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Distance learning signifies a transformation in the sphere of education, charac-
terized by use of technology as well as new ways of learning and cooperating.
Despite the multitude of international scholarly conferences and panel discus-
sions on how to improve the quality of online education, students were seldom
consulted on how they personally coped with or felt about the introduced chang-
es and whether they experienced emotional and social consequences from the
shift to distance learning. This creates a strong need to investigate how distance
learning affects student emotional and social well-being. Emotional well-being
can be conceptualized as the balance of experienced feelings (positive and nega-
tive) and the perceived feelings (happiness and satisfaction) and is strongly con-
nected to psychological well-being (personal growth, environmental mastery,
autonomy) and social well-being (social integration and contribution) (Keyes
2007). The purpose of this study is to explore whether distance learning has an
impact on student emotional and social well-being. Online survey research was
conducted among 60 translation and interpreting students in North Macedonia,
which results suggest that students are highly impacted from an emotional and
social point of view. A variety of emotional intelligence-related activities can
be integrated to improve specific areas from both academic and personal point
of view, such as self-awareness, self-management, motivation and empathy as
generic competences of key importance during isolated distance learning as well
as for a future profession as translators and interpreters.

Keywords: emotional and social well-being, emotional intelligence, distance
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[IpeMrHOT KOH y4eme Ha JaliedlHa MpeTcTaByBa TpaHchopmarmja Bo obmac-
Ta Ha 00Opa30BaHUETO U C€ KapaKTepHU3Mpa CO IPUMEHA Ha TEXHOJIOTHja U HOBU
HAYMHU Ha YYCH-E M OCTBapyBame copaboTka. U mokpaj roneMuoT 6poj MeryHa-
POAHU Hay4HU KOH()EPEHINH M IMaHEeI-ANCKYCHH MOCBETEHH Ha MOI00pyBambe
Ha KBAJIUTETOT Ha OHJIAjH-00PA30BAHUETO, CTYICHTHTE PETKO C€ KOHCYITHpaaT
3a MHUCJICHE KaKo THE JIMYHO Ce CIpaByBaaT CO HOBHUTETUTE, OMHOCHO Jajih ce
COO04YyBaaT Co EMOLIMOHAIIHH U COLIMjaTHN NOCIISHUIIN KaK0o PE3YITaT Ha YICHEeTO
Ha naneunHa. OBa co3zaBa noTpeda Jja ce UCIUTA KaKo yYeHEeTO Ha JaliedrHa
BJIMjae BP3 €MOIMOHAJHATa M BP3 COllMjasiHaTa 0Jarococrojoa Ha CTy/IEHTHUTE.
Emonmonannara 6narococrojoa ce naeduHHMpa Kako paMHOTEX a Mery JOXKH-
BeaHUTe (MO3UTUBHU HMJIM HEraTUBHU) U OCO3HACHUTE YYBCTBA (Cpeka M 3a710-
BOJICTBO), TIPH IITO €MOIIMOHATHATa OJIarococTojba € TeCHO MOBp3aHa CO TICH-
XHYKaTa Onarococrojba (JIMUEH pasBoj, BIAJACCHE CO OKOIMHATA, AaBTOHOMH])A)
U coljanHara Ojarococtojoa (corujanHa uHTerpauuja u npumonec) (Keyes
2007). LlenTta Ha OBOj TPY/ € Aa CE UCTPaXKH Jajlk yUCHETO Ha JlaJIeurHa BIIUjae
Bp3 eMOLIMOHATHATA U BP3 collMjasiHaTta oiarococtojoa Ha crynenture. Cripose-
JICHO € UCTpaKyBame Mer'y 60 CTyICHTH Ha CTYIUUTE 110 PEBEIyBatbe U TOJIKY-
Bame Bo PemyOnmmka CeBepHa MakemoHH]ja, TIPH MITO PE3YNITATUTE MOKAKyBaaT
JIeKa YYCHETO Ha JajledlHa HMa TojieM e(eKT BP3 CTYACHTUTE Ol eMOLMOHAIICH
U O]l COIlMjaJieH acrekT. Bo Taa Hacoka MoKe Jja ce MPUMEHAT HU3a aKTHBHOCTH
oz obracta Ha eMOIMOHAIHATA MHTEIUICHIM]ja, CO el MOJ00pyBame Ha KOH-
KPETHHTE CIa00CTH O aKaZeMCKH, HO U OJ] IMYCH aCIHEKT, KAKO CAMOCBECHOCTA,
YIPaByBakETO CO CONCTBEHHUTE €MOLIMH, MOTHBalMjaTa U emrarujata. Ce pa-
0OTH 3a TEHEPUYKU KOMIIETCHIIMH, KOM MMaaT OrpOMHa BaKHOCT 32 BpeMe Ha
M30JIaIMjaTa P YUEHEeTO Ha JaJIeYiHa, KaKo ¥, BOOIIIITO, 3a HAHATa podecuja
IIpEBENyBay U TOJIKYBay.

Kiyunu 300poBu: eMOIMOHAIHA M COIMjalHA OJarococrojoa, eMOIOoHaTHA
WHTEIUIeHIINja, YIeHhe Ha NajlednHa, eMOLIUH
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1 Introduction

Distance learning is an educational format that has become increasingly popular
in recent years due to its many advantages, especially in the pandemic context.
However, due to its unique characteristics, it is reasonable to expect that distance
learning has emotional and social implications for students. Hence, it is necessary
to examine both the benefits and risks of distance learning learning in the academic
environment. Numerous academics have explored the effect of distance learning
on student satisfaction (Kerzi¢ et al. 2021), its effect on student mental health (Lis-
cher, Safi and Dickson 2021) and on different aspects of student life (Aristovnik
et al 2020), whereas many authors determine that students experienced emotional
stress during online education (Zapata-Ospina 2021) as well as discouragement,
boredom, confusion, and worry (Balta-Salvador et al. 2021), etc.

Even though previous studies focus on the impact of e-learning on student
well-being (Butnaru et al. 2021; Popescu et al. 2021; Clabaugh Duque and Fields
2021), emotional and social implications of distance learning continue to be is-
sues of secondary importance and there is a research gap that needs to be filled
especially in the field of interdisciplinary studies, such as translation and interpret-
ing. Namely, conducting online translation and interpreting education is particu-
larly challenging (Hubscher-Davidson and Devaux 2021; Sazdovska-Pigulovska
2021). Therefore, the main goal of this paper is to investigate the link between
online translation and interpreting education and emotional and social well-being
in an academic context. Online survey research was conducted in 2022 among 60
translation and interpreting students from North Macedonia, whereas the author
concludes that distance learning results in significant emotional and social impli-
cations for students.

2 Theoretical background

Well-being is a wide-ranging term for physical and emotional safety and a feeling
of belonging, sense of purpose, achievement and success, whereas five main types
of well-being can be distinguished, such as emotional, physical, social, workplace
and societal well-being (Davis 2019). Keyes (2002) suggests a multidimensional
approach which includes emotional well-being, psychological well-being and so-
cial well-being.

In particular, Davis (2019) defines emotional well-being as the ability to be re-
silient, manage one’s emotions and generate emotions that lead to good feelings.
Emotional well-being can be conceptualized as the balance of experienced feelings
(positive and negative) and the perceived feelings (happiness and satisfaction) and
is strongly connected to psychological well-being (personal growth, environmental
mastery, autonomy) and social well-being (social integration and contribution) (Keyes
2007). Emotional well-being includes a positive balance of pleasant to unpleasant af-
fect and a cognitive appraisal of satisfaction with life in general (Keyes 2003).

Initial research already suggests that higher well-being is associated with better
mental and physical health, higher self-esteem, self-efficacy and effective coping
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strategies (Brett, Mathieson and Rowley 2022). Furthermore, evidence shows a
possible link between well-being and academic achievement (Grébel 2017; Cheng
et al. 2021) as well as between psychological well-being and student achievement
(Ryff and Singer 2008). It is therefore valuable to explore potential emotional and
social implications of distance learning. It can be initially assumed that students are
not only affected by virtual learning platforms, but also by their personal experi-
ences and emotions.

3 Research questions and hypotheses

Two research questions are discussed in this paper, as follows:

1. Does distance learning have emotional and social implications for university
students?

2. Do students experience emotions during distance learning, which influence
their behaviour?

The research questions result in the following two hypotheses:

H1. Distance learning has emotional and social implications for university stu-
dents.

The first hypothesis is based on the author’s findings from a previous research
conducted in 2021 showing that many students experienced hardship during dis-
tance learning in the current pandemic context, visible through frequent absence
from online classes and assignments, dropout, changes in emotional behaviour,
such as low confidence and demotivation during online classes, lack of empathy
and interest in teamwork, etc. Hence, to assess emotional and social well-being
of surveyed students, the PERMA theory of psychological well-being was applied
(Seligman 2011), which is founded on five elements, as follows:

* positive emotion (from past and present experiences);

» engagement (involving full deployment of students’ skills and attention);

» relationships (connections to others are fundamental to well-being and to
adaptation, and are enabled by one’s capacity for compassion, empathy, teamwork,
cooperation);

» asense of meaning (which is obtained through a feeling of belonging); and

» accomplishments (implying achievement, success and mastery).

The PERMA model is a theoretical approach that is frequently applied for as-
sessment of key elements of happiness and well-being, which can be used to identi-
fy stressors in the environment and thus help find ways for improvement of student
well-being.

H2. Students experience a number of emotions during distance learning, which
influence their behaviour.

The second hypothesis is made bearing in mind that emotions do not function
independently, as emotion and cognition are reciprocally affected (Garcia 2012),
and that emotions are significant factors in student engagement during online learn-
ing (Pentaraki and Burkholder 2017) as well as that positive emotions support ac-
ademic performance, whereas negative emotions (anger, shame, anxiety and bore-
dom) are more associated with lower levels of performance (Pekrun et al. 2011).
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4 Methodology

For the purposes of this research, a cross-sectional survey study was conducted in
the first half of 2022 to assess the overall distance learning experience of 60 un-
dergraduate students who spent four semesters of online classes at the Department
of Translation and Interpreting within the Faculty of Philology in Skopje, North
Macedonia. The respondents’ age range was between 20-24 years. Considering that
it is not possible to assess emotional aspects with mathematical precision, quali-
tative survey design was applied by constructing an online questionnaire with 10
open-ended questions with descriptive explanations.

The emotional and social aspects of distance learning were analysed on the basis
of the five elements under the PERMA framework. For the purpose of this research,
the author constructed a list of questions to determine whether students experienced
positive or negative emotions, sufficient engagement in the new e-learning environ-
ment, and whether surveyed undergraduate students experienced social connected-
ness, a sense of belonging to a community and academic accomplishments during
distance learning.

5 Procedure

To analyse the qualitative data collected via the online questionnaire, a thematic
iterative analysis was conducted. The results concerning the first hypothesis were
obtained by identifying patterns in students’ explanations and subsequently analys-
ing collected data by common themes which provide insight into factors to student
well-being. In relation to the second hypothesis, the results were attained through
conducting a sentiment analysis which implies searching for emotional responses
among student explanations on the questionnaire. This helps understand the intents
and emotions of responses that were classified into three groups as emotionally
charged positive or negative words or emotionally neutral words. The sentiment
analysis helps identify the emotional state of students during online classes and
experienced emotions.

5.1 Results

The results initially show that although distance learning has a number of advantag-
es, many students experienced some form of distress. Students mainly experienced
physical distress (37.8%) during online education (sore eyesight, fatigue and tired-
ness, depression, etc.) as well as emotional distress (stress, anxiety, insecurity, fear,
low confidence, demotivation), which was reported by 32.2% of surveyed students.
Environmental distress (difficult learning platform, inadequate schedule or techni-
cal problems) was experienced to a lesser extent, namely 28.9%. Figure 1 shows
initial signs of the emotional implications of distance learning.
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Figure 1. Types of Distress Experienced During Distance Learning
5.1.1 Emotional and social implications of distance learning

The surveyed students were asked to further elaborate on the reasons for their
personal experiences, and their responses were analysed by conducting thematic
analysis. Firstly, five preliminary codes were assigned to collected data, which
served as grounds for mapping five common themes which reveal common pat-
ters in students’ responses in relation to their experiences with distance learning:
convenience, accomplishments, relationships with others, personal interest and
digital advantages. These results show that the main benefits of distance learning
involve being in one’s comfort zone, which is related to a students’ psychological
state experienced in a familiar and controlled environment. This was followed by
convenience of online education (experienced through better time management)
and personal accomplishments (higher efficacy of e-learning and improved dig-
ital skills). Less commonly specified benefits include opportunity for collabora-
tive student work (sufficient level of online student engagement).

Six preliminary codes were assigned to the collected data, on the basis of
which negative themes were mapped. These themes reveal common patterns in
students’ negative experiences: physical contact, socialisation, collaboration, ac-
complishments, motivation and stress. On the other hand, the identified themes
show the main risks of distance learning: social distancing, low collaboration and
stress, followed by less socialisation with peers and increased use of technology,
smaller efficacy of online education and lack of motivation and focus, which ex-
pressed negative aspects of distance learning.

The results show social factors as the main disadvantage of distance learn-
ing, affecting connectedness (or social distancing from teachers and peers) and
relationships (less socialization with peers and low student-teacher collabora-
tion) followed by emotional factors, such as stress and lack of motivation dur-
ing distance learning, and other environmental or personal factors related to ac-
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complishments (smaller efficacy of e-learning). This leads to the conclusion that
the main risks of distance learning are predominantly associated with social and
emotional aspects.

The second part of the questionnaire focused on the social dimension of dis-
tance learning. Relationships imply connections to others and are fundamental to
well-being and for adaptation, and they are enabled by one’s capacity for love,
compassion, kindness, empathy, teamwork, cooperation (Seligman 2011). One
half of respondents indicated that little focus was put on student-student inter-
actions and on teacher-student collaboration, which resulted in demotivation or
monotony. One of the main risks of distance learning include lack of face-to-face
interaction with instructors and peers. The lack of physical contact and social in-
teraction instigate a sense of isolation and demotivation, which affects the learn-
ing experience and thus has a negative effect on student social and emotional
well-being.

Furthermore, 72.3% of surveyed students responded that they felt a need for
psychological support from teachers or another professional and indicated a need
for both academic advising from their faculty and social support from peers. Re-
spondents explained that they felt isolated and disconnected, with many describ-
ing emotional signs of stress, such as health-related fear, fear of the unknown and
anxiety during distance learning.

Research strongly suggests that social connection is a key factor in dealing
with stress (Matos 2021). It is therefore understandable that the absence of social
connection greatly affects students mental health. Moreover, 48% of surveyed
students were not satisfied with their accomplishments during distance learning.
The above results demonstrate that distance learning can be challenging for stu-
dents due to its social elements.

5.1.2 Experienced emotions during distance learning affecting student behaviour

Emotions are psychological states with important social and adaptive functions
(Ekman et al. 1972; Izard 1977). Research indicates that positive emotions are
associated with students’ attention, concentration, engagement and persistence in
learning activities which positively correlate with academic achievements (Ec-
cles 2005) and trigger upward spirals toward emotional well-being (Fredrickson
and Joiner 2002). Negative emotions negatively affect performance and academ-
ic achievements (Madigan and Curran 2020).

To assess students’ emotional experiences with distance learning, words and
phrases of emotional tone were analysed in students’ responses, and then counted
and labelled using three code categories of emotion terms: positive, negative and
neutral emotions, as presented on the next two figures. The results on Figure 2
demonstrate that students used a variety of emotionally charged words to indicate
positive emotions experienced.



100 Milena Sazdovska-Pigulovska

39
40

35
30

30

25 22
20
15
10
O
G e @ 5 3
SN e & & & S &L & P
& & &\ ?:S}\ &Q\ & -\\35‘ Q@Q o> & & Q}’b (\(,5’} K\Q‘
U . A 5 KQ «° A -
& Q& \)bo (Jo‘\{\ &N o
& L& 3= ng e

Figure 2. Dominant Positive Emotions Experienced During Distance Learning

As high as 97.5% of surveyed students felt enthusiastic during online education,
with 75% feeling motivated and 55% feeling comfortable. However, as for other
positive emotions experienced, only 40% of students felt confident during distance
learning and 25% felt accomplished, with only 20% feeling focused and relaxed
respectively.

Furthermore, the results in Figure 3 below demonstrate that students also used
a variety of emotionally charged words to indicate negative emotions experienced
during distance learning. Namely, the word stressed was the most frequently used
to describe student feelings during online education (92%, 46 out of 50 students)
followed by demotivated (90%, 45 students), bored (54%, 27 students), afraid
(36%, 18 students), anxious (26%, 13 students), etc. If one compares the results of
Figures 2 and 3, it is evident that negative feelings dominate (e.g. stressed and de-
motivated), which occur more frequently in students’ responses than the dominant
positive feelings enthusiastic and motivated. Stress is often a source of anxiety for
some students and leads to lack of confidence, attention and engagement, and such
a wide range of negative feelings experienced affects students’ emotional well-be-
ing. Moreover, these results show that many respondents experienced emotional
insecurities such as low self-confidence, low motivation, anxiety and fear, insecu-
rity and uncertainty.
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Figure 3. Dominant Negative Emotions Experienced During Distance Learning

The results in Figure 3 demonstrate that distance learning at interdisciplinary
translation and interpreting studies is particularly challenging due to social ele-
ments, such as a feeling of isolation and physical distance, but it also has significant
emotional implications for students, such as, increased stress, personal insecuri-
ty, demotivation and lack of enthusiasm. Such psychological states can only be
overcome by a learning environment where positive emotions are stimulated. The
results also show that online exams are a particular source of anxiety which con-
tributes to low self-confidence and low motivation. According to D’Errico et al.
(2016), positive emotions during exam preparation strongly correlate with students’
motivation and support the learning process and learning outcome. To conclude,
teachers need to be aware of students’ emotions in the classroom. For that purpose,
teachers must be familiar with the pedagogical strategies that will help their stu-
dents modulate their emotions (Rippé, Weisfeld-Spolter, Yurova and Kemp 2021).

6 Discussion and conclusions

The discussion needs to be centred around how to improve future education, with
special focus on translation and interpreting education, by taking into account stu-
dents’ emotional and social well-being and not only their cognitive well-being.
Education is undergoing a digital transition and some form of distance learning will
be retained even in the future with the growing use of technology. Therefore, sig-
nificant changes and improvements that extend beyond the learning environment
and put students’ well-being in the focus will be required. It is crucial to emphasize
three points in the discussion.

Firstly, although teachers cannot act as psychologists, they can and need to cre-
ate a positive environment for students where positive emotions are stimulated. The
survey results suggest that soft skills must be included in formal curricula, because
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students’ overall well-being can be improved by building on emotional and social
skills, such as emotional awareness, managing emotions, self-confidence, empathy,
motivation and adeptness in relationships which fall under the broad domain of
emotional intelligence. Students express interest to work on such skills and to en-
gage in motivation-boosting and self-confidence-boosting activities.

Secondly, this study aims to emphasize the importance of emotional and social
well-being in order for students to achieve a positive experience in the higher ed-
ucational process. Informal skills and competencies are mainly disregarded dur-
ing distance learning because teachers mainly focus on organisational and digital
issues and put student well-being in the background. For that reason, during the
pandemic, author has increasingly focused on generic competencies by integrating
emotional intelligence-related activities that help students recognize their emotions
and manage such emotions during challenging times, such as distance learning in
the pandemic context and in a simulated professional context. Social skills were
also tackled (through team work and empathy) and motivation (through activities
that improve self-confidence and self-motivation) in order to more efficiently deal
with the challenges of distance learning.

Finally, emotional intelligence-related activities help students use their personal
experiences (positive or negative) to understand the inter-relation between student
emotions and actions. Emotional intelligence relies on understanding our own emo-
tions and emotional reactions as well as on identifying the experiences of different
feelings and sentiments (Bliss 2006).
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