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Pe3ume

BoBen: Cexoe HCKYyCTBO WM CEKOj IMPOEKT
¥Ma 1oTpeda o] MPOIIEHKa Ha HETOBHOT yCIEX
WM HEYCHeX M OICEroT Ha JOCTHIHyBame Ha
IocaKkyBaHaTa IeJl, KaKo U CTETIeHOT Ha CaTH-
chaxmja, cnabocTuTe Ha OHKE KOH ja MOAIp-
’KyBaaT U HEj3MHUTE KOPUCHUIIH.

Henn: VcTtpaxxyBameTo UMa I1eJ1 Aa ro Ipolie-
HU [IpoekToT 3a MHTerpanyja Ha y4YEHHULIUTE
co moce6HM noTpebu Bo pamkute Ha ObGenn-
HETUTE HallUU 32 OJIECHyBame M paboTHHTE
areniuckun (UNRWA) yumnmmmra Bo Jopnan
3aeHO CO IIefITa Jja ce IIPUIOHECe BO Pa3B0joT
Ha nporpaMara. 3aToa, MMa orpeba oz TakBoO
UCTpa)KyBambe KO€ Ke I'M Harjlacd HEeKOW O
acIleKTUTe Ha IporpamMaTa Ha OHHE KOW ja
IpeBOJaT Hej3uHaTa IPHMeHa.

Mertonu: Bo oBa HcTpaKyBame ce KOPHCTU
JECKPUIITUBHUOT, AHAJIMTHYKUOT IIPHUCTAIL
IIpmmepoxoT ce cocron on 90 >xeHHM Kou ce
BpabOTEH!U KaKo JUPEKTOPH Ha YUIIHIITA, Pe-
JIOBHM HACTaBHUIIY U CIIELIUjalTHU €IyKaTOPH.
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Abstract

Introduction: Any experience or any
project needs to assess its success or
failure, and the extent to which the desired
objectives are accomplished, and the
degree of satisfaction and weakness of
those who support it and its beneficiaries.

Objectives: The study aims at evaluating
the project of integration of students with
special needs in the United Nations Relief
and Work Agency (UNRWA) schools in
Jordan along with the aim to contribute to
program development. Hence, there is a
need for such a study that sheds light on
some aspects of the program by those in
charge of its application.

Methods: The study uses the descriptive,
analytical approach. The sample consisted
of 90 females working as school principals,
regular teachers and special education
teachers.

Apnpeca 3a KOpecToHeHIIHja:

Xujam KATAHAHH

An-banka [Tpumener Yuusepsurer, Conr, Jopaan
Kpan Xycenn 6u3HHC MapK

AwmaH — JanaapoBa 3rpajga

4 xar 6p.2

Email: hkatanani¢2bau.edu.jo

Corresponding address:

Hiyam Katanani

P.O box number 144103

zip code 11814

the king Hussein business park
Amman -Jandaweel

building no. 4-floor no. 2
attention : salam salem

Email: hkatanani@bau.edu.jo

142

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2018; 19(1-2):142-163

DOI: 10.19057/jser.2018.36




UCKYCTBA M HOBMHM O CBETOT

PesynTaTm: Pesynrature of UCTPaKyBamEeTO
MMOKaKyBaaT Je€Ka HACTaBHHUIIUTE M TUPEKTO-
pHUTe MMaaT IOBHUCOKO IIO3HAaBamE KOra CTa-
HyBa 300p 3a clielyjajiHaTa exyKalmja, ciel-
CTBEHO Ha TOa, BAJKHOCTA 32 MMILUIEMEHTAIIHja
Ha OCHOBHUTE NPUHILIMIIY KMa IIOTOJIEM Pe3yIi-
TaT Kaj TIeJUIITeTo Ha aupekTopure. Ox mep-
CIeKTHBaTa Ha HACTaBHULIMTE, MMIDIEMEHTa-
1yjata Ha CTpaTeTHUTe KOU THe Tpeba Ha TH
WHTETpUpaaT BO YUWIMINTaTa HMa ITOHHU30K
pe3yiTaTr Ha IPOCEYHO HUBO.

3akay4dok: PesynraTure of LEI0TO UCTPaxy-
Bamke€ []aBaaT 3aKIydoK JieKa IIpBaTa eBaiya-
mmja Ha UNRWA yumnuinrata e ycrmemiHa,
MaKO MMa HEKOJIKYy IPEYKd W TEeIIKOTHH BO
TIOIJIe/l Ha alUIMKaIMjaTa Ha CTPATErHUTe KOU
ce MOTpeOHM 3a J1a ja MMIUIEMEHTUpaaT HH-
KITIy3WjaTa.

Knyunu 36opoeu: eeanyayuja Ha npozpama,
nosHasatama Ha HacmagHuyume, no3Hasakama
Ha Qupekmopume, cmpameauu 3a UHmezpauuja,
UHKIY3U8HO 0bpa3ogaHue.

Bosed

Wnxity3suBHOTO 00pa3oBaHMe € NPHUCTAIl KOj €
npucBoeH ox ObenuHeTHTE HAWMK M paboT-
Hure areHuun (UNRWA) 3a na ce ocurypu
Jeka cure aena Oeranmum ox [lanectiHa nvaat
€IHAKBU YCIIOBH 32 YYEH€ BO YUHIHIITATA.
ITonatamy, Tve 1oOMBaaT COOABETHA HOAIPIII-
Ka 3a peaju3alyjaTa Ha HUBHHOT LIEJIOCEH TI0-
TeHIMjaJl, 0e3 Orje/ Ha HUBHHUOT 1101, CII0CO0-
HOCTH W HapylllyBamka, 3APAaBCTBEH M COIMO-
€KOHOMCKH CTaTyC U COLMO-TICHXOJIOIIKH T10-
Tpe6u. VIHKIy3MBHOTO 00pa3oBaHKE MMa LET
Jla TH IIPOMEHU OJTHECYBambaTa KOH YUCHUITUTE
W HAYMHOT Ha KOM paboTaT HACTaBHHIIWTE,
YYMIMIIHATA aAMUHUACTpAlMja ¥ IPOBajaepu-
Te Ha moanapxkyBauku yciayru (1). UNRWA
MMa DPa3BHEHO U HMIUIEMEHTHPAaHO IIHPOK
CIEKTap Ha CTPaTeTWH W IOJHUTHKHU 3a Ja ce
IIOCTUIHe MelyceOHO pa30Hpame M Cepro3Ha
00BP3aHOCT 3a HMHKIy3MBHOTO 0Opa3oBaHHUE
(2). Bo paMkara Ha 3ajakHyBame€ Ha MOJJIPII-
KaTa Ha yJWIWINTATa 32 YYSHHIIUTE CO moceo-
a1 notpedbu, UNRWA uma BocmoctaBeHo 30
LEHTPU 3a mojfpmka Bo ydemero LSC Bo
2006 roguna. LSC e mmctpubywmpana Bo 17
YYMIMINTA 32 JIEBOjUYHEba, BO YETHPHUTE YUH-

Results: The research findings indicate that
school teachers and principals possess a
higher core knowledge when it comes to
special education, simultaneously, the
importance of basic principles needed for
implementing the integration had also
scored high from the school principals’
viewpoint. However, from the teachers’
perspective,  implementing  strategies
required to support integration in schools
had scored at the average level.

Conclusion: The entire study’s results
conclude that the first evaluation study of
UNRWA school was successful in general,
although there are some obstacles and
difficulties encountered in the application
of the strategies needed to implement the
inclusion.

Keywords: program evaluation; teachers'
knowledge; principal's knowledge; integration
strategies; inclusive education.

Introduction

The inclusive education is the approach
adopted by the United Nations Relief and
Work Agency (UNRWA), to ensure that all
Palestinian refugees' children have equal
learning  opportunities in  schools.
Furthermore, they receive adequate support
for realizing their full potential, regardless
of their gender, abilities and disabilities,
health and socio-economic status, and
socio-psychological  needs.  Inclusive
education aims at changing attitudes
toward the students and the way of work
adopted by the teachers, school
administrators, and supportive services
providers (1). The UNRWA had developed
and implemented broad spectrum strategies
and policies to reach a shared
understanding and strict commitment to
inclusive education (2). Within the
framework of strengthening school support
for students with special additional needs;
the UNRWA had established 30 learning
support centers (LSC) in 2006. LSC was
distributed in 17 schools for girls, in the
four school districts of UNRWA (Irbid,
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yuman ob6iactu on UNRWA (Up6un, cesep-
HO ox AMaH, jy)xHO o1 AMaH u 3apra). bpojot
Ha HACTaBHHWLM BpabOTEeHM BO paMKWTE Ha
UNRWA e 33, co 750 yueHurm Kou mmMaat
HEeKaKBa IpevKa BO Pa3BOjOT WM OIITETYBamba
Ha cIyxoT wix BuhoT. On npyra cTpaHa, Ha
TIIyBHUTE JIMIA TpeiaBamaTa UM Ce APXKAT BO
CIIELIMjaJTHA KJIaCOBH BO paMKHTe Ha PEIOBHU-
Te yumnumTa. BpenHo e a ce crioMeHe Jeka
CIIETINTE YUYEHHIIN He Ce MHTETPUPAHH BO PaM-
kute Ha UNRWA yumnumrata (3). LenTapor
3a 00pa30BeH pa3Boj € OATOBOPEH 3a CIIPOBE-
IyBambe Ha CyINepBHU3Wja W TIperiell Ha IeH-
TpHTE 32 TIOJIPIIKA BO YUECHETO NPEKY IOCBE-
TeH 00pa30BeH CYIEepPBHU30p Ha CIIELHjaTHaTa
efyKalMja CoO WMIUIEMEHTalMja Ha paboTHII-
HUIA 32 TOJINTHYBAame Ha CBECTa 33 HMHKIIY-
3MBHOTO oOpa3oBanue. OBHe Hamopu ce Oei
oIl TporpaMara 3a pedopma Ha 00pazoBaHHE-
TO, 32 MPOICHYBAKkE W JIHjarHOCTUIMpamhe Ha
YUEHHLIUTE CO MOCeOHM MOTpedr M MpOLIeHKa
Ha e(eKTUBHOCTA Ha MPOTPaMUTEe KOW UM CE
TIOHY/IeH! (JIMYHa KOMYHUKAIMja, OKTOMBPH
9,2013).

WHKTy3UBHU yUWIUINTA!

CeBKynHa WM [IEJIOCHA HHTETPALMja He 3HAYH
VHTETpalyja- BO KOHBEHI[MOHAHA CMUCIA
6u/IejKi MHTETpaljaTa € KOHIENT Koja MpeB-
JmagyBa 0 cpeauHaTa Ha 80-TUTE TOAMHU Ha
MUHATHOT BEK KOW ce€ TOjaBHja MOpagyl Io-
CTOEYKHMOT IBOEH 00pa30BeH CHCTEM (OINITO
o0pa3oBaHMe U CIENHjaTHO 00pa3oBaHMe).
IlemocHaTa WM WHKITy3WBHATa WHTETpaIlyja,
KOjaIlTo € MpeaMeT Ha pa3roBOPH BO JIMTEPa-
Typarta 3a CIelHjaTHOTO 00pa30BaHKe OJ1 cpe-
nuHaTa Ha 80-THTE TOAWHY, MPETCTaByBa yHU-
¢ummpan obpaszosen cuctem. Co npyru 300-
pOBH, He € 0COOEHO 3HaYajHO /1a ce BUIY Tpa-
IWIFOHATTHATa MHTETpallfja Ha CUTE YICHHUIN
cO moceOHM MOoTpedr BO peOBHHUTE KIIACOBH.
WHky3vBHaTa HWHTETpamyja He TH H30Jupa
YUEHHLIUTE aKO MOTpeOnTe Ha CHUTE yYCHHIH
ce peaJM3upaHd BO PaMKUTE Ha PEIOBHHOT
Kiac (4). Bo oBre MHKITY3UBHU YUWIHUINTA, JIE-
1aTa co MPEeYKH BO Pa3BOjoT Tpeba aa modmjat
JIOTIOJTHHUTETHA TIOAIPIIKA IITO K& OBO3MOXKHU
OBHE Jlella J]a MMaaT MpHCTal 10 e(QeKTHBHO
yuewe (5). [lonapxxyBaunte Ha ceomndaTHOTO
yumnumre OapaaT o PENOBHUTE KJIACHU
HACTaBHUIIM Ja OMaT pa3yMHH IIpY TpeaaBa-

north of Amman, south of Amman, and
Zarqa). The number of teachers working in
LSC are 33, with 750 students with
disabilities in speech and language
problems, learning difficulties, mild mental
handicaps, slow learners, behavioral and
emotional disorders, mild cases of autism,
physical and health disabilities and
hearing-visual impairment. On the other
hand, the deaf taught in special classes
attached to regular schools. It is worth
mentioning that blind students do not
integrate into the UNRWA schools (3). The
Educational Development Centre is
responsible for the supervision and the
follow-up of learning support centers
through a dedicated educational supervisor
in special education entrusted with the
implementation of awareness workshops
about inclusive education. These efforts are
a part of the educational reform program,
evaluating and diagnosing students with
special needs, and assessing the
effectiveness of the programs offered to
them (personal communication, October 9,
2013).

Inclusive School:

Comprehensive or full integration does not
mean the integration in the conventional
sense; since the integration concept that
prevailed until the mid-eighties emerged
from the existence of a dual education
system (general education and special
education).

The full or inclusive integration, which has
become the subject that literature of special
education talked about, since the second
half of the eighties - means a unified
educational system. In other words, it is not
necessarily important to see the traditional
integration of all students with disabilities
in a regular class. While the inclusive
integration does not isolate the students, if
the needs of all learners are met in the
regular class (4). In these inclusive schools,
children with disabilities must receive any
additional support that may be required to
ensure them access to effective learning
(5). The supporters of the comprehensive
school are asking the regular classroom

144

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2018; 19(1-2):142-163

DOI: 10.19057/jser.2018.36
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BaTa Ha YUEHHUILIUTE CO MOoceOHM moTpedu, co
00e30eayBame Ha OpraHU3aIOHH, aIMUAHUCT-
pPaTUBHU U MHCTPYKTUBHM CHUCTEMH Ha TIOAIP-
mka (6). Toa e Taka mopaam wWcKycTBaTta BO
MHOTY JIp>KaBH BO KO € 00e30e/ieHa MHTerpa-
m@jaTta Ha AenaTta ¥ MiIaJguTe JIMa CO TPEYKH
BO Pa3BOjOT Koja Omiia HajroOpo ocTBapeHa BO
paMKUTEe Ha WHKIy3UBHHUTE YUYWIHINTA KOH
obe3benuie yCIyru 3a CUTE Jela BO 3aeIHH-
nata (7). Bo oBue BUIOBH 00pa30BHH pPaMKH,
VYEHHIIUTE CO MOCEOHN MOTpedr MOXKe Ja To
nobujaT HajmoOpOTO MOXKHO 00pa3oBaHHE H
coumjanHa mHTerpamyja (8). lomexa WHKITY-
3WBHUTE YYWIHIITa OBO3MOXYBaaT COOJBETHA
OKOJIMHA 3a H0OWBame €IHAKBU MOKHOCTH U
[IEIOCHO yYECTBO HA YYEHHIUTE CO MOCEOHM
motpeObn. HuBHMOT ycmex e pesyarar Ha
MHTEpHE3aBUCHU HAIlOpH, HE caMO Of CTpaHa
Ha YYWIMINTETO W HACTABHMIIUTE, HO MCTO
Taka YU Ofi CTpaHa Ha BPCHULIUTE, POIUTEIINTE,
YJIEHOBUTE HA CEMEJCTBOTO M BOJIOHTEPHTE
(9). Pedopmara Ha commjaTHUTE UHCTHTYLIUH,
OJl IpyTa CTpaHa, HE € caMO TeXHHYKa 3ajaya,
HO HCTaTa MPBUYHO 3aBUCH Ol CTENEHOT Ha
IIOCBETEHOCT Ha MHIUBHUIYUTE BO 3a€IHMIIATA,
JOIIOJTHUTEIHO Ofi HUBHATA ITOCBETEHOCT M
nobpa Hamepa (10).

Hesenecertute roguau on 20-THOT Bek Oea
He3alaMeTeHa epa, BO OJHOC Ha IOBHKOT 3a
IIOBTOPHO TpaZieke M pedopMa Ha 06pa3oB-
HHUOT CHCTEM, OIIUTO, 32 MpeQopMyIHUparmke Ha
HUBHHTE IIEJIA U IOJ00pyBame Ha 00pa3oBaH-
ueto Ha HactasHUIUTE (11). Bo moBekeTo mp-
JKaBU BO CBETOT, TPaJHLMOHAIHUTE 00pa30B-
HU CHCTEMU I'M U3HEBEPHja MIJIHOHM Jela W
I'M J0BENOa 10 u3onanmja u Heycmex (12).
JIBOJHHOT 00pa3oBeH cHCTEM He Oele COBp-
IIeH CHCTeM (TIoce0eH CHCTeM 3a YUEeHHIUTE
€O Moce6HM NOTPeOU M CHCTEM 3a PEIOBHHTE
YYEHHIIM), HO 3aBPIIH CO MHOTY MpO6IeMHU U
HEMOXKHOCT Ja ce o0e30emnar epeKTHBHU
pemennja (13). 3aroa, neHec ap)kaBUTE Ce Ha-
COYEHM KOH €KCIaH3Mja Ha KOHLENTOT Ha pe-
JIOBHH KJIACOBU U MPECTPYKTYHUPAHE HA MCTH-
T€ 3a Ja MOXKaT THE Ja TH UCITIOJHAT UHIUBHU-
IyaJlHuTe notpeOu Ha cute yuaenunu (14).

OcHOBHHTE NPUHLIUIHA 32 UMIUIEMEHTaIHja Ha
VHKITy3HjaTa:

HajBaxHnuTe npuWHIMITKH 3a WMIDIEMEHTAIM]a
Ha MHKIy3WjaTa BKJIydyBaaT IUIAHHUpAme WU

teachers to be responsible for teaching
students with special needs, with providing
organizational, administrative and
instructional support systems (6). As the
experiences in many countries had proved
that the integration of children and young
people with disabilities was best achieved
in inclusive schools that provided services
to all children of the community (7).
Within this education type’s framework,
students with disabilities can attain the
greatest possible educational advancement
and social integration (8). While inclusive
schools provide a suitable environment to
achieve equal opportunity and full
participation for students with disabilities,
its success requires interdependent efforts,
not only by the school and its teachers but
also by peers, parents, families, and
volunteers (9). The social institution’s
reform, on the other hand, is not just a
technical task; but it depends primarily on
the extent of the conviction of individuals
of the community, in addition to their
commitment and good intentions (10).

The nineties of the twentieth century was
an unprecedented era, concerning the call
to rebuild and reform the educational
systems in general, to reformulate their
goals and rethink about teachers’ education
(11). Traditional educational systems in
most countries of the world have betrayed
millions of children and led them to
isolation and failure for decades (12). The
dual educational system was not the perfect
system (a specific system for students with
special needs and a system of regular
students) but ended up with a lot of
problems and the inability to provide
effective  solutions (13).  Therefore,
countries are now moving towards the
expansion of the regular classes’ concept
and restructuring it to become able to meet
the various individual needs of all the
students (14).

The basic principles necessary for
implementing the inclusion:
The most important principles for

implementing inclusion include planning
and cooperation among the academic staff
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copaboTka moMery akKaIeMCKHOT IIepCOHAI
(15, 16). 1 na He ce moBTOpyBaaT Oapamara
KOHM Ce OIHecyBaaT Ha KOOpIWHAIWjaTa, THE
HUKOTAIll He IIpecTaHyBaaT (IIoMery akajeMm-
CKHOT IIEpCOHAII), HO OHa IITO ce 6apa e crpo-
BeIyBameTO Ha THe Oapama BO NPaKTHYHU
nponenypansy yekopu (17). Worrell ykaxain
Ha HEJOCTHIOT Ha copaboTka momery oGpa-
30BHHOT M aJMHHHCTPAaTHBHHOT TMEePCOHAI
(18). PammonanHoCTa Ha OTCTpPaHYBamETO Ha
Jenara co IoceOHM MOTpPeOM O PEeIOBHHUTE
KJIaCOBM € HECOOJBETHOCTa Ha HacTaBHATa
mporpaMa 3a HHMBHUTE THoTpebu. Bpakameto
Ha OBHE Jiella BO THe KJIacoBH Tpeba nma Oume
HaIpaBeHO CO IIPHUCIOCOOYBAaE M aJalTupa-
B€ Ha HacTaBHaTa Iporpama 3a Jja MOXKe Jia ce
OCTBapaT MHIWBHUIyaJTHHUTE MOTpeOW Ha yude-
wurare (19). Op opyra cTpaHa, IeHEC CTaHa
norpeba na ce Hajae OanaHc ToMery WHAWBH-
IyaJlHUOT 00pa30BeH IUIaH U HAaCTaBHATA TPO-
rpama Bo peposHHuTe yuwnunita (20). Bo pam-
KWTEe Ha MHKITY3UBHHUTE YUFIIUINTA, JelaTa co
nocebHM moTpebu Tpeba ma mobujatr moMOI-
HHTeNIHa MOJ/IpIIKa Koja e moTpeOHa 3a J1a ce
OCUTYpHU IIPHUCTANIOT 10 MOTPeOHOTO 00pa3o-
BaHue (21, 5). 3anmmryBameTo Ha Jerara co
nmoceOHN TOTPeOr BO PEJOBHHUTE YUMIIMIITA
TIOKa)KyBa JeKa 00pa30BaHHUETO BO PEIOBHUTE
KJIaCOBM He MOXE 1a I'M OCTBApPH HUBHHTE
couyjaHu B 00pa3oBHM ToTpedu. IloTpebure
Ha OBME yUYEHHIIM HE Ce OCTBapeHH KOra mMma
IIPOTUBPEYHOCT IOMeI'y HHTEepecHTe Ha
JenaTa co MoceOHH HOTpeOW W JpYTHTE pe-
JOBHU yueHHUIH (22).

JacHO e nexa mpumapHaTa Iies Ha 3aKOHO/IaB-
CTBOTO KO€ Ce OIHecyBa Ha HWHKIy3WjaTra e
HarjacyBameTo Ha 00e30eyBame KBaJIUTETHA
00pa3oBHA ycCiIyra 3a YUCHHIIMTE CO IIOCEOHHU
notpebu (23). [puHmmoT 3a 06e30emyBame
00pa30BHM MOXHOCTH 3a CHTE Jlella Hema Jia
ce OCTBapH aKko CTaTyCOT KBO € OcTaBeH 0e3
NIpUCBOjyBake Ha jacHa (Quiozodwuja, obpa-
30BHH TOJINTUKY U jaCHO 3aKOHOJIABCTBO KOE
MOX€e J]a ce MMIUIEMEHTHpa BO IPaKTHKATA.
Al-Khatib ykaxan meka ce morpebHH m00pH
HaMmepH, J0OpY YOBEUKH YyBCTBa, HO THE HE
ce JIOBOJHHM 3a Jia ce mpesenat Bp3 ,,00pa3zo-
BaHHE 3a cuTe" W ,,YUWIHIITE 3a CUTE" BO
peayiHaTa mpakTuka (24).

IITo ce ogHEcyBa 1O coOLMjalHATa OCHOBA Ha
VHKIJIy3HjaTa, OHHE KOW ja MOApKyBaaT WHK-
Jy3WjaTa, IpeJ HEeKOJKy TOJUHHM, yKaxkaa JeKa

(15, 16). As appeals never stop regarding
the need to coordinate and not duplicate
(among the academic staff), but what is
required is converting the calls to practical
procedural steps (17). Worrell pointed out
the lack of cooperation between
educational and administrative staff (18).
The underlying rationale of pulling out
children with special needs from regular
classrooms, is the inadequacy of the
curricula for them. The return of these
children to these classes requires adjusting.
and adapting the curriculum to ensure
meeting the students’ individual needs (19).
On the other hand, finding an appropriate
balance between individual educational
plan and the regular school curricula has
become an issue (20). Within the inclusive
schools, children with special needs should
receive any additional support that may be
required to ensure their access to
meaningful education (21, 5). So, enrolling
the children with disabilities permanently
in special schools, or teaching them in
specific classes or sections, the exception
that should be recommended, in a few
cases; that show very clearly that education
in regular classrooms are unable to meet
their social and educational needs. The
needs of these students are unmet when
there is a contradiction between the
disabled child’s interests and other regular
students (22).

Clearly, the primary objective of the
legislations regarding the inclusion is the
emphasis on providing quality educational
services to students with special needs (23).
The principle of providing educational
opportunities for all children will not be
achieved if the status que is left without
adopting clear philosophy, educational
policies, and clear legislation that can be
implemented. Al-Khatib pointed out that
good intention and good human feelings
are necessary, but they are not sufficient to
translate the “Education for All” and
“School for All” into real practice (24).
Concerning the social foundations of
inclusion, as a matter of fact, the advocates
of the inclusion, several years ago, asserted
that one of its main advantages is the social
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eIHa Of] TJIaBHUTE NPEJHOCTH € COILMjaTHaTa
WHTETpalja Ha Jierara co moceOHu moTpeou.
ITocTojaT moBeke AOKa3M KOM ja MOAAPAKYBaaT
BR)XHOCTA HAa COLMjajJHaTa CIOCOOHOCT 3a
MPOMYKTHBEH U IUIOJeH XHBOT (25). Jlobpo
MO3HATHOT MHCIHTEN Burorckm ykaxan Ha
3HAYajHOCTa Ha COLMjaJTHATa MHTEPaKIfja BO
OJTHOC Ha KOTHUTMBHHUOT pa3Boj (26). Bo moc-
JIeMHUTE JeKaly, COLWjaTHUTe HCTPaKyBamba
TH TIOBP3YyBaaT COIMjaJHHUTE BEIITHHU CO He-
KOJIKY IIpHCIIOCO0yBama, aKaJIeMCKHOT yCIieX
1 npodecruoHanHUOT ycrnex. O apyra cTpaHa,
UCTpaXyBamkaTa UCTO TaKa yKakajie Ha BpCKa-
Ta momMery cjiabuTe COLMjallHM BEIITMHH Ha
Jerara ¥ IeJ0KyITHOTO IEIMKBEHTHO OIHECY-
Bake, HAIyIITAHETO HAa YYWIMINTETO M KO-
PUCTEHETO Ha HAPKOTUYHU JPOTH IIOMeEry
anonecueHTure (24). JleHec o0pa3oBaHHETO
Ha JieTiaTta co IoceOHU NOoTPeOr BO PEIOBHUTE
KJIaCOBH MMa II0Tpeda O Toa CHUTE YUEHHIIH
Jla ce Hay4yaT Ha OCHOBHHUTE W Ha MOTpeOHHUTE
COIIMj QJTHU BEINTHHHU.

Enen on Haj3HauajHUTE YCIIOBH M OCHOBU Ha
MHKIIy3WjaTa € CBECHO IUIaHHpamke Koe TH
OBO3MOJKyBa COO/IBETHHTE MOXKHOCTH 3a HHTE-
paKiyja moMery BpCHUIMTE OUIEjKH MHTETpa-
nyjata 0e3 MPeTXONHO IUIAaHWpame MOXe Ma
IoBeie [0 TNpoOJIeMH W TpPEYKH, HAMEeCTO
NOCTUTHyBake Ha IocaKyBaHHTe enu. Kako
mro Halvorsen kaxan neka WHKITy3djaTa He
3Ha4YM CaMO CMeCTyBame€ Ha jerara co u 0e3
IPEYKH BO pa3BojoT BO mcta cpeauna (13).
Ceomn¢aTHOTO yYWIMINTE € Haje(eKTHBHUOT
HA4yH 32 Ipajieke CONMAAPHOCT IOMery Jiera-
Ta CO MOCEOHH MOTpeOW M HUBHUTE BPCHUIIHA
(22). Hekomnky ucTpakyBama yKaXyBaaT JIeKa
VHKJTy37jaTa € IpUIo0UBKa 33 aKaJeMCKUTE U
COILIMjaJIHUTE BEIITHHH HA CUTE YYCHHUIIH CO U
6e3 mpeuku (27, 28, 23).

OcHoBHHUTE

obpazoBaHwue:
TepMHUHOT ,,0CHOBHOTO 3Haeme* ce KOPHUCTH
3a Jla ce Ha3HauyaT OCHOBHHUTE NPHHIUIMN U
BEIITUHM KOM HACTaBHHUIMTE Tpeda 1a Tu
roceyBaaT U ke UM IOMOTHAT BO IOIydyBa-
BETO Ha YYEHUIUTEe CO IOoceOHH moTpedw
(29). Opaa ocHOBa Ha 3Haema BKIYYyBa
TEOpEeTCKa, MpaKTUIHA AIUTHKAIHja, MOPaTHH
TIPUHIIMIY, TIpaBa W 3aKOHOAABCTBa KOHW ja
¢dbopmupaar ocHoBaTa Ha Mmoay4dyBameTo (30).
IIpernenor Ha muTepaTypaTa IIOBp3aHa CO
0Baa OCHOBa Ha 3HaeHma IMOKa)KyBa TPU pena-

NPUHLAIIA Ha  CIELHjaTHOTO

integration of disabled children. There is a
lot of evidence that supports social
competence’s importance for a productive
and fruitful life (25). Vygotsky, the well-
known thinker, stressed the importance of
social interactions’ overall cognitive
growth (26). In the past decades, social
studies have linked social skills with
various adjustments, academic
performances and professional success. On
the other hand, research has also indicated
a link between children’s poor social skills
and all the delinquency and dropping out of
school and drugs abuse among adolescence
(24). The current emphasis on teaching
children with disabilities in regular
classrooms requires teaching all the
students the basic and necessary social
skills.

One of the most significant conditions and
foundations of the inclusion is the
conscious planning that allows the
appropriate opportunities for interaction
among peers. Because integration without
prior planning could lead to problems and
difficulties, instead of achieving the desired
goals. As Halvorsen indicated that
inclusion does not mean just putting
children with and without disabilities
together in the same settings (13).

The comprehensive school is the most
efficient way to build solidarity between
children with special needs and their
regular peers (22). Several studies have
indicated that inclusion is beneficial both
academically and socially for all students
with and without disabilities (27, 28, 23)

The basic principles of special education:

The term “core knowledge” is used to refer
to the basic principles and skills that the
teachers need to obtain, which would help
them to educate students with disabilities
(29). This knowledge base includes
theories, practical applications, moral
principles, laws, and legislations, which
form the basis of teaching (30). The
literature review related to this knowledge
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THUBHO pa3iINYHM 00JIacTH:

- OCHOBHHUTE NPHHIUIA ¥ BEIITHHH KOH CH-
Te HACTAaBHUIIM Ha CIIELjalHATa eayKaluja
Mopa Jia TH Ipero3Haar, 6e3 GoKycupame Ha
HMHKITY3HjaTa;

- J1a ja mpemIokKu moTpedaTa 3a MOTPeOHOTO
3HaeHkEe 3a PEJOBHHUTE HACTaBHUIM 3a IIOX-
ApIIKa Ha YYEHHIUTE CO MOCeOHN moTpedu BO
WHKITy3UBHHTE KJIACOBH;

- 1a ce (okycupa Ha eEeKTHBHO IpEeIaBaAKE
U TIOAy4YyBame, 0e3 orjien Ha HpodecruoHa-
HaTa yJora Ha HaCTaBHHIIUTE 3a CIIEIMjaTHa -
elyKandja WIH PelIOBHHUTE HACTaBHHILM, KOU
ce O/IHECYyBa Ha OCHOBHOTO 3HAa€HE 3a CHTE
HACTaBHUIIM, U 0e3 OrJiel NalH THE Ce PeHoB-
HU HACTABHMIIM WM HACTAaBHUIIM KO 00e30e-
IyBaat crielyjaiaa exykamyja (31).

Adam, Culatta, Tompkins, Werts u Al-Shakhs
T0 HIEHTU(UKYBaJle TOJIEMHOT KJIaCTep Ha I0-
TpeOHHTE cIIOCOOHOCTH KoM Tpeba Jia T nMma-
aT pellOBHUTE HACTAaBHUIIM 3a Jia CE CIIpaBaT
CO YYEHHIIMTEe CO MOCeOHM MOTped:m BO cpe-
IIMHA Ha MHTETpalyja, Koja BKIydyBa: MEpPeHe
Ha MOTpeOWTe Ha JeraTa, MOCTaByBame IIElH,
JU3ajHApame Ha MWHCTPYKIMWTE, BEIITHHUA HA
nopydyBame, cakame Ha TMONPEYEHOCTa,
podecroHaIHO COBETYBamke, chakame Ha HH-
TErpalyCKUTe TPHWHIUIN, pa3BUBamke Ha
CBECTa 3a CHCTEMH Ha TIOJIPINKA M MOCTOEY-
KHTE PeCcypcH, MeHapame Ha o0pa3oBHATa
CpenuHa, MpE3eHTUpame Ha CHOCOOHOCTa BO
JUYHATAa KOMYyHHKalldgja, chakame W pa3ou-
pame Ha mpaBHUTE Tpo0JeMy, aHau3a Ha 3a-
Ia4nTe W MOAy4YyBame Ha COLMjaTHHA BEINTH-
uu (32, 29, 33).

Mpobnemn Ha ucTpaxyBaHweTo

VYuenurmre co moceOHM MOTpeOW IMOBEKe He
ce IEHTPaJTHUOT MpoOJieM BO OUCKycHjaTa 3a
oOpazoBHHOT cucTeM. Ho, cymrTuHata Ha
HecorjacyBamara M Haj3HayajHaTa TOYKa Koja
ro TMOCTaByBa MPANIakbeTO KOe Ce OAHECYBa Ha
CllyyanTe Ha HEyCIeX Ha YYEHHUIUTe CO IO-
ceOHM TOTpeOM BO PEIOBHUTE YUYHIWINTA Ce
BaJIMHOCTA Ha HACTaBHATa Iporpama, CTere-
HOT Ha KBaM(UKAIMja HAa HACTaBHUIINTE U
JIMPEKTOPUTE, OMHECYBAaKHETO HAa HACTABHMIIU-
Te, HUBHHMOT CTETleH Ha 3HaeHmhe W BEIITHHU 32
OCHOBHHUTE KOHIICTITH Ha CITEIfjajTHaTa eIyKa-
[Mja, TIOCBETeHOCTa Ha HACTaBHUIIUTE Ha
€CeHITHjaJTHATe TPUHIUIN KOU C€ MOTpeOHHU

base showed the existence of three
relatively distinct areas, which are as
follows:

- The basic principles and skills that all the
special education teachers must recognize,
without focusing on the inclusion.

- It proposed the necessary knowledge
needed for regular teachers to support
students with disabilities in inclusion
classes.

- It focuses on effective teaching and
learning, regardless of the professional role
of a teacher of special education or regular
teacher, which refers to the core knowledge
for all teachers, whether they are regular
teachers or teachers providing special
education (31).

Adam, Culatta, Tompkins, Werts and Al-
Shakhs identified a large cluster of the
required competencies for regular teachers
to deal with students with special needs in
the integration settings, which includes:
measuring the students’ needs, setting of
goals, instructional designing, teaching
skills, understanding disability,
professional counseling conduct,
understanding the integration principles,
gaining awareness of support systems and
existing resources, educational
environment management, demonstrating
competence in personal communication,
understanding the legal issues, task analysis
and social skills’ teaching (32, 29, 33).

Study Problem

Students with special needs are no longer
the core issue of the dispute in the
educational system. But the gist of
disagreement and the most important point
that questions revolve around in case of
failure of the student with disabilities in
regular schools are curriculum validity, the
level of teachers and principals’
qualifications, teachers attitudes, their level
of knowledge and skills of basic concepts
of special education, teachers’ commitment
to the essential principles necessary for
implementing the inclusion, and the extent
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3a MMIUIEMEHTallja Ha HWHKIy3HjaTa U IOT-
peOHMOT CTeNeH 3a alUIMKalja Ha CTpaTe-
TMHTE KOM ce MOTPeOHH 3a MOJJApPIIKA HA WH-
TerpauyjaTa BO YYWIHMINTATa. 3aT0a, IIOCTOH
norpeba Jia ce HampaBaT COOIBETHUTE M IOT-
pebHHTE MPOMEHH BO IIEJIMTE, KOHIENTUTE U
TIOJIMTUKHTE Ha 00pa30BaHUETO KOU CE MMILIE-
MEHTHPAHU BO [p)KaBUTE HHU3 IIEJUOT CBET.
Jlenara co moceOHM MOTpeOH HE ce OIBOEHH
BO CNEIWjaJIHM YYWIIWINTA, TI0J MPETIIOCTAB-
KaTa Ha MHAWBHMIYyaJHU pa3nuku. [loToa, ako
BO PEJOBHUTE YYWIWINTA MMa HEIOCTUT Ha
CIIOCOOHOCT J1a Ce CIIpaBaT CO THE TEIIKOTHUH,
TOa C€ CMETa 3a EKCIUIMIIWTHO TPEeTO3HABAE
Ha cnabocTuTe Ha Iporpamara Koja € H3roT-
BEHa 3a 00pa30BaHMETO HA HACTABHHULIUTE M
00pa3oBHUTE NPOrpaMH KOH OArOBapaaT 3a
CHUTE YUCHHIIH.

Lienu n npawatba Ha ucTpaxyBaweTo

OBa mcTpaxyBame MMa IIeNl Ja Ce MPOLIEHH
IporpaMara 3a MHTerpanyja Ha YUEHHIIUTE CO
noce6bnn norpebu Bo UNRWA yumnmmraTa
BO JopnaH, na ce NpUAOHECE BO Pa3BHBamE
IIporpamMa IUTO K€ UM OBO3MOXKH Ha OHHE KOM
Ce OJTrOBOPHHU Ja T WAEHTH(]HUKyBaaT objac-
TUTE KOM Tpeba na ce MomuduIMpaaT 1 aa ce
nozo0paT mpexy:

1. VTBpAyBalke Ha HUBOTO Ha 3HACHE U BEIl-
TUHHUTE BO OCHOBHUTE KOHLENTH (OCHOBHOTO
3Haembe) BO CIIENWjaTHOTO O00pa3oBaHHE 3a
aIMMHHCTpalfjaTa ¥ HACTaBHUIIUTE  BO
UNRWA yuunuinrara;

2. UnentndukyBame Ha HHMBOTO Ha 3Ha-
YajHOCT Ha OCHOBHHTE MPUHIUIIA KOH Ce TIO0T-
pedHHM 32 UMIUIEMEeHTAIHja HAa MHKITy3HjaTa BO
UNRWA yupnumrara of TiiefHa TOYKAa Ha
IUPEKTOPHUTE HA YUUITHUIIITATA;

3. IlosHaBame Ha 00EMOT Ha CHPOBENYBAEKE
Ha CTPAaTETUMTE KOM Ce MOTPEOHH 3a MO IpIL-
ka Ha uHTerpaiyjata B0 UNRWA yummuim-
TaTa, OJ IVIEHAa TOYKA HAa HACTABHHUIIUTE U -
PEKTOpUTE BO OBHE YUMIIHIIITA.

Iennre Ha OBa HCTpaKyBame Oea MOCTUTHATH
CO OZITOBOPUTE Ha CIIETHUTE Ipallamba:

1. Koe e HUBOTO Ha 3Haeme WM BEIITHHU KOE
ro TMoceAyBaaT aJMHUHHCTpalfjaTa ¥ eayKa-
TOPHUTE 32 OCHOBHUTE KOHIIENITH 3a CIIELIHjall-
Ha exykanuja Bo UNRWA yummirara?

2. Koj e creneHOT Ha BaKHOCT Of OCHOBHHTE
NPUHLMIIY 32 UMIDIEMEHTAlWja Ha WHKITY3Hja-

of strategies’ application needed to support
the integration in schools. Therefore, there
is a need to make appropriate and
necessary changes in goals, concepts, and
education  policies implemented in
countries around the world. So, children
with disabilities are not segregated in
special schools, under the pretext of
individual differences. Then, if regular
schools lack the ability to deal with those
differences, it is considered as explicit
recognition of the programs’ weakness
designed for teachers’ education and the
educational programs that fit all the
students.

Study Objectives and Questions

This study aims at evaluating the
integration program of students with
special needs at UNRWA schools in
Jordan, to contribute in developing the
program by enabling those who are
responsible for identifying the areas that
need modification and improvement
through:

1.Determining the level of knowledge and
skills in the basic concepts (the core
knowledge) in special education for the
administrators and the teachers of UNRWA
schools.

2.Identifying the importance level for the
basic principles necessary for
implementing the inclusion from the
UNRWA schools’ principals’ point of
view.

3. Knowing the extent of applying
strategies needed to support the integration
in UNRWA schools, from UNRWA
schools’ teachers’ perspective.

This study’s objectives had been achieved
by answering the following questions.

1. What are the levels of knowledge and
skills that the administrators and educators
possess in the core concepts of special
education at UNRWA schools?

2. What is the degree of importance of the
basic principles needed for implementing
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Ta OJ IJIeJJHa TOYKa Ha aJMHUHHCTpalyjaTa BO
UNRWA yuunumrara?

3. Koj e cremeHOT Ha WMIUIEMEHTalMja Ha
MOTPEOHUTE CTpaTETHH 32 MOAPIIKA Ha NHTE-
rpaijata B0 UNRWA yumnumraTa of mep-
criektiBa Ha HactapHUIMTEe BO UNRWA yun-
numTarta’?

BaxHocTa un onpaBaaHoOCTa Ha UCTPaXyBaH€TO
UNRWA, kako efaHa of OpraHu3alluuTe Ha
O6enuHeTHUTE HAIMKM, OATOBOPU Ha Tio0ai-
HUTE OOpa30BHH TPEHIOBH M ja IPU3HA BaXK-
HOCTa Ha WHKJIY3UBHOTO 00pa3oBaHME U IOT-
pebara ox HeroBa mpuMeHa. THe ro 3amoyHaa
MPOEKTOT 332 MHKJIy3UBHO 00pa3oBaHKE BO Ofi-
JIEJTHU YYMIAITA (CaMO BO HEKOJIKY yUYMIIMII-
Ta 3a JAEeBOjUMEba), IITO 3HAYM INPETIa3IHBOCT
O]l TeHepaiM3aldja Ha KCKYCTBOTO IOpaau
CTpaB oJ Heycrex. BcymHoCT, cekoe UCKYCT-
BO WIHM TPOEKT Tpeda J1a TO MPOIEHH CBOjOT
ycIleX WM HeycIieX, 00eMOT BO KOj ce OCTBap-
JIMBY TOCAKyBaHHUTE IeIM, CTENEHOT Ha 3a10-
BOJICTBO, cj1abocTa Ha OHHE KOU I'0 MOJAPKY-
BaaT M HEj3MHHUTE KOPUCHHUIIM. 3aT0a, OBa UCT-
paxyBame € ONpaBIaHO OMIejku nHunaTa KOU
T'M HOCAT OJUTYKHTe TpeOa J1a TM BHIAT pe3yil-
TaTHTE OJi CUCTEMATCKa MPOIICHKA Ha TaKBHUTE
HCKYCTBa W JaJli CE€ IOCTHI'HATH IOCAaKyBa-
HWTE LEJIW WIA HE Ce MOCTUTHATH M II0TOA
IUTAaHOT 3a TMPOLIMPYBamke U MPOUINPYBamke Ha
MporpaMara BO HOIIUPOKH PaMKH.

BaxxHocTa Ha OBa HCTpaXyBame foara off Toa
IITO MICTOTO € MCTPaXKyBame 3a MPOLICHKA, KOe
ja HariacyBa HaydyHaTa METOJAOJOTHja 3a
UNRWA uckycTBOTO Ha MHTErpainyja Ha yde-
HHUIWTE CO TMOCEOHH TOTPeOW BO PEIOBHHUTE
YUYWJIMINTA, IEeBET TOAWHUA OTKaKo OBaa Ipo-
rpama e uMIUieMeHTApana. OBa UCTPaKyBame
HCTO TaKa MM JlaBa MOXKHOCT Ha 00pa30BHHUTE
OIIeTT Ha Pa3NIMYHM HHWBOA N2 MMaar OeHe-
¢buT o pelynTaTHTe, NpeKy NPOIEHKA HAa HU-
BOTO Ha IMO3HABAK-E M BEITHHHUTE HA HACTAaB-
HUIIUTE W aJMHUHHCTpAaldjaTa 3a OCHOBHHOT
KOHIIEIT Ha CIIelfjaJiHaTa eayKaluja, CTe-
MEHOT Ha Ba)KHOCT Ha OCHOBHUTE NPHHIIAIN
KOH ce TIOTpeOHH 32 UMILIEMEHTHPamhe Ha HH-
Terpanujata Ha YYEHHIIUTE CO TOCEOHH IIO-
TpeOM BO pelIOBHUTE YUWIIMINTA U OIICETOT Ha
CIpOBeyBake Ha CTpaTeTHUTE KOH C€
MOTpeOHM 3a MOJJIPIIKAa HAa MHTErpanyjara BO
YUWINLITATA.

inclusion from the UNRWA
administrators’ point of view?

3. What is the level of implementing
strategies required to support integration at
UNRWA schools from the UNRWA
school teachers’ perspectives?

school

Importance and Justification of the Study
The UNRWA, as one of the United
Nations’ organizations, responded to the
global educational trends and recognized
the importance of inclusive education and
the need to apply it. It started inclusive
education project, in a particular school
(only in some girls schools), which means
taking  caution from  generalizing
experience for fear of failure. In fact, any
experience or any project needs to assess
its success or failure, and the extent to
which the desired objectives are
accomplished, and the degree of
satisfaction and weakness of those who
support it and its beneficiaries. therefore,
the study is justified because the decision
makers need to see the results of systematic
evaluation of such experience and whether
the desired objectives have been achieved
or not, and then plan for expanding and
disseminating it on a wider range.

This study’s significance comes from being
the pioneer evaluation study, highlighting
in a scientific methodology the UNRWA
experience of integrating students with
disabilities in regular schools, nine years
after the program’s implementation. This
evaluation study also enables educational
departments at all levels to benefit from its
results, by assessing the teachers’ and
administrators’ level of knowledge and
skills in the core concepts of special
education, the degree of importance of
basic principles necessary to implement the
integration of the students with disabilities
in regular schools, and the extent of
applying strategies required to support
integration in the schools.
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Memodu

Bo pamkuTe Ha HCTpa)XXyBameTO € CIpPOBEICH
IN3ajHOT Ha JECKpUNTHBHA aHKeTa BO Koja
mojaTonure 0ea KBaHTUTATUBHO COOpaHM O
HCIIUTAHUILINTE.

ITpruMepok Ha UCTPaKyBambETO:

ITprMepoKOT Ha OBa MCTPaXKyBame BO IIOC-
nenHata Qasza ce cocroeme ox 90 aupexTopw,
PEeNOBHM HACTABHUIIM M HACTaBHHUIM 32 CIie-
nyjaHa emykanyja, Bpaborern Bo UNRWA
YUYHIUINTaTa KOU CE LIEHTPH 32 MOAIPIIKA BO
YUEmeTO, Kako M YUYWIHIITa BO KOM HeMma
TakBU HeHTpU. [IprMMepoKOoT Ha HCTpaxyBa-
BETO € n30paH HamepHo. [lofieka 3a eHTpUTeE
3a MOAIpIIKA BO YyUYWJIMIITATa, HOIyJIalyjaTa
Ha UCTPaKyBamETO CE CMeTa JeKa ce MCIUTa-
HULIUTE Ha aHKETHUOT IpUMepoK. IIpamanau-
KOT Oelrie TOCTaBeH 0 CUTE TUPEKTOPH U Hac-
TaBHUIIM 3a CHelHjajlHa eayKalidja KOH Ce
BpabOTEeHH BO IIEHTPUTE 32 MOJAPIIKA, BO KOH
rMa 17 yyunumHu agMuHHCTpaTopH, 30 Hac-
TaBHUIIM 32 CIeNHjalHa eayKanyja u 27 Kiac-
HU HaCTaBHUIM ¥ TH BKJIyYyBa W YUYCHHIIWTE
co nocebHU motpedu. McrpakyBameTo Gerre
CIIPOBEACHO BO BPEMEHCKHOT Tieprox of 2013
1o 2015 roauna.

ITomomy e omucoT Ha NPHUMEPOKOT Ha HCTpa-
JKYBameTO, COITIACHO CO BapHjabIIUTe, Kako
LITO Ce MPUKAKaHU BO HEKOJIKY Tabem.

Tabena 1. ucmpubyyuja Ha npUMEPOKOM Ha UCMpPaxysaremo
Table (1) Distribution of the Study Sample

Methods

The study employed descriptive survey
research design in which data were
collected quantitively from respondents.
Study Sample:

The study sample in its final stage
consisted of 90 principals, regular teachers,
and special education teachers, working at
UNRWA schools that have learning
support centers as well as schools devoid of
such centers. The study sample was
selected in a deliberate manner. As for the
schools with the learning support centers,
the study population was considered as the
survey sample. The questionnaire was
distributed to all principals and special
education teachers who are working in all
learning support centers, which consisted
of 17 school administrators, 30 special
education teachers, and 27 class teachers,
and included students with disabilities. The
study was conducted between 2013 and
2015,

Below is a distribution of the study sample
according to the variables, as shown in
various tables.

Paborna nosunuja VYupnumre co
Work Nature School with

VYymnumre 6e3 Bxynno
School without Total

Learning Support Centers

IenTpy 3a moAApIIKa HA OLYIyBamBETO

Jupexropu 17 5 22
Principals

HacraBuim 30 special education classes 11 68
Teachers 27 regular classes

BxymHo 74 16 90
Total

AnlaTKy Ha UCTPaXXKyBamETO: 3a JIa CE MOCTHT-
HaT LEIMTE Ha HCTPaXyBameTo, UCTPaKyBa-
4WTe Pa3BHja [Ba MpamlalHHKA. [IpBHOT mpa-
IATHUK Oellle 32 JUPEKTOPUTE HA YUHIIUIITA-
Ta ¥ BTOPUOT INpalIajiHUK Oelre 3a HaCTaBHU-
uure.  MctpaxyBaumre ro  m3paboruja

Study Tools: To achieve this study’s
objectives, the researcher developed two
questionnaires. The first questionnaire was
for the school principals, and the second for
the teachers. The researcher built the
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MPBUYHO NPAIIATHUKOT BO OJHOC Ha Iperien
Ha JHATEpaTypara, MPETXONHHUTE HCTPaXKyBa-
Ba, TE3UTe M [UCEPTALIUTe IIOBp3aHH CO
MPEIMETOT Ha OBa MCTPaXXyBame, BKIIyUyBaj-
KU ¥ HEKOJIKY HCTpaxkyBama (34-42).

IIpBara ajaTka: ONpaIaTHUKOT 33 JUPEKTOPH-
T€ Ce COCTOeIIe O] [[Ba Jieia BO HEroBara Ko-
HeuHa Bepawuja. [IpBrOT Aen mMa 1en 1a Tv co-
Oepe nemorpadckute MOAATOIM 32 MCITATAHU-
mure (obiacta BO Koja ce Haora yJMIHIITETO,
CTIeIWj aTM3aljaTa U JaJld YIWIAIITEeTO BKITY-
YyyBa LIEHTPH 32 MOJPIIKA Ha MOLyIyBamETO
win He). Bropuot nmen ce cocrou ox nBe Au-
MeH3uu. IlpBata auMeH3HMja BKIydyBa J€cCeT
npallaka, 32 PaHTHpamke Ha MepLeniyjata Ha
JUPEKTOPOT M 32 BaXKHOCTA HAa OCHOBHHTE
MIPUHIUIN KOU ce MOTPeOHM 3a MMIUIEMEHTa-
nvja Ha uHKTy3ujaTa. Cekoj maparpad e dpasza
Ha W3jaBa, MPETCTaBYBajKu T (pyHIaMEHTaI-
HUTE NPHUHIWIN 32 WHTETpalyja Ha y4YeHH-
IIUTE CO MOMPEYEHOCT BO PEJOBHUTE YUHIIHII-
Ta. Jlomeka Bo BTOpaTta IWMEH3Hja C€ BKIY-
YEeH! KPUTEPUYMHTE 338 paHTUpPame Ha OCHOB-
HHUTE BEIITHHU KOW TH IOCEeIyBa AUPEKTOPOT
BO OIHOC Ha CIeL{jajiHaTa eIyKanuja U BKILy-
yyBa 6 nmaparpadu.

Bropara amaTka: mpamraJHUKOT 32 HAaCTaBHU-
IIUTEe KOj Ce COCTOM Of] JiBa JieJia BO Heromarta
KOHeuHa Bep3uja. [IpBuoT men mMa men ma ru
cobepe nemorpadcKuTe IOAATOIM 32 HACTaB-
HHULIUTE W BTOPUOT [N Of IpPAaIlaHUKOT ce
cocrou of aBe nuMeH3uu. IlpBara numensyja
rMa 13 maparpadu 3a paHrHpame Ha IMepIier-
I[1jaTa Ha HACTaBHHULIUTE 32 HUBHOTO IO3HaBa-
Be Ha KIyYHUTE KOHIIENITH Ha CIeIHjalHaTa
elyKallja U BTOpaTa JUMEH3Hja 3a IPOICHKa
Ha CTENEHOT Ha MMIUIEMEHTallfja Ha CTpaTe-
THUTE KOU Ce MOTPeOHH 3a MOJpIIKa HAa WHK-
ny3ujata, Koja Gemre coctaBeHa of 9 maparpa-
obu.

JleceT akageMCKH U NPOQECHOHATHN eKCIIep-
TH 3a CIeNHjalHa eayKaluja TO TIperjenaa
NpaIlaJIHIKOT, BO OJHOC Ha HETroBaTa BaJIH-
HOCT U yrmoTpeba Ha 300pOBH 3a Ja Jaiatr co-
OJIBETHM 3a0eNenIKy M OLEHKaTa Ha Iparai-
HHKOT 3a IUPEKTOpUTE Ha yJWIMINTaTa Oerre
93 % noneka mpamIaJHUKOT 32 HACTABHUIIUTE
HocTUTHa oneHka of 95 %. IlorpebHaTa Mo-
IuduKanmja Ha ynoTpebaTa Ha ja3MKOT W Ta-
parpadure Oellle HarpaBeHa W BO JBaTa Ipa-
[IATHHKA.

JloBepimBocTa Ha TOAATOLMTE OJ IIpamiai-
HUKOT Ha JHUpeKTopuTe Oemie IOTBpIACHA
IPEKy TeCT W MOBTOPHO TECTHPAmkeE, IO JIBE

questionnaire initially in the light of a
review of the educational literature,
previous studies, thesis, and dissertations
related to this study’s subject, including
several studies (34-42).

The First Tool: is the school principal’s
questionnaire, it consists of two parts in its
final form. The first part aims to collect
demographic data about the respondents
(the school district, specialization, and
whether the school includes learning
support centers or not). The second part’
consists of two dimensions. The first one
includes ten items, for rating the school
principal’s perceptions of the importance of
the basic principles necessary for
implementing  the inclusion.  Each
paragraph is a reported phrase, representing
a fundamental principle for integration
students with disabilities in regular school.
While the second one includes criteria for
rating the principals’ possession of basic
skills in special education and includes six
paragraphs.

The Second Tool: is the teachers’
questionnaire, which consists of two parts
in its final form; the first part aims to
collect the demographic data about the
teachers and the questionnaire’s second
part consists of two dimensions. The first
one has 13 paragraphs for rating teachers’
perceptions about their knowledge of key
concepts of special education, and the
second dimension for estimating the degree
of implementing the strategies needed to
support the inclusion, which consists of
nine paragraphs.

Ten academic and professional experts in
special education reviewed the
questionnaire paragraphs validity and clear
wordings, to introduce the appropriate
notes, the judgments agreement for the
school principals’ questionnaire scored
93% while the teachers’ questionnaire
scored 95%. The necessary modifications
in language and paragraphs had been made
accordingly for both the questionnaires.
The reliability of the principals’
questionnaire had been verified by test-re-
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HEZENH, OJf CTpaHa Ha Tpymla Koja He € IOBp-
3aHa CO MPUMEPOKOT Ha MCTpaxKyBameTo. Taa
€ cOoCTaBeHa Of aIMUHUCTPATOPH O] IET yUU-
sumirta. [TApCOHOBHOT KOE(HITEHTOT 3a Kope-
Janyja Oemie mpecMeTaH IMoMery MpPOLIEHKUTE
Ha JBeTe OKOJHOCTH, Koj m3HecyBamie (.88,
Jofeka Koe(hHUIIMEHTOT Ha JIOBEPIMBOCT Ha
BHATpeIllHa KOH3UCTEHTHOCT of aida paBeH-
kata Ha KpoHOpax m3Hecysamnie 0.96 u oBue
BpEIHOCTH Oea MpH(aTINBH 32 0Ba UCTPAXKY-
Bame.

test, after two weeks, by a group that is
unrelated to the study’s sample. It consists
of five schools’ administrators. The
Pearson correlation  coefficient was
calculated between the estimates on both
occasions, which was 0.88 while the
reliability  coefficient ~ of  internal
consistency by Cornbrash’s alpha equation
scoring was 0.96, and these values were
considered acceptable for the study.

Tabena 2: KoeghuyueHm Ha eHampewHa Kopenayuja u mecmuparemo U nogmopHomo mecmupakse Ha 0ogeprugocma 3a
OumeH3uume u 8kynHuom pesysimam o0 npawanHukom 3a dupekmopume
Table (2) Internal Consistency Coefficient and the Reliability of Test-re-test for the Dimensions and the Total Score of Principals’

Questionnaire

JnveHznn
Dimension

Test-re-test Cronbach’s alpha

WHKITy3HjaTa
Fundamental principles needed to apply the inclusion

ODyHaaMeHTaTHY IPUHIUIN TOTPeOHH 3a aluTMKanyja Ha

85.0 78.0

OcHOBHHTE BEIITHHH 3a CIELHjaHa eyKalyja
The basic skills of Special Education

79.0 79.0

Bxynen pesynrat
Total score

88.0 96.0

TecTupameTo U IOBTOPHOTO TeCTHpame Oerire
yIoTpeOeHo 3a Ja ce MOTBPIH JOBEPIIMBOCTA
Ha OITOBOPHUTE O]l IPAIIaTHUKOT 32 HACTABHU-
IIUTE, I10 BE HEAEIH Ha TPYIHHOT MPUMEPOK.
IIpumepoxot ce coctoemnie on 11 HacTaBHUIM
u noroa IIMpcOHOBHOT KOeQUIMEHT 3a Kope-
nanyja Oemre mpecMeTaH MOMery HOOHMEHHTE
pe3yiTaTH Off IBETE TeCTUPama, KOj H3HECyBa-
mie 0.91 u KoepUIMEHTOT Ha BHATpEIIHA KOH-
3MCTEHTHOCT Ha JIOBEpJIHMBOCTA Oelle TeCTH-
paH co momoul Ha anda paBeHkata Ha Kpos-
0ax, ko] m3HecyBauie 0.88. OBue BpemHOCTH
ce nmpu¢aTIuBU 3a [eNiTa Ha OBa MCTPaXKyBa-
Be.

Test-Re-Test was wused to verify the
reliability of teachers’ questionnaire, after
two weeks at a group sample. It consisted
of 11 teachers, and then the Pearson
correlation coefficient was calculated
between the estimates on both occasions,
which was (0.91), and then reliability
coefficient of internal consistency was
tested by Cronbach Alpha equation, which
reached (0.88). These values had been
considered acceptable for this study’s
purposes.

Tabena 3: KoechuyueHm Ha 8HampewHa KOH3UCMEHMHOCM U Mecmuparemo u N08MmopHOMo mecmupatbe Ha 008epusocma
3a QUMEeH3uUme U 8KynHuom pesynimam o0 npawarnHukom 3a HacmasHuyume
Table (3) Internal Consistency Coefficient and Test-re-test Reliability for the Dimensions and the Total Score for Teachers’

Questionnaire

Jumensun
Dimensions

Test-re-Test Cronbach’s alpha

IMTo3naBama Ha HyHIaAMEHTAIHUTE KOHUENTH Ha
CIeryjaHaTa eayKarja

Knowledge of the fundamental concepts of Special Education

95.0 76.0

CnpoBsenyBame Ha CTpaTETHHUTE KOU Ce MOTPEOHH 32
MOAJpIIKa Ha MHTerpanujaTa/Applying the strategies
required to support the integration

84.0 76.0

Bxymnno/Total

91.0 88.0

HAEDEKTOJIOLLIKA TEOPHJA U IIPAKTHKA 2018; 19(1-2):142 -163
DOI: 10.19057/jser.2018.36

153



WORLD EXPERIENCE AND CURRENT EVENTS

SPSS 6Geme ymotpebeH 3a aHanu3a Ha cobpa-
HUTE IIOJATOI M 32 TEeCTUpame Ha IIpalla-
BaTa Ha UCTpaxKyBameTo. bele npecmeTana u
CTaHIapHATa JeBHjallja M CpeJHaTa Bpel-
HOCT.

Pe3ynmamu

Pesynratr 6poj 1. OxproBopure m0o6MEHH Of
IUPEKTOPUTE Ha YYWIWINTAaTa Ce MPHKaXKaHU
Bo Tabena 4, momeka OATOBOPHUTE HAa HACTaB-
HHUILIWTE Cce TpUKakaHu Bo Tabemna 5.

Statistical Package for Social Sciences
(SPSS) was used to analyze the data
collected and test the study’s questions.
Standard deviations and means were
calculated.

Results

Result number 1. The school principals’
responses are shown in Table 4, while the
teachers’ response shown in Table 5.

Tabena 4: Apummemuyka cpedHa epedHocm u cmaHOapdHa desujayuja 3a OCHOBHUME BeWMUHU 38 cneyujanka edykayuja Kou

2u nocedysaam Oupekmopume no ped Ha Hamarysarbe

Table (4) Arithmetic Means and Standard Deviations of “Principals’ Possession of Basic Skills in Special Education” in

Descending Order.

No Paragraph

Mean SD Order Rank

6

O6e30emyBame NOAAPIIKA U 00pa30BHU PECYPCH
Providing supportive and educational resources

3.57 | 050 1 High

Apanrtupame Ha YYUITHIIHATE 3rpagu
Adapting school facilities

3.50 0.64 2 High

PasBuBame U MHULTYBake HHIUBUALYAITHH 00pPa30BHH IIAHOBU :
Developing and writing the individual educational plans 343 0,54 3 High
Opranmzanyja Ha YCIyrH 3a CIElHjalHa efyKaluja U yCIyru |

2 3a MoAApLIKa 3.32 0.61 4 High
Organizing special education services and supportive services

3 Hep(bopyanc Y MPOLICHKA Ha NPOLIELypUTE 329 081 5 High
Performing referral and assessment procedures
BocnocraByBame K1acOBH 3a CIELUjaJlHa eIyKalyja .

4 Establishing special education classes A3 0.6 . High
BKyﬁHo .
Total 3.39 0.53 High

Bummiso e ox Tabena 4 neka cpenHara BpeJHOCT
Ha oBaa auMeH3uWja e momery 3.25-3.57, xane
1iefaTta TUMEeH3Mja MMa BKYITHA CpeHa BPEAHOCT
on 3.39, koja e on Bucoka BpeaHoct. ITaparpagdor
6 ¥Ma HajBUCOKA CpefHa BpPETHOCT, Koja ja
JIOCTWTHYBa BpenHocTa of 3.57 co craHpapaHa
nesrjarmja ox 0.50, noxexa Opojot 4 e mocieneH
Oumejku wWma cpemHa BpegHOCT of 3.25 u
cranmapaHa neujarja ox 0.65, mTo € BHCOKa
BpenHocT. Toa 3HAUM JeKa IUPEKTOPHUTE II0-
celyBaa OCHOBHM KOMIIETEHIIMHM 3a CIleLWjaiHa
elyKalja U UMaaT BUCOKU PE3YNITATH, KaKo ILTO
e mprkaxkaHo Bo Ta6ena 4.

It’s apparent from Table 4 that the means of
this dimension ranged between 3.25-3.57,
where the whole dimension earned a total
mean of 3.39, which is of high level
Paragraph 6 has the highest mean, reaching
3.57 with a standard deviation of 0.50, while
number 4 was the last one, as it earned an
average mean of 3.25, and a standard
deviation of 0.65, which is of high level. It
means that the principals possess the core
competencies in special education, and
scored high, as shown in Table 4.
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Tabena 5: Apummemuyka cpedHa epedHocm u cmaHdapdHa desujauuja 3a OCHOBHUME BEUIMUHU U NO3HaBAka 38 CEUUjalTHa
edykayuja kou au nocedysaam HacmasHULUMe no ped Ha Hamarysare

Table (5) Arithmetic Mean and SD of “Teachers’ Possession of Basic Knowledge and Skills in Special Education” in Descending
Order

No. | Paragraph Mean SD Order | Rank

Pa36bupameTo Ha MHAMBHYATHUTE PAa3IKKK U paGoTa 3a UCTHTE 1a

Gunar 3eMeHH IpeBUL .
- Understanding the individual differences and working to take them 383 e High

into consideration

MeHanmpame Ha BpeMeTo U e()eKTUBHOCTA BO YUMJIHULIATA .
Managing time and classroom effectively 452 i 5 High
Monudukysame U aJanTUpamke Ha MaTEPHjaIATe U MHCTPYKIUCKHUTE
METOZ 32 Ja O[IroBapaar

5 Ha CIIOCOOHOCTHTE Ha yYEHUIIUTE 3:58 0.89 3 High
Modifying and adapting materials and instructional methods to suit
the students’ abilities

INpouienka Ha METOAUTE 3a YTBP/lYBamke HAa HAMPENOKOT HA YUEHHUIUTE
Performing assessment methods to determine students’ progress
IMosnaBame TEXHUKH HAa OJJHECYBAbE 32 MOAAPLIKA HA YUEHHLIUTE CO
7/ noceOHH MoTpedn 343 1,01, |35 High
Knowing behavioral techniques to support students with disabilities
HmmnuiemenTanyja Ha CTpaTEruUTe 3a 3rojleMyBambe Ha caMo0Bep6aTa
M HE3aBHCHOCTA HA YYEHHUIUTE CO OCEOHU OTpedu 33 111 6 High
Implementing strategies to increase self-confidence and independence ; ’
of students with disabilities

KopucTeme koMIjyTep Kako HHTErpasieH /el OJf HHAUBUIyaTHUTE
00pa30BHY MPOrPaMH 33 YYEHHLHTE CO NOCeOHHU TTOTpedu 332 1.12 7 High
Using computer as an integral part of the individual educational ’ ’
programs provided to students with disabilities

Vnorpeba Ha TEXHOJIOTHja 3a MOPILKA TIPH MOAY4yBakeTo Ha
YUYEHHUIIUTE CO NOCeOHH MoTpebu .
Employing supportive technology in teaching students with e L3 8 High
disabilities

Vnorpeba Ha e)eKTHBHE METOZH Ha NPEaBakhe 3a yUEHUIIUTE CO
3 noceGHu MOTpedu 3.28 1.08 9 High
Using effective teaching methods for students with disabilities
Wsepurysame Ha MOAMQHUIMPAHNTE IIIAHOBH 32 O/JHECYBAH:E HA
8 YUEHHIUTE CO oCeOHH MOTpebu 3.28 1512 10 High
Executing behavioral modification plans for students with disabilities
Vnotpeba Ha hopmainHa 1 HepopMaHa NPOLEHKA HA YYEHUIIUTE CO

1 3.45 1.05 4 High

13

12

10 | nmoce6uu moTpebu 3 24 1.1 11 High
Using formal and informal assessment for students with disabilities
1 INo3naBame Ha OCHOBHTE HA MHTErpalyjaTa 323 1.08 12 High

Knowing the basics of integration
Ipeno3naBame Ha ynorara Ha POJUTENHTE BO Pa3B0jOT HA
WHJIMBU/TyaTHUTE IPOTrPaMy 33 HUBHUTE JeLa

¢ Recognizing the role of parents in developing the individual Sl L L iedigm

educational program for their children

i AR High
Bo Tabena 5 ce mpukaxaHu cpefHaTa BPEJHOCT Table 5 shows the means of this dimension
Ha OBaa IMMEH3Mja 4Mj orcer e momery 3.89- ranged between 3.89-3.01, where the
3.01, kame mnenata IUMEH3Wja WMa BKYIHA whole dimension earned a total mean of
cpenna BpegHocT o 3.39, koja € On BHCOKa 3.39, which is of high level. Paragraph 2
BpeaHocT. Ilaparpadot 2 nma HajBHUCOKa CpeHa earned the highest mean, reaching 3.89
BPEIHOCT Koja jpocturHa 3.89 co craHmapzaHa with a standard deviation of 0.46, which is
Aesujaurja on 0.46, koja € HajBICOKA BPE/IHOCT. of high level. Paragraph 4 came in the last,
Ilaparpador 4 e mociezies, co cpeaHa BpeaHOCT as it earned a mean of 3.01 and a standard
on 3.01 u cranpapnna neBujammja on 1.22, xoja  deviation of 1.22, which is of medium
€ CpelHa BPEIHOCT. Pesynrarture ykaKyBaar level. The results indicate that the teachers
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JleKa HaCTaBHMITUTE TIOCEIyBaaT OCHOBHM IT03- possess most of the basic knowledge and
HaBama ¥ BEIIITHHY 32 CIIeljaTHa eqyKalyja Ha skills in special education at a high level,
BHICOKO HHBO, O] IJIelHa TOYKAa Ha IPHUMEPOKOT from the study sample’s point of view.

Ha UCTPaXKyBaIbETO. Result number 2. The responses of the
Pesynrat 6poj 2. Oarosopute Ha MCIMTaHH- principals’  perspective  about  the
IUTe BO OJHOC Ha NMEPCIEKTUBAaTa 3a 3HAYaj- importance of basic principles necessary
HOCT2 Ha OCHOBHMTE NPUHIWIIM KOU C& HEOII- for implementing the inclusion, as shown
XOJ/IHM 32 MMIUIEMEHTAIYja Ha WHKIIy3HjaTa ce in Table 6.

npukakanu Bo Tabena 6.

Tabena 6: Apummemuyka cpedHa 8pedHocm, cmaHdapdHa Oesujayuja Ha nepcnekmusama Ha dupekmopume 3a 8aXHOCMa Ha
hyHOameHmarHume nPUHYUNU Kou ce HEONX00HU 3a UMnieMesmauyuja Ha UHKy3ujama no ped Ha Hamarnysarbe

Table (6) Arithmetic Means, SD of the Principals’ Perspectives for the Importance of “Fundamental Principles Necessary for
Implementing the Inclusion” in Descending Order

No Paragraph Mean SD Order | Rank
Totpebara ox copaboTka nomery pabOTHULMTE BO YUMIIMILTATA 32 OQydyBake Ha
YUYEHHLIATE CO NOCEOHH NOTpedH !

- Necessity for cooperation between the workers in the schools for learning for 4.00 000 |1 High
students with disabilities

Ha y4enuimre co noceOHM morpeOu Mopa 1a MM 6une o0e306eeHo ananTHpaHo
TO/ly4yBarbe (METOIM Ha MHCTPYKLMM U CHEIMjalHN anaTKy) 3a 1a Ce JIOCTUTHAT
9 HUBHUTE 00Pa30BHY MIOTPEOH BO PEIOBHUTE YUMIIUIIITA 3.98 015 | 2 High
Students with disabilities must be provided with adapted teaching (methods of
instructions and special tools) to meet their educational needs in the regular school

Waroty3ujata Mopa 1a 6uze 3acHoBaHa Ha coonBeTHa (riozoduja Koja npeBagyBa

BO LIEJIHOT YYHJILIITEH CUCTEM .
3 The inclusion must base on an apparent philosophy prevailing in the entire school 393 426, [.2 High
system
Vyenmmre co mnocebHu motpedu Tpeba a AajaT NMpHIOHEC BO YUMJIMIIHATA
10 CpeZIMHA KOra € T0a MOKHO 3.93 026 | 4 High

Students with disabilities should contribute to the school community when possible
Vyenumre co noceOHU MOTPeOH UMaaT YyBCTBO JieKa IPUIAraaT BO YUUIIUIITETO U
Ce PaMHOMNPaBHY WIEHOBH, MCTO KaKO M HUBHWTE BPCHHIM KOM HEMAaT MPeukH BO
6 PpasBojoT 3.86 045 | 5 High
Students with disabilities feel a sense of belonging and membership on equal basis
with their non-disabled peers in the schools

VYuenmmte co noceOHM MOTpedH MOpa [la IMaaT COO/IBETHA HAaCTaBHA IIporpamMa 1
MHIMBYYaIHU TIPOrpaMy 3a fia Ce 3a[0BOJIAT HUBHHTE OOpa3OBHM IOTpEOU BO
8 PEIOBHHTE YUHIAIITA 3.86 059 |6 High
Students with disabilities must provide with curriculum and individual programs to
meet their educational needs in the regular schools

Mopa z1a oCTON BKITydyBare Ha YUESHHIIUTE CO II0CEOHH IIOTPEOU BO TIOrOJIEMHOT

0p0j aKTHBHOCTH BO YYMJTHIIITATA .
7 There must be an involvement of students with disabilities in most of the school 482 g el High
activities
CriermjaiHoOTo U PeoBHOTO 00pa3oBaHye € yHHUGHUIMpaH CHCTeM Koj 00e30emyBa
YCIIYTH 33 yYEHHULIATE CO ¥ O€3 PEYKH BO Pa3BOjOT :
4 Special and regular education is a unified system to provide services for students 315 0.70 '8 High
with and without disabilities
Tlocrojar nmo3uTUBHU e()eKTH 3a MPUCYCTBOTO HA YUECHHUIM CO NOCeOHH TOTPeOH Kaj
1 HUBHUTE BPCHHIIY KOM HEMAAT IPEYKH BO Pa3BOjOT 339 09 | 9 i
There is a positive effect for presence of students with disabilities on their non- | ™ ’ |
disabled peers
Vuenuimre co noceOHH MoTpedr Tpeba 1a OaT BO MCTO YYHIMAINTE BO KOE OZaT
5 HUBHUTE BPCHHIIY KO HEMAaT IPEYKH BO Pa3B0jOT 338 083 | 10 aid
Students with disabilities should go to the same schools attended by students without | = : )
disabilities
Bxymmo :
Total 3.79 0.30 High
Bo Tabena 6 ce mpuka)kaHH CpefHaTa Bpef- Table 6 shows the means of this dimension
HOCT Ha OBaa JWMEH3Wja YHj OICcer € IIoMery ranged between 4.00-3.38, where the
4.00-3.38, kazme uenara qUMEH3Wja UMa BKYII- whole dimension earned a total mean of
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Ha cpenHa BpegHocT ox 3.79, koja e o roiema
BaxHoCcT. [laparpagor nBa wma Hajromema
cpena BpenHocT o 4.00, co craHmapaHa e-
Bujaimmja ox 0.00, Koja € o BHCOKA Ba)KHOCT.
IMaparpagor 5 e mocmeneH W uma cpemHa
BpeHOCT of 3.38 co cTaHgapaHa JeBHjalyja o
0.83, xoja e ox cpemHa BpemHOCT. Pesynrarure
objacHyBaar Jieka (yHIaMEeHTAITHHUTE MPUHIAIIHA
KOU C€ Of] rojieMa BaKHOCT, Ce HEOIXOIHHU 3a
MMIUIEMEHTalja Ha MHKITy3HjaTta Off MepCrieK-
THBaTa Ha a/IMUHUCTPATUBILINTE.

Pesynrar 6poj 3. IlepcnexTrBata Ha AHUPEKTO-
pHTE 332 BOXHOCTA Ha ()yHIAMEHTAIHHUTE TIPUH-
LIMITY KOM CE HEOIIXOJHY 33 UMIUIEMEHTAIrja Ha
MHKJIy3HjaTa, ce mpukakanu Bo Tabema 7.

3.79, which is of high level importance.
Paragraph 2 eamed the highest mean
reaching 4.00, with a standard deviation of
0.00, which is of high level importance.
Paragraph 5 came at last, as it earned a mean
of 3.38 with a standard deviation of 0.83,
which is of medium level. The results explain
that the fundamental principles necessary for
implementing the inclusion of the
administrators’ perspectives were of high
importance.

Result number 3. The principals’ perspectives
for the importance of fundamental principles
necessary for implementing the inclusion, as
shown in Table 7.

Tabena 7: Apummemudka cpedHa epedHocm. CmaHdapOHa Oesujayuja Ha nepcnekmueama Ha HacmagHuyume 3a
annukayujama Ha cmpameauume Kou ce nompe6Hu 3a nodopuuka Ha UHKIy3ujama no ped Ha Hamaryeare

Table (7): Arithmetic means, SD, of the Teachers’ Perspectives on “Applying the Strategies Needed to Support Inclusion” in
Descending Order

No Paragraph Mean SD | Order | Rank
Vnotpeba Ha MpOLEHKA 3a CIE[CHE HA HANPEIOKOT HA YYEHHIIUTE CO
5 | moce6HU OTPeOH 3.26 | 1.32 1 Mid

Using Assessment to follow the progress of students with disabilities
VpenyBame Ha IPOCTOPOT BO PEIOBHATE YUMIIMIITA 3 /]a MM O[roBapa Ha
noTpeOHTE Ha YJEHHIIUTE CO 0CeOHM OTpedu 315 | 124 ) Mid
Arranging the physical environment in regular school to suit the needs of ’ y
students with disabilities
Vnotpeba Ha TEXHONOrHja 3a MOAMPIIKA (KaKO IITO CE KOMIjyTepHUTe) Ha
colMjaHaTa MHTEpaKI{ja ¥ KOMyHHMKAlMja Ha YYEHHIMTE CO IOCeOHH
NIOTPeOH M IPYTUTE YUSHHUIIN .
: Using supportive technology (such as computers) to support social e . B
interaetion and communication for students with disabilities with regular
students
Using technology (such as computers) to support disabled students’ learning
3 | Ynotpeba Ha TexHONOIHja 32 MOAPLIKA NIPH YYEHETO HA YUEHHIIUTE CO 3.11 | 1.19 4 Mid
noceOHH NoTpedr
Koncymmupame co pomurermire Ha Jeumara co noceGHM MoTpebm 3a
YTBplyBare Ha Haj00puTe CTpaTernd KOU Ke TOMOTHAT BO pasBojoT HA
9 | HuBHuTE Jena 3.08 | 1.26 5 Mid
Consulting the parents of students with disabilities to determine the best
strategies that will help with their child’s development
Copabotka nomely HacTaBHMIMTE 33 CHIELMjAIHA eMyKauHja i TIPO(eco-
HAJIUTE OZ APYTUTE JMCLMILIHHH, KaKO IITO Ce (IICHXOTEPANEBTUTE, Tepa-
NEBTHTE M0 OKyNal}ja WTH.) 3a NOIJPIIKA HA YYEHHIUTE CO IOceOHH
6 | moTpebu BO peOBHHTE yUHIMINTA 293 | 1.34 6 Mid
Cooperation between special education teachers and professionals from
other disciplines, such as (physiotherapists, occupational therapist, etc.) to
support students with disabilities in regular schools
AJlanTuparmke Ha HAaCTaBHATA IPOrpama 3a /ia ofIroBapa Ha HOTpebuTe Ha
4 | ydeHmuTe Co 10ceGHH NIOTPEOH 2.70 | 1.28 7 Mid
Adapting curricula to suit the needs of students with disabilities
Perpyrupame Ha BONOHTepH (CTyZEHTH M POIMTENH) 33 MOMAPIIKA HA
g | YHeHLHTE CO noceOHM NOTPeOH BO Pe/IOBHHTE YUHIIHIITA 238 | 134 8 Mid
Recruiting volunteers (college students, and parents) to support students ’ .
with disabilities in regular schools
Perpytupame Ha acucTeHTH BO CHTE YYMTHMIM 3a TONIDIIKA Ha
7 | YdeHHUHTE CO IOCE6HM NOTPEOH BO PETIOBHHTE YUHITHIITA

Recruiting assistant teachers in all classrooms to support students with 227 | 149 9 | Low

disabilities in regular schools

BxymnHo :

Total 2.89 | 0.97 Mid
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Bo Tabemara 7 ce WIycTpUpaHH CpeqHaTa
BPEIHOCT Ha OBaa OWMEH3HWja, YHj OIICEeT €
nomery 3.26-2.27, kame uenarta AWMEH3Hja
HMMa BKYITHa cpexHa BpemaHocT ox 2.89, koja e
on cpeana BpenHoct. Ilaparpador 5 mma Haj-
BHCOKa CpeHa BPeIHOCT, of 3.26 co cTaHmap-
nHa aeBujarmja ox 1.32, mTO € HajBHUCOKA
BpernHocT. [laparpador 7 e mocneneH U nMa
cpenHa BpexHocT of 2.27 co cTaHAapiHa Jie-
Brjarja oz 1.49, mTo € HajHHCKa BPEIHOCT.
OBue pesynratu o0jacHyBaaT Jieka CTEIIEHOT
Ha aluIMKalyja Ha CTpaTeruuTe KOU Ce IOT-
pebHHU 32 MOAPIIKA HA WHKIy3HjaTa BO y4H-
JIMIITATa OJ] TJIefJHa TOYKAa Ha HAaCTaBHUIUTE
MMa CpelHa BPeJHOCT.

LOuckycwuja

PesynratuTte O MPBOTO Mpaniake Tpeda 1a ce
HHTEpIpeTHpaaT BO 3aBHCHOCT Of (DaKTOT
JeKa IEeJIOKYITHHOT NMPUMEPOK Ha HCTpaKyBa-
BETO € T O/l CUCTeMaTCKa TPEHUHT-IIPorpa-
Ma Koja Tpae enHa roguHa. CripoBeeHO € OJ
IlentapoT 3a pa3Boj Ha 00pa30BaHHETO BO
pamkute Ha UNRWA yuwnmmraTta, Koj €
OIrOBOpPEH 3a CyIlepBU3Wja Ha IIEHTPHUTE 32
NOAJpIIKAa IpH MoxydyBameTo. IIporpamara
TH y4M JIMIaTa Kako Jja ce CIIpaBaT CO y4eHH-
1IUTE CO MOCeGHU MOTPe6H CO HUBHO TPEHMPa-
BE 32 CTpaTeTHHTE 3a IUIaHWpame, AHUjarHoC-
TUIMpame U npeaaBame. CuTe TUPEKTOPH Ha
YUYWIMIITaTa ¥ HABHUTE acUCTEHTH Tpeba na
ce MPHKIy4aT HA €IHOTOINUIIHATA TPEHWHT-
nporpama Bo LleHTapoT 3a pa3Boj Ha 0bpazo-
BaHHETO 10 HHUBHOTO BpaboTyBame. lypu u
HOBUTE HACTAaBHHMLIA O]l CHUTE IWUCIMIUIMHH,
OCBEH 32 KJIACHWTE HACTABHUIM M HaCTaBHH-
LUTE OJf OCHOBHUTE YYMIIMIIITA, CE JIeJ O] OBaa
TpeHuHT-TIporpama. OBa BKIydyBa 3a/l0JDKU-
TeJleH Kypc HacJOBeH Kako ,,YJioraTa Ha Hac-
TaBHHUIMTE BO HETaTa Ha YYEHHIIUTE CO IT0oced-
HU TI0TpeOu” (3). TPeHHHTOT U COOABETHOTO
KBaTH(HKyBamke Ha HACTaBHUIIUTE BO pPaM-
KWTE Ha JaBambeTO Ha yCIIyrara € LIEHTPaJIeH U
€CeHIMjaJieH /el O OCHOBUTE Ha HHKITY-
3pjaTa, Kako HITO € CIIOMEHATo of AJIIakac
(33). An-Katub6 (24), on apyra crpaHa, yKa-
’KaJ Ha Ba)XKHOCTa Ha COOJBETHA IOATOTOBKAa
3a [eJIOKYITHHOT IIepCOHAJl BO YUWIUIITETO 32
Ia TH ocTBapaT cBoure ynoru. Ain-Ilamanm
(39) ucro Taka ja wcrakHaym moTpebara 3a
(doxycupame IpU MOATOTOBKaTa Ha KOMIIE-

Table 7 illustrates the means of this
dimension, ranging between 3.26-2.27,
where the whole dimension earned a total
mean of 2.89, which is of medium level.
Paragraph 5 earned the highest mean,
reaching 3.26 with a standard deviation of
1.32, which is of high level. Paragraph 7
was the last, as it earned a mean of 2.27
with a standard deviation of 1.49, which is
of low level. The results explain that the
level of applying most of the strategies
needed to support inclusion in the schools
from the teachers’ point of view were of
intermediate level.

Discussion

Results of the first question could be
interpreted depending on the fact that the
entire study sample was subjected to a
systematic in-service training program for
one year. It was executed by the
educational  development center  at
UNRWA schools, which is responsible for
supervising the learning support centers.
The program teaches how to deal with
students with disabilities by training them
on planning, diagnosing, and teaching
strategies. All schools’ principals and their
assistants should join the one-year training
program in the educational development
center upon hiring. Even the new teachers
from all disciplines- except for the
classroom teacher and teacher of
elementary education- are part of the
training program. This includes a
mandatory course entitled “The role of the
teacher in the care of students with special
needs” (3). Training and qualifying the
teachers properly in pre-and in-service is
considered as a central and an essential part
of inclusion basics, as mentioned by
Alshakhs (33). Al-Khatib (24), on the other
hand, pointed out the importance of proper
preparation for all the school staff members
to carry out their roles. Al-Jamaly (39) also
stressed on the need to focus on preparing
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TEHTHHM HaCTaBHUIIM 32 NpeJaBambe Ha yYEHU-
MTe CO NOCEOHM IMOTPeOM BO HHKIIy3MBHA
cpenuna. Onpen u cute (42) ce KOHIEHTpHUpa-
Jie Ha BaKHOCTa O]l Pa3BOjOT Ha CTEMEHOT Ha
BEIITMHUTE HAa HacTaBHULUTE. ABPMUJINC,
baynuc u bpaen nonomauTenHo ce Gpokycupa-
Jie Ha yIiorata Ha TPEHHH3UTE IIPeJl U 32 BpeMe
Ha yclyrara Koja HIpa 3HayajHa yiiora BO
Pa3BOjOT Ha BEIITHHUTE HA HACTABHMIUTE U
NpelU3Hpake Ha HEOIXOAHOTO IMO3HABAKE U
BEIITUHUTE Ha OCHOBHHUTE KOHIIENTH 3a CIIE-
mujanHa exykanuja (43). Ho, pesynrature He
CO BO COITIaCHOCT CO MCTpaXKyBamara CIIpOBe-
JEHM OJ CIpaHa Ha MHHHUCTEPCTBOTO 34
o0pa3oBaHHe U BUCOKO oOpa3oBanue (44) koe
MOKaXKyBa JIeKa HACTaBHUITUTE MMAaT HECOO/-
BETHU TPEHMH3H 32 CIPaBYBAamETO CO YYEHHU-
IUTE CO IOCEOHH MOTPEOM M OTPaHUYEHHMOT
0poj kBanu(HUKyBaH IEPCOHAI 32 aAPECUPAEE
Ha MOTpeOWTe Ha YYEHHIWTE CO II0CEOHU
HOTpedH.

Jluckycuja Ha BTOpPOTO mpamame: Ilo3uTH-
BHHUTE DPE3ylNTaTH ce ofpa3 Ha mpodecuo-
HaJlHaTa 3peJIOCT U BUCOKHOT CTEMNEH HA CBECT
3a (QyHJaMEHTaTHUTE MPUHIMIN 3a [IPUMEHA
Ha UHTErpanyjaTa ¥ Mpero3HaBameTo Ha Hej-
3uHaTa BaXHOCT. OBa co3HaHHE moara of
peaJlHuTe HCKYCTBa KOM THM CTEKHAIE aIMH-
HUCTPaTUBHUTE PaGOTHHIIM 32 BpeMe Ha HHB-
Hara paboTa BO YYWJIMINTATa BO KOU € UMILIE-
MEHTHpaHa MHTETpaljaTa IpeKy LEeHTPUTE 3a
MOJZIPIIKA BO IOAY4yBaHETO, CO INTO THE ja
caTuja BaKHOCTa Ha CEKOj €IEH OJ] OBHUE
NPUHIIATIA.

Hako pesynrature on TPEeTOTO Mpamiame ce
HETaTHUBHHU, HO He ce HeodeKyBaHH. Kako u na
€, OBHE PE3YNTaTH MOXe J1a OUIaT IO3UTHUBEH
MHIUKATOp 3a TOA INTO C€ CIY4WIo OHMmejKu
HACTaBHUIIMTE CE€ CBECHHU 32 HUBHHTE Claboc-
TH, KOM HCKPEHO T'Y M3pa3yja, OuIejKu ce mpo-
LIEHyBaa caMuTe cebecH, OMIEjKu HUM MM ce
TIO3HATH HMBHUTE BEIITUHHU W OTPaHUYYBamba.
WMriemMeHTanujata Ha TaKBM CTPAaTETHH HE €
JIeCHa 3aJ]aYa 3a HACTABHHULIUTE MAKO TPEHHH-
roT KOj TO mo0mie Ol O KOPUCT 3a HUB, HO,
Cemak, MOXKE HE € JIOBOJIEH 3a J00HMBame Ha
NOTpeOHUTE BEIITHHH U CIIOCOOHOCTH KO Ce
noTpebHM 3a eeKTHBHA MMIUIEMEHTALMja Ha
CTpaTerumMTe aojeKa paboTaT co YJYEHHIUTE
CO moceOHM IOTpeOM BO PENOBHHUTE Y4H-
nuiira. JIononHUTeNnHO, Tyka € (GakToT aeka

competent teachers for teaching students
with disabilities in the inclusion settings.
Opdal et al. (42) concentrated on the
importance of developing teachers’ skills
levels. as Additionally, Avarmidis, Bayliss,
and Burden (43) focused on the role of
training in pre-service and in-service that
plays a significant role in developing the
teachers’ skills and acquiring the necessary
knowledge and skills of basic concepts in
Special Education. But the results are not
with a line with the study conducted by the
Ministry of Education and Higher
Education (44) that showed teachers’
inadequate training to deal with students
with disabilities, and the limited number of
qualified personnel to address the disabled
students’ needs.

Discussion of the second question: The
positive  result reflects professional
maturity and a high degree of awareness of
the fundamental principles required for
applying integration and recognizing its
importance. As a matter of fact, this
realization came from a realistic experience
that the administrators have gained through
working in schools that have implemented
integration through learning support
centers, which made them realize the
importance of each of these principles.
Although the third result is not negative,
but it is not expected. However, this result
can be a positive indication of what has
happened, because the teachers are aware
of their weaknesses, which they expressed
it honestly, since they evaluated
themselves, so they are more familiar with
their  skills and  limitations. The
implementation of such strategies is not an
easy task for teachers, although the training
they obtained in-service was beneficial for
them, but it may not be enough to gain all
the necessary skills and competencies that
are needed for implementing the strategies
efficiently while working with students
with disabilities in regular schools. In
addition to the fact that implementation of
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AMIUIEMEHTAIjaTa Ha TaKBUTE CTpaTerdu
3aBHCH Of ApyrH (aKTOpH, Kako LITO € copa-
0oTkara rmomery pabOTHUIIMTE, IPOBU3UHUTE 32
aJanTUpamke Ha MpelaBamaTa, jacHa (uio3o-
¢uja 1 MO3UTHBEH CTaB Ha LEJIHUOT IIEPCOHAIL,
IOKpaj BENITUHHUTE U MMO3HABamkaTa Ha HACTaB-
aurate (45). OBue pe3ynTaTé ce BO COIJlac-
HOCT CO MCTpakyBameTo Ha Aun-Xamunu (46),
KOj YKa)XyBa Ha pecypCHHUTE IIPOCTOpHHU U Ha
Mpo0JeMHUTe Ha HACTABHULIUTE KOU CE COOUy-
BaaT CO MPOCEYHO HWBO Ha TEHUIKOTHH MOBpP3a-
HH CO TIPOIIEHKAaTa M eBalyalfjaTta Ha cTpaTe-
TMUTE 3a YYEHHIUTEe CO MoceOHM moTpedwy,
00pa30BHUTE MPOTPAMH BO PECYPCHHUTE IIPOC-
TOPHUH, 0OPA30BHUTE MaTEpHjalid U PECYPCUTE
32 KOMYHHUKaIFja cCO POIUTENNTE U YICHHUIIH-
Te. Pesynrarure 6ea KOH3UCTEHTHH CO MCTpa-
)KyBameTo Ha [Jadep (47), Koj ja OTKpHI cia-
6ocTa Ha CTpaTeTUHTE 3a MHTETpallyja Kaj Hac-
TaBHHUIIMTE BO aJallTUPAEETO M MOAU(HIIpa-
BEeT0 Ha oOpa3oBHaTa cpenuHa. IloHaramy,
OBHE pe3yJITaTH CE€ BO COTJIACHOCT CO HCTpa-
JKYBamETO CIPOBEINCHO 07 MUHHCTEPCTBOTO
3a 0Opa3oBaHKMe W BHCOKO oOpa3zoBanue (44),
KOe yKa)ka Ha HEIOCTHIoT Ha (opMaiHaTa
MPOIIeHKAa Ha AarUTMKaOWJIHWTE CTpaTeTHUd 3a
YYEHHILIUTE CO MOCEOHH HOTpedU, HECOOBET-
HU TIOMaraia 3a IpeJaBamke, HeYyCIexX Ha Hac-
TABHHUIATE 32 3a0eNeKyBambe Ha MHINBUIYa-
HHUTE Pa3JIMKK MMOMely yYEHHIIUTEe U Pa3BUBa-
BETO Ha TECTOBH 3a JIOCTHTHyBamara Ha yde-
Hunure. Pesynrature, ucTo Taka, 6ea KOH3HUC-
TEHTHH CO UCTpaKyBameTo Ha Bopen (18), koj
3aKIIy4dI JieKa HECOOJBETHUTE CTPATEerHH 3a
MPOIIEHKA, CIPOBEICHN OJ CTpaHa Ha TUPEK-
TOpPHUTE W HACTABHUIIATE, € €Ha Off IPEUKUTe
3a MHTerpanyja. 3a aa ce n30erHar oBue npey-
KW, HCTPaXYBamETO YKaka Ha moTpebara na
CH TH TIOCTaBaT HACTABHUIINTE/TUPEKTOPUTE
CIle[IHATE TpHU TMpamama: [lanu e 3HayajHa
esanyarmjata? Koja e mmBHara men? Konky
BpeMe € MOTpeOHO 33 HUBHO CIIpOBEAyBame?
Ianu mpe3eHTHpaaT HEKOja aKTUBHOCT 3a
JIeTeTO, Tpe/ a HampaBaT IIPOLEHKa 3a JIeTe-
10? WcTo Taka, pe3yiTaTUTe ce BO COTTIaCHOCT
co uctpaxyBamero Ha An-Illykec (33), koj
yKa)kaJl Ha po0JieMUTe CO KOHM Ce COOYyBaaT
HACTAaBHUIUTE IPH Pa3BHBAEKETO HAa HACTaB-
HHTE TPOTPaMH, COOJJBETHATA MPOIEHKa U 00-
pa3oBHHTE TMporpamu, Koe 00e30emyBa
00pa30BHa MOXKHOCT 3a YYEHHIIUTE CO Mocel-

such strategies depends on other factors,
such cooperation between the workers,
provision adapted teaching, a clear
philosophy and positive attitudes of all the
staff, besides the teachers’ skills and
knowledge (45). These results are in line
with Al-Hadidi’s study (46), which
indicated that resources rooms’ teachers
face low to average level of difficulties
relating to assessment and evaluation
strategies for students with disabilities, the
educational programming in the resources
rooms, the educational materials and
resources as well as in communicating with
parents and students. The results were also
consistent with Jafar’s study (47), which
found a weakness in the teachers’
integration strategies in adapting and
modifying the educational environment.
Furthermore, these results are in line with
the study conducted by the Ministry of
Education and Higher Education (44),
which pointed out the lack of formal
assessment  strategies applicable for
students with special needs, inadequate
teaching aids, the failure of teachers in
observing individual differences among
students and in developing achievement
tests. The results were consistent with
Worrell’s study (18), which concluded that
the inappropriate assessments’ strategies
executed by the principals and teachers are
one of the integration obstacles. Thus, to
avoid it, the study recommended the need
for the teacher/principle to ask themselves
the following three questions: Is the
evaluation meaningful? What is the
purpose of it? And how much time does it
take? When they are introducing any
activity for the child, before making any
judgment about the child? Likewise, the
results also agreed with Al-Shukhes’ study
(33), which pointed the difficulties faced
by the teachers in developing curriculum,
appropriate evaluation, and educational
programming, which  provides an
educational opportunity for students with
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HHU NOTpeOH Ja pa3BHjaT CBOU JIMYHU M CO-
LIMjaJTHA BELITHHML.

3akny4ok

CuTe HaCTaBHUIIM U TUPEKTOPH MMaaT KOPHUCT
O]l CEepBHCHHTE TpeHHWHT-Tiporpamu. W agmu-
HUCTPAaTUBHUTE PAOOTHUIM U MMO3HABAmaTa U
BEIITMHUTE HAa HACTABHUIIMNTE HMMaaT BHCOKO
HUBO BO OJHOC HAa OCHOBHHUTE IMPHHIUIM 32
crenyjajHaTa enykanwja. J{OMOJHHTENHO,
Ba)KHOCTa Ha IIOBEKETO OJi OCHOBHHUTE IPHH-
IIUITN KOU C€ HEOIXOIHM 32 MMILIEMEHTAIlH]ja
Ha WHKIy3WjaTa WUMaaT BHCOK pe3yaTaT Of
nepcreKTHBa Ha aupekropute. OBUe ce Mo3u-
TUBHU PE3YNTaTH KOM ja pedieKTUpaaT Mpo-
(ecroHaTHAaTa 3pENOCT M BUCOKHOT CTEIEH Ha
cBecT 3a (yHAaMEHTAJHHUTE NPHUHIUIMN I10-
TpeOHU 3a alUIMIUpame Ha WHTerpalyjata u
NIPETIO3HaBakeTO Ha Hej3mHaTa BaxkHOCT. OBa
coriefyBame Joara O pPEaTHHTe HCKyCTBa
KOM I'l 1o0mie aiMUHUCTPaTUBHUTE PaOOTHH-
II1 32 BpeMe Ha HHWBHAaTa paboTa BO YUHIIMIII-
TaTa BO KOU € UMIUIEMEHTHpaHa UHTerpaliyja-
Ta. Jloneka, cpoBeqyBameTO Ha MOTPEOHHTE
CTpaTeruy 3a MOJJPIIKa Ha MHTETpaIjaTa BO
YYWIMIITaTa UMa IPOCEYHH PE3YyITATH, IITO
3HauW [IeKa HACTaBHUIIWTE T'M UMIUIEMEHTHpPa-
aT MOTPeOHMTE CTpaTeTHM 3a IOAJPIIKAa Ha
HHTeTpaljaTa BO yYWIHUIITATA, HO THE HE TO
IOCTHTHAJIe IIOCaKyBaHOTO HUBO. Mako pe3yi-
TaTUTe HE Ce TOJIKY JIOIIH, THEe He Ce oue-
KyBaHu. OBHe pe3ynTaTH MOXE Jia ce CMeTa
JeKa ce IO3UTHBEH MHAMKATOP 3a TOA IITO Ce
CllyyyBa, OM/IejKi HACTaBHHUIIUTE C€ CBECHH 32
HHMBHHTE CIIa00CTH M YEeCHO TH Ipe3eHTHpaat
WACTUTE, OWAEjkMm ce TPOLEHYyBaaT CaMUTE
cebecH ¥ UM ce MO3HATH HUBHUTE BEIITHHU U
OTpaHUYYBamba.

Mpenopaku

IIpenopaunuBo e a ce CIpoBejie HCTPaXKyBa-
€ 3a MPOLIEHKA Ha peajHaTa KOpHCT 3a yde-
HHULIUTE CO IOCEOHU MOTpeOH BO HHKITY3HB-
HUTE yYWINIITA, IPEKY MPOyIyBambe Ha HHIU-
BHJlyallHUTE 00pa30BHH IDIAHOBH, HUBHATA CO-
OJIBETHOCT, HUBHATa UMIUIEMEHTAIlH]ja, [IEeJIUTe
KOM Tpeba J1a ce ocTBapaT M BIIHMjaHHETO KOe
THE TO UMaaT Bp3 MOCTUTHYBamkaTa Ha YUCHU-
LUTE, IIPEKy Mepeme Ha HUBHHOT DPE3yJITar.
HMcro Taka, npernopawinBo € a ce CIpoBeaaT

disabilities to develop their personal and
social skills.

Conclusion

All the teachers and principals have
benefited from the in-service training
program. Both the administrators’ and the
teachers’ knowledge and skills regarding
the basic principles of special education
have a high Ilevel. Additionally, the
importance of most of the basic principles
necessary for implementing the inclusion
of the school principals’ perspectives
scored high. These are positive results
reflecting professional maturity and a high
degree of awareness of the fundamental
principles required for applying integration
and recognizing its importance. This
realization came from a realistic experience
that the administrators gained because of
working in schools that have implemented
the integration. Whilst, applying the needed
strategies to support integration in schools
scored average, meaning that teachers are
implementing the needed strategies to
support integration at schools, but they did
not reach the desired level. Although the
results are not bad, they are not as
expected. However, these results can be
considered as a positive indication of what
has happened, because the teachers are
aware of their weaknesses and expressed
them honestly, since they evaluated
themselves and are more familiar with their
skills and limitations.

Recommendations

It is recommended to conduct studies to
assess the real benefits for the students with
disabilities in inclusive schools, through
studying the individual educational plans,
their suitability, their implementation, their
goals achievement and their impact on
students’ performance, by measuring the
actual learning outcomes. It is also
recommended to conduct further studies on
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JIOTIOJIHATETHA WCTpaXKyBalkba Ha OBHE JU-
MEH3HMH IIOBP3aHU CO MHKIIy3Hjara, Kako ILTO
€ COOZIBETHOCTA Ha (pU3MYKaTa CPEINHA, IIPUC-
ocoOIMBOCTa HAa OOpa30BaHMETO M ajallTa-
1ja Ha TOTpeduTe 3a yYSHUIUTE CO NOCEOHM
noTpeOH BO pefoBHHUTE ydmnuiuTa. McTo Taka
€ IPENopawinBo Ja Ce CIpPOBelEe MCTPaKy-
Bam€ 32 MPOLICHKA Ha WHKIY3UBHUTE IIPOTpa-
MH O] TIEPCIIEKTUBA Ha POAUTEIIHTE.
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