTiky. Toa ro BKIyyyBa 0cO0€HO KOHIIENTOT
Ha ,,MHKJIy3UBHO oOpa3oBanue (1).

VHECKO ja uMa pmaneHo yHMBep3ajHaTa
neduHULIKja 328 HHKIIY3UBHO 00pa30BaHUE KaKo
XOJIMCTUYKA (JEHOMEH LITO yKa)kyBa Ha e/iHa-
KOB TIPHUCTAmN 10 KBaJMTETHO oOpa3oBaHHE 3a
cute nena 6e3 uckiydok (2). Taa e 3acHOBaHa
Ha XyMaHHM3aM, pa3BOj Ha HMHTEJEKTYaJHUTE U
KpeaTHBHHUTE CIIOCOOHOCTH, OanaHC Ha WHTe-
JIEKTyaJIHUTE, ETHUYKUTE, E€MOLMOHAIHHUTE H
TICHXOJIOIIKHTE JIEJIOBH O JIMYHOCTA.

Bo mpouecor Ha MCTOPHCKH pa3Boj, obpa-
30BHHMOT CHCTEM 3a Jiel]a CO OTPAaHWYEHH 3/IpaB-
ctBenn criocobHocTt (O3C) mpeMuHa o u30-
naugja BO MHKIy3uja. MHKIy3uBHOTO 00pazo-
BaHHe BO PycHja e Bo (haza Ha eBonynmja U ce
COOYyBa CO MHOTY TIpeIM3BHUIIM. 3ajayara 3a Jia
ce BOCIIOCTaBH MHKIIY3HMBEH 00pa30BeH CHUCTEM
Oapa peleHHe Ha BIAaAMHO HHUBO. Toa € MHKITY-
3Mja Koja UM obe3benyBa efHaKBO 0Opa3oBaHUE
Ha yuyenuiure co O3C, pa3Boj Ha BELITUHHUTE
KOU Ce HEOIXO/IHH 32 MaKCHMaJIHa afianTanyja u
yCIIellIHAa MHTETPalyja BO OMUITECTBOTO.

I'maBHHOT yCJIOB 3a MoAepHO 0oOpa3oBaHHE
e Toa Jieka Tpeba Ja Ouue OpHEHTHPAHO KOH
JIMYHOCTA M J1a LIeJIM KOH JInueH pa3Boj. Co 0BOj
npucran cute GOpMH, MOJENIH, TEXHOJIOTHH Ha
obpa3oBaHHe MOpa Ja ce 3eMaT NPeIBU/I BO KOH-
TEKCTOT Ha IIaBHUTE 3aJja4y Ha 00pa30BaHUETO,
IITO 3HauM 00e30eyBame HajIOBOJHH YCIOBU
3a COICTBEH pa3BOj M aJanTalyja Ha OIMIITECT-
BeHara okonuHa. Kako pesynrar Ha Toa, oOpa-
30BaHHETO ce (JOKycHpa Ha MoMarame Ha JIn4-
HHUOT pa3Boj M 300raTyBame Ha JIMYHOCTA, Kako
U fedHHUpame Ha COLMjajiHaTa yJjaora Ha JIN4-
HOCTA BO HA/IBOPEIIHHOT CBET.

Introduction

The modern world is experiencing a radical
change in approaches to education and to social
and cultural politics in general. This is due to
the attitudes of the society to development of an
individual’s personal qualities and intellectual
evolution. The 21st century is characterized by
the understanding that only personality’s self-ac-
tualization is the main goal of any social devel-
opment. These changes in the public conscious-
ness led to the emergence of a new paradigm of
education, which is based on the approaches and
concepts developed by modern educational prac-
tices. These include, in particular, the concept of
“inclusive education” (1).

UNESCO has given the most universal defi-
nition of inclusive education as a holistic phe-
nomenon that implies equal access to quality ed-
ucation for all children without exception (2). It
is based on humanism, intellectual and creative
ability development, balance of intellectual, eth-
nic, emotional and physiological fractions of
personality.

In the process of historical development,
the educational system for children with health
limited abilities (HLA) has gone from isolation
to inclusion. Inclusive education in Russia is at
the stage of evolution, facing a lot of challenges,
therefore the task of establishing an inclusive ed-
ucation system requires solution at the govern-
mental level. It is inclusion that provides HLA
students with equal education, with development
of skills necessary for maximum adaptation and
successful integration into society.

The main requirement for modern education
is that it should become person oriented and be
aimed at personal development. With this ap-
proach any forms, methods, technologies of edu-
cation must be considered in the context of main
tasks of education — ensuring the most favorable
conditions for self-development and adaptation
to social environment. As a result, education has
become focused on helping a person develop
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JucemMuHanyjata Ha  HMHKIy3HjaTa BO
Pyckara ®@enepanuja He e camo peduiekcuja Ha
MOJIEpHHUTE TPEHJOBU BO CBETOT, TYKY ja MpeT-
CTaByBa MMIUIEMEHTal{jaTa Ha TMpPaBOTO Ha
JUIaTa co TONPEYSHOCT 3a €AHaKBO 00Opaso-
BaHHE 3a€IHO CO M TIOKpaj HUBHHUTE BPCHHULHU
BO penoBHUTE OOpa30BHH HWHCTUTYLHH, BO
COIVIACHOCT CO 3aKOHOJIaBCTBOTO BO Pyckara
Oepnepanuja.  ,,MHKIy3UBHOTO — 0Opa3oBaHMe
MOXe J1a ce JeMHUpa Kako MHKITy3Hja Ha CHTe
Jena ¥ Miand JMuna 6e3 orieq Ha HHUBHUTE
HWHAMBUAYaJTHA PA3JIUKH, BKJIYYUTEJIHO HUBHATA
paca, eTHHYKa TMPHUIATHOCT, MONPEYEHOCT, MOJ,
CeKCyallHa OpHEHTalfja, ja3UK WK COLHOEKO-
HOMckH ctatyc” (3).

Wukty3uBHaTa mpakca BKIy4yBa MomoOpy-
Bamke Ha KBAaJUTETOT HAa XXHBOT HAa OAPEICHU
yuyeHHIM 0e3 Ja ce Hapylld KBaJMTeTOT Ha
JKUBOT Ha APYrHTE YYECHHLH BO OOPa3OBHHOT
MpOLeC W CO3/1aBambe HEOMXOAHW YCIIOBH 32
yCHelLIHa CoLMjajHa ajamnTamuja ¥ obpa3oBa-
HHE 3a CUTe YUeHHIH 6e3 UCKITydolH, 6e3 orie/
HAa HUBHHUTE WHIWBHIYaJHH TICUXWUYKH HIIH
(M3HUUKK TOTIPEYEHOCTH, O0Pa30BHU JOCTHTHY-
Bama, ja3uK, KyJITypa, peIurija uTH.

I'maBHMTE 1IETM HAa OOPa30BHUTE WHCTHUTY-
LMY BO MMIUIEMEHTHPAmHETO Ha MHKIY3UBHHTE
MPaKTHKH Ce:

* pa3Boj M MMIUIEMEHTal{ja Ha MOAEN Ha
MHKITy3UBHO 00pa30BaHueE;

* CO3/aBambe ICUXOJIOUIKH Yy00Ha WHKITY-
3MBHa 00pa30BHA OKOJIMHA,;

* JU3ajHUpakEe CUCTeMHM Ha METOJOJIOTHja,
HOpMaTHBHA U MH(OpPMaTHBHA MOAAPIIKA
BO IPOLIECOT Ha y4YeHe, KOPEeKlHnja, KOM-
NeH3alKja U pexabunuranuja;

° pa3Boj Ha pa3znuyHU (OPMHU Ha anTepHa-
TUBHO o0OpazoBaHue, ceondarHa MoaapIL-
Ka 33 CUTe YUEHHIIH;

* Jla ce OCUTypa ICHXOJIOIIKOTO 3/IpaBje 3a
CHTE yYECHHLIM BO 00pa30BHHOT MpOLEC.

[MpudakameTo Ha yYSHUIIUTE CO TELIKOTHH
BO KOHBEHIIMOHAJIHUTE OJZeJIeHH]ja, KaKo el
O] TIPHCTAMOT 3a 00pa3oBHA MHKIY3Hja, € Tpe-
nopaka ox Komuteror Ha EY 3a gena u mnaau
JIMIIA 32 3eMjUTe YWIEHKH (4).

I'maBHUTE CTPYKTYypadHH €JIEMEHTH BO MO-
JIeJIOT Ha MHKIIY3UBHO 00pa3oBaHHe BO KOHBEH-
LIMOHAJTHUTE 00Pa30BHM MHCTUTYLIMH BKIIy4UyBa:

and enrich personality and define a person’s so-
cial role within the outside world.

Dissemination of the inclusion in the Rus-
sian Federation is not only a reflection of mod-
ern trends in the world but it represents the im-
plementation of impaired students’ rights to get
equal education along with and alongside of their
peers in mainstream educational institutions in
accordance with the legislation of the Russian
Federation. “Inclusive education can be defined
as the inclusion of all children and young people
regardless of any individual differences, includ-
ing race, ethnicity, disability, gender, sexual ori-
entation, language, or socioeconomic status” (3).

Inclusive practice involves improving a par-
ticular student’s quality of life without impairing
the quality of lives of other education process
participants, and creating the necessary condi-
tions for social adaptation success and education
for all students without exception, regardless of
their individual mental or physical disabilities,
educational attainment, language, culture, reli-
gion, etc.

The leading objectives of an educational in-
stitution in implementing inclusive practices are:

* to develop and implement an inclusive ed-
ucation model,

* to create psychologically comfortable in-
clusive educational environment,

 to design systems of methodological, nor-
mative and informational support of the
learning process, correction, compensation
and rehabilitation,

* to develop various forms of alternative
education, comprehensive support for all
students,

* to ensure psychological health of all par-
ticipants of the education process.

Acceptance of students with disability in
mainstream classes as a part of an educational
inclusion approach has been recommended by
the Committee of the European Union for chil-
dren and young people of member states (4).

10
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* ¢mno3oduja 3a HUHKIY3Hja;

° NpaBHU JIOKYMEHTH W JIOTOBOPH IOMeEry
00pa3oBHHUTE MHCTUTYLHH U POJUTEIINTE,
BKJIy4yBajKy TH CUTE HEOIXOJIHH YCIJIOBH
3a 00pa3oBaHMe 3a YYEHHUIIMTE CO TOTpe-
YEHOCT, BKJIyYyBajKd T'M U Oapamara 3a
CeMejCTBOTO;

° JIOCTalTHOCT Ha 3HAa4YaeH METONOJOIIKH
pa3Boj U MPETopaku 3aCHOBAHU Ha IPHUC-
TaroT CHOCOOHOCTH-aKTHBHOCTH 3a yue-
HHULIUTE CO pa3jIMuHM HUBOA Ha TOTpede-
HOCT;

° JIOCTAalTHOCT Ha aJanTHPaHH OOPa3OBHH
HPOrpaMHu 3a pa3IMYHU KaTerOpUH Ha yue-
HMILIU CO TIONPEYEHOCT;

* NUAAKTUYKH MaTepHjaJid U METOIH 3a Mpe-
NiaBambe;

* mpodecHoHajieH pa3Boj HA HaCTaABHHUIIUTE
BO MHKJIy3MBHOTO 00pa3oBaHuMe, CIielja-
JUCTH Off UHTErPUPaHH MEJULIMHCKO-CO-
L1jaJTHA U TICUXOJIOLIKO-TIeIaTOLIKH YCITy-
T'H 32 TIOAAPIIKA;

° opraHu3anyja Ha e()eKTHUBHH aKTHBHOCTH
3a MEPCOHANOT 33 MOAAPIIKA BO PAMKHUTE
Ha eiHa 00pa30BHA HHCTHUTYILIH]ja;

* apXHUTEKTOHCKA TpaHcdopMalyja, BKITy4H-
TEJIHO U OKoJIMHA Oe3 Gapuepw;

* COOABETHO (PMHAHCHPAIbE;

* J0BOJIEH OpOj TYTOpH 3a MHKJIY3UBHO 00-
pa3oBaHHe 3a puApyxOa M MOAAPIIKA Ha
YUEHHLIUTE CO MOTMPEYEHOCT, TIOIPILIKA O

TyTOp (5).

Tyropute ce nuia xou ce GOKycHpaHU Ha
CO3/1aBame U UMIUIEMEHTALIMja Ha JIMYHU e/lyKa-
TUBHU CTPAaTErud KOM T' 3eMaar NpeIBUJ JIHY-
HHUTE TOTEHLHjalli Ha e{Ha JIMYHOCT, 00pa3oB-
HaTa U coLjanHaTa HH(PACTPyKTypa U LieuTe
Ha IVIaBHUTE aKTUBHOCTH (6).

3a BpeMe Ha nocienHara aekazaa Oea Hampa-
BEHM HEKOJIKY HAIlOpd BO OIJIENIHH E€BPOIICKH
3eMji, Kako ITo ce bocHa u XepueroBmHa
(7), Xpsatcka (8), I'pumja (9), Typumja (10) u
IMoptyranuja (11), 3a 06e36enyBame UHKITy3H]ja
BO obpa3zoBanueto. Bo [lInanuja, ydeHUIuTE CO
nocebHu morpedu ce obOpaszyBaaT BO pPeOBHH
YUYHIIMILTA KOTa € TOA MOXHO, BO COIVIACHOCT CO
NPUHLUINTE 32 HOPMalu3alyja i CerMeHTanu-
3aM, BO YYHJIMLITATa KOHMILUTO C€ HajONHMCKY 10
HUBHOTO MECTO Ha xuBeewe (12).

3HayajHOCTA HaA TeMmara 3a HHKIy3Hja €
OpUKa)KaHa TpeKy CTAaTHUCTHYKH IIOZIaTOLIH.

The main structural elements of the inclu-
sive education model in a mainstream education
institution include:

* philosophy of inclusion,

* legal documents and agreements between
the educational institution and parents,
including all the necessary conditions for
education of a student with disabilities, in-
cluding the requirements for the family,

* availability of relevant methodological de-
velopments and recommendations based
on the competence-activity approach for
students with different levels of disabili-
ties;

* availability of adapted educational pro-
grams for different categories of students
with disabilities,

* didactic materials and methods of teach-
ing,

* professional development of teachers of
inclusive education, specialists of the in-
tegrated medical-social and psychologi-
cal-pedagogical support service,

» organization of effective activity of sup-
port stuff of an education institution,

o architectural transformations, including

barrier-free environment,

* adequate funding,

» sufficient number of inclusive education

tutors to accompany and support students
with disabilities, tutor support (5).

Tutors are people focused on the construc-
tion and implementation of a personal educa-
tional strategy that takes into account the per-
sonal potential of a person, educational and
social infrastructure and the objectives of the
main activity (6).

During the last decade efforts have been
made in several European countries, such as
Bosnia and Herzegovina (7), Croatia (8), Greece
(9), Turkey (10), and Portugal (11), to facilitate
inclusion in education. In Spain, students with
special needs are educated in regular schools
whenever possible, in accordance with the prin-
ciples of normalization and sectionalism, at the
school closest to where they live (12).
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CornacHo co MuHHCTEpCTBOTO 3a 0Opa3oBaHUe
u Hayka Ha Pyckara ®enepauuja, 450 unjaau
Jlena co TEIIKOTHH y4aT 3a PYCKHTE YUHIIHMLITA,
07l KoM caMo 15 mijazu ro NpoioyDKyBaaT HUB-
HOTO oOpa3zoBaHue Ha yHuBep3utTeT. CoracHo
co MuHHCTEPCTBOTO 3a 3APABCTBO M COILHja-
JeH pa3Boj Ha Pyckara ®@enepauuja, nmoeke of
MOJIOBMHA Of] CUTE YYEHULH CO IONPEYEHOCT
(55.98%) ce co MHTenekTyanHa TONPEYEHOCT
WJIM TIOTIPEYEHOCT 32 yuemeTo, 30.07% co Hapy-
LIyBamke 3a OnHecyBamero/nuyHocta, 10.94%
CO OrpaHMYEHOCT Ha (U3MYKUTE AKTHBHOCTH,
3.63% co moBeke mnomnpeyeHoctd, 6.71% co
HapyllyBame Ha ciyxoT, 2.89% co Hapymiy-
Bamke Ha BUIAOT U 1.17% co apyru 3apaBCTBEHH
npobnemu (13). Cexoj enIMHAECETTH IKMTEI
3a Pyckara @enepanyja uma Hekoja dopma Ha
nonpeyeHocT. Toa ce 13 MunuoHu ayre co pas-
JUYHU (PU3UYKHY, ICUXUYKH WIH HHTEJIEKTYaTHH
MONIPEYEHOCTH Ha pas3lIMueH CTENeH: BPOACHH
WM CTEeKHAaTH HapyllyBama Ha MYCKYJIHO-CKe-
JIETHUOT CHCTEM, BHJOT, CIYXOT, MEHTajHaTa
cocroj6a, HapyllyBame 3a OIHECYBAETO H
Apyrd 3ApaBcTBeHM mpobiemu. [loBekero on
HHMB MMaar norpebda of CrenujaiHo aganTHpaHud
YCJIOBH 3a JKUBEEHE M YYeHhe M YeCTO MUMaar
norpeba o1 IIOMOII OA APYTH JIHIa. 3aToa, YJo-
ratra Ha TYTOPUTE 3a MHKIY3UBHOTO 0Opa3oBa-
HHE € TOJIKY 3Ha4yajHa.

Meiogu

IIpenmeToT Ha OBa HCTpaXkyBame € Ja ce
OTKpHjaT CTaBOBUTE Ha HACTAaBHULMTE, POIH-
TeJIUTe, APYTHTe YYEHUIIM W TEpCOHANOT 3a
NOJZIPIIKA 33 WMHKIy3HjaTa Kako (eHOMeH u
Vyenunure co O3C 3a pejOBHUTE YUHIHHIIN.

AnaTku Ha HCTPaXKyBameTO ce Mpauraj-
HUIIY, TeCTOBU U uHTepBjya co O3C ponurteny,
HaCTaBHUIIY, YYEHHUIIH U ITEPCOHAN 3a TOAIPIIKA
CO LieN Jia ce WACHTU(UKYBaaT MpoOJIeMUTE U
Jla ce IIOMOTHE 3a CO3/1aBambeTO TCHXOJIOIIKH
ynoOHa oOpa3oBHA OKOJMHA 332 YUYEHHIHUTE CO
O3C. IlocebHO co3najieH mpallaiIHUK Oerre
KOPUCTEH Kako ajarka 3a HaOJbynyBame.
AHKeTaTa ce cocToelle o] pa3INuHi TECTOBH 32
CUTE YYECHHULHU 32 00pa30BHHUOT MPOIIEC.

OcHOBHUTE HCTpa)KyBauyKu METOIH
BKIyuyBaar (1) ankera Ha yueHuiute, (2)
aHKeTa Ha HacTaBHUIUTE, (3) aHKeTa Ha Tep-
COHAJIOT 3a mojzpiika U (4) KBAaHTUTATHBHA H

The relevance of the topic of inclusion is
shown by statistics. According to the Ministry
of Education and Science of the Russian
Federation, 450 thousand children with disabil-
ities study in Russian schools, of which only 15
thousand continue their education at colleges
and universities. According to the Minister of
Health and Social Development of the Russian
Federation, more than half of all students with
disability (55.98%) are with an intellectual or a
learning disability, 36.07% with behavior/per-
sonality disorder, 10.94% with a physical activ-
ity limitation, 3.63% with multiple disability,
6.71% with hearing impairments, 2.89% with
visual impairments, and 1.17% with other health
conditions (13). Every eleventh resident of the
Russian Federation has some form of disabil-
ity. These are 13 million people with features of
physical, mental or intellectual impairment of
various degrees: in-born or acquired disorders
of the musculoskeletal system, vision, hearing,
mental state, behavior disorder and other health
conditions. Most of them need specially adapted
living and learning conditions and often require
other people’s help. That is why the role of
tutors in inclusive education is so important.

Methods

The subject of our study is to figure out edu-
cational institution teachers, parents, other stu-
dents and support stuff’s attitudes to inclusion
as a phenomenon and HLA students in main-
stream classrooms.

Research tools are questionnaires, tests and
interviews with HLA parents, educational insti-
tution teachers, students and support stuff in
order to identify problems and to help create
psychologically comfortable educational envi-
ronment for HLA students. A specially designed
questionnaire was used as a monitoring tool.
The survey consists of different tests for all the
participants of the educational process.

Basic research methods include (1) stu-
dents survey, (2) teachers survey, (3) support

12
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Top

KBaJIUTAaTUBHA aHAJIM3a HA Pe3yJITaTUTE O aHKe-
taTa. McTpaXkyBaukKMOT METOJl 3a HaOJbynyBame
Oemre ucTo Taka ynorpebeH 3a BpeMe Ha eKcrie-
puMeHTanHaTa (paza Ha UCTpaXKyBameTo. Bumor
Ha 0Baa MCTpa)KyBauka CTy[Hja € IICHXOJIOIIKO
(anoHuMHO) HaObynyBame. Llenta Ha aHkeraTa
€ Jia ce TpoydyaT MHCIIemara Ha YYEeHHLHUTE,
poaMTenuTe, HACTABHULMTE M IIEPCOHAJNOT 3a
MOAJPILIKA 32 00Pa30BaHUETO HA YUECHHUIUTE CO
O3C BO paMKUTE Ha PEAOBHHUTE YUMIIHHUIIH.

lMpumepok

Ankerara BxiyuyyBa 50 yueHuuu: 24 MoMm-
4yumba U 26 AeBojunmba Ha Bo3pact ox 19 mo 22
roguny. Hue ro mogenuBMe NpHUMEPOKOT Ha J1BE
rpynud. Bo mpBara rpyna Gea 50 yueHHIM of
Hucturytor Taranpor co HasuB ,,A. UexoB“.
Hpyrara rpyna ce cocroelue of 45 y4yeHUIM Ha
Bo3pact o 19 1o 22 roguxu, ¥ Toa 24 MOMUHBba
u 21 peBojue. Pa3nuueH mpamanHuk uMm Oere
TIOHY/IEH Ha HACTaBHULIUTE, TYTOPUTE U IEpCo-
HaJIOT 3a noAApika Bo MHCTUTYTOT.

Pesyniuaiuu

[en 1. Tabena 1: aHkelua 3a ciliagosuilie Ha y4eHuyuile 3a
UHKNy3Uu8HO 0bpa3osaHue U dputhakarbe Ha yyeHuyuilie co
OrpaHu4eHu 3gpagciliseHu cliocobHOCWU 80 pamKuilie Ha
obpa3osHailia OKonuHa (24 Momyurea u 26 gegojuurba Ha
8o3pacit og 19 go 22 roguHu)

stuff survey and (4) quantitative and qualitative
analysis of survey results. Research method of
monitoring was also used during the experimen-
tal phase of the research. The type of this moni-
toring study is psychological (anonymous) mon-
itoring. The purpose of the survey is the study
of the opinions of students, parents, teachers and
support stuff about education of HLA students
in the mainstream classroom.

Sample

The survey involved 50 students: 24 male
and 26 female aged 19-22. We divided the sam-
ple in two groups. The first group consists of 50
students of Taganrog Institute named after A.
Chekhov. Another group consists of 45 students
(aged 19-22): 24 male students and 21 female
students. A different questionnaire was offered
to teachers, tutors and support stuff of the same
Institute.

Results

Part 1. Table 1: Survey of students’ attitude to
inclusive education and acceptance of students with
health limited abilities within educational environment
(24 males and 26 females (aged 19-22))

IesocHo ce

corjiacyBam

Completely
agree

Ce
corJIacyBam
Agree

He ce
coriacyBam
Disagree

LenocHo He
ce corliacyBaM
Completely
disagree

3HAM
Don’t
know

Vuennnure co miu 6e3
HONPEYCHOCT MOXKAT 12
IIOCTHTHAT TIOA00PYBamkEe BO
YUYEHETO MPeKy HHKILY3HBHOTO
obpazoBaHHe

Students with or without
disability may achieve
academic improvement
through inclusive education

6

9

0

Cure yuenniu (6e3
MCKJIy4OIIH) MOpa Jia y4aT BO
penoBHa 06pa3oBHA OKOJIMHA
All students (without
exception) must study

in a regular educational
environment

11
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IIporpamuTe 3a HHKITY3HBHO
obpa30BaHUE HA PA3IHUHI
ydeHH1M UM ob6e30eyBaar
MOXXHOCTH 32 3a€MHa
KOMYHHKALHja, IOMOIL 1a TH
carar yueHULUTE U 1a TH
npudarar MHAXBHYITHUTE
KapaKTepUCTHKHA 1
Pa3INYHOCTH.

Inclusive education programs
provide different students
with opportunities of mutual
communication, thereby
helping students to understand
and accept individual
characteristics and diversity

12

VHKITy3MBHOTO y4€H€ 3BY4H
J06po BO TeopHja, HO He
(yHKIHOHHpA BO NIPAKTHKATA.
Inclusive learning sounds good
in theory, but does not work in
practice

YueHHIuTe co monpeyeHocT
ce Hajnobpo obpazoBaHH

BO CIELHjaJIHA 00pa30BHI
HUHCTHTYIIHA

Students with disabilities
are best trained in special
educational institutions

HajunrepecHure pesynraTtu of aHkeTara ce
npetcraBeHu Bo ['padukonure 1-3

Completely
disngree
0%y

Disagree|
23%

pacpukoH 1: Yyeruyuitie co u be3 tolpeyeHocil Moxalll ga
UociuurHaiu togobpysatbe 80 y4ersellio UpeKy UHKITY3UBHOWO

obpa3zosaHue

Don't know

The most interesting survey results are pre-

sented in Figures 1-3.

Clompletely agree
23%

Figure 1. Students with or without disability may achieve
academic improvement through inclusive education

14
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Completely Don't ke
’ on't Kneay s '
hisagree 80, Completely
i awmee
350

I'pacghukoH 2: lporpamuitie 3a UHKy3uHO 0bpa3ogaHue Figure 2. Inclusive education programs provide different students
um obe3sbegysaaill Ha pa3fUYHU ydeHUYU co MOXHOCIU 3a with opportunities of mutual communication, thereby helping
3aemMHa KOMyHuKayuja, doMow ga ru chattialll yyeHuyuiie students to understand and accept individual characteristics and
U ga ru tpughallialll UHgusUgyanHuiue Kapakiuepucuuxu u diversity

pasnuyHociiu
Completely
Don't know agree

34%

Agee

IO,
Completely

disagree
4%
Ihsogree
27%

paghukon 3: YueHuyuiie co dollpeyeHocill ce Hajgobpo Figure 3. Students with disabilities are best trained in special

0bpa3osaHu 80 clieyujanHu 06pa3osHU UHCIUTYYUU educational institutions
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[en 2. Tabena 2: AHkellia 3a cillagoguilie Ha y4eHUYUe KOH Part 2. Table 2: Survey of students’ attitude to inclusive education
UHKNY3UsHOWO obpa3osaHue u pucbakarbelio Ha yyeHuyu and acceptance of students with health limited abilities within

CO OrpaHuyeHu 3gpasciligeHu cliocobHoclu 80 paMKuilie Ha educational environment (24 males and 21 females
obpa3sosHallia cpeguHa (24 momuursa u 21 gesojye Ha eo3pacili (aged 19-22))
og 19 go 22 roguHu)
IenocHo ce Ce He ce LenocuHo ne He
coracyBam corjiacyBam corlacyBaM | ce corjiacyBam | 3HaM
Completely Agree Disagree Completely Don’t
agree disagree know
1 | Ce uyBcTByBaM 2 8 4 0 7/

yno6Ho kora paboram
BO THM (Tpyma)

1 | I feel comfortable
when I work in a team

(group)

2 | YxuBam Kora 2 11 3 1 4
pabotume 3aeaHO

3a nooOpyBame Ha
MOHTE CIIOCOOHOCTH
2 | I enjoy working
together to improve
my competencies

3 | Jac BepyBam mexa 4 7 3 0 7
CEeKO] YYEHHK CO
MOMPEIEHOCT HMa
TIpaBo Ja gobue
ofOpa3oBaHue BO
penoBHa obpa3oBHa
OKOJINHA

3 | Ibelieve that every
student with a
disability has the right
to receive education in
a regular educational
environment

4 | Jac BepyBaM Jieka 1 5 5 1 9
YYEHHLIUTE CO
ToTpedeHocT Tpeba
Jla ydaT O/iZIeJTHO BO
noce6HI 00pa3oBHI
HHCTHTY LUK

4 | I believe that students
with disabilities
should study
separately in a special
educational institution

5 | UHKIy3UBHOTO 1 7 2 0 11
obpa3oBaHue

e nomobpo 3a
YYEHHLIATE CO
TIOTIPEYEHOCT OTKOJIKY
NOCEOHNUTE YUHMITHINTA
5 | Inclusive education

is better for students
with disabilities than
special schools
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6 | Jac umam 1 6 2 1 11
camojioBepba kora

UM IIOMaraM Ha
YUEHHIUTE CO
MOTIPEYEHOCT

6 |[Ihave confidence
when helping students
with disabilities

7 | Jac cmeram neka 0 4 4 1 12
YUEHHIIUTE CO
monpedyeHocT paborar
HA MCTHOT HAYHH KaKO
U JIPYTUTE YUYEHUIH BO
rpynu

7 | Ifeel that students
with disabilities work
in the same way as
other students in a
group

8 | PaGoremeTo 1 11 6 2 1
BO yUMJIHHLIATa

WJIK JIOMallHaTa
pabota ce JecHH 3a
MeHe, HaKo jac He
JI00MBaM ITOMOIII

Ol COyUEHHIUTE

8 | Performing work

in a classroom or
homework is easy for
me, although I don’t
get help from my
classmates

9 | Jac Mmoxam e(puxacHO 0 5 9 0 7
J1a TH 3aBpIIamM

CHTE aKTHBHOCTH

BO YYMITHHIIATa

1 HCTOBPEMEHO

Jla UM [TOMOTHaM

Ha YUCHHIIUTE CO
HOTPEYSHOCT

9 | I can effectively carry
out any activity in
the classroom and

at the same time

help students with
disabilities

10 | Jac umam nobpu 1 8 3 1 8
OLIEHKH BO cnopenbda
CO JIpyruTe

10 | I get good marks
compared to others
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HajuHTepecHuTe pe3ynTaTd Ofi aHKeTaTa ce The most interesting survey results are pre-
IpeTcTaBeH! Ha rpadukonuTe 4 - 9 sented in Figures 4-9.
Completely

amee
19%

Don't know
330

Completely.

disagree

® Aaee

s 340
Disagiee
14%
IpacghuroH 4: Jac eepysam geka cekoj y4eHuk co tolpeyeHocil Figure 4. | believe that every student with a disability has the
uma Uipaso ga ce celliekHe co 0bpasosaHue 80 pegosHa right to receive education in a regular educational environment
06pa3osHa oKouHa
Completely
agee

Don't know “ Aaree

420, | 330

i
Completely
disazee
e
'pacpukoH 5: MiHkny3uroiio obpa3osaHue e iogobpo 3a Figure 5. Inclusive education is better for students with
y4yeHuyuilie co olpeyeHocl olKonKy tocebHulle yqunuwila disabilities than special schools
Completely
agree
5%
Don't know Agree
520, 290,
‘l
Disagree
oo
Completely
disagree
5%
paghukoH 6: Jac umam camogosepbda kora um tomoram Ha Figure 6. | have confidence when helping students
y4eHuyuilie co UolpeyeHocl with disabilities
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Completely

Don't know
33%,

Completely

disagree
[T
Dhsagree
43%0
pacpukoH 7: Jac Moxam eghukacHo ga ru 3aspuiam Figure 7. I can effectively carry out any activity in the classroom
aKiusHocuite 80 y4unHuyaiua u uciiogpeMeHo ga um and at the same time help students with disabilities
lioMorHam Ha yyeHuyuiie co Uolpe4eHoc
[en 3. Tabena 3: MpoyeHelle ru cnegHuilie 8eWLIUHU 80 Part 3. Table 3. Assess the following skills according to the level
COracHoCil Co cilielieHol Ha leXuHa 80 COrnacHoc co of difficulty using your personal experience (if any)
{I80eilio IUYHO UCKYCILIBO (aKo ro umailie)
Tosem IIpobaem | Maa npobiaem bes
npodiaem Problem | Minor problem npodaem
Major No problem
problem
1 | KOrHUTHBHHA U KOMYHHKALUCKH 1 4 8 8
BELITHHH
1 | Cognitive and communication skills
2 | Yueme BO y4HIIHULIA 1 1 6 13
2 | Education in the classroom
3 | CpaboryBame Ha JomamHaTa pabora 2 10 9
3 | Doing homework
4 | TecToBHM M HCIIUTYBamka 1 4 11 5
4 | Tests and examinations
S | Ilpe3eHTHpame NPOEKTH, TOBOPEHE HA 1 4 8 4
CeMHHApH, KOH(epeHINH
S | Presenting projects, speaking at
seminars, conferences
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= Majorproblem Prablem Numnor problem No problem
6%
qwn“
i8%0
4.‘“0
.{h"‘l.‘x"ﬂ _‘Rull
:!’"U
:400
19% 190 19y [
1 10%0
304 | 504 504, - 5% | 504 |
sl e I {
Cogmitive and Educationinthe Domghomework Tests and Presenting
conummcation skalls classroom exannnations projects, speaking at
senminars, conferances

'paghukon 8: MpoyeHka Ha pobnemuilie 80 cornacHocl co
JNIUYHOILIO UCKYCILIBO

AHanusa Ha pe3yniuaiiuite

AHanu3upajki TH Ppe3ylTaTUTE Ha TPHUTE
JieNa o7l eKCIIepHUMEeHTaIHaTa IpaKca, MOKaxy-
BaaT JieKa IOTOJIEMHUOT /e Ofi YYEHHUIIUTEe KOH
ce BKJIyYEHH BO JIBET€ AHKETH Ce CBECHH 3a
NpPeAU3BULTE KOW T'M HOCH HWHKIIY3HMBHOTO
obpazoBanue. Kako u Ja e, moBekeTo Ofi HUB
IIEJIOCHO Ce comiacyBaaT WIIM Ce€ corjlacyBaaT
neka yuenunute co O3C tpeba nma ce obpasy-
BaaT BO PENOBHOTO oOpa3oBaHue. I[loroBHHA
Ofl UCIIUTAaHULIUTE Ce coriacyBaaT Jieka WHKITY-
3ujara e nono6pa 3a yuenuuute co O3C oTKONKY
U30J1alijaTa ¥ ce TIOATOTBEHH Jla TIOMOTHAT CO
3agauynTe. Flako He MHOTY O/ HUB BepyBaaT Zieka
MOXAT Jja yyaT e)uKacHO U MICTOBPEMEHO J1a UM
noMorHar Ha ydenuuure co O3C BO HHMBHaTa
YUWIJIHMILIA, 3aTOa TIOCTOM Oapame 3a BOJIOHTEPH
U TYTOPH CO TIOCEOHHU BEIITHHH KOU C€ MOATOT-
BEHHU J]a UM nomMorHaT Ha yuenunute co O3C co
NPEAU3BULIUTE KOU TM HOCAT PEHOBHHTE IIPO-
rpamMu 3a HacrtaBa. [lomery mpenu3BHULUTE CO
KOM MOXaT Aa ce cooyar yyeHunute co O3C 3a
BpeMe€ Ha HHKIIy3UBHOTO 00Opa3oBaHHe, Clel-
HUTEe Oea MMEHyBaHH: COBJIajlyBame Ha Mare-
PHjaToT BO PaMKHTE HA PEAOBHHUTE YUHITHHIIH,
NpakTHYHA aruiMKalMja Ha TeopujaTra, O#OH-
Bamke OJl TUMOT, TEXHHYKA OMpeMa Ha YHHBEp-
3UTETUTE, KOMYHHKAIMCKH NpoOJieMH, HHCKa
camonoBep0a, HEJOCTUT HAa TEXHWUYKA OMpeMma.
[lomery pmaneHuTe Tpenopakd Of YYEHHIIUTE,
BO TPETHOT JE€N Of aHKeTaTra, KOM MOXar Ja

Figure 8. Assessment of problems according to personal
experience

Results analysis

Analyzing the results of the 3 parts of the
experimental practice, it is shown that the major-
ity of students involved in both surveys have
awareness of the challenges presented by the
inclusive education. Nevertheless most of them
completely agree or agree that HLA students
should be educated in mainstream classroom.
Half of the respondents agree that inclusion is
better for HLA students than isolation and are
ready to help with the assignments. Although
not many of them believe they can study effec-
tively and at the same time help HLA students in
their classroom, therefore there is a demand for
volunteers and tutors with special skills ready
to help HLA students with general curriculum
challenges. Among the challenges that HLA stu-
dents might face during inclusive education the
following were named: mastering the material
in mainstream classroom, practical application
of the theory, rejection by the team, technical
equipment of the university, communication
problems, low self-esteem, lack of technical
equipment. Among the recommendations that
students made in the third part of the survey that
might help with challenges mentioned above

20
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MOMOTHAT BO HAaJMHMHYBambe Ha MpPEAU3BH-
IIUTE IUTO CE CIIOMEHATH Torope ce BeOWMHapH,
ce cnobogHO mpUCYCcTBO, ymoOHa oOpa3oBHa
OKOJIMHA, pa3BOj Ha TOJlepaHIHjaTa, MmoceOHa
CKajJa Ha OlLIeHyBame€, KOPEKLMOHH KJIacOBU 3a
YUYEHHLIUTE KOM MOT(piuie BO 0Opa30BaHHUETO
UTH. AHaNnM3UTe MOKAXCYBaaT, He CaMo IITO y4e-
HHULUTE KoM Oea J1eN Ofi aHKeTaTa ce CBECHH 3a
NpUAOOMBKHUTE M NPEAU3BUIMTE HAa MHKIIY3UB-
HOTO 0Opa3oBaHMe, HO THE MCTO TaKa Ce JKEJTHH
J1a M TIOMOTHAT U JIa aCUCTHUPaaT Ha yYCHUIUTE
co O3C BO HMBHATA YYUITHHILIA.

CTerneHOT Ha CBECT 32 MHKIIY3UBHOTO 00pa-
30BaHHE Kaj POAMUTEINTE, YUCHUIIUTE U HACTaB-
HHULUTE HE € JIOBOJIHO BUCOK; THE HE MOXeE Ja
JajaT ONIroBOp Ha INpPAaLIakeTo: ,,30IITO y4Ye-
nunute co O3C Tpeba ma ydar BO peloBHa
yunnauna?®. Kakxo u na e, noBekero poaurenu
(70%) nmaar mo3UTHBEH CTaB KOH MHKIIy3Hjara.
Ho, ucroBpemeno, camo 50% opn ponurenure
BepyBaat Jieka yuyeHuuure co O3C 6u um Ouno-
yaoOHO BO PENOBHHUTE YUYMIHHLM, U camo 38%
BepyBaaT JieKa ApPYrHTe y4YeHHIH Ou ce 4dyB-
CTByBaJi€ IOTO/IHO JIa y4aT 3a€[HO CO YYCHHIIH
co O3C. Oxony TOJOBHHA Of POAMTENUTE ja
npudakaar uaejaTa 3a MHKIYy3UBHO oOpa3oBa-
HHE; ja comieqyBaaT BpeJHOCTa Ha oBaa (opma
Ha 00pazoBaHHeE.

bea nmokaHetu 25 HAacTaBHUIM J1a y4ECTBY-
BAaaT BO aHKETUPAKETO, TIPH IITO 3eMaa y4eCTBO
23 HacTaBHMIM M TEPCOHAJOT 3a TOMOIIL.
ITo3HaBamaTa Ha HACTAaBHHULMTE U NEPCOHAJIOT
3a MOAJpINKA 32 HMHKIY3UBHOTO 0Opa3oBaHUE
Oeme 3a10BONyBauKd. AHKeTaTa IOKaXka JeKa
caMo TOJIOBHHA O AaHKETHPAHUTE HACTABHHUIIH
ja pa3Oupaar uiejata Ha MHKIY3UBHOTO 00Opa-
30BaHKe. Bo 0IHOC Ha CTaBOT HA HACTaBHULIUTE
Ha OBOj BUJ K0OOpa3oBaHWe, aHKETaTa MOKaXa
Jeka morojaeMuoT 6poj on HacraBauimTe (62%)
ja pa3bupaar ujejara Ha HHKIIy3UBHOTO 00pa3o-
BaHHe, HO, 3a xay, 24% cMeTaaT [ieka Toa HE €
HIOTOJTHO 32 APYTHTe yueHUL . [ToronemMuor aen
ox ucnuranunure (65%) BepyBaar neka BoOBe-
JyBalKETO HAa MHKIY3UBHOTO OOpa3oBaHHEe ke
I'M ONTOBapy HACTAaBHHULMTE CO TOrojeM Opoj
00BpCKH.

3a an, HeKOM HACTaBHHMLIM HErupaar aeka
MHKIIY3UBHOTO 00pa3oBaHHE € HajBeTyBayka
¢dopma Ha oOpa3oBaHME 3a YYEHHLHUTE CO
noceOHH enykaTHBHU IoTpebu. HactaBHMLIMTE

there are Webinars, free attendance, comfortable
education environment, tolerance development,
special grading scale, correctional classes for
students with academic failure etc. The analysis
shows not only that students involved in sur-
vey are aware of the benefits and challenges of
inclusive education, but they also are eager to
help and assist HLA students in their classroom.

The level of parents, students and teach-
ersy awareness of inclusive education is not
high enough; they can not answer the question:
“Why should HLA students study in mainstream
classroom?” Nevertheless most parents (70%)
have a positive attitude towards inclusion. But
at the same time, only 50% of parents believe
that HLA students will be comfortable in main-
stream classroom; and only 38% believe that it
will be comfortable for other students to study
with HLA students. About half of parents accept
the idea of inclusive education; see the value of
this form of education.

25 teachers were invited to participate in
the survey, 23 teachers and support staff par-
ticipated. The knowledge of teachers and sup-
port staff about “inclusive education” was sat-
isfactory. The survey showed that only half of
the teachers surveyed understand the idea of
inclusive education. Regarding the attitude of
teachers to this kind of co-education, the sur-
vey showed that the majority of teachers (62%)
understand the idea of inclusive education,
but, unfortunately, 24% answered that they do
not find it comfortable for other students. The
majority of respondents (65%) believe that
introduction of inclusive education is necessary
and it will provide confidence to HLA students.
But they conclude that inclusive education
would burden high level of responsibility on
teachers.

Unfortunately, some teachers deny that
inclusive education is the most promising form
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M TIepCOHAJIOT 3a MOJJIpIIKa ke Tpeba aa pabo-
TaT ¥ TIOHAaTaMy 3a Jja pa3BHjaT NIO3UTHBEH CTaB
Kaj IpyruTe yYeHUIM KOH MHKIY3WBHOTO 00pa-
30BaHUe, 3a Jla cdarar Jeka UCTOTo ke bune ox
KOpHCT He caMo 3a ydyeHunure co O3C, HO U 3a
CHUTE yYECHHLIM BO 00pa30BHUOT MpPOLEC.

Cute Bpaborenu (100%) uMaar mo3uTHBEH
1 HakJIoHeT craB koH ydyenunure co O3C. Ho,
ucToBpeMeHo, caMmo 18% BepyBaar neka ke 6uze
100po ¥ yNOoOHO 32 YUEHHUIIUTE CO TIOMPEYEHOCT
Jla yyar Bo peiloBHM yumnuiuTa. [lepconanor 3a
noaapuika (94%) e moaroTBeH Aa UM TIOMOTHE
Ha yyennuure co O3C ma ce mpucrnocobar Ha
obpa3oBHara oxonuHa. Camo 59% op yuyecHH-
[MTe MHCJIAT JieKa THe Tpeba Aa ro M3MeHar
CTaBOT KOH JHLaTa co nompedeHocT. 100% ox
YUECHHLIMTE C€ COIIacHja JieKa 3a KBaJIUTETOT
Ha JKMBOT Jia 6uze monobap 3a nuuaTa co Mom-
pedeHocT, cuTe BpabOTEHH BO OOpa30BHUTE
MHCTHTYLMU Tpeba na ja mpudaraT ujejara 3a
WHKJIY3UBHO 00pa3oBaHHe.

Enen on ximyunure (akropu 3a ycmeliHa
WHKJIy34ja € TIOBOJIHA COLMjalHa OKOJIMHA INTO
BKJIyuyBa MO3UTHUBHH CTaBOBH OJI COLIMjaJIHUTE
pabOTHHMIIH, KAKO IITO C€ HACTABHHULIUTE, BPCHH-
L[MTE, TIEPCOHAJIOT 3a MOAAPIIKA U POJUTEIIUTE
(14). BaxxnocTa 3a U3yuyyBame Ha COLMjaJIHUTE
CTaBOBHM KOH MHKIIy3WjaTa ce 3rojieMHu co (ak-
TOT ILUTO CTAaBOT C€ CMETa [ieKa € OINLITECTBEeH
¢daktop koj BiMjae Bp3 (YHKIMOHHPAEHETO H
nobpococrojbara Ha uHAMBHAYyara. CormacHo
co H. Triandis (15), craBotr Moxe na ce aedu-
HHpa KaKko ,H/ieja BOJEHA CO €MOLIMH KO ce
NPEIUCIIO3HLIMja 32 OJJIENIHM aKTMBHOCTH KOH
ofipe/ieHa rpyna Ha colyjanuu curyauun’. Kako
TaKBM, CTABOBUTE BKJIyuyBaaT HaMepH 3a OJHe-
CyBambe KaKko KOTHUTHBHH TaKa U eMOLIMOHAIIHH
KoMIIOHeHTH. CTaBOBUTE KOH MHIUBHAYHTE CO
TIOTIPEYEHOCT Ce YeCTO BOJCHHU Of Mpe/pacyaH,
0Cco0€eHO JIaXKHH CO3HaHM]ja, HeraTuBeH edexT u
UTHOPHpPame Ha OJIHECYBAambETO U 3aT0a I'o Orpa-
HUYYyBaaT HUBHUOT HMHAMBHJyalleH CTeleH Ha
aKTHBHA NapTULHUIALMja BO J)KUBOTOT Ha 3ael-
Humara (16).

IMpudakamero on BpcHULUTE Oe3 mMmorpe-
YEHOCT M HHTEpaKLHjaTa co BpCHHLHUTE Oe3
MOTIPEYEHOCT € €IeH Of] Haj3HayajHure (Gax-
TOPH BO YTBP/YBamETO JAIH UMa €IHO JIeTe CO
MOTPEYEHOCT YCHEIIHO MCKYCTBO BO 00pa3oB-
Hata okonuHa (17). Jla ce 6unme mpudaren ox

of education for students with special educa-
tional needs. Teachers and support staff will
have to work further to develop a positive atti-
tude of other students towards inclusive edu-
cation, to understand that inclusive education
would benefit not only HLA students, but all the
participants of education process.

All staff (100%) have a positive and sympa-
thetic attitude towards HLA students. But at the
same time, only 18% believe that it will be good
and comfortable for students with disabilities to
study in mainstream classroom. Support staff
(94%) is ready to help HLA students adapt to
educational environment. Only 59% of respon-
dents think that they should change their atti-
tude towards people with disabilities. 100% of
respondents agree for the life of people with
disabilities to be of high quality all employees
of educational institution should accept ideas of
inclusive education

One of the key factors for successful inclu-
sion is a favorable social environment that
includes a positive attitude from social agents
such as teachers, peer students, support staff and
parents (14). The importance of studying social
attitudes toward inclusion is increased by the
fact that attitude is considered to be an environ-
mental factor that impacts individual function-
ing and well-being. According to H. Triandis
(15), attitude can be defined as ‘an idea charged
with emotions which predisposes a class of
actions to a particular class of social situations’.
As such, attitudes include a behavioral intention
as well as cognitive and emotional components
Attitudes towards individuals with disability are
often charged with prejudice, including false
cognitions, negative effect, and behavioral igno-
rance, and thus restrict these individual’s degree
of active participation in community life (16).

Acceptance by and interaction with peers
without disabilities is one of the most important
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BPCHHUIIUTE UM OBO3MOXKYBa Ha JieliaTa co IIOI-
pedeHocCT 1a Ouaar nepuunipaHy Kako YIeHOBU
Ha OJUIENICHHEeTO, J1a OCTBapyBaaT MHTEpaKLHja
CO BPCHHUIIMTE U Jia C€ YyBCTBYBAarT /ieKa ce Jiell
ox rpymnara (18).

WHKkiy3ujaTa € Iperno3HaeHa Kako Iopas-
BHEH, XyMaH U e(eKTHBEH CHUCTeM Ha obpa-
30BaHHE HE CaMO Ha YYEHHULUTE CO MOoceOHM
00pa30BHU NOTPeOH, HO U 32 JPYTUTE YYESHULIH.
WuKity3ujaTa ¥M ro AaBa npaBoTo Ha oOpa3oBa-
HHe Ha cuTe, 6e3 orie]] Aany ce UCTIONHETH KpH-
TEPUYMHUTE Ha OOPa30BHUOT CUCTEM WJIM NaK He
ce ucrnonHeTd. OOpa3oBHATa OKOJIMHA HE € CaMOo
MEeCTO KaJie LITO Ce y4H, HO MCTO TaKa € U IVIaBHa
chepa BO XKMBOTHHTE AaKTUBHOCTM Ha YYEHU-
uute. JInuHOcTa ce OONMMKyBa NpeKy IOYUTTa
U npudakameTo Ha WHAMBHAYAJIIHOCTA Ha ApY-
rute. OBOj mpolec UMa CONCTBEH 00pa3oBEH
nar. Y4YeHUIUTe yJaT Kako Ja paborar BO THUM,
KaKo /]a KOMYHHMIIMpaaT co ApYyTHTe, [a rpajaat
BPCKM M KPEaTMBHO J]a TH pellaBaaT oOpa3oB-
HHUTE NPOOJIEMH CO TIOMOIII HA HUBHUTE HACTaB-
uui (19). Tpeba na ce npu3Hae Jieka HeKorami
rpaJieleTo Ha BEIITHHUTE 32 TUMCKa pabora ce
TIOBA)KHH OJI IPYTUTE YYHIHUIIHYU BELITHHHU, OCO-
0eHO BO paMKWTe Ha MHKIy3WBHaTa 00pa3oBHa
okonuHa. VHKIIy3MBHOTO 00pa3zoBaHMe I'M Npo-
HIMpyBa JIMYHUTE CHOCOOHOCTH Kaj CHUTe yue-
HHILM, UM TIOMara Jia pa3BHjaT JMYHU KapakTe-
PHMCTHKH KaKO LITO Ce XyMaHOCT, TOJlepaHIHja,
MOATOTBEHOCT /2 ce NMOMOrHe. VMHKIy3uBHOTO
obpa3oBanue € (yHAAMEHTalIeH HOB CHCTEM
KaJile YYeHHIMTe M HacTaBHULMTE paborar Ha
3ae/IHMYKa LeJ1, KaKo TUM ce 00MyBaar aa 06e3-
OeziaT MPUCTANHO U KBAJIMTETHO 0Opa3oBaHUe 3a
cute yueHHLH 6e3 uckiyqok (20).

AmHanu3zata Ha Jpyrd UCTpaXKyBama 3a Ipo-
611eMOT CO MHKITy3UBHOTO 06pa3oBaHHE OBO3MO-
JKyBa J]a Ce pas3jacHaT CIeIHWTe NPUHLMIN Ha
HHKITy3HjaTa:

° TIPErNO3HABaKETO HA €JHaKBaTa BpeEl-
HOCT Ha CHUTE yYEHHMIH M HACTaBHHULIA BO
OILITECTBOTO;

° 3rojieMyBam€ Ha CTENEHOT Ha y4YeCTBO Ha
YYEHHLIMTE BO KYJITYPHHUOT XKMBOT Ha 00pa-
30BHUTE HHCTUTYIIMH M HAMAJyBabhe Ha CTe-
TMIEHOT Ha u3onanyja Ha Yuenuuure co O3C;

* pecTpyKTyHpame Ha METOAOT Ha mpeja-
Bamb€ 3a J]a MOXKE I[EJIOCHO Ja TH UCTIOIHH

factors in determining whether or not a child
with a disability has a successful experience in
educational environment (17). Being accepted
by peers allows children with disabilities to be
perceived as members of the class, to interact
with peers, and to feel part of the group (18).

Inclusion is recognized as a more developed,
humane and effective education system not only
for students with special educational needs, but
also for healthy ones. Inclusion gives the right to
education to everyone, regardless of whether or
not the criteria of the education system are met.
Educational environment is not only the place to
learn, but it is also the main sphere of students’
life activity. Through respect and acceptance
of the individuality of each of them, a person-
ality is shaped; this process has its own educa-
tional trajectory. Students learn how to work in
a team, learn interact with others, build relation-
ships, and creatively solve educational problems
with the help of their teacher (19). It should be
admitted that sometimes teambuilding skills are
even more important than other learning skills,
especially in inclusive educational environment.
Inclusive education expands the personal capa-
bilities of all students; helps develop such per-
sonal traits as humanity, tolerance, readiness
to help. Inclusive education is a fundamentally
new system where students and teachers work
on a common goal as a team trying to provide
accessible and quality education for all students
without exception (20).

Analysis of studies on the problem of inclu-
sive education allows clarifying the following
principles of inclusion:

 recognition of all students and teachers’

equal value in society;

* increasing the degree of students» partic-

ipation in the cultural life of educational

institutions and simultaneously decreasing
the level of HLA students isolation;
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pa3IMYHKUTE NOTPEOU HA CUTE YYEHHLIU BO
eiHa 00pa30BHA MHCTUTYIIH]a;

° OTCTpaHyBame€ Ha Oapueputre cO Lel
CTEKHYBam€ 3HaeHha U 1eI0CHA MapTUIIH-
nainuja BO )KMBOTO Ha YYEHHITUTE 32 CUTE,
HE CaMo 332 OHHE CO IONPEUEHOCT HIIH I10-
ceOHM 00pa30BHU MOTPEOH;

° aHAM3W M HMCTpaXKyBama 3a o0MIuTE 32
Ha/IMUHYBamke Ha (U3NUKHUTE Oapuepu U
nopoOpyBame Ha JOCTAlTHOCTa Ha OIpe-
Mara 3a OJI/IEJIHH YYEHHLH, CTIPOBE/lyBakE
pedopMHu ¥ IPOMEHH KOU Ce Of KOPHCT 3a
CHUTE YYEeHHIIH;

° pa3NIUK{ Mery YUYEHHILUTE Ce PECypCH KOU
NPUIOHECYBaaT BO NEJAaroIIKHOT Ipo-
1[eC, HO OJJIEeJIHM Ipeyku Mopa Ja bupar
Ha/IMUHATH;

° Tpero3HaBame Ha IPABOTO HA yYEHHIH-
Te Ja nobujat oOpa3zoBaHHe BO 00pa3oBHA
HHCTHUTYIIMja Koja € OJMCKY 0 HHBHOTO
MECTO Ha KHUBECHE;

° Mpero3HaBamke Ha ylorara Koja ja uMa
ynobHaTa oOpa3oBHa OKOJIMHA HE Camo 3a
noo0pyBame Ha yYeHeTo, HO UCTO Taka
3a pa3B0j Ha COLIMjaJIHU BPEOHOCTH;

* pa3Boj Ha BPCKHTE 3a MOAJPIIKA M cOpa-
0oTka moMery OOpa30BHHUTE HMHCTHTYLIUU
Y JIOKAJIHATa 3ae/IHHLIA, IPENO3HABAkE Ha
HMHKITy3HjaTa BO 00pa30BaHHETO KaKo €/IeH
acIeKT Ofi MHKJIy3HjaTa BO OIILITECTBOTO

@21).

CymruHata Ha OBUE NPUHLMNMU ce IVena
BO JOCTalHOCTa Ha 0Opa30BaHHETO 3a CHTE
YYCHUIM KOW JKMBEaT BO OJJIEJIHA 3aeIHUIIA.
®usnukuor npucran Tpeba na um 6mae obes-
OezileH Ha y4EHHMLUTE CO TONPEYEHOCT — TPaHC-
HOPT, pammy, JU(TOBY, CHELHjaIHO ONpPEMEHH
toanetn. Ho, He e HoBolHAa caMoO ompemara.
IMotpebHo e nma ce co3mame U QrexcubuineH
HACTaBeH IUIaH IITO OBO3MOXKYBa YCIELIHO
HCIIOJIHYBamke Ha 1noTpebute Ha yyeHunure. Of
oco0eHa BaXKHOCT Ce BOHHACTABHHUTE aKTHB-
HOCTH IITO ja 0)opMyBaar JIMYHOCTA HA YUECHHU-
ure 6e3 ores Ha HUBHATA INONPEYSHOCT HIIH
HapyllyBambe BO pa3BojoT. MHKIy3HjaTa HE TH
NpEeKpIIyBa NpaBaTa Ha PEJOBHUTE YYEHHLU BO
KOPHCT Ha OHME CO TornpeueHocT. Pogurenmure,
HACTaBHUIUTE W yueHUIUTe Tpeba J1a ja pa3de-
par oBaa u3jaBa.

Ha To0j HaumH, aHanM3aTa Ha pe3yJiTa-
THTE Of MCTPAaXKyBameTO HH OBO3MOXKYBa Ja

o restructuring the method of teaching so
that it can fully meet the diverse needs of
all students in an educational institution;

e removing barriers to obtaining knowledge
and full participation in students’ life for
everyone, not only for those who have a
disability or apply for special educational
needs;

* analysis and research of attempts to over-
come physical barriers and improve the
availability of equipment for individual
students, carrying out reforms and chang-
es aimed at the benefit of all students as a
whole;

» differences between students are resources
that contribute to the pedagogical process,
but not the obstacles that must be over-
come;

 recognition of students’ right to receive ed-
ucation in educational institutions located
at their place of residence;

e recognition of comfortable educational
environment’s role not only students’ aca-
demic performance improvement, but also
for development of social values;

 developing support and cooperation rela-
tionships between educational institutions
and local communities; recognition of in-
clusion in education as one of the aspects
of inclusion in society (21).

The essence of these principles is in the
availability of education to all students living
in the locality. Physical access should be pro-
vided for students with disabilities - transpor-
tation, ramps, lifts, specially equipped bath-
rooms. But equipment only is not enough. It
is necessary to create a flexible curriculum so
that it can be changed and adapted to all needs,
and the diversity of educational methods that
allows satisfying all students’ requirements. Of
particular importance is extracurricular activity,
which forms students’ personality regardless
of their impairment or developmental disorder.
Inclusion is not mainstream students’ rights
infringement in favor of those with disabilities,
and parents, teachers and students should under-
stand this statement.

Thus, the analysis of the results of the study
allows us to structure the main components of
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MNHKJIY3HBHO 00pPa30BaHHE H NPH(PAKAHE HA YYEHHLIUTE CO 3JPABCTBEHO OTPAHHYECHH

cnocodnoctu (30C)

Boaeuxn nenu

- Jla ce pa3BUe U UMIIEMEHTHPA UHKJIY3UBEH 00Pa30BEeH MOJIEN;

- la ce Kperpa MCUXOJIOLIKK TpUjaTHa MHKITy3HBHa 00pa3oBHa Cpe/IiHa;

- 1a ce U3ajHUpaaT CUCTEMH 3a METOOJIONIKA, TIPaBHA M HH()OPMATHUBHA TOJUIPIIKA HA MPOLIECOT
Ha yueme, KOpeKifja, KOMIeH3aluja U pexabunuranmja;

- Jla ce pa3BHjaT pa3iuuHu (OpMHU Ha aNTepHATUBHO 00pa3oBaHKe, ceondaTHa MOAAPLIKA 32 CUTE
YYEHHULIH;

- na ce 06e30e/1¢ TICHXOJIONIKO 3/IpaBje Ha CUTe YYeCHULM BO 00Pa30BHUOT MPOLIEC;

Kpurepuymu 3a epukacnocr

- pa3Boj Ha MHKJTy3UBEH 00pa30BeH MOZEN ¥ HEroBa MMIIEMEHTAIMja BO PEAOBHUTE 00Pa30BHU
MHCTUTYLUH;

- 1a ce CTpoBe/iaT MpallaTHUIIM, TECTUPambe, HHTEPB]yHpame Ha YUeHHLIUTe, HACTaBHULIUTE,
POZAUTENNTE HA YYEHULIUTE CO 3APAaBCTEBHO OTPAaHUYEHH CTIOCOOHOCTH, APYTUTE YUEHHUIIH;

- MOHUTOpHpPae Ha 00pa30BHUTE MIOCTUTHYBamba U pa3Boj Ha yueHuuure co 30C, HUBHOTO
IPUIIAarOlyBabe BO YUMITHULIUTE;

- Jla ce BKJIy4yaT KOMIIETEHIMUTe Ha HACTABHULIUTE CTPYYHHM 32 MHKITY3HBHO 00pa3zoBaHue,
MHKITY3UBHUTE METOAM Ha IpE/laBakbe;

- yuenunute co 30C 1a MOCTUTHAT TO3UTHBHO COLIMjalTHO HCKYCTBO;

- Jla ce UMIUIEMEHTHPa METOJI0JIOTHja 32 MHKIIY3MBHO 00pa3oBaHHUE;

- J1a ce CIOJIeNIH YCIIEXOT BO MHKJIY3MBHOTO 00pa3oBaHKe cO ApyruTe 00pa3oBHU MHCTUTYLIMY;
- Jla ce 3TOJIEMH PEJTUHIOT Ha 00Pa30BHUTE UHCTUTYLIUH;

IIpuHUMIK HA HHKJIY3MBHO 00pa3oBaHue
- J1a ce Tpero3Hae eHaKBaTa BPeIHOCT BO OIMLITECTBOTO HAa CUTE YUYEHUIM U HACTaBHULIY;
- Jla ce HaMaJIi CTeNeHOT Ha u3oialyja Ha yuyenuuure co 30C BO KyITYPHHOT JKHBOT BO
00pa30BHUTE HHCTUTYLIUH;
- [Ia ce PEKOHCTPYHpa METOJIOT Ha MpeaBambe, H3JeryBajKi BO IIPECPET Ha Pa3IMYHUTE IOTPEOH
Ha CUTE yYEeHULH;
- Ila ce OTCTpaHaT OapuepuTe U Jia ce OBO3MOXKH 3HAEHE U MOTIIOJIIHO YYECTBO HA CUTE yYEHHIIH;
- la ce aHanu3upaar ¢pusnukute 6aprepu U a ce 06e30e1u JOCTalHOCT Ha OIIpeMara;
- Jla ce MCTaKHAT Pa3JIMKUTE IoOMery YYeHHLUTEe KaKo pecypcy KOM IIPHI0HECYBaaT BO
TEeIaroLIKHUOT MPOLEC;
- Jla ce 3auyBaar [paBara Ha y4eHUIHUTe Ja 1o0uBaaT o6pa3oBaHue BO 00pa30BHH HHCTUTYLIMH
JIOLIMPAHU BO MECTOTO Ha HUBHOTO JKHBEECHE;
- Jla ce Mpero3Hae yjorara Ha npHjaTHaTta oOpa3oBHa CpeiHa 3a Pa3BOj Ha OMIITECTBEHU
BPEHOCTH;
- a ce 0b6e306enu mojyipiika U copaboTka nomery o6pa3oBHUTE HHCTUTYLIHH U JTOKAJIHUTE
3aeHULIN;
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CTpPyKTYpHH eJIEMEHTH HAa MHKJIY3UBHO 00pa3oBaHue
- na ce pazbepe ¢uno3opujata Ha MHKITy3HjaTa;
- 1a ce 00e30enar paBHU JIOKYMEHTH U IOTOBOPH IIOMel'y 00pa30BHUATE UHCTUTYLIUH U
ponutenute Ha yaenunm co 30C;
- J1a ce IPUMEHYBaaT PEeJIeBaHTHA METOMOJIOTHH, TUIAKTHIKK MaTepyjaii U IPEropaky 3a
YYEHHIIUTE CO Pa3IMuHI HUBOA HA MOMPEYEHOCT;
- Jla ce IIpuiarojat o0pa3oBHUTE MIPOrpaMH 3a pa3IMYHU KaTETOPUH Ha YIEHHIH CO
HOIPEYEHOCT;
- Jla ce pa3BHjaT UHTETPUPAHU MEIUIIUHCKO-COLMjaTHUA M TICHXOJIONIKO-TIEAAarOIKH CEPBUCH 3
MOJ/IPLIKA HA HACTABHUIIHTE;
- J1a ce opraHu3upa e(peKTUBHA WHIMBHIYaJIHA TOJIPIIKA BO 00pa30BHUTE HHCTUTYINH;
- 1a ce nobue afieKBaTHO (MHAHCHPAmE;
- 1a ce obe30enar noBoJieH Opoj Ha TYTOPH 3a MHKIIy3UBHO oOpa3zoBaHue 3a yueHurure co 30C;

Pe3ynTaTu Ha MHKJIY3UBHO 00pa3oBaHue
- yuenurure co 30C aa ce MoyyBCTBYBaaT eIHAKBU BO BPCHUYKHUTE TPYIIH;
- yuenunure co 30C na cTeKHaT COOBETHO 00pa30BaHUE 3a WIHA NPOAYKTUBHA NpodecroHaiHa
aKTHBHOCT;
- na ce npuiaroaar ydyenunute co 30C 3a KOMyHHKaIHja BO OIIITECTBOTO;

inclusive Education and Acceptance of Students ilith Health Limited Abilities  (HLA)

y

Leading Objectives

- o deyelop and implemient an inclusive education muodel

- to create psychelogically comfortuble inclusive educational environment

- to design systems of methedological | normative and informational support of the processes of leaming |
correction, compensation and rehabilitation

- to develop various forms of alternative education | comprehensive support for all students

-t ensure psychological health of all partizipants in the educational process

g

Effectiveness Criteria

|
1

= o develop inclusive education model and its implementation in mainstieam educational institutions

= o provide duestionnaires |, esting, intervieding of students | teachers, parents of HLA students , otler students
- to monilor HLA students' educalional achievements and development | their sdaplation in classrooms

- to nvelve inclusive education teachers” professional competence |, inclusive methods of teaching

=t acoue HLA students positive social erpenience

-t implement methodology for melusive education teaching

- to share mclusive education suceess iith other educational mstitutions

-t incnease educattonal mstitution rating
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Principles of inclusive Education

- to pecopnize all students and teachers™ eoual value in society

<o decrense the level of H LA students isolation in cultural life of educational institutions

- o restructur e the method of leaching by meeting the diverse needs of all students

< to remove barviers and obiain knodledge and full participation in studenis’ life for evervone

- snalyse overcoming physical barders attempts and inprove availability of eouiprment

- W emphasize  differences betiieen students  as resowrces that contribute w the pedagopicul process

- to prtect students' nght to receive education in educational mstitutions located at their place of residenc: ¢
- to recognize comfortable cducational environment's role for development of social values

-t provide support and cooperation relationships betiiven educational mstitutions and local communities

b

Structural Elements of Inclusive Education

=t understand the philosophy of inclusion

disabilities

- to receive adeduate funding

« to provide fegal documents and agreeiments betlicen the educational institution and parents  of HLA stadents
=t apply relevant methodolog v, didactic materials , and recommendations Tor students dith different levels of

- to adapt educationul programs for different categories ol students iiith disabilitnes
- w develop the integrated medical -socivl and psychological -pedapgogical teacher suppoit service

-t organize effective activily of support personnel of un educational institution

- to support HLA students iith sofficient number of inglusive education tutors

Results of Inclusive Education

- to make HLA students feel edual in peers group

- to et education appropriate for future productive professional activity of HLA students
- o adapt HLA stwdents for communication in society

IMpuka3 9: Mogen Ha uHKny3usHo obpasogaHue u Upuchakar-e
Ha yyeHuyuilie co orpaHuYeHu 3gpasciliseHu cliocOBHOCU 80
pamkuilie Ha 0bpa3osHailia OKofuHa

T'H CTPYKTyHpaMe IJIaBHUTE KOMIIOHEHTH Ha
MOZIEJIOT 33 WHKIIy3UBHO O0pa3oBaHME W IpHU-
(akamero Ha YYEHHUIUTE CO OTPaHUIEHH 3/IpaB-
CTBEHH CITOCOOHOCTH BO paMKHTe Ha 00pa30B-
HaTa OKOJIMHA, KOM /iaBaaT MpaKTHYEH MPUIOHEC
Ha OCHOBHHTE Hay4YHH UCTPAXKYBamba.
OmnmrecTBoTO Tpeba na MM 00e30ean Ha
curte nuua cioboneH u3bop Ha BUAOT Ha obpa-
30BaHHE, BO 3aBHCHOCT OJf HHTEPECHUTE, TTOTpe-
Oute u MoxHocTHTe. PasnmumyHocTa BO TNOHY-
nute Tpeba na 6une obezdeneHa BO MoyeTo Ha
obpasoBanue (22). He mocron comMHeBame JieKa
TEIIKOTHUTE CE MOTOJIEMH KOJIKY IITO € IOKOM-
IUIEKCHA CTPYKTypara Ha OIIITECTBOTO M TOJNKY
TIOHATJIACEHU Ce COllMjayiHaTa qudepeHIjanmja
U conujanHara crparudukanmja. bez komme-
TEHTHO pelleHHe Ha MPoOIeMOT Ha YUYeHHUIUTE

Figure 9. Model of inclusive education and acceptance
of students with health limited abilities within educational
environment

the model of inclusive education and acceptance
of students with health limited abilities within
educational environment, which makes a prac-
tical contribution to the basic scientific research.

The society should provide any person with
the free choice of the type of education, depend-
ing on interests, needs, and opportunities. The
diversity of proposals in the field of education
should be provided (22). There is no doubt that
the difficulties are the greater, the more complex
the structure of society, the more pronounced
social differentiation and social stratification.
Without a competent solution of HLA students
problem, without eliminating the practices of
infringing on the constitutional rights of people
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co O3C, 6e3 enuMHHUpambe Ha IPAKTHKUTE KOU
'Y IIPEKpILlyBaaT yCTaBHHUTE IpaBa Ha JIULAaTa CO
pa3BOjHA TIOMPEYEHOCT, Aerpagupame Ha HHB-
HOTO /JOCTOMHCTBO, WJIM MaHHU(ecTaluuTe Ha
CoLMjajiHAa AMCKPMMHHALMja, HEMa [a MOCTOU
LUBWIM3UPAHO OMIUTECTBO, HEMa Ja IMOCTOU
eBOJTYLIHja.

Hanennot mozen ru obe30enyBa cuTe Heo-
MXOAHU MH(OpPMALMK 32 HACTABHUIUTE U TEp-
COHAJIOT 3a TOAJPUIKA U ke UM MOMOTHE THe Jia
ce KOHILIEHTpHpaaT Ha acIeKTHUTe KOW THEe CMe-
TaaT Jieka ce HajBa)KHHU 3a OJIJIeIHa Tporpama 3a
uHKIy3uja. LlenocHure nHGopmMaLuu 3a HHKITY-
3MBHOTO 00pa3oBaHHe ke IpoMOoBHpaaT pediie-
KCHja Ha NPUIOOMBKHUTE M TMPEAU3BHIUTE IITO
T'M HOCH MHKIy3HjaTa. Mcro Taka, Monenor ke
UM OBO3MOXKM HAa HACTABHHULUTE M YYEHHLHTE
Jla ce cooYaT CO IEpCIIeKTMBHTE HAa HWHKIY-
3ujata. ,,BHUMaHMETO KOH pa3IM4HOCTHUTE" €
nobap cioraH; ke oiroBapa 3a COLIMjaJIHO 3arpo-
3€HUTE JIMLA BO LIMPOK OOpa30BEH M KyJITYpeH
koHTekcT. CBecTta 3a NPUIOOUBKUTE W TpeIu3-
BUIIUTE Of MHKIIY3MBHOTO 00Opa3oBaHHE Ke '
MPOMOBHpAAT M ke T Ofip>KaT KoabopaTUBHHUTE
npakThky omery Yuenunure co O3C, HUBHHTE
BPCHHLM, POJUTENIUTE U IEPCOHANOT 3a MOJ-
npuika (23).

Huckycuja

OcHoBara Ha MWHKIY3MBHOTO 0Opa3oBa-
HHUEe € Taa JieKka OOpa3OBHHTE HHCTUTYLHH
Tpeba a | 3eMar IpeBU IOTpedUTe Ha CUTE
YYEHHMLIM, HO He JeKa ydeHunure Ttpeda na
ce MPUAPXKYBaaT U Jia ce BKJIOIyBaaT BO paM-
KUTEe YTBpPAEHM Of MHcTUTylmjata. Ilpen na
Ouge npeTcraBeHa HHKIy3HjaTa, BO paMKHUTE
Ha pycKkoTo o0Opa3oBaHWE HMalle HHTerpa-
THBHO oOpa3oBaHMe, koe Oele NmpeaBHICHO BO
CTaHJIap/IHUTE TNpaBHIa U MPOLIECH 332 HAcTaBa
3a Jeuara co IIONPEYCHOCT BO PEOBHHUTE
yuyunuiuTa ¥ Oelie IMO3HAaTO Kako ,,MHTerpa-
TUBHO oOpa3oBanue”. Ho 3aexHunara Ha yue-
Humu co O3C, Ha HMBHHUTE POAUTENH HE MM
ce Jomaraiie ujaejara 3a WHTErpaTHBHO 00Opa-
30BaHMe OWZEjkM TOa 3HA4YM Jeka: uMa OGoiHa
JMYHOCT, Taa € pa3jiMyHa, He € KaKo CUTe OCTa-
HATH, U TIOCTOM PEIOBHO OINLITECTBO M OBaa
OomHa nuuHOCT Tpeba a 6une uHTerpupaHa Bo
penoBHOTO omiuTecTBO. Jlomeka MHKIy3UBHOTO

with developmental disabilities, degrading their
dignity, or manifestations of social discrimina-
tion, there will be no civilized society, there will
be no evolution.

The given model provides all the necessary
information for teachers and support staff and
would help them concentrate on the aspects they
consider the most relevant for a particular inclu-
sion program. Full information about inclusive
education would promote a share reflection on
benefits and challenges of inclusion. Also the
model would make it possible for teachers and
students to face the perspectives of inclusion
further development. “Attention to diversity”
is a good slogan; it will fit provision to socially
disadvantaged ones in a wide educational and
cultural context. Awareness of advantages and
challenges of inclusive education would pro-
mote and sustain collaborative practices between
HLA students, their peers, teachers, parents and
support staff (23).

Discussion

The basis of inclusive education is that
educational institution should take all students’
needs into account the, not that students should
comply and fit within the frameworks estab-
lished by the institution. Before inclusion was
introduced to Russian education there had been
integrated education, which was enshrined in
the Standard Rules and the process of teaching
disabled children in ordinary schools was called
“integrated education”. But the community of
HIA students, their parents did not really like the
idea of integrated education. Because it rather
meant: there is a sick person, he is different, not
like everyone else, and there is a mainstream
society, and this sick person needs to be some-
how integrated into this mainstream society.
While inclusive education means that all peo-
ple are different, and each one is special in his\
her own way, but all of them belong to the same
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ofOpa3oBaHue 3HA4YM JEeKa CHTE JIMLA ce pas-
JIMYHU U CEKOj €IeH OJ1 HUB € IoceOeH Ha Heros/
HEj3UH HaUWH, HO CUTE THe NpUIaraaT Ha ucraTa
nocebHa 3aemuuna. M cute The (HamapeHw,
OHME KOM HE TOBOPAT PYCKH, TAJIEHTHPAHU WU
CO IONPEYeHOCT) o0 MMaaT MCTOTO MpaBO Aa
nobujaT oOpa3oBaHue H 1a ce HaZieBaar 3a MOJi0-
6pa uaHuHA.

Moxxe ma ce Kaxxe Aeka MepuofoT Ha TpaH-
3ULHMja 3a 3aCOHUYKH TPEHMHT Ha pa3HYHH
KaTeropuM YYeHWIH BO PycHja ja uma BHC-
THHCKaTa OCHOBAa. 3a JKaj, IMOToJIEeMHOT Opoj
TO3UTHBHA MOMEHTH KOH C€ TPETCTaBEeHH BO
3aKOHUTE CE yIITEe OCTaHaa caMo 3alHIlIaHKd Ha
xapTija. Kako ¥ co MHOTY JIpyru NpOrpecHBHH
MPaBHU aKTH, MPAKTHYHO HE MOCTOM MEXaHH-
3aM 3a WMIUIEMEHTallfja Ha 3aKOHCKUTE aKTH
BO HacTaBHHUTe NpakTuku. [Tokpaj Toa, mocron
ofjpefiecHa TIPUCTPACHOCT KOH HHKJIY3UBHOTO
o0pa3oBaHKe BO ONILITECTBOTO (24).

Bo oxmpenen 6poj ciydam, mpobnemor e
MOBP3aH CO HEAOCTHI Ha HACTAaBEH MaTepHjal u
TEXHUYKA HETIOATOTBEHOCT Ha HHCTUTYIIHUTE BO
penoBHOTO 0Opa3oBaHME Ja T'M HaydaT Jenara
CO TIONPEYEHOCT, 3a IITO MOCTOM MOTpeda of
nomManu oxnenenuja (omg 6 mo 12 nuua), agan-
THpPaHU Ha HUBHHTE NOCEOHH TICHXOJIOUIKH
MOXXHOCTM BO HacTaBHaTa INporpama, rnoceOHa
JIUAKTHYHOCT, Pa3BOj Ha KOPEKIIMOHA OIpeMa,
TOHEKoraul M norpeda of TyTop, KOM Ke WM
Oupar npenyIlaHyd Ha yYeHHLUTE U Ke UM TIoMa-
raar co paborara BO yYWJHHLATa U CO HUBHATa
nomaniHa pabora. JlononHutenHo, 06pa3oBHUTE
HWHCTUTYLIMHU Tpeba ja uMaaT JOBOJIeH 6poj mep-
COHAJI CO BUCOKH KBTH(UKAIH KOU Ke TIPHUI0-
HecaT LIeJIOCHO 3a/I0BOJIyBamke Ha 00pa30BHHUTE
MOTpedHU U colMjaHaTa HHTErpalyja Ha Jaenara
U aJJONIECLIEHTUTE CO Pa3BOjHH WM OHMXEjBHO-
paJIHM TONPEYEHOCTH, ONTHMAJIHA HUMILIEMEH-
TalMja Ha COLMjaJIHUTE W TCHXOJIOUIKHTE IPO-
IpaMu U NICUXOJIONIKA U MEAULMTHCKA MOANPLIKA.

3aknyyox

Ha T0j HaumH, mpobiIeMoT cO HMHKIIY3HB-
HOTO 0Opa3oBaHHE € KOMIUIEKCeH, ebareH, HO
DIaBHaTa paboTa e Jeka e colgjaiieH, Ouaejku
II0 HeTrOBUTE peIleHHja, HHTEPEecUTe Ha Orpo-
MeH 6poj iuua ce adexkrupanu. OMIITECTBOTO
Tpeba na uMm obe3denn Ha cuTe UL a UMaat

particular community. And all of them (gifted,
non-Russian-speaking, talented or disabled)
have the same right to get education and to hope
for a better future.

It can be said that the transition period to
joint training of different categories students in
Russia has the right basis. Unfortunately, the
majority of positive moments presented in the
laws still remain only on paper. As in many pro-
gressive legislative acts, there is practically no
mechanism for legislative acts implementation
into teaching practice. Besides, there is a certain
bias towards inclusive education in society (24).

In a number of cases, the problem is related
to teaching materials lack and technical unwill-
ingness of the institutions of mainstream educa-
tion to teach children with developmental dis-
abilities, for which smaller classes are required
(from 6 to 12 people), adapted to their special
psychophysical opportunities training programs,
special didactic, correctional-developing equip-
ment, sometimes a tutor, who would be assigned
to a student and would assist in the classroom
and with the homework. In addition, educational
institutions should be sufficiently staffed with
highly qualified personnel, who would contrib-
ute to a more complete satisfaction of educa-
tional needs and social integration of children
and adolescents with developmental or behav-
ioral disabilities, the optimal implementation of
social and psychological programs, psychologi-
cal and medical support.

Conclusion

Thus, the problem of inclusive education is
complex, debatable, but the main thing is that
it is truly social, since by its solution the inter-
ests of a huge number of people are affected.
The society should provide any person with the
right choice of the type of education, depending
on his\her interests, needs and opportunities.
There is no doubt that the difficulties are the
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npaBo Ha u300p Ha BUIOT Ha 0Opa3oBaHue, BO
3aBHCHOCT OJ] HEroBHTE/HEJ3UHUTE HHTEPECH,
notpebu 1 MokHocTH. He mocron comHeBame
JieKa TEeIIKOTHUTE C€ TIOTOJIEMH, KOJIKY € MOCIIO-
JKEHa OMIITECTBEHATa CTPYKTypa, MOHAIIACeHU
ce conujayiHata AudepeHurjauja U coLuja-
Hara cTpaThduKanyja. be3 KoMIeTeHTHO pele-
HHe Ha OBOj mpobyieM, 6e3 enmMMUHUpame Ha
NPAaKTUKUTE Ha TIPEKPIIYBAHKE HAa YCTABHHUTE
npaBa Ha JIMLATa CO TIONpPEYEHOCT, Aerpaau-
pajku TO HHBHOTO JIOCTOMHCTBO MM MaHH-
¢decranuTe Ha colMjaJHAa AUCKPUMUHALH]A,
Pycuja Hema /1a craHe UBUIIM3HpPaHa JpiKaBa.

Nako naHcHpameTo Ha Mporpama 3a WHKIIy-
3MBHO 00pa3oBaHHe BO OOPa30BHUTE WHCTUTY-
IIMM € HeONXO/iHa 3a Pa3B0j Ha METOZOJIOTHjaTa
kaze nenHa rpyna ce ydyenunure co O3C, na
UM ce 00e30eaM Ha HACTABHMIUTE CIIELIHjaTHO
TO3HaBake€ M BELITHMHH 32 CIpPaByBamE CO
JMLaTa co MOMNPEYEeHOCT, 1a Ce ONpeMaT MHCTH-
TYLMHATE CO paMIl¥, JU(PTOBHM M TNpPHUCTaN CO
JIPYTHTE MecTa, HO MCTO Taka HEOIXOIHO € Jia
ce pa3BHjaT CBECTa W CTaBOBUTE Kaj HACTABHU-
LUTe, YYCHULUTE U MEPCOHANIOT 3a MOIPIIKA
Ha KOHIIETITUTE 3a WHKIy3Hja M MOJENOT 3a
HHKJIy3UBHO oOpa3oBanue. Mcro Taka e 3Ha-
YajHO HUBOTO HA BPEIHOCEH OJJHOC KOH KOemy-
Kal[jaTa, OHOCHO cuTe BpaboTeHH BO 00pa3oB-
HaTa MHCTHUTYLHja, CTyAEHTUTE, HUBHUTE POAHU-
TENHU W TIPUCYTHHUTE Ja ja mpudarar unejarta 3a
WHKJIy3MBHO 00pa30oBaHUe.

KoHn¢pnukiu Ha uHiiepecu

ABTOpuTE H3jaByBaaT JeKa He MOCTOU KOH-
(HKT Ha UHTEpecH.

U3eop Ha huHaHcupar-e

HctpaxyBameTo Oelie CHpPOBEAEHO CO
¢unancucka moanpiuka on Pyckara ¢onpa-
1iMja 32 OCHOBHM MCTPa)KyBamba BO paMKHUTE Ha
UCTPaXKyBauKHOT NpPOeKT ,,Chakame Ha ¢uiio-
30cKHOT (peHOMEeH Ha o0Opa3oBHATa HMHKIY-
3Wja BO KOHTEKCTOT Ha CTPAHCKUTE M JOMalll-
HHTE METOJOJIOLUIKH TPUCTANd U MOAenu™, Op.
19-013-00117\ 19

greater, the more complex the structure of soci-
ety, the more pronounced social differentiation
and social stratification. Without a competent
solution to this problem, without eliminating
the practices of infringing on the constitutional
rights of people with developmental disabilities,
degrading their dignity, or manifestations of
social discrimination, Russia will not become a
civilized state.

Although to launch inclusive education
program at the educational institution it is nec-
essary to develop a methodology aimed at
HLA students, to provide teachers with special
knowledge and skills to deal with students with
disabilities, to equip institution with ramps, lifts
and access to other places, but it is also neces-
sary to develop teachers, students and support
stuff’s awareness and attitudes towards concepts
of inclusion and inclusive education model. It is
also important at the level of value attitude to
co-education that all employees of educational
institution, students, their parents and attendants
accept ideas of inclusive education.
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