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BOCIHIUTHO - OBPA30OBHUMTE NIOJIUTHUKHA BO YCJIOBHU
HA I'VIOBAJIM3ALIMJA U HUBHOTO BJIMJAHUE

BP3 OCTBAPYBAIHLE HA BOCIIMTHATA YJIOT'A

HA HACTABHHUKOT

Karepuna MutesBcka IlerpymeBa
VYHuBep3UTET 3a Typu3aM 1 MeHayuMeHT — Ckorije,
Peny6nuka Makenonuja
k.mitevska@utms.edu.mk
VK:

Ancrpakr

[Ipeameror Ha WHTEpEC BO OBOj TPYyHl € HACOYEH KOH HCTPaKyBalkbe Ha IMPAIlabETO KaKo
MIPOMEHHUTE BO BOCITUTHO-00PA30BHUTE MOJIMTUKU U aKTyeJHUTE peOPMH, KOU CE BPIIAT O] BIMjaHUE
Ha TMPOILECOT Ha Tjo0alu3aldja M HErOBOTO BJIMjaHWE BO BOCIHMTHO-OOpa3oBHaTa cdepa, ce
pednekTupaar Bp3 ocTBapyBameTO Ha BOCHUTHATA KOMIIOHEHTa, HAaOJbyJyBaHO HHU3 NpuU3Mara Ha
BOCIIMTHATA yJIOra Ha HaCTaBHHUKOT.

Enno o obenexjara Ha COBpEMEHOTO MIO0AITHO OMINTECTBO € EHOPMHHUOT HANPE/IOK Ha HayKaTa,
KOj HaOJbYIyBaHO OJ] aCIEKT Ha BOCHHUTHO-O0PA30BHUOT IPOIIEC ja HAMETHYBA MOTpedaTa of] MOCTOjaHO
CTCKHYBaWk€¢ HOBH 3HACHa, KAKO YCIOB 3a OINCTAaHOK M (YHKIMOHUPAKE BO COBPEMEHHOT CBET.

CrnencrBeHO Ha OBa, BO CJCACHE HA PE3YNTATUTE IMOCTHUTHATH HU3 BOCIIHTHO-OOPa30BHHOT
MpoIlec, aKIEHTOT NMPBEHCTBEHO CE CTaBa Ha MEPJIMBOCT Ha 3HACHATa M CTCKHATHTE KOMIICTCHIIHU.
Cenak, BO BakBH YCIIOBU He Tpeba Ja ce 3aHeMapu U BPEJIHOCHATA KaTeropvja Ha 3HacmaTa, OJHOCHO
KOIIKY THE MPHJIOHECYBaaT KOH Ipajickhe¢ Ha IJIMYHOCTA, HEJ3MHHOT HJICHTUTET U OClocoOyBame 3a
3a4yByBam¢ W YHAINpPEAyBame Ha OIIITOIUBUIM3ANMCKATE BPEJIHOCTH, KAaKO IEM KOW Tpeba Ja ce
OCTBapaT MPeKy BOCMUTHATA pa0d0OTa Ha HACTABHUKOT.

Ha mpumepox om 129 nHactaBHUIM o cpeaauTe yurmummTa Bo CKommje, pealn3upaHo €
HCTpaKyBame KOe MMAIle 3a I Ja YTBPAU KOJKY HACTABHUIIUTE, BO YCIOBU HA IOCTOjaHH MPOMEHH
MOCBETYBAaT BHUMaHHE Ha OCTBApYBake Ha BOCIHMTHATA YJIOra, KAKO M JIalli ¥ Ha KOj HAYMH C€ CIeId U
BpeIHYBa OBOj aCleKT Off HUBHAaTa pabora. 3a NCIHUTYBamkEe HAa MMOCTABEHUTE IIENTH HA HCTPAKYBAHETO CE
MPUMEHETH HHCTPYMEHTUTE aHKETEH MPaIlaTHUK | IPOTOKOI 33 aHAJM3a Ha COMPIKIHH.

JlobuennTe co3HaHMja IMOKa)XKyBaaT Je€Ka HEJOBOJIIHO ce OOpHyBa BHHUMaHHE Ha BOCIHTHATa
npoOieMaTHKa KaKo pe3yiaTaT Ha c¢ MOYECTOTO MCTAaKHYBAmhEe M MPUIaBamke BAKHOCT HA HEKOHM JPYTH
aCIIeKTH BO paboTaTa Ha HACTABHUKOT.

K.]Iy‘lHI/I 360p0BI/I: HACmMaeHuK, 60CnuUmHa yjioea, sHaerbd, mMepaiueocm, 60CnUmyearse.

BoBen

I'mobamm3anmjaTa M Hej3HMHMTE HMINVIMKAIMM BO KOHTEKCT HA MEpPJIHBOCT HA

MOCTUTHATHTE Pe3yJITATH

I'mobanu3anujata Kako MpoLec BO HAJUIMPOKU PaMKH, C€ OJipa3yBa Bp3 cuTe chepu Ha
OMIITECTBEHO KUBEEHE U JieNlyBamke. Bo ycioBu Ha riobanusanuja, 3a a MOXKe OpraHu3aluuTe
Jla OTICTaHaT U Ja OuJaT KOHKYPEHTHHU Ha 11a3apoT, HEOMXOJIEH YCIIOB € NOCeAyBakheTO KBAIUTET.
KBanuteToT BO JCHEIIHN YCIOBU MPETCTaByBa UMIIEPATUB KOj TH U3/IBOjyBa YCHEIIHUTE €TUHKI
0]l ocTaHaTtuTe, 0Oe3 oryej Jaiu ce paboTH 3a OpraHM3alldd, KOMIAHUM WIM TaK JAP>KaBH.

1
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OO0jeKTUBHOTO YTBPyBamkhe HA NMIOCTOCHETO KBAIUTET, KAKO HAYWH HA BPEIHYBAHE, HO H
MoKa3aTelNl 3a CHOpeIyBamke BO OJHOC HAa OCTAHATHTE CYOjeKTH € MpeKy KBaHTU(UKAIMja Ha
MIOCTUTHATUTE pE3YyNITaTH, KOja OBO3MOXKYBa YTBpJAyBam€ Ha CTENEHOT Ha KBAJIMTET Ha
MIPOM3BOJIOT WIIM BPETHOCTA KOja CE CO3/1aBa.

[Ipeneceno Bo 00pa3oBeH KOHTEKCT, O] aCIEKT Ha (aKTOT JieKa 00pa30BaHUETO BO €IHA
JprKaBa MPETCTaByBa €ICH OJ1 KIIyYHHTE (aKTOPH KOj ja YCIOBYBA M JCTCPMHUHHUPA YCHEITHOCTA
Ha JOpXKaBaTa BO OCTAHATUTC OMNIITCCTBCHO-CKOHOMCKH, IHNOJUTHYKH, KYJITYPHU U COIII/IjaJIHI/I
NPUJINKA BO CBOM pPaMKH, HO W TOIIMPOKO TJOOAHO, CTaHyBa jacHO JieKa KBAJHUTETOT BO
00pa30BaHUETO MPETCTaByBa Ipallame O] CYIITUHCKA BaXKHOCT 3a CeKoja ApkaBa. bapamarta 3a
KBaJIUTET c()aTeHU BO TIOMIMPOKH PAMKH, BO KOHTEKCT Ha 00pa30BaHHUETO ce pedaekTrpaaT Kako
6apa}La 3a KBAJWUTCT Ha IMOCTUTHATHUTC PE3YJITATH, KAKO M Ha YCICIIHOCT Ha BOCIIMTHO-
00pa30BHHUOT MpPOIIEC BO IeTHHA. BO 0BOj KOHTEKCT, JIEHEC ce MOYeCcTO ce 300pyBa 3a CUCTEM 3a
00e30eqyBame KBAJIUTET BO 0O0pa3oBaHMETO KOj Mojapa3dupa ,,IOCTOEHE Ha ceomndarHa
WHCTHTYIIMOHATIHA PaMKa MPEeKy Koja BIaJUTe MOXKAT JIa Ce OCUTypaar JeKa BO YUWJIMIITATa Ce
0J/IBUBA TIpoliec Ha yuewe* (MunkoBa-Panesa, 2013: 1).

Bo oBaa Hacoka, e1HO 0J1 0COOEHO aKTyeTHUTE Tpalliamka BO U3MUHATHOT MEPHOJI, HO KOe
MpoJOJDKYyBa Ja OHJe TMOACTHAKBO AaKTYelHO W JIGHEC € TeHJCHIMjaTa Ha Mepeme H
KBaHTU(UKAIHM]a HA IOCTUTHATUTE pe3ynTaTti. OBa CTaHa M €JIeH BUJ] Ha TPEH/I KOj C€ OTCIMKYBa
BO TPEHATJIACEHOTO HACTOjyBamke 32 MEPEHE Ha CHUTE MOCTUTHATH PE3YJTaTH WM HACOYCHOCT
UCKITy4MBO KOH OpojoT U (hopMaTa Kako MOKa3aTeNH 3a KBAJIUTETOT, KaJie MPUTOa ce 3aHeMapyBa
CyliTHHaTa MW BHUCTHHCKAaTa BPCAHOCT Ha BKYIIHUTC PE3YyJITaTU OA BOCIHUTHO 'O6pa30BHI/IOT
npouec. Bo 0BOj KOHTEKCT, MPBEHCTBEHO MUCIIMME Ha cocTojOaTa Ha MPEroJieMo HarjacyBame
Ha motpedara W BaKHOCTA OJI TECTHPAmE M IIOCTUTHYBAE BHCOKH PE3YNTaTH HAa TECTOBHTE,
KaKo KPHUTEpUYM 3a CIIOPEJIMBOCT Ha 3HACHAaTa, a CoO TOA W Ha YCHEUIHOCTa Ha 0Opa30BHUTE
cucteMu nomery 3emjute. OBaa 1ojaBa Koja € TOJIKY MHOTY HarjaceHa, MpeIu3BHKa BO U3BECEH
CTENEH Ja J0je IO 3aHeMapyBambe M M30CTaByBambe HAa BHCTHHCKATa BPEAHOCT HA 3HACHETO,
MOTOYHO KOJIKY 3HACHETO IO MEHYBAa YYCHHKOT, HETOBATa JIMYHOCT M KOJIKY MPUAOHECYBAa KOH
HETOB HalpeI0K U pa3Boj BO KBAJIUTATUBHA CMHCIIA.

Jlenec cMe cBeIOIHM JieKa, KaKO Pe3yATaT Ha MPUTHCOKOT Ha CEKOE 3HACHE J1a MY Ce Jaje
Opojka, OIIeHa CO KOja K€ ce BpeIHYBa, KAKO PEYHCH M COCEMa JIa CEe 3aHEMapH CaMHOT KBAJIUTET
U CyLITHHA, 32 CMETKa Ha JOpMaTa U KBAaHTUTETOT.

On pgpyra crpaHa TaK, MEpPEHETO W BPEAHYBAKETO HA MOCTHIHATUTE BOCHHTHH
pe3ynrTatu co cebe HOCH HU3a Ha METOJIOJIOMIKH MOTEIIKOTHH (IOTPEOCH € IOJ0JIT BPEeMEHCKH
HepHro/ 3a Ja ce coryieaar eheKTUTe 01 BOCIIUTHATA paboTa, HEMOXXHOCT KBAHTUTATHBHO JIa CE
u3MepaT pe3yiITaTHTe KOM Ce OJHEeCyBaaT Ha OCOOMHHMTE Ha JIMYHOCTA HAa YYEHUKOT M CIL.).
Cemak, ako HEIITO MO’KE Ja MOCTUTHEME KaKo pe3yJsiTaT Ha padoTara U BIOXKEHUOT TPY/, TOTAIl
MOXe J]a TO I3MEPUME U YUUHOKOT.

bapamara moBp3aHu co Mepeme Ha KBAIUTETOT BO 0OPa30BaHHMETO, a KOM C€ HAMETHATH
KakKo pe3yJTaT Ha JIeNyBalETO HAa MOLIMPOKH III0OANHU (HaKTOpH, HEMHHOBHO CE OJpa3yBaat
Bp3 paborata Ha HAacTaBHUKOT. [IpuTuMcHaTH on Oapamara Ja TOCTHTHAT INTO IOBUCOKU
pe3yiTaTi Ha TeCTHpamaTa, HACTAaBHUIIMTE C€ TIOCTABEHU BO CUTYallHja Jia ce TpyJaT U TeKHeat
KOH IOBUCOK CKOP, HAMECTO KOH ITOBHCOK KBaJIMTET.

OnoBze, 3HaewaTa Kako MepiuBa KaTeropHuja ce u300pHja 3a MOBHUCOKOTO MECTO Ha
MUEIECTANIOT TpeA BOCIMTHUTE pE3yATaTH, KOM Kako Jia ja M3ryoMja cBojaTa BaXKHOCT H
BPEIHOCT.
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HecoMHeHo e ieka, 01 acleKT Ha CEeKOj HAaCTaBHHMK M HUBHATA peanu3aiyja € norpedHa u
Ba)XKHA, HO KOTa Ke ce 3eMe BO MpeBU]I AeKa LEIOKyIHAaTa paboTa Ha HACTABHUKOT C€ BPEIHYBA
MIPBEHCTBEHO TIPEKy OOJeKTUBHO MEpPJIMBHUTE IOKa3aTeNH, T.C. 3HACHaTa M IOCTUTHATUTE
pe3yiTaTé Ha YYEHUIMTE Ha TECTHpamara, Mako COCeMa HEONpaBJaHO CEMak, CTaHyBa jacHO
30LITO BOCIMTHATA pabOTa U PE3yJITaTUTE OJ1 HEA C€ CTABEHU BO BTOP IUIAH.

HcrpaxkyBame

[Toarajku ox mocToeuykata cocTojO0a W OJ Hea MPOM3JIC3CHUTE TMpallama, CIPOBEIACHO €
HUCTpaXyBamb€ KOE HMalle 3a IeNl Ja C€ HCIUTa KOJIKY HAaCTaBHUIIMTE, paboTejku BO
rOpECTIOMEHATUTE TPUINKH, OOpHYBaaT BHHUMAaHHE Ha pealiM3alujaTa Ha BOCIUTHATA padoTa u
Ha OCTBapyBame Ha CBOjaTa BOCIIUTHA YJIOTa.

HctpaxyBameTo € CIpoBeIeHO Ha NMPUMEPOK oA 129 ucnuTaHuIM, HACTABHUILIA BO
cpemaute yammmTa Bo Ckomje. IlpuMeHeTH ce TEXHUKHTE HAa AHKETHPAE, CKATHPABE U
aHaJIM3a Ha COAPKUHU M COOJBETHH HHCTPYMEHTH: aHKETSH MPAIIaTHUK (COCTaBEH OJI Mpaliama
0J1 OTBOPEH M 3aTBOPCH TUII M cKaJia 01 JIMKEPTOB THIT) ¥ IIPOTOKOJT 32 aHAIHM3a Ha COJIPKHHH.

Ha mpamamero pgaaw HACTaBHUIIMTE IIOCBETyBaaT JOBOJHO BHHUMAaHHE Ha
OCTBapyBamETO HA BOCIHMTHATa padoTa MpPEeKy HACTAaBHHUTE, BOHHACTABHUTE M BOHYYMJIUIITHHUTE
AKTUBHOCTH, MHO3WHCTBOTO MCITUTAHUIIA C€ M3jaCHUJIE TO3WTHUBHO, HO cemak Haja 60% oy HUB
cMeTaaT Jieka Toa He € 1oBoJiHO. (Tabena 1)

TaGena 1. CTaBoBH Ha HACTABHULIMTE 32 pean3alija Ha BOCIIMTHATa padoTa

CMeTaM JieKa Ha BOCIIMTHATa padoTa BO paMKH Ha HACTABHUTE, BOHHACTABHHUTE M BOHYYHIUIIHUTE aKTUBHOCTH:

a Ce 00pHYBa JOBOJIHO BHUMaHHE 40 31.00%
Ce 00pHyBa BHUMaHHUe, HO HE JOBOJHO 78 60.50%

B He ce oOpHyBa BHHMaHHE 11 8.50%
BkymHO 129 100.00%

Bo onHoc Ha BocmMTHHUTE HAcpoTH OOpa30BHUTE 3a/ladyu, JOOMEHUTE pe3ylITaTh
MOKaKyBaaT JeKa MaKo HajrojieM jAen ol ucnuranuuute (95%) ce coriacyBaaTr W MOTIOJHO ce
corjacyBaaT Jieka OCTBAPYBaIbETO Ha BOCIIUTHUTE € MOJEIHAKBO BaXKHO KAaKO U OCTBAPYBAIHETO
Ha 00pazoBHuUTE 3a1aun (Tabena 2), cenak nmorojemMa BaXHOCT MIPHUIaBaaT HA OCTBAPYBAHETO HA
00pa30oBHHUTE 3aJ]aud U CMETaaT JieKa MPEHECYBAamETO 3Haewma € MPUOPHUTET BO paboTaTa Ha
HactaBHUKOT (TaGema 3). OBue pe3yiaTatd HHM TMOKaXXyBaaT JieKa HACTAaBHULIUTE C€ IMOBEKe
HACOUYEHHU KOH OCTBapyBame Ha 00pa30BHATa KOMIIOHEHTA.

Tabena 2. Peasin3anmja Ha BOCIUTHH HACIPOTH 00PAa30BHM 3a1a4u

Peanmsanmjata Ha BOCIIMTHUTE 3aa4y MPETCTABYBa MOJCAHAKBO BaKHAa OOBPCKA HA HACTABHHKOT KAaKO W peanu3alijara Ha
00pa3oBHUTE 331241
1 Booriiro He ce cornacysam / 0.00%
2 He ce cornacyBam 6 4.60%
3 Ce cornmacyBam 57 44.20%
4 IoTmosnHo ce coraacyBam 66 51.20%
BkynHo 129 100.00%
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Tatesa 3. [Ipuoputer Bo pagoTaTa Ha HACTABHUKOT

IpeHecyBameTO Ha 3HACHHA MIPETCTABYBA IPHOPHUTET BO paboTara Ha HACTABHUKOT

1 Boomnito He ce cornacyBam 1 0.70%

2 He ce cornacyBam 7 5.40%

3 Ce coriacyBam 55 42.60%

4 ITornonHo ce coryiacyBam 66 51.30%
BkynHo 129 100.00%

bunejku paborara Ha HaCTaBHUKOT € KOMIUIEKCHAa U omndaka OCTBapyBame Ha IMOBEKE
pas3siiniuHn acCliCKTH, Ha UCIIUTAHUIUTEC UM Oelle IIOCTaBEHO U nmpamame 04 OTBOPCH THUII ITPEKY
KO€ Ce WCIUTyBaa HHMBHHTE CTaBOBM BO OJHOC Ha IITO HACTAaBHUKOT Tpeda Na TOCBETyBa
HaJMHOTY BHHMaHUE BO cBojaTa pabota. Ha noOuenurte oaroopu Oerie M3BpIIEHA COOJIBETHA
KBaJIUTATUBHA M KBAHTUTATHBHA aHAJIM3a MPEKY KOja 0] JOOMEHUTE OJrOBOPHU CE M3JBOMjAa BO
CJIEIHUTE KaTErOpHUH, KaKo acreKTH BO paboTaTa Ha HACTABHUKOT: peajin3alija Ha 00pa3oBHATA
KOMIIOHEHTA, peaﬂmaunja Ha BOCIIMTHaTa KOMIIOHCHTA, KBaJUTCTH Ha JIMYHOCTA Ha
HAaCTaBHUKOT H BOCIOCTAaBYBAalk€ IPABUJICH W KBAJIHUTCTCH OJHOC HaA penaumja HAaCTaBHUK-
yaenuk. Oj HaBeJACHUTE, HAJUECTO TOCOYYBaHA KaKO Haj3HA4YajHA € peanu3alyjara Ha
obpaszoBHaTta kommoHeHTa (35%), monmeka 3HauuTedHO MoMan Opoj Ha ucnuTaHuiy (14%) ro
W3/IBOWJIC OCTBApyBameTO Ha BocmuTHaTa komroHeHTa. (I'padux 1). Co oBume pesynratu
BCYIITHOCT C€ IOTBP/Ija U MPETXOAHO HABEJICHUTE CO3HAHM]A.

I'paduk 1. AcnekT Bo padoTaTa Ha YCIEIHHOT HACTABHHUK

Bo cBojaTa padoTa, Ha IITO HACTABHUKOT TPeda /1a MOCBETYBAa HAjMHOT'Y BHUMAaHHe, 32 /1a ce
KajKe [eKa e ycrnelneH HACTABHUK?

O O6pa3oBHA KOMIIOHEHTa

B BociuTHa KOMITOHEHTA
0O JImgHOCT Ha HACTABHUKOT

O OxHOC HACTABHUK-YYCHUK

B be3 onroop

Bo koHTEKCT Ha OCTBapyBame Ha BOCIIMTHATA pabOTa HA HACTABHUKOT, BAYKEH aCHEKT € U
BPE/IHYBAETO Ha MOCTUTHATUTE PE3yATaTH, KaJie BIMjaHWE UMaaT U OJPEJCHU acleKTU KOU ce
MIOBP3aHU M CE€ PE3yJTaT Ha BOCIUTHOTO JIeJlyBamkbe HAa HACTaBHUKOT. OBJie NMPBEHCTBEHO Ce
MUCIIM Ha OJHECYBAaWETO Ha YYCHMLUTE MPEeKy Koe ce MaHu(pecTHpaaT HEKOM HUBHU JINYHU
KapaKTepUCTUKU, KaKO IITO C€ TPYAO0JbyOMBOCT, Mp3elIMBOCT U cil. JloOmeHuTte oaroBopu
nokaxxyBaatr jeka okoiy 80% o MCIUTaHWTE HACTAaBHUIM CE€ M3jaCHWIIE MO3UTHBHO, OJTHOCHO
JieKa MCTUTE MMaaT BiMjaHUE JeKa BO (opMupameTo Ha oleHkaTa Ha yuyeHunure. (I'paduk 2)
Cemnak, oBME OATOBOPH €€ BO KOHTPAIUKTOPHOCT CO PE3YITATUTE Ha CJIEAHOTO IIpAllame
(I'paduk 3), xoum mokaxaa JeKa CeNak, OLEHKAaTa KAaKO BOCIUTHO CPEACTBO, OJJHOCHO Kako
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,ICIarOIIKK TIOTTUK" UJIH ,,TIeIarolIKa MepKa/Ka3Ha' HajuyecTo c€ KOPUCTH PETKO WIIM HUKOTAIIl
(oxomy 70%)

I'pa¢gux 2. OuenyBame

Bo ¢hopmupameTo Ha OLIEHKATA HA Y4eHUKOT, IOKPaj 3HaeHeTO, BJHjaHUe MMa H HEr0BOTO
O/lHeCyBaIbe H JIMYHH KAPAKTePHUCTHKH (TPYA0/bYOHBOCT, MP3€IHBOCT, HCIIOJIHUTEIHOCT...)

50.40%

29.40%

16.30%

Hukoram Perko Yecro Cexoram

I'paguk 3. OneHKaTa KaKo BOCIIHTHO CPEICTBO

OueHKaTa KaKo ,,MeJaromKy MOTTHK WJIH ,,lIearolKa MepKa/Ka3Ha® ja KopucTam:

Hukoram Perko Yecro Cexoram

BpennyBame Ha BOCIUTHATA Pad0Ta HA HACTABHUIIMTE

Enen on dakropute KoM IUPEKTHO BIMjaaT Bp3 KBAJUTETOT HAa OCTBAPYBAHETO Ha
BOCIMTHATa paboTa, € HAUMHOT Ha KOj ce€ BpeIHyBaaT MIOCTUTHATUTE pe3y/ITaTu. 3a Taa el oerle
U3BpIICHA aHalW3a Ha JOKyMEHTalMjara co Koja ce OJApenyBa M NpPOMNMIIYBa HAYMHOT Ha
Bpe/lHyBame Ha padoTara Ha HACTABHUILUTE.

OBa mpamame ce ypeayBa IMpeKy IOBeke JOKYMEHTH, IPBEHCTBEHO IPEKy
WuaukaropuTe 3a KBaJMTeT Ha paboTara Ha YYWIMINTaTa, YIATCTBO 3a BpPEJHYBame Ha
UCTIOJHYBakbEeTO Ha PaOOTHUTE JOJDKHOCTH HAa HACTaBHHUIIUTE U CTPYYHHMTE COPAOOTHHUIM BO
OCHOBHOTO M CpeIHOTO oOpa3oBanue, Popmynap 3a cieiewme Ha 4yac U IIpaBUIHHKOT 3a
paboTara Ha MPOCBETHATa MHCIEKIIM]a.

Bo Mupaukatopute 3a KBaJUTET ce YTBPACHU MOJpadja BO KOM C€ CIEeIU M BpEAHYyBa
paGoTara Ha HACTaBHHUIIMTE, a BpP3 OCHOBA Ha YTBPJECHHM MHIMKATOPHU, CO LeJ Ja C€ YTBPAU BO
KOJIKaB CTENEH THE Ce 33aJ0BOJIEHH. 3a MOTpeOMTEe Ha OBOj TpyA Oele M3BpIIEHA JeTalHa
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aHaIM3a HAa WHAMKATOPUTE KOja MOKaka JIeKa BO YTBPACHHUTE IMojpadja ce omdareHu MmoBeKke
acTeKTH Ha BOCHHUTHATa padoTa, KOM MPBEHCTBEHO C€ OJHECYBAaT Ha MHTEpPAKIUjaTa U OJHOCOT
KOj Ce BOCIIOCTaBYBa IOMel'y HACTABHUKOT M YYSHULIUTE, MMOAIPIIKA HA YUSHUIIUTE BO IPOIECOT
Ha QopmMupame ¥ pa3Boj, YYWIHIIHATA KIUMa, OJHECYBalke HA YYCHUIIUTE, HHBHA
MapTUIUIALK]a BO IPOIIECOT Ha IOHECYBAME OJUTYKH H CIIL.

Cenak, aHanu3ara Ha 1ejaTa JOKyMEHTalrja MOKaka JAeKa TJIABHO BOCITUTHHUTE aCHEKTH
BO pa0oTaTa Ha HACTaBHHUIUTE CE CJIEJAT, HO HE C€ BpPEAHYBaaT, KaKO IITO TOAa C€ MpPaBH, HA
npuMep 3a peajm3anmjaTa Ha oOpazoBHUTE 3aaa4yd. OBOj HpoIleC MPUMApPHO € HACOUEH KOH
JIMjarHOCTHIIMPabEe, YTBPIyBakbe HAa €BEHTYAJTHU HEIOCTATOLM U HY/ICHEe HACOKU U PEIICHHUja Ha
HAaCTaBHUIMTEC 3a HUBHO HAJIMHUHYBAILEC.

3aKITydoKOT KOj MPOU3JIE3€e € JIeKa HaKO BPEIHYBAK-ETO HA peain3aliijaTa Ha BOCIIUTHATA
paboTa Ha HACTaBHMIIUTE € 3aCTalleHO, CEMaK CC YIITE HE € JIOBOJHO jJaCHO YTBPJAEHO H
pa3paboTeHo, OJ ITO MPOM3JEryBa KOHCTaTalMjaTa JeKa KOHIENTOT Ha BpEIHYBame Ha
peanu3anujata Ha BOCIMTHATa paboTa HAa HACTABHMIIMTE € HEJOBOJIHO ocMmucieH. (MuteBcka,
[lerpymena 2015: 363)

3aKiIy4oK

Cure noOueHu co3HaHHMja HE ymaTyBaaT Ha 3aKIydOKOT JieKa, UMajku ja BO TPEIBU
BaXHOCTa Ha OCTBApyBamkETO HA BOCHHTHATa paboTa M BOCHHUTHO JIENyBamke BP3 pPa3BOjOT HA
YYCHHITUTE, HACTABHUIINTE TIOCBETYBAaaT BHUMAaHNE Ha HEJ3WMHA peayin3alija, Meryroa, Kako IITo
ce MoKaXka cenak, MPUOPUTETHO MECTO CE JlaBa Ha OCTBAPYBAKETO HA 0Opa30BHHUTE, BO OJHOC Ha
BOCIIMTHUTE 3a/auu. McTo Taka, 0BOj acIeKT BO paboTaTa ce CIeIH U CISACHETO MMa IMPUMapHO
KOpEKTHBHA (DyHKIIM]a, TIOTOYHO € BO HACOKA Ha NMOCOYYBAE U OTCTPAHYBAKE HA CBCHTYATHHUTE
HEJIOCTAaTOIM, HO TJIaBO, NPBEHCTBEHO CE BpEAHYBa OCTBapyBameTO Ha oOpa3oBHATA
KOMIIOHEHTA.

[IpnumHUTEe 32 BakBara coctoj0a MOXe Ja i 0apaMe BO TMOITUPOKH PaMKH, HAjIPBO BO
MIOCTOCYKUTE 0Opa30BHU TOJIMTUKY HAa HUBO Ha JP)KaBara, KaJie HajrojeMo 3Ha4YCHE Ce MPUIaBa
Ha KBAaHTHTAaTHBHA MEPJMBOCT Ha 3HACHAaTa, KOja C€ BPIIM MPEKY MHOIITBO HA TECTOBHU CO KOH
ce OBO3MOJXKYyBa KBaHTHU(HMKaIMja HA PE3yATATUTE, OJHOCHO JaCHO C€ yTBpJAyBa CTEICHOT Ha
MOCTUTHATUTE 3Hacka. BpeaHyBameTo IaKk, Ha BOCIHUTHHUTE aclekTd BO paborara Ha
HACTaBHUKOT CaMo TI0 ce0e MpeTCTaByBa KOMILJICKCHO Tpallamke, MPBEHCTBEHO OJ1 METOI0JIOIIKH
acIeKT MMajKu BO TPEIBUJ JIeKa € MOTpPeOCH MO0 BPEMEHCKH MEPUOJI 3a Ja Ce coreaar
MOCTUTHATUTE PE3YJITAaTH, HO CEKaKO JIeKa M KaKO €JIHO IMpalllake KOe OCTaHyBa Kako TeMa 3a
MPOYyYYyBamke € U TEIIKOTHjaTa 32 MEPCHE Ha PE3yJITATUTE CIIOPE]] jACHO YTBPICHH KPUTECPUYMH,
MIPUTOA OBJIC MUCJIC]KM Ha KOMIUICKCHOCTA U YyBCTBUTEIIHOCTA HAa OBaa MpoOJeMaThKa.

Kako mTo mperxojHo Beke Oelie MOCOYEHO, BakBaTa COCTOj0a BO M3BECCH CTEICH ¢
HAMETHAaTa W € pe3yiATaT Ha MOIIMPOKUTE OIIITECTBEHO-EKOHOMCKH BIIMjaHH]a, KOU C€
NpPEIU3BUKAaHU M YCIOBCHHM OJI MPOIECOT Ha TioOalu3alija W HEroBOTO BIIMjaHUE BpP3
00pa30BHUTE MOJUTUKH BO 3EMJUTE.

Cenak, 6e3 pa3nuka Ha KOMILJIEKCHOCTA, OCTaHyBa HEOCIIOPHO JI€Ka OCTBapyBamETO Ha
BOCIIMTHATa yJOra Ha HACTAaBHUKOT M HErOBOTO BOCIIUTHO [ENyBame BP3 HU3rpajyBambe Ha
JMYHOCTAa HAa YYEHMKOT MMa MOAEJHAKBO BAXXHO 3HAUYEHE KAKO M IPEHECYBAETO 3HacHa,
OuJejku MoCHeuIUTe KOM MOXKE Ja NMPOU3Jie3aT O]l HEJ3MHO E€BEHTYaJIHO 3aHeMapyBame Ke
UMaaT MCTO Taka, TOJEMU HEraTUBHHM IOCIEIUIM BO UIMPOKM, TJIOOANHU pa3sMepH, OBJE
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MIPBEHCTBEHO MUCIICJKM Ha 3aHEMapyBambe HAa BUCTUHCKATA YIIOTa Koja ja mMa 00pa30BaHHETO BO
XyMaHH3Upambe Ha YOBEKOT M HErOBOTO OIIITECTBO, & BO HACcOKAa Ha OCTBApyBambe Ha
HAjrOJICMHUTE OIIITOYOBEYKH BPEIHOCTH U JOOPOICTEIH.

He Tpeba na ce 3aHeMapu M BpeAHOCHATa KaTeroprja Ha 3Haemara, OJHOCHO KOJIKY THE
NpUJIOHECYBAaaT KOH TIpajelkhe Ha JIMYHOCTA, HEJ3UHHOT HJICHTHTET M OCHOCOOyBame 3a
3a4yByBam€ M YHAIpeIyBame Ha OIMIITOIMBIIIN3ALUCKATE BPEIHOCTH, KaKo e KO Tpeda 1a
ce 0CTBapaT MPEeKy BOCIIUTHATA paboTa Ha HACTABHUKOT.
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Abstract

The main interest of this paper is pointed toward the question how the changes in educational
policies and current reforms in education made under the influence of the process of globalization and
their impact of the sphere of education, are reflected upon the realization of the educational component,
observed through the point of the educational role of the teacher. One of the characteristics of the
contemporary global society is the huge progress of science, which analyzed from the aspect of the
educational process impose the need for constant acquisition of new knowledges as a condition for
survival and functioning in the modern world. Consequently, in evaluation of results obtained through
educational process, the emphasis is pointed primarily toward the measurability of the acquired
knowledges and obtained competences. However, in this conditions, one of the issues that should not be
neglected is the value of the knowledge, or how much do they contribute toward designing the full
personality, it’s identity and it’s capability to maintain and improve the main human values as goals that
should be achieved through the educational work of the teacher.

Considering all these issues, we conducted a research on a sample of 129 teachers in secondary
schools in Skopje, Republic of Macedonia, realized in order to determine how the teachers, in conditions
of constant changes, pays attention on the realization of the educational role and whether and how every
aspect of their work is followed and estimated. In order to realize the goals of the research, a
questionnaire and protocol for content analyzes were applied. Results obtained in this research show that
educational issues aren’t treated with enough attention, as a result of emphasizing the importance of some
other aspects in teacher’s work.

Key words: teacher, educational role, knowledge, accountability, education.

Introduction

Globalization as a process affects all aspects of living and functioning. In conditions of
globalization, in order to stay concurrent at the global market, one main quality needed for every
company is having and owning a quality. In contemporary conditions of living, the quality is an
imperative that separates the successful individuals from the others, nevertheless whether this
refers to organizations, companies or states. The objective validation of existing quality, as a
manner for evaluation as well as an indicator for comparation with other subjects is by
quantification of achieved results. These will create possibilities to determine the level of quality
of the product or the value that is created. Transmitted in the educational context, considering the
fact that the education is one of the key factors in one state that determines the successfulness of


mailto:k.mitevska@utms.edu.mk

K. M. Petrusheva, Educational policies ... IJERT 2 (2016) 2 :9-15

the state in other socio — economic, political, and cultural segments, locally as well as globally, it
remains clear that the quality in education is the essential issue for every state.

Quality requirements understood in broader terms, in the context of education are
reflected as requirements for quality of achieved results as well the successfulness of the
education process as a whole. In this context, nowadays we often use the term quality assurance
system in education, which means “existing of a comprehensive institutional framework through
which the governments can ensure that the schools are undergoing the process of learning”
(Mickova — Raleva, (Munkoa-Panea), 2013: 1).

Related to this, especially important issues lately, which continuous to be equally
important nowadays is the tendency of measuring and quantification of achieved results. This has
become a kind of trend that reflects the over — stressed efforts to measure all achieved results or
focus exclusively upon the number and shape as indicators for quality, at the same time
neglecting the essence and the true value of overall results from the educational process. In this
context, we think mainly on the condition of over emphasizing the need and importance of
testing, requirements for achieving high test results as well as the use of criteria for
comparability of the knowledge and based on this as a criteria for measuring the successfulness
of the educational systems between countries. This occurrence is emphasized in that measure that
in certain level have caused neglect and omission of true values of the knowledge, precisely how
knowledge changes personality of the student and contributes toward its progress and
development in the sense of their quality.

Nowadays, we are witnesses of situation in which as a result of the constant pressure to
give a number of each knowledge, value for its estimation, we practically disregard the quality
by itself and its essence, in the expense of the form and the quantity. From the other side,
measuring and evaluation of achieved educational results by itself brings a numerous
methodologic difficulties (a long time period is needed in order to foresee and note the effects of
the educational work, the problem with quantitative measurement of the results that refers to the
personality of the student etc.). However, if something can be achieved as a result of the work
and expended effort, than we can certainly measure the effect.

Requirements related to the measurement of the quality of education, which are imposed
as a result of affection of broader global factors, inevitably have their impact of the work of
teachers. Under the pressure to achieve as much as possible higher results in the testing, teachers
are placed in situation to give effort and to achieve as much as possible higher score instead of
higher quality of their work. Here from, the knowledges as a measurable category achieved their
higher position at the pedestal compared with the educational results, which looks like, that in
certain sense lose their importance and value.

Indisputably, from the aspect of each teacher, realization of the educational role is also
important and needed, but considering the fact that the whole teachers work is evaluated based
on the objectively measurable indicators i.e. knowledge and achieved results on tests, although
totally unjustified, however it becomes clear why the educational work and its results are pushed
aside.

Method of work

Considering the current situation related to evaluation of the results of educational work
and important issues that arrays from it, we conducted a research with aim to determine how the
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teachers, in conditions of constant changes, pays attention on the realization of their educational
role and whether and how every aspect of their work is followed and estimated.

The research was conducted on a sample of 129 examiners, teachers in secondary schools
in Skopje, Republic of Macedonia. Following technics of research were used: interview, scaling
and analyses of contents. Based on this, following instruments were applied: questionnaire
(conducted from open and closed questions), Likers type of scale and protocol for content
analyses. The obtained results were analyzed using percent’s (%) and frequencies. They are
presented in tables and graphics.

Results and discussion

On the question: Does teachers’ pay enough attention on achieving the educational work
through teaching, extracurricular activities and after school activities, most of the examiners have
a positive answer, but yet, over 60% of them consider that the attention they give to their
educational work is not enough (Table 1).

Table 1. Teacher’s attitudes upon the realization of educational work

I consider that at the educational work upon the teaching activities, after teaching activities and out school activities:

a | Are in the focus of teachers attention 40 31.00%
Are in the focus of teachers attention, but yet not enough 78 60.50%

C | Are not in the focus of teachers attention 11 8.50%
Total 129 100.00%

Related to question for the realization of the educational tasks compared with the tasks
related with transmission of knowledge, obtained results point out that although the largest
number of examiners (95%) agree of totally agree that the realization of the educational tasks is
equally important as the realization of the tasks related to the transmission of knowledge (Table
2), yet greater importance is impart on transmission of knowledge, which is considered as a
highest priority in the work of the teacher (Table 3). These results suggest that teachers are more
devoted and pointed toward the knowledge component.

Table 2. Realization of educational and knowledge tasks

Realization of educational tasks is equally important as the realization of knowledge tasks

1 | Strongly Disagree / 0.00%
2 | Disagree 6 4.60%
3 | Agree 57 44.20%
4 | Strongly Agree 66 51.20%
Total | 129 100.00%

Considering the fact that teacher work is very complex and embrace realization of many
different aspects, the examiners was given the possibility to express their opinions about the
most important and priority aspects of the work of the teacher and the aspect that deserves the
most attention and time by answering an open type question.
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Table 3. Priority in teacher’s work

Transfer of knowledge should be the first and main priority in teacher’s work

1 | Strongly Disagree 1 0.70%

2 | Disagree 7 5.40%

3 | Agree 55 42.60%

4 | Strongly Agree 66 51.30%
Total | 129 100.00%

Obtained answers were properly analyzes using qualitative and quantitative analyses that
helped to separate the obtained answers in following categories defined as aspects in the teachers
work: realization of the component of knowledge, realization of the educative component,
qualities of the teachers personality and maintaining a proper and quality relations between
teachers and students. From noted categories, the most pointed category defined as most
important was the component related to transmission of knowledge (35%), while significantly
smaller number of examiners (14%) noted the educative component as most important and
priority (Graphic 1).

Graphic 1. Aspects of work of successful teacher

In order to say one teacher is successful, what he/she should pay on most attention?

O Transfer of knowledge
B Educational component
OTeacher's personality

O Relation teacher-student

m No answer

In the context of realization of the educational work of the teachers, very important
aspect is evaluation of achieved results, which is influenced by certain aspects that are closely
related and are results of educational impact of the teacher. Here, we primarily consider the
behavior of the children which is a manifestation of their personal characteristics such as:
diligence, indolence etc. Obtained answers point out that closely 80% of the interviewed teachers
declare positively, or that they have an influence in creating the final grade of the students
(Graphic 2). However, these answers are in contrary with the result of the following question
(Graphic 3), according which, the grade as an educational tool, precisely as “pedagogic
award/stimulus” or as a “pedagogic punishment” is used very rare or never. This attitude is
presented from closely 70% of the examined teachers.
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Graphic 2. Evaluation of student’s knowledge

Beside knowledge, certain personal characteristics of the student (positive attitudes toward
work, laziness, dedication toward goals) have a great influence in creating the final grade

oU.4U70

29.40%
16.30%

3.90%

Never Rare Often Always

Graphic 3. The grade as an educational tool

I use the final grade as a “pedagogic award* or “pedagogic punishment*:

48.90%

Never Rare Often Always

Evaluation of the educational work of the teachers

One of the factors that have direct impact on the quality of the realization of the
educational work is the manner of evaluation of achieved results. For this reason, we made an
document analyses that subscribe the manners of evaluation of the educational work of the
teachers.

This question is regulated with several documents, mainly with the following one:
Indicators for the quality of the work in schools, Manual for evaluation of the fulfilling of
working duties of the teachers and special associates in primary and secondary education, Form
for following the teaching activities and Regulations for work of the education inspectorate.

In the document Indicators for the quality of the work in schools based on previously
determined indicators, several areas are determined in which the teachers work is followed and
evaluated with aim to determine in what level are they realized. For the purpose of this paper we
made a detailed analysis of the indicators. This analyses pointed that in determined areas many
aspects of the educational work are included and they mainly refers to the interaction and
relations that are maintained between the teacher and students, the support given to the students
in the process of their development, the school climate, behavior of the students, their
participation in the process of making decisions etc.
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However, the analyses of the whole documentation pointed out that in general, the
educational aspects of teachers work are following, but not assessing, as it is a case with the
realization of the task related to transmission of knowledges. This process is mainly pointed
toward the diagnostics, determination of eventual defaults and giving suggestions and offering
directions and solutions to teachers for their overcoming.

The main conclusion regarded this is that although the evaluation of realization of
teachers work is present in the educational practice, yet is not clearly defined and analyzed.
Based on this, the main conclusion is that the concept of evaluation and realization of the
educational work of the teachers is not yet well designed and defined (Mitevska Petrusheva,
(Murescka, [Terpymena), 2015: 363).

Conclusion

All previously findings regarded the educational work of the teacher, leads to the
conclusion that considering the importance of realization of the educational role and educational
impact that teachers have toward the development of the children, teachers pay attention to its
realization, however, as it was obtained in our research, the priority place in teachers work is
devoted to transmission of knowledge regardless the educational tasks. Meanwhile, this aspect of
teachers work is followed and the following has mainly a corrective function, precisely it is
pointed toward the detection and elimination of possible imperfections. The evaluation is
realized only for the realization of the component of transmission of knowledge.

The reasons for this condition could be find in wider context, mainly in the existing educational
politics at state level based on which, the greatest important is given to the quantitative
measurability of the knowledge, realized by numerous tests that give possibility for
quantification of the results particularly, clearly defined the level of achieved knowledges.
Assessment of the educational aspects of the work of teacher by itself is a complex question,
mainly from the methodologic point of view considering the long period that is needed to
consider all achieved results. Another question that also remains as an issue for future
investigations is the difficulty to measure the results according clearly defined criteria, meaning
mainly of the complexity and the sensitiveness of this important issue.

As we already mentioned previously, this condition in certain point is a result of widely social
and economic influences that are caused and conditioned from the process of globalization and
its impact toward the educational policies in the countries.

However, in spite of the complexity, it remains the fact that realization of the educational role of
teacher and it's educational impact toward the creation of the personality of students is equally
important as the transmission of knowledge because, the consequences that could be a result of
its eventually neglecting will also have a negative consequences in wider global dimensions,
meaning primarily on neglecting the real role of the education in a sense of humanization of the
human and its society and in the direction of realizing the highest human values. The values of
the category of transmission of knowledge also should not be neglected, respectively how do
they contribute in building the personality, its identity and qualification for maintaining and
improving the main civilization values as a goals that should be achieved through the educational
work of the teacher.
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OJJIYUYYBABETO HA MEHAIIEPUTE BO ®YHKIIUJA HA PA3BOJ
HA 3AJOJIKUTEJIHOTO OBPA3OBAHUE
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YIK:

Ancrpakr

OO0Opa3oBaHUETO MPETCTaByBa CTPATEIIKA CEKTOP BO Pa3BOjOT HA CEKOE OIIITECTBO, OHOJ KOj Ce
3aHMMaBa CO MEHAUHMpame BO 00Pa30BAHMETO MOpa Jia CH CTaBH jaCHO JI0 3HACH~e, KOja € OCHOBaTa Ha
HEroBOTO pa30Hpame Ha JBaTa MOMMA -MeHauupare i 0opazosanue.

Ipomecor Ha ommyuyBame (Decisionmaking) e cimoxxena u oaropopHa ¢yHKIHja, 0e3 pasjinka
JIaJT OITy4yBarbETO TO MPAKTHKYBA MEHAIEPOT KAKO IMOSIUHEI] HITH YIPABHUOT 000D, KaKO KOJIEKTHBEH
Opras.

Cnocobrnocma 3a 001yuysarse € €Ha Ol HajBaXXHUTE KapaKTEPUCTUKHU IITO Tpeda Ja ja mocemyBa
CEKOj COBpEMEH MeEHallep, Taa MPETCTaByBa COBPEMEHa MEHAIlepCKa CIOCOOHOCT 3a CElIeKTHPame Ha
TEKOBHHM aKIMH, CO HaMepa Jia Ce peniaT KOHKPETHH TIPOOIEMH HITH TIOBEKE MTPOOIEMH.

[Iporecor Ha oOjUTydyBame M BO BOCIIHMTHO-00Pa30BHUOT mpoliec omndaka mopeke dasu: Jacho
Odepunuparwe Ha npobnemom, Ilpubupare ungopmayuu, Humespayuja Hna ungopmayuume,
Dopmynuparwe na pewenuja, Cerexyuja Ha Hajoobpomo npakmuuno pewenue, Ilpumena Ha
pewenujama, Oyenxa Ha KOPUCHOCMA 00 peulenujama.

MeHaupameTo co OJUTYKUTE BO 33JI0JDKUTETHOTO 00pa30BaHKe € CEpUO3EH U ceomndareH mpoiiec
MpH KOj MEHayepoT v crpoBenyBa omnykute o MOH, omiykuTe o IEHTpaqHO HUBO, WHTEPHUTE
OIUTYKH M TIPH TOA TUPEKTHO BIIjae BP3 Pa3B0OjOT Ha 0Opa30BHHUOT CUCTeM Ha PemyOnnka Makemnonuja.

Kayunu 360poBuU: 0O6pazosanue, 3a001cumento, Mmenayuparse, QyHKyuja, 00nyuysare.

Bosen
... Huwmo ne e nomewxo, a u noopazoyeno
00 Yoeeykama cnocooHocm
0a OoHece 00NyKA ...

HeonxomHocTa o1 100po yrpaByBame U MEHAIMPAKHE CO OIYKUTE BO 00Pa30BaHHETO Ce

HaMETHYBa KakoO HYXHOCT U COBpeMeHa rmorpeba, OMaejku MEHAIMEHTOT € IMoceOeH Mpolec Ha
IUIAaHUpAe, OpraHu3Npame, IOTTUKHYBAle M KOHTPOJIMpPAakE HAa OCTBApYBAambETO HA
MOCTaBEHUTE IIEIIH CO TIOMOII Ha YOBEKOT U JIPYTHTE PECYPCH.
EnemeHTHTE Ha MPOLIECOT Ha OJUTy4yBamke U BO BOCIIMTHO-00Pa30BHUOT MPOLIEC CE PA3HOBUIHU
U ce OJHeCyBaaT Ha: Je(HUHUpame Ha MpoOIeMoT, (GopMynHupame Ha aITepHATUBHU TEKOBH Ha
aKiujara, OLEHyBambe Ha aJTepHATUBUTE, CeJIeKLMja Ha HajaoOpHOT TeK Ha akmujata,
U3BpIIYBamkE Ha OJUTyKaTa U Ha KOHTpOJaTa.

IIpouiecoT Ha TOHECYBame Ha OJUIYKH M Kpeupame Ha MOJIMTUKATa BO €Ha OpraHu3alnuja
ce MHOryOpojHH M KoMmIulekcHH. Co akKLEHT Ha MIpOoLecOT Ha YIpaByBame, CTPYKTypaTa Ha
opraHu3zaigjata IpercTaByBa mnpumapeH ¢aktop. Oodnykume He ce Oonecysaam 60 BAaKVYM.
OOuYHO MOCTOjaT CHJIHU BJIMjaHHMja OJ CTpaHa Ha KOJIEKTUBHOTO MCKYCTBO Ha OpraHu3alujaTa

16



M. Bunaposa, Oonyuysarwemo Ha MeHayepume ... IJERT 2 (2016) 2 :16-22

0J1 MUHATOTO, IT0TOA TEKOBHHUTE NPOOJIEMHU CO KOU C€ COOUyBa OpraHu3anujara, mpeaBuaeH! W
ocTojHU. Bp3 moHECyBameTo Ha OMIYKUTE BIMjAAT U JMYHUTE KAPAKTEPUCTUKUA HA OHHE KO T
HOCAT.

JloHecyBambe OJUTYKH € HM3BOP HAa CHEpPruja Ha CeKoja OpraHW3aldja ¥ CyIMITHHA Ha
MeHagupameTo. BooOnuaeHo 3a pakoBOAMTEN-MEHAIEp € Jla C€ COOYM CO JOHECYBAmhe OJIYKU
3a BpabOTyBame M OTHYyNITalke, CO CcHenu(UKamuyl Ha TPOU3BOAM W CO Bpakame Ha
WHBECTHIIM]jaTa CUTE BO OpraHu3amnyjara. Mlako MHOTY MeHallepu r'u KOPUCTAT TEPMHHUTE U300p
Ha 00NyKuU, OOHECYBarbe 0ONYKU U peulasarse Ha npobiiemy OBHE TPH aKTUBHOCTH ce pasindHu.’
> H360p na oonyku (ce ogHECYBa HA TECEH KPYI' Ha aKTUBHOCTHU MOBP3aHU CO M30Mpame Ha
€/IHO MUCJIEH-E 0J1 30up Ha Beke WICHTU(PUKYBAHU alTEpHATHBH)
> Jlonecysare na oonyku (€ cpefHa rojieMrUHa 0J] 30Up Ha aKTUBHOCTHU KOja 3allOuHyBa CO
uaeHTU(UKAIMja Ha TPOOJIEeMHTE U MPaBemkE Ha U300D)
> Pewasarwe na npobremu (ce ogHecyBa Ha MIHUPOK KPYr Ha aKTUBHOCTH KOja BKIy4yBa
W3Haorame W HMMIUIEMEHTHpamke Ha Kypc Ha JICjCTBYBamE€ Jia CE TOIMpPaBH HE3aJ0BOJHUTEITHA
CUTYyalija WK Ja NpopUTHPAAT UM MOXKHOCT)

OnnyuyBameTo BO yHKUMja HA Pa3B0j HA 3aJ0/IKUTEJTHOTO 00pa3oBaHue

Oonyuyearwemo e cmapo Koiaky u camomo uogewmeo. CeKOj HYOBEK CEKOjIHEBHO
JIOHECYBa TIOBEKe Opoj pa3uvHH OJJIYKHM KOW TPETCTaByBaaT JeNl OJ] HErOBHOT CEKOJIHEBEH
KHUBOT. BO TOj KOHTEKCT HOCEHETO OJIYKH 3a MEHAlepuTe BO OOpPa30BHUTE HHCTHUTYIIHU
MPETCTaByBa BEIITHHA KOja C€ YCOBPIIYBa CO TEKOT Ha BPEMETO M CO UCKYCTBOTO € OJ OTPOMHO
3HAYCHE 32 YCIENTHO HMIUIEMEHTHPAE M YHAIPEAyBamkhe Ha BOCITUTHO -00Pa30BHHU MPOIIECH BO
00pa30BHHUTE HHCTUTYIIUH.

Cnopen morojieM Opoj Ha aBTOPU 00a1yKama ce Oe@UuHUpA KAKo UHMENeKMYaleH
UHCMPYMEHM 30 pe2yiuparee 3a QYHKYUOHUPAREmMO HA NPemnpujamuemo, a 001y yyearbemo e
CB0€BUOEH NpoYec Yuja yei e Camuom YuH Ha OOHECY8are Ha 00IYKA.

EdexTor Ha cekoja omiyka Tpeba Ja ce pasrienyBa BO BpCKa CO BpEMEHCKaTa
MIOCTaBEHOCT Ha CakKaHara MpOMEHa WJIM IUIaH 3a aKiHMja I[TO Cc€ HMIUIEMEHTHpA.
KomMOMHUpameTo Ha KOHIENTOT Ha MEHAIMEHTOT Ha MpPOIECH CO MPOIECOT HA JIOHECYBamhE
OJUTYKH PE3yJITHPA CO CO3/aBak-e Ha JIBE HOr0JeMH KaTeropuu: °
- [IpBara € oCHOBame Ha METOI WIIM MEXaHH3aM 3a CIIPaBYBambE CO

CEKOJIHEBHUTE HMJIU ITaK OHHUE OJUTYKH KO MOYXKE Jla C€ TPEABHUIAT.
- Broparta e qoHecyBame 0JUTYKH 32 HECEKOjIHEBHY Ipalllaba.

OBue JBe KaTeropuu MOXKE Jla C€ HapeyaT MpoSpaMUpano U HenpocpamMupaHo
O00Hecysarbe Ha 0OTIYKU.

OpnydyBameTO KOHTUHYHPAHO MPEMUHYBA OJ1 CUTYPHOCT MPEKY PU3UK 10 HECUTYPHOCT,
a 0J] aCIIEKT Ha MEHAIIEPUTE BO OpPTraHu3allfjaTa oJf BHCOKO JI0 HUCKO HMBO Ha KOHTPOJIA.

1 Pierce L.Jon (University of Minnesota -Duluth), Dunham B. Randal (Univrsity of Wisconsin-
Madison), Managing, Library of Congress Cataloging in Publication Data, USA, 1990, 123 p.

2 Touescku Tpajan, O6pazosen MeHayMenT, YHusepsuter Cs.Kupun u Meroauj-Ckorje,
Ounozodckn Pakynrer, Crormje , 2010, ctp.321

% Kepamuruuesa-Tlanoscka Adpoauta,Pazsoj Ha MeHayepcky BemTHHH, Business Start-up center,
Buroma, 2009, ctp.30, 31
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[ToHekoram OJUTyKUTe MOpa Ja ce JOHecaT JIOKAIHO M [0 MTHA IOCTanka 0e3 pa3jiuka Ha
CTPYKTypaTa, MpH TOa IMOYKHTE OJ JIOHECCHaTa OJUIyKa IPETCTaByBaaT PETPOCIICKTHUBA Ha
mporecoT. OBoj mpeau3BHUK Tpeba Oapem J1a ce mpu3Hae M J1a MPeTCcTaByBa JIen o] 00ykaTta BO
o0acta Ha MEHAIMEHTOT.

Bo ¢okycoT Ha OBOj TpyI € HCTPOKYBAKETO HA PA3IMYHA THIIOBH W HAYMHU Ha
MEHAUPambe CO OJUTYKUTE BO 0Opa30BaHUETO, HAPABEH € MOCEOCH OCBPT Ha O/TYYyBaHETO BO
0o0pa30BaHUETO KAaKO MEHayepcka (yHKIWja, a M3pa0OTeHa € W aHaIm3a 3a OJUTYIyBameTO
CTaBEHO BO (pyHKIMja HA Pa3BOj HA 33JJOJDKUTEIHOTO oOpa3zoBanue Bo Pemyonuka Makenonuja.

Obpa3zosanuemo e He3aMeHIUB0 KAKO Hukoeawl Ooceza. lnaBHara 3aada Ha
00pa3oBHUTE cHCTeMH BO EBporia € MoAroToBKaTa Ha MJIaauTe Jyle YCIEIIHO Jia Ce CIpaBat Co
NpEN3BUIIUTE Ha HHYOPMATHYKOTO OIMIITECTBO U MAKCHMAJIHO Ja TH UCKOPHCTAT MOKHOCTHTE
KOH MM Ce Ha pacronaramse.

Toa MOTTMKHYBa BUCTHHCKO pa30OHparme 3a CIydyBamaTa IITO OJM M TPEKYy CHUIIHO
MOEHOCTABEHATA U TIOHEKOTalll PacTypeHa Mpe3eHTallija Ha MEJUYMUTE U TIPEKy BIMjaHUETO Ha
CEKOjIHEBHUTE ONIITSCTBCHW 30WIHYBala M 3aTOa BO TrojieMa Mepa € 3a0CleKUTENTHO |
BIIMjaTeTHO JOOpPOTO MEHAyupame BO BOCHUTHO-OOPa30BHHOT MpOIEC U MPAaBUIHOTO
CIIPOBE/YBAbE M UMILICMEHTHPAHE HA OJTYKUTE OJ1 JIOKATHO WM IIEHTPATHO HHUBO.

JloHecyBameTo OJIYKH MOXKE Ja Ouje MOmyJIapHO, HO HE U JISCHO, OJUTyKaTa MOXKe Ja
Ouse mpujaTHA WIM HENpujaTHA, KOPUCHA WMJIM IITETHA, HO CEMakK 3a CEKaKOB BMJI Ha OJJIyKa
Mopa Ja e MOKaxe oJipeieHa MPUINHA, TPOMHUCITYBAbE, PU3UK, HO U XpaOpOCT.

AHaJIM3a M HHTEPIpeTALja HA Pe3yJTATHTE 01 HCTPAKYBAHETO

Pesynrature oA HMCTpakyBameTO 3a BaKHOCTA HA OJIYyYYBAaWmETO U YIPAaBYBAaHETO Ha
MeHariepute, BO (YHKIMja HA pPa3BOj Ha 3aJ0JDKUTEITHOTO OOpa3oBaHue BO PemyOmmka
Makenonuja, 100MeHU ce Bp3 OCHOBA Ha HalpaBeHaTa aHalIM3a Ha OJrOBOPEHHUTE IMpallama O]l
AQHKETHUTE MpaIIaJHUIN KOU C€ CIIPOBEIECHU CO JUPEKTOPH O] OCHOBHU U CPETHUTE YUUIIMIIITA.
Nmeno, 3a oBaa men aHkeTHpaHu ce BKynHO S50 HCOUTaHUIM, OJl KOM 35 HCIUTAHULH CE
JUPEKTOPH OJ1 35 OCHOBHM YYWJIMIITA, 15 MCIUTAaHULIM C€ TUPEKTOPH O 15 cpeaHu yduuiira
Bo PenyOnuka Makenonuja. Cute oBHe c€ CO pas3iMyeH CTENeH Ha o0pa3oBaHUE, Pa3IUYHO
paboOTHO UCKYCTBO, pa3ilyHa BO3pacT U IOJ.

1. TaGenapeH npyka3 Ha MCIUTAHULM (IUPEKTOPH) MO MOJI, BO3PACT M 00pa30BaHUE-O/I OCHOBHO M CPETHO 00pa30BaHUE

JUPEKTOPH MaXH JKEHU M-p BCC BIIC Jo 35 rox. On 36 o Han 50 r.
50r.

OCHOBHO 35 18 17 3 32 / 5 17 13

cpemno 15 11 4 5 10 / 2 4 9

BKynHo 50 29 21 8 42 / 7 21 22

4 Esponcka Komucuja (2003) KT Bo o6pazopanuero u obykaTa,O6pasosanue u obyka 2010,
Bpucen crp.11, mpessemeno ox www see-educoop. net/education_in/pdf/it-
technologies_mkd.htm
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Koeduuuent

-paHr Ha
6poj Ha 3HAYAjHOCT Crenen
MCIHUTAHU (cpenHa Ha JIeBHja-

KIIMja Ha MCHAICPHTE BPEIHOCT, nuja

2 Konky e BaXKHO MEHAMPABETO 33 Pa3Boj Ha epEKTUBHO ydnIumITe? 50 0 0 0 50 4,00 25,00

4 Konky BpemMe MeHallepuTe OCBETYBAaT Ha OJUTYdyBambETO Kako 3,60 14,93
MeHayepcka yHkiuja?

Konky MeHayepuTe ru NpUMeHyBaar KOPEKTHBHUTE OJUTYKH TIpU 3,52 15,76
OJITy4yBameTo?

8 Konky MeHayepurte caMOCTOjHO JOHECYBaaT (pPUHAHCHCKH OJUTYKH ? 27 16 2 5 50 3,30 11,39

10 Kounky nonecyBameTo Ha OJULYKH OJl CTpPaHa Ha MEHAePUTE 3aBHCH OJ1 31 18 0 1 50 3,58 14,84
OJULYKHTE Ha JIOKAJIHO HHBO?

12 Konky MeHayepuTe ce KOHCY/ITHPAaT cO 11€/1aroIKo-ICHXO0I0IKaTa 49 1 0 0 50 3,98 24,34
ciyk0a BO yYHIIMIITETO HPH JOHECYBAbE Ha OJUTyKH?

14 Konky MeHayiepuTe NMaaT MOKHOCTH Jia OMJaT KpeaTHBHHU BO 34 13 1 2 50 3,58 15,33
JIOHECYBABHETO Ha OIITYKH?

16 Koiky MeHanepuTe KOMyHHIMPAAT U [IPEroBapaar IpH JOHECYBAmbETO 31 14 4 1 50 3,50 13,53
Ha OJUTyKH?

18 Kosky Bue ydecrByBare Bo 10HECyBambETO Ha OTyKHTE? 32 17 1 0 50 3,62 15,15

20 Konky Bue cre 3a10B0JIHH 01 HAUHMHOT HA JIOHECYBAbE HA OJUTYKH Ha 40 9 1 0 50 3,78 18,77
MeHaiepor Bo Bauero yuunuiure

22 Kounky npeky 106poto ynpaByBame Ha MCHAIGPUTE Ce HAIMUHYBAaT 42 8 0 0 50 3,84 20,02
KOH(IINKTHUTE KOMyHHKALHU BO yUHUIIMIITETO?

24 Kouky co 106po yipaByBarbe ce H3BECTYBaaT BpaDOTEHHTE HaBpeMe U 46 3 1 0 50 3,90 22,37
TO4HO?

26 Kouky co 106po yipaByBarbe ce H3BECTYBaaT BpaDOTEHHTE HaBpeMe U 41 8 1 0 50 3,80 19,33
TO4HO?
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Keanmumamuena ananusza 00 ucnumyearbama u npemcmaeyearoe Ha pesyimamu

[Ipexky KBaHTUTATUBHUTE aHAIM3W HKMa MOXKHOCT JIa CE€ COTJIeAaaT pPe3ylTaTHTE O]
UCTpa)KyBamara JOOMEHH CIOpE] Pa3MUCIyBalkbaTa U CTABOBUTE HA TUPEKTOPUTE OJl OCHOBHO U
cpeaHo oOpa3oBaHME 3a HEONXOAHOCTa OJ] J00pO YIpaByBame M JOHECYBambE Ha OMIYKU O
HHMBHA CTpaHa KaKO MCHAICPHU BO HMBHUTC YYHJIMIITA, HUBHATa I/IMHJIGMCHTaIII/Ija 1 3HA4YCHC 3a
COBPEMEHHOT BOCIUTHO-OOpAa30BEH NPOIEC M 32 CTPATEHIKHOT pa3Boj HA 3aI0JDKUTEITHOTO
oOpa3oBanue Bo Pemmybnuka Makenonwuja. Bo mai jgen o moHyACHHUTE OATOBOPH Ce 3a0eiIekaHn
pa3auKud BO pa3sMHCIyBamara [0 OJHOC Ha IIOCTABEHUTE IMpallamba Mery JTUPEKTOPUTE O
OCHOBHO U CpPeIHO 00pa30BaHHUE.

3aK/y4HHM corJiefyBama M MPernopaKku o1 HCTPAKYBAHETO

Bo ¢dokycoT Ha ucTpaxkyBameTO 3a OBOj TPyA € Jia c€ YTBPAM Jlajdd U BO KOja Mepa
JIOHECYBAkETO U HMMIUIEMEHTHPAETO Ha OJUIYKUTE OJI CTpaHa Ha JUPEKTOpPUTE-MEHalepu
BIIMjae BP3 pPa3BOjOT HA 3aJI0JDKUTENHO 0OpazoBanue Bo Penybnuka Makenonuja.

Op ucnuTyBamaTa HallpaBEeHHU MPEKy aHKETHU MpallaJHUIM, COIPOBEACHH Kaj BKYMHO 50
WCTIUTAHMIIM U TOA: 35 AUPEKTOPH O] OCHOBHO M 15 TUPEKTOpH OJ CPEIHM YUMIHINTA JOOWECHU
ce JIOBOJHO TMOJATOIM KOW JaBaaT WHAMKAIIMM 3a BaKHOCTAa Ha MEHAIMPAameTO U Ha
JIOHECYBAmhETO, HMIUIEMEHTUPamhEe Ha OJUIyKUTE€ M HHUBHOTO BIIMjaHME Bp3 pa3BOjOT Ha
3aJI0JKUTENIHOTO 00pa3oBaHKE BO HAIIMOT BOCIIUTHO- 0OPa30BEH CHCTEM.

Pesynrature nobuenu o HanpaBeHUTE UCTPAXKyBamba MPEKy aHKETHUTE MpallaTHUINA CO
JTUPEKTOPHUTE OJ1 OCHOBHO M CPEIHO 0O0pa3oBaHWE, HAIIPABEHU 3a OBaa IIeJ Kaj HajrojieM Opoj o1
WCIIUTAHUIIUTE YKaXyBaaT Ha (akTUTE Jieka JOOPOTO MEHalMpame € MHOTY 3Ha4ajHO 3a pPa3Boj
Ha €(PEeKTUBHOTO YYIJIMINTE, a OJ OCOOCHA Ba)XHOCT IMPH H3BPIIYBAaKkETO Ha oBa (YyHKIHja €
MPOLIECOT Ha OJITy1yBabE.

Nmeno, oOonecysarwemo Hna 001yKu e Cl0dMHCceH U KOMNIEKCeH npouec, Koj
KOHMUHYUPAHO ce CHnpogedysa 60 YYUIUWMAMA U 60 ONPeOeeHU Cay4au ce 6puil
camocmojno, a 60 onpedenenu naK 3asucu 00 hompedume Ha J10KATHO UIU YEHMPATIHO HUBO,
Wimo RnAakK 3HAYU OeKa 00 He206ama YCneuwiHa uMNnieMeHmauuja 3aeucu pazeojom Ha
YUUIUWMEemOo U MeKOm HA Yel10CHUOM 60CRUMHO-00pa3oéeHn npoyec.

[Ipeky ucTpaxkyBameTO ce Joara 0 3aKIIy4OK JeKa CUTe BUAOBU OJIYKU BO YUMIIMILITATA
Tpeba Ja ce CcHpoBeoyBaaT CEpUO3HO M CO KOHCYATAllMM M Ja OWAaT BO COTJIACHOCT CO
CTpaTEIIKUTE I[eJIM HA YYWIHUIITETO U BO MHTEPEC HA CEBKYITHUOT BOCIIUTHO-00pa30BEH MPOIIEC,
3a 1oOpoTo Ha cuTe!

IIpenopaku 3a npuMeHa HA pe3yJTATHTE O] HCTPAKYBAHETO

Bp3 ocHOBa Ha 3aKiIydoUMTE 3a NPUMEHAa HA PE3YNTATUTE OJ HCTPAKYBAHETO BO
IpakcaTa MO€ Ja C€ JajgaT CIEIHMBE IPENopakd 3a NPUMEHA Ha pPE3YNTAaTUTE O]
HCTPaXXKYBaWbETO:

1) OnnydyBameTo € BaKHa MeHayepcka (yHKLHMja ¥ 3apajd Toa HEONXOJHO € Ja Oupe
KOHTHHYHPAHO M BO KOPECIOHEHIIM]a CO CTPATELIKUTE LIEIM HA YUUIMIITETO U CO CTPATEIIKHOT
pa3Boj Ha 3310JDKUTETHOTO 00pa3oBaHue
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2) Menayepure TNpH  JOHECYBalkETO HA OMIYKM IOYECTO Ja ce KOHCYATHpaarT co
CTPpYYHHTE CIY)KOM M CO BpabOOTEHHMTE BO YUYHJMIITETO W Ja TH 3al03HaBaaT CO pEaHUTE U
(aKTHUKK COCTOjOM BO YYHIJIMIITETO M CO HOBHUTETHTE U MMPOMEHUTE BO BOCIHUTHO-OOpPA30BHHOT
nporiec.

3) JloHecyBameTO Ha OJUIyKH O] CTpaHa Ha MEHAjepuTe Ja Ouae MOTKPENEeHO CO CHIIHH
apryMeHTH U Ja OU/ie BO COTJIACHOCT CO MPABHU ¥ (PMHAHCUCKHA OJITYKH.

4) OmnydyBameTo Ha MEHAlepuTe Ja OuJe CaMOCTOJHO, KPEaTHBHO W IOTKPEICHO CO
COO/IBETHU M peaHU (HaKTH M apTyMEHTH.

5) JloHecyBameTO Ha OJTYKM HAa MEHAIEpUTE J1a COOJIBETCTBYBA U CO OJUIYKHTE, Oapamara
Y TIPOMEHUTE JOHECEH! Ha EHTPAIHO U JIOKAIHO HUBO.

6) Co noHecyBame Ha KaapOBCKH, (PMHAHCHUCKH, KOPEKTUBHH M APYI'HM BUIOBU OJUTYKH
Tpeba Ja ce BHMMaBa U Jla HE Ce HaHeCyBa INTeTa Ha BpaOOTEHHUTE W HA UMHULIOT U PEjTUHTOT Ha
YUUIIALITETO

7) MeHnayiepute npeKky CBOETO OJHECYBame U paboTewme Ja OuaaT MO3UTUBEH IpHUMEp U
MOTHBAIIMja 3a YCIIEIIHO W MTOCBETEHO PA0OTEHE 32 MHTEPECUTE HA YIHITUINTETO U YUCHHUIIUTE.

[Ipexy ropenaBenenuBe Ilpernopaku 3a mpuMeHa Ha pe3ylTaTUTE OJ UCTPaKyBaHETO
HaMEHEeTH 3a OBOj TPy, KaJe HMa peajHO MpHKaXyBamkbe Ha MOMEHTallHaTa cocTojda BO
OCHOBHHUTE M CPEJHU YUWJIHIITA O] 33J0KUTETHOTO 00pa30BaHUE BO BPCKA CO OJIY4YBambETO
Ha MEHAlEpUTe, ce oueKysa ucmume O0a Oudam npumeHemu 60 CEeKOjOHeGHUOM B0CHUMHO-
obpazosen cucmem 6o P.Makeoonuja u npexy moa oa ce 3201emu 002080pHOCMA U BAHCHOCNA
Ha npoyecom HA OOHeCY8arbe HA 3HAYAJHU U NPABUIHU OOAYKU 60 3A00IHCUMETHOMO
obpazosanue 6o Penyonuxa Makeoonuja u He206 npaguieH u KeaiumemeH paseoj.
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Abstract

The education represents strategic sector in the development of any society, one that deals with
the management in the education one that has to make it very clear, what is the basis for understanding of
the two terms - management and education.

The decision process, (Decision making) is a complex and responsible function, no matter
whether the decision-making is practiced by the manager as an individual or by the Management Board,
as a collective body. The ability for decision making is one of the most important features every manager
should possess, it represents a modern managerial ability for selection of current activities, with an
intention to solve either specific or different problems.

The Decision making process also includes several stages in the educational process: Clear
definition of the problem, Information gathering, Integration of the information, Formulation of solutions,
Selection of the best practical solution, Application of the solutions, Evaluation of the usefulness from the
solutions.

Management decisions in the compulsory education is a serious and comprehensive process in
which the manager implements the decisions of the Ministry of Education, the decisions of central level,
internal decisions and thereby directly affects the development of the educational system of the Republic
of Macedonia.

Keywords: education, compulsory, management, function decision.

Introduction

... Nothing is more difficult and more precious,
than the human ability
to make a decision . .

The necessity for good governance and management with decisions in the education are a
necessity and a modern need, since management is a separate process of planning, organizing,
encouraging and controlling the realization of the objectives with human help and other
resources.

The elements of the decision making process in the educational process are different and
relate to: defining the problem, formulation of alternative ways for the course of the activities,
evaluation of the alternatives, selection of the best course of the activity, execution of the
decision and of the control.

The decision making process and the policy making in an organization are numerous and
complex. With emphasis on the management process the structure of the organization represents
a primary factor. Decisions are not made in a vacuum. Usually there are strong influences from
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the collective experience of the organization from the past, then the current problems the
organization is facing with, anticipated or existing. The decision making process is influenced by
the personal characteristics of the decision-makers.

The decision making process is a lifeblood of any organization and the essence of the
management. Usually the head manager is faced with making decisions about hiring and firing of
the employees, with the product specifications and the return of the investment, for everyone in
the organization. Although many managers use the terms choice-making, decision making and
problem solving these three activities are different.®
> Selection of decisions (referrs to a narrow circle of related activities by choosing one
opinion from a set of already identified alternatives)
> Decision-making (is an average size of a set of activities that starts with identifying the
problems and making choices)
> Problem Solving (applies to a wide range of activities which include finding and
implementing course of an action to remedy the unsatisfactory situation, to profit or an
opportunity)

Decision making in the development of the compulsory education

Decision making is as old as the humanity itself. Every human every day adopts variety
of decisions which are part of his daily life. In that context decision-making for the managers in
the educational institutions is a skill which is being improved with time and with the experience
it is of paramount importance for successful implementation and improvement of the
educational processes in the educational institutions.

According to a growing number of authors the decision is being defined as an intellectual
instrument for regulation of the functioning of the enterprise, while the decision-making is a kind
of a process whose aim is the act itself for the decision-making®

The effect of any decision should be considered regarding the time placement of the
desired change or an action plan which is being implemented. Combining the concept of the
management of processes with the decision-making process results in creating two major
categories: ’

- The first one is establishment of a method or mechanism for dealing with everyday
decisions or decisions that can be predicted.
- The second one is decision-making for unusual questions.

These two categories can be called programmed and unprogrammed decision making.

Decision making continuously moves from certainty through risk to uncertainty and from
the perspective of the managers in the organization from high to low level of control.

Sometimes decisions have to be made locally and urgently regardless of the structure,
while the lessons learned from the decision represent a retrospective of the process.

5 Pierce L.Jon (University of Minnesota -Duluth), Dunham B. Randal (Univrsity of Wisconsin-
Madison), Managing, Library of Congress Cataloging in Publication Data, USA, 1990, 123 p.
6 Gocevski Trajan, Educational Management, University of Ss Cyril and Methodius -Skopje,
Faculty of Philosophy, Skopje, 2010, p. 321
7 Keramitchieva -Panovska Afrodita,Development of managerial skills, Business Start-up center,

Bitola, 2009, p.30, 31
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This challenge should at least be recognized representing part of the training in the area of
management.

n the focus of this paper is the research of different types and ways for managing of the
decisions in the education, where a special review for the decision-making in education is being
made as well as an analysis for the decision-making in function of the development of the
compulsory education in the Republic of Macedonia.

More than ever before, the education has become indispensable. The main task of the
educational systems in Europe is preparation of the young people to successfully cope with the
challenges of the information society and to fully exploit the opportunities which are at their
disposal®

This encourages true understanding of the events which goes through highly simplified
and sometimes widespread presentation of the media and through the influence of everyday
social events because of which it is largely notable and influential the good management in the
educational process and the proper administration and implementation of the decisions on local
or central level.

Decision making may be popular, but not easy, the decision may be pleasant or
unpleasant, useful or harmful, but for any kind of decision you have to show a specific reason,
thinking, risk and courage.

ANALYSIS AND INTERPRETATION OF THE SURVEY RESULTS

The results from the survey for the importance of the decision-making and the
management of the managers, for development of the compulsory education in the Republic of
Macedonia, were obtained based on analysis of the answered questions from questionnaires that
were conducted with principals from primary and secondary schools.

Namely, for this purpose a total of 50 respondents were surveyed, of which 35 are
principals in 35 primary schools and 15 principals from secondary schools in the Republic of
Macedonia. All of them have different levels of education, different work experience, different
age and gender.

1. Tabular view of the respondents (principals) by sex, age and education from primary and secondary education

principals men women MA | Univerity | Higher Up to 35 From 36 to 50 of | Over 50
Degree Education | years of age years years of
age age
primary 35 18 17 3 32 / 5 17 13
secondary 15 11 4 5 10 / 2 4 9
total 50 29 21 8 42 / 7 21 22
8 European Commission (2003) ICT in education and training, Education and Training 2010,

Brussels p.11, taken from www see-educoop. net / education_in / pdf / it-
technologies_mkd.htm
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Coefficient - rank
number of of importance Degree of
Questions for the decision making as a function of the managers 4 3 2 1 respondents (mean value) deviation

How important is the management for the development of an 50 0 0 0 50 4,00 25,00
effective school?

| |

How much time do managers devote to the decision making as a 33 14 3 0 50 3,60 14,93
managerial function?

How much do managers apply the corrective decisions in decision 36 3,52 15,76
making?

||

8 How independently do managers make financial decisions? 3,30 11,39

|

1 How much the decision making by managers depends on the 31 3,58 14,84
decisions at local level?

12 How much do managers consult the pedagogical-psychological 49 1 0 0 50 3,98 24,34
service in the school when making decisions?

|

1 How much do managers have opportunities to be creative when 34 13 1 2 50 3,58 15,33
making decisions?

|

1 How much do managers communicate and negotiate when making 31 14 4 1 50 3,50 13,53
decisions?

18 How much do you participate in the decision making process? 32 17 1 0 50 3,62 15,15

20 How satisfied are you with the way decisions are made by the 40 9 1 0 50 3,78 18,77
manager in your school?

How much through good management the managers outperform the 42 8 0 0 50 3,84 20,02
conflicting communications in the school?

N
| |

2 How much the employees with good management are notified 46 3 1 0 50 3,90 22,37
accurately and on time?

|

2 How much the employees with good management are notified 41 8 1 0 50 3,80 19,33
accurately and on time?
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Quantitative analysis from the surveys and presentation of the results

Through the quantitative analysis there is a possibility to see the results obtained from the
thoughts and attitudes of the principals from primary and secondary education about the
necessity of good management and decision-making by them as managers in their schools, their
implementation and importance for the modern educational process and the strategic
development of the compulsory education in the Republic of Macedonia. Differences have been
observed in a small number of the offered answers regarding the questions of the principals in
primary and secondary education.

Conclusions and recommendations from the survey

The focus of the survey for this paper is to determine whether and to what extent the
adoption and the implementation of the decisions by the principals-managers have influenced the
development of the compulsory education in the Republic of Macedonia.

From the surveys made through questionnaires, conducted in a total of 50 respondents, 35
principals from elementary schools and 15 principals from secondary school enough data have
been obtained providing indications for the importance of the management and the adoption,
implementation of the decisions and their influence on the development of the compulsory
education in our educational school system.

The results obtained from the surveys made through questionnaires with the principals of
primary and secondary education, made for this purpose in the majority of the respondents point
to the facts that good management is very important for the development of an effective school,
where of particular importance in carrying out of this function is the decision making process.

Namely, the decision making process is a complex process, which is continuously
implemented in the schools and in some cases carried out independently, while in certain
cases depends from the needs on local or central level, which in turn means that the
development of the school during the whole educational process depends from its successful
implementation.

Through this survey it is concluded that all types of decisions in the schools should be
conducted seriously with consultations and in accordance with the strategic goals of the school
and in the interest of the overall educational process for the good of all!

Recommendations for application of the results from the survey

Based on the conclusions for the application of the results from the survey the following
recommendations can be given in practice from the implementation of the results from the
survey:

1) Decision making is an important managerial function and therefore it is necessary
continuously to be in correspondence with the strategic goals of the school and the strategic
development of the compulsory education
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2) When making decisions managers are more likely to consult back offices and the school
employees and to inform them about the real and actual conditions in the school as well as about
the novelties and changes in the educational process.

3) Decision-making by the managers to be supported with strong arguments and to comply
with the legal and financial decisions.

4) Decisions by the managers to be independent, creative and supported with appropriate
and realistic facts and arguments.

5) Decision making by the managers to comply with the decisions, requirements and
changes made on central and local level.

6) The adoption of human, financial, corrective and other decisions have to be careful not to
harm the employees, the rating and the image of the school.

7) Managers through their behavior and working should give positive example and
motivation for successful and dedicated working for the interests of the school and the students.

Through the above mentioned recommendations for the adoption of the results from the
survey for this work, with the realistic presentation of the current situation in primary and
secondary schools of the compulsory education in relation to decision making of the managers,
the recommendations are expected to be applied in everyday educational system in the Republic
of Macedonia and through that to increase the accountability and the importance of the process
for adoption of important and right decisions in the compulsory education in the Republic of
Macedonia and its proper and sustainable development.
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Ancrpakrt

On mojaBaTta Ha MPBUTE KOMITjYTEPH J0 IMOCICTHNATE TAMETHHA yPEnr, TEXHOJIOTHjaTa Ce Pa3BHUBa
CO MOJICKaBHYHa Op3uHa oJl JeH Ha JieH. HoBata epa Ha KOMITjyTepH TO CMEHH IENOKYITHUOT MPOIeC U
HAaYMHOT Ha KOj MIAAWTE y4aT W Ce eIylHupaaT BO OBOj MOJEPEH CBET Ha AWTHUTAIHO OIIITECTBO.

CornacHo Toa, BO paMKHTE Ha CTyJHCKaTa mporpaMa Ha VHCTHTYTOT 3a memaroruja € BOBEIEH
HactaBeH npenMmeT MKT 6o nacmasama, co 4vja MITO peann3alirja Kaj CTYACHTUTE Ce pa3BUBa JUTHUTAIHA
MUCMEHOCT, HeonxoHa 3a Kopucteme Ha KT Bo HacTaBHUOT mpoliec.

OtTyka, T7aBHa el Ha OBa HMCTpPaXKyBame € Jla Ce COoryiefa /0 KOj CTEeleH CTyOeHTHTE Ce
ocriocobeHyn 3a kKopucteme Ha pazHoBuaHM WKT amatkm Bo QyHKIHMja Ha peann3upare Ha COBPEMEHa
HactaBa. CTENeHOT Ha OCMOCOOEHOCT Ha CTYAEHTHTE 3a KopHucreme Ha pasHoBumgan WUKT amatkm, BO
OBOj CITy4aj, € pa3riielyBaH O] aClIeKT Ha CTABOBHUTE U MUCIIEHhAaTa Ha CTY/ICHTUTE CO IMIOMOII Ha CKasia Ha
MPOIIeHKa (3a caMoeBallyallja) U TECT 3a HCIUTYBamhe Ha CTEKHATH BEIITHHU 3a KOPUCTEHE Ha OJICITHA
UKT amatkm 3a morpedute Ha HactaBaTa. Co HCTPaKyBameTO ce omdaTeHn CUTE CTYASHTH KOWIITO ja
MoceTyBaJle HacTaBata M0 HacTaBHUOT mpeamer MKT 6o macmaseama BO TIOCIETHUTE TPU aKaIEMCKH
TOJIVHH.

JlobueHnTe pe3ynTatd O HCTPaXyBameTO IOKaXKyBaaT JeKa CTYAEHTHUTE C€ CTEeKHATH CO
HEOITXOJHM BEIITHHH 3a J]a MOXKAT yCIEmHO na npaktukyBaaT omnenan WUKT amatkum Bo HacTaBHHOT
TIpoIIecC.

Kayunmu 360poBu: UKT, nacmasa, unuyujaino obpazoeanue, OueUmaiHa nucMeHoCh.

BoBen

O06pa3zoBaHueTo Moxe J1a 6uje 3a0aBHO U 32 OHHME KOM 'O KOHCYMHpPAaT U 32 OHUE KOU IO
HyJar kako yciyra. Ilenarosure He TpebGa ma Gapaar TajHa (opMysia Kako Ja ce KOHBEpPTHpa
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HacTaBHATa COAP KMHA BO MPUBJICYHA M MHTEPAKTUBHA 3a YUCHHUIIUTE, TYKY CaMo Ja ro npudarar
KaKo HeocmopeH (hakToT JeKa MOMIIAJUTE ja cakaaT TexHoJsorujara. IIpexy Hea BCYIIHOCT, THE
ro ydyaT HMHTEPAaKTUBHUOT ja3WK, KOj UM TH OTBOpa BpAaTHTE Ha BUPTYEIHHOT CBET JICHEC.
HuBHHOT BHpTYENeH CBET € MCTOBPEMEHO HCIIOJHET M OOraT CO CYIITHHCKH M MHOBAaTHBHH
NPEIU3BUIM BO CKJIAJ CO TMpHUpoJaTa W BU3WjaTa HAa MOAEPHOTO KuBeewe. O CYMITHHCKO
3HAYEHE 32 OJPXKYBamke HA KOHKYPEHTHOCT BO IJI00ajTHaTa €KOHOMHMjA M JIHJIEPCTBO Ha CEKoja
3eMja MOETUHEYHO BO CBOJOT PErMOH € JUTMTAJIHATA MHCMEHOCT Ha MJIaJMHATa, KaKO HOCEYKa
paboTHa cua.

Bo TekcToT KOj ciiequ BO OBaa CTyIHja, aBTOPHUTE K€ MOHYAAT aHajlu3a Ha MOMMHOTO
TOJIKYBamWb€ Ha ,,0UcUMAIHd nucmeHocm M KpaTok mpuka3 Ha VH(popmMamcko—KOMyHUKAIICKa
TexHosiordja Bo P. MakenoHuja co peanusupaHu OOyKM 3a JWUTHUTAITHO ONMHCMEHYBamE€ Ha
HactaBHUIM BO P. Makenonuja. IloTtoa crmeau omuc Ha opraHu3anujata M TEKOT Ha
UCTPAXYBAmETO CO TMpPHKA3 Ha JeNl OJ] PEe3yJNTaTHTE KaKO Iperjie]] U CHHTe3a Ha HAOAU O
camoeBastyaurja Ha ctyaeHTH oA IV ronuna npu YKUM, ®unozodeku dakynrer, MHcTUTYT 32
nenaroruja, Ckomje, MakenoHnuja.

ITouMOBHO TOJIKYBam-€ HA ,,0USUMAIHA NUCMEHOCm ¢

CrnencTtBeHO NpPOMEHHTE BO epaTa Ha TEXHOJOrHjaTa M KOMYHHUKalWjaTa, MOUMOT
JMTUTATHA TTHCMEHOCT € MEHJIMB M PEJIaTUBEH TOWM, KOj UMa CYIITHHCKO 3HAUCHC 3a MIHUTE
rpafaHd Ha HAIIETO MOJIEPHO OIMMITEeCTBO. ['ojemM Opoj aBTOpM cMeTaar jaeka Tpeba ma ce
MPOLIUPU TpaJUIMOHATHATa AePUHMIIM]a HA MHUCMEHOCT MOLIMPOKO O] YUTAHE U MUIIYBAbE,
OW/IejKU ja3WKOT HE € CaMO CHCTEeM Ha KOMYHHKaIlMja BO JIEHENTHHOT cBeT. MIMEHO He mocToun
nogo6ap nmpuMmep 3a HoBa (popmMa Ha KOMYHUKAIIUCKHA MEAMYMH CO TMOTOJIEMO 3HAYEeHE OTKOJIKY
COITMJATHUTE MPEKHU.

Hekoun aBTOpH, KOHLIENTOT M 3HAYEHETO HA JUTHMTAIHATA MUCMEHOCT, ro JehuHUpaIe
KaKo “nucmeHocm Koja 60 0CHO8a e CNOCOOHOCM 3a YUmMAaree, HO 80 MOMEHMO8 Ce KOPUCMU 80
npowupen coyujanen konmexcm > 360poT THCMEHOCT, MOCTENEHO Ce MPOLTUPUI H BO PA3THIHH
obnactu. J{pyru Hay4HHUIIM MOIIKUPOKO ro AeQUHHUpAe OBOj IOUM, IPUMEpP, HEKOU T'M MOJIeIHIIe
JUTUTAIHUTE BEIITUHU BO HiecT kaTteropuu. [IpBuTe aBe KaTeropuu 6uie NOBp3aHU CO MEIUYM,
OJIHOCHO OTIEpaTUBHU CIIOCOOHOCTH MOTPEOHU 3a ylpaByBame co AUruTaneH Meanym. Ciaennure
YeTUpU KaTeropuu Ouiie BEUITHHU MOBP3aHU CO COJP)KMHATA: BEUITHMHHU 3a IpedapyBame U
OIICHYyBam-€ Ha MH(POPMAIHU, KOMYHUKAIIUCKN BEIITHHH, CTPATEHIKN BEIITHHU 33 IOCTUTHYBAKE
Ha npodeCHOHAIHY M JIMYHH LIeJM U BEIITHUHH 3a co3jaBame Ha coapxuua.'® Tunep mocoumn
JIeKa TOCTOU pa3jiMKa MmoMery “nucmenocm 3a anamku “ M “‘nucmenocm 3a npezenmayuja’,
OJIHOCHO BO CJI0OOJICH MPEBOJI, TO] TM HAPEKYBA ,,COCOUHEHU]a HA UHCMPYMEHMANHU ACneKmu Ha
mexuonozujama ‘!, uny 36Up Ha BENITHHYU 33 KOPUCTEH-E HA PA3IMYHHU JUTUTATHHU AJaTKU.

® Tyner, K., (1998). Literacy in a digital world: Teaching and learning in the age of information. Mahwah,
N.J.:Lawrence Erlbaum, pp.153-166

10 Johannesen, M., @grim, JI., Giaver, T, H., (2014) Notion in Motion: Teachers’ Digital Competence, Nordic
Journal of Digital Literacy,300-312
https://www.idunn.no/dk/2014/04/notion_in_motion_teachersdigital_competence_

11 Johannesen, M., @grim, JI., Giaver, T, H., (2014) Notion in Motion: Teachers’ Digital Competence, Nordic
Journal of Digital Literacy,300-312
https://mww.idunn.no/dk/2014/04/notion_in_motion_teachersdigital_competence_
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Bo nmoHOBO BpeMe AMTUTaIHATA MUCMEHOCT CE TMOUCTOBETYBA CO TMOUMOT ,,0UcUMANHA
komnemenyuja““ 2, xoja BO COBPEMEHOTO OMIITECTBO MPETCTABYBA MOJIEPEH HAUKMH HA KUBEEHHE.
MHOry OUCKYCHMH MOJKaT Jia Ce MPOHAjAaT NMpH aHAM3a Ha pa3jIMyHU HAyYyHU CIUCAHUjA U
TPY/IOBU 3a HOMMOBHOTO TOJIKYBAH-€ HA Oueumannama nucvernocm.'® Bo mocnemnara nenenuja
TOj MIPETCTaByBa CaMo €/IeH OJ] HOBUTE OOJIMI Ha COBpPEMEHATa MICMEHOCT.

VYraenaute npodecopu ol MenaromkuTe (GpakyJITeTH IUPYM CBETOT, YECTO BO CBOUTE
JaBHU TUCKYCHH, MOCOYYBaaT JieKa HE € JOBOJHO CaMO Ja Ce KOPUCTAT Pa3IUYHUTE ypeau U
COIMjaTHUTE MPEKH, TYKY IOTPEOHO € ,,ungpopmayujama 0a ce npemsopu 6o 3naerve “*,

Cropen Hampr-nporpamara 3a pa3Boj Ha MKT Bo o6pazoBanme (2005-2015), koja
npeTcTaByBa Jen oj HammonamHata mporpama 3a pa3Boj Ha oOpasoBaHueTo Bo PemyOmmka
Maxkenonwnja 2005-2015, MmoepHOTO 00pa3oBaHNE OBO3MOXYBa YUCHHIIUTE Ja CE€ CTECKHAT CO JBa
BUJIa Ha MHpopMmaTHuka nucMeHoct, IlpBara mucmenoct ce ogHecyBa Ha MKT 3Haemara,
J0JieKa BTOpaTa MHUCMEHOCT, CE€ OJHeCyBaja Ha ,,CHOCOOHOCMA HA JUYHOCMA 04 ja 320]eMu
concmeenama egpexmusHocm u npooykmueHocm na paboma xopucmejku MKT mexnonoeuu “ .

Moxeme na cymupame jieka Cropes MoBeKe aHaTU3UpaHd CTYIAUH, MOUMOT TUTHTAIHA
MUCMEHOCT TOJpa30npa, 3HACHE M BEIITHHA J]a CE KOPUCTH IIHUPOK CIEKTap Ha JWTHTAIHU
ypenu, KOMIjyTepH, TalbiaeTu, MOOWJIHM U T.H., OJ TEXHMYKU acleKT U MpoHaorame
nHpOpMaINH, OA0Upamke, KPUTHYKO BPEIHYBakhe, MHINBUIAYATHO KPEUPAhEe U MTPE3CHTUPAHE HA
COTICTBEHH KpeaIlMi CO CIIOJeTyBamhe Ha HMCTUTE Ha WHTEpHET. Bo mommpoka cmucia Taa
MPETCTaByBa YMEIIHOCT Ja ce copaboTyBa Bo 0e30eqHM CpeauHu, OOH-TOH BO Mpe3eHTaIMja Ha
WHOBATHUBHU KpPEAINH, CO IIeJ1 HCTUTE Jla OujaT 6e3 BpEMEHCKO KOPUCHH Ha TII00ATTHO HUBO.
Kako mro memarorujara, Kako HayKa, WHTEH3WBHO HaBJeTyBa BO TOHOBH JWTHTAIHH €KO-
cucteMu U Oe30eHHU eIyKaTHMBHU CPEIUHH, CTaHyBa IMOBEKE O]l KIIyYHO 3HAUYECHETO JAeKa O]
rojieMa Ba)XHOCT € LITO MOPANUIHO Jia C€ pa3BHBa TUTHTAIHATA MUCMEHOCT TOKMY Kaj MIHUTE
MeAaro3y ¥ HaCTaBHUIIU.

HNudopmanncko — KOMyHUKANUCKA TexHosoruja Bo P. Makenonuja

HNHTen3uBHUOT pa3Boj Ha uH(popmarmcko-komyHukaruckure texHosorun (MKT) Bo
CBETOT U Kaj Hac JI0BeJ0a J0 MpOoMEHa Ha MOCTOCYKUTE OMIITeCTBa BO cute chepu. Hammre
€KCIEPTU COTJIeyBajKU T'M JOJIFOPOYHUTE MPHUAOOMBKU OJI KBAIUTETEH U MOJEpPEH 00pa3oBeH
CUCTEM, KaKO CTpATeIKH MPUOPUTET IO ONpEeAeNuiIe WHBECTUPALETO BO 00pa30BaHUETO KaKO
HAJCUTYPEH TaT 3a CO3/laBambe Ha CHJIHU MHAWBUIYHU, Bo Hammonanna ctpareruja, Ctparerujara
3a pa3Boj Ha e-'Sconpsxuun. Hanpr-nporpamara 3a passoj Ha MKT Bo o6pasosanuero (2005-
2015), mpercraByBa nen oxa HamuonanHaTa mporpama 3a pa3Boj Ha 0Opa3OBaHHUETO BO
Peny6nuka Makenonuja (2005-2015)Y, ce ocspuysa na cnenuduunata ynotpe6a na UKT Bo
oOpazoBanueto. Busujata Ha oaa Hanprt-nporpama 3a pa3soj Ha UKT Bo oOpazoBanueto 3a
nepuoaot 2005-2015 ce cocTon BO JUTMTAIIHO ONMCMEHYBAkE HA IIEJIOKYITHUOT HACTaBEH KaJap

12 TToommupro Bunu: DIGCOMP: A Framework for Developing and Understanding Digital Competence in
Europe2013

13 [loméki, L., Kantosalo, A., & Lakkala, M. (2011). What is digital competence?
http://linked.eun.org/web/guest/in-depth3

14Marc Prensky, (2001) "Digital Natives, Digital Immigrants Part 1", On the Horizon, Vol. 9 Iss: 5, pp.1 - 6
BTloonmmupuo suau: http://www.mio.gov.mk/files/pdf/dokumenti/strategija_e-sodrzini_2.pdf ctp.4

16 (e~ ) OykBaTa BO MPOJOIKEHUE HA TEKTCTOT € CKPATEHMIIATa U O 3aMeHyBa 300pOT eleKTPOHCKO/a, U ke ce
yrnoTpeOyBa 3a eNeKTPOHCKH COAPKIHH, eIEKTPOHCKO 00pa30BaHUE U T.H.

UToonmupuro suau: http://www.mio.gov.mk/files/Nacionalna-programa-za-razvoj-na-obrazovanieto-vo-Republika-
Makedonija-2005-2015.pdf
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3a npumeHa Ha MKT BO HacTaBHMOT mpouec, AUTUTAIHO OINMCMEHYBAKBE HA YYCHUIIUTE,
BMPEKEHH YUWIHIITA cO Op3a MHTEPHET KOHEKIMja U MyATHME/IHjaTHH KOMITjyTepH, CEPBUCH Ha
MOJIPIIKA U PAa3BOj HA €AYKATHBHHU MYJATHME/IHMjaTHH COAPKUHHI HAa MajYlH ja3UK.

Bo u3MMHATHOT mepuoJl yduiInmITaTa OMUHYBajJ€ HU3 UCTOPUCKHU MPOILIEC HA NMPOMEHA
na HuBHata UKT moarorseHoct, koja Omia oapa3 Ha MOMIMPOKOTO COIUjATHO MHTEIPUPAhC Ha
HKT Texnosorumre, M CIOpe] cTpaTerujaTa Tpedaao Ja BOIU KOH CO3/aBambe HA COBPEMEHO
JUTUTATHO OIIITECTBO W MOJAEpPHa eKoHoMHja. Bo oBaa Hacoka Owie IIaHMpaHH HU3A
MeryceOHO TIOBp3aHH M 3aBUCHH MHHIIMJAaTUBH KOW 3a€IHUYKH BOJIENIE KOH OCOBPEMEHYBAmbE Ha
06pa30BHHUOT TIPOLIEC M MOA0OPYBambe HA KBATHTETOT Ha 00pazoBanueTo.

Peasmu3upanu o0yKH 3a JAWUTHTAJIHO ONMUCMEHYBam€ Ha HACTABHULHMTE BO P.
Makenonuja

EdexrtuBnara unrerpanuja Ha WKT Bo HacraBara, Ha HalMTE MPOCTOPH, CIOPEX
HarmonanHaTta cTpaTeruja 3a pasBoj Ha MH(GOPMATHYKO OMIITECTBO M aKIMOHEH MmaH®, ce
peanu3upa Bo 7 mnpuoputeTHu ctonboBu, (Uudpactpykrypa, E-Ousznmc, E-Bmama, E-
obpaszoBanue, E-3mpaBctBo, E-rparanm, Jlermcmatupa), co TOBEKe€ MPOEKTHU AKTHBHOCTH.
JlururaiaHa KyliTypa Kaj CHTe TparaHu Ce peaim3upa CIopei] BHJIOT Ha YPEIUTE W CTEIECHOT Ha
pa3BHECHA BEIITHHA 3a KOpHUCTeme Ha uctute. Ciemat cepwja OOyKHM 3a HACTAaBHHIIUTE O]
OCHOBHHUTE W cpeJHUTEe yumiuinTa 3a ocHoBHA VKT BemTnHM, kKako ¥ 0OyKH 3a HHTETpallfja Ha
crieruuyHn cOYTBEPCKHU pellieHHja BO MHTEPAKTHBHA HacTtasa ,,e School (e- Ikomno)“ (2003-
2008), ,,Makemonnja ce moBp3ysa“ (2004-2007), a momounna u ,,Primary Education Project
(ITpoexToT 3a ocHOBHO oOpazoBanue)’ (2006-2011). OBue NPOEKTH AaBaaT KOHTHHYHpaHa
MOJJIPIIKA 3a JUTUTATHO ONHCMEHYBam€ Ha HAacTaBHULMTE. ba3WyHOTO JOUTHTAIHO
ONMKMCMCHYBamkE 3all0YHyBa CO BEINTHHH 3a Kopucteme WINdows amatku, oOpa3zoBeH codrBep
ToolKid (TynKwux), o0yku 3a u3pabotka Ha BeO-cTpanui (Mam60) u ymotpeba Ha HHTEPHET 3a
npedapyBame, copaboTka U KomyHuKanuja. Ynorpebara Ha MKT Bo HactaBaTta omndareHa € u co
mpoekToT ,,MojaepHusamnuja Ha oOpa3oBanuero” (2004-2009), mnpeky mnporpamara Ha
MunucTepcTBOTO 32 00pa3oBaHue U Hayka Ha PM 3a ocoBpemMeHyBame Ha 00pa30BHHUOT MPOIIEC.
[TpoexroT “Kommjytep 3a cexoe mere”, 3armoyHyBa KoH kpajoT Ha 2006 roauHa, a ce TeMeau Ha
Hanmonamuara mporpama 3a pa3Boj Ha oOpazoBanueTo (2005-2015 roamna). Bo pamkure Ha
OBOj IPOCKT C€ peanu3upaHu OOykH 3a Kopuctewe Ha EnyOyHTY (JokanusupaH oOpa3oBeH
co(TBep) 32 HACTABHMIIU BO OCHOBHTE U CPEIUTE yUMIHIITa, 2
Bo 3aBucHOCT 01 KOMIjyTepCKHUTE BEIITHHHU, BOJbaTa M MOTHBallMjaTa, HACTaBHUIIUTE C€
BKJIy4yBaaT M BO MHOTY JIPYTH MPOEKTH KaKo Ha MpuMep, OOYKH 3a KOPHCTEHE Ha poOOT
[Munun, oOyku 3a emykartuBeH codptBep GCOMPRIS, [loOpu HacraBHu mpaktuku (Movie
Maker), oOyku 3a cHumame Ha HactaBHu mpaktuku (Kino, PiTiVi, Movie Maker), oO6yku 3a
kopuctewe Ha Cmapt Tabna u T.H. TekoBHU mpoekTH 3a kKopucteme Ha UKT Bo HactaBara Ha
YCAU]] Bo peanuzanuja Ha Ponpanujara ,,Uexkop mo yekop® 3amounat 2014/15r., Ayauo u
IUruTaIHy caukoBHUIM, Showcase Classroom Macedonia 2015/16 r., u T.H.

Crnopen ISTE crannapaute 3a HacTaBHHIIM, TOTpeOHA € (PIyEHTHOCT BO TEXHOJOIIKUTE CHCTEMHU
U BO TpaHcepoT Ha TEKOBHHUTE CO3HAHMja, BO HOBHU TEXHOJIOTMHM M cuTyauuu. [lpu Toa
HEOTXOJHO € Ja copaboTyBaaT HACTaBHUIIUTE CO YYCHHIIMTE, CO KOJIETHTE, CO POAMUTEIUTE, U

BloonmmupHo suau: http://www.mio.gov.mk/files/pdf/dokumenti/strategija_e-sodrzini_2.pdf
19 Moommmpro Buau: http://www.mio.gov.mk/files/pdf/dokumenti/Strategija_i_Akcionen_Plan.pdf
2 TToonmmpro Bumm: http:/mio.gov.mk/?q=node/2247
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YJICHOBUTE HA 3a€JHMIIATA, CO MOMOII Ha JIUTHUTAHU ajJaTKH W Pecypcd, 3a MOJIPIIKAa Ha
yCIEXOT Ha YYCHHIWTE W HUBHUTE WHOBanuu. lcroBpemeno, tue Tpeba epeKTHBHO 1a
JOCTaByBaaT pEJIEBAaHTHU WHGOpPMAIMK M HICH 10 YYCHULUTE, POJUTEIUTE M KOJETHTE CO
KOPDHUCTEHh¢ Ha pa3iMyHU MEOUyMH H ¢GopMaTtd OJ IUTUTAIHATA epa, Ja MOJAEIHpaaTr |
noIpKyBaaT €(pEeKTHBHO KOPUCTECHE HAa TEKOBHUTE W JWTHTAIHUATE ajaTKUu BO TOJEM 3a
JOLMpamke, aHATH3UPakhe, OLICHYBAbE, U KOPUCTEHE Ha NH(OPMAIMCKUTE PECYPCH 3a MO IPIIKA
Ha MPOIECOT Ha HCTPaxyBame U yueme.” Aptopor Jommuuk IleTko, Bo cBojaTa cTymuja 3a
MHTETPHUPakE Ha MOJIENI Ha KOHCTPYKTUBUCTHYKY HACOKH 32 HACTAaBHUIIUTE, KOHCTaTHpa Kaj 357
HACTaBHUIM O] cpenHuTe yumnumrta Bo llIBajuapuja, MO3UTHBHM KOpEJIaluu THOMEry ,,80.b64,
gewmuna u aramxu“,?’> Bo KOMOMHAIMja cO (DPEKBEHIMja U PA3HOBUIAHOCT HA YHOTpedaTa Ha
UKT Bo wnacraBa. Cnopen Barcon ,pearnama umniemenmayuja Ha mexHonro2uja 60
obpazosanuemo b6apa npomeHu 80 CMUIOM HA HACMABAmMd, HO U NPOMEHU 80 NPUCANOM HA
Yyueremo u npucmanom 0o ungpopmayuu.’. Heocriopen e daxrot nexa MKT e moTpe6Ha 3a cure
UJHU TPOQEeCHu, a ICHEITHUTE YUYEHUIIU CE€ JUTHUTAIIHO MOA00pO MOATOTBEHU O] MorojieM 0poj
Ha HACTAaBHUIIM U TOKMY 3aTOa THE HE CaKaar Jia yuaT Ha Ha4WH Ha KOj y4delile HUBHUTE POUTEIH
npen 30 wiu 50 roguHu.

CornacHo ropenaBenenute wHpopmanmu, Bo CTparerujara 3a pa3Boj Ha €-COJPKUHH,
HaBEJICHU CE CIICAHUTE 5 JIeNa: MOJUIPKYBakbe U MOTTUKHYBAKE HAa YUCHETO U KPEaTHBHOCTA HA
VUEHHWIIUTE BO AWTHTAJIHATA €pa; IU3ajH, pa3Boj Ha HMCKYCTBAa M OIEHYBama Ha YYCHE BO
JMTUTATHATA €pa; MOJeN Ha padoTa M y4eme BO JUTHTAIHATA €pa; IPOMOBHPame Ha MOJEN Ha
JUTUTATHO JIP’KaBJaHCTBO M OJTOBOPHOCT, W BKIY4YyBamke BO TNpodecHoHaIeH pas3Boj] H
JMAEPCTBO BO JAUTUTANHATA epa’.

IIpeqMeT 1 MeTOI HA HCTPAKYBab€

[TocnennuTe ronMHU BO HallaTa Ap)KaBa aKIEHT Ce JaBa Ha JUTUTAHOTO ONMHCMEHYBaHbe
u kpeatuBHO kopuctewe Ha MKT Bo HacraBata. CiiencTBEHO Ha OBHE TE€KOBH, MHCTUTYTOT 3a
nenaroruja npu dOunozodcknot daxynrer Bo Ckorje, BO CTyaucKaTa Mporpama, mpej HEKOJIKY
roJIMHU BoBeae u30opeH HactaBeH mpeamer MKT 6o nacmasama. Bo oBa ucTpaxyBame,
orndareHu ce CUTe CTYACHTH KOU ja MOCeTyBaje HacTaBara Mo HacTaBHHOT npeametr MKT 6o
Hacmagama BO TOCIEAHUTE TPU aKaJEMCKHU TOMHH.

[IpenmMer Ha OBa UCTpaXKyBamb€ € NMPOLICHKA HA OUeUMAIHAMA NUCMEHOCH Ha CTYACHTUTE
oa MHCTUTYTOT 3a menaroruja, co OCHOBHA IIeJI_ J1a Ce COIJie[ia OCIIOCOOEHOCTa Ha CTYIEHTHUTE 3a
kopucteme Ha pazHoBuanu MKT anatku Bo (yHKIMja HA peanu3upame Ha COBPEMEHa HacTaBa.
OcHOBHa MpeTHocTaBKa € JieKa CTYyJECHTUTE C€ CTEKHATH CO HEOMXOJHHU BEUITHHH 3a J1a MOXKaT
ycrenrHo ja npaktukyBaat onnenau MKT anatku Bo HAaCTaBHHOT MpoIIec.

[IpBuuHKTE CcO3HaHMja T'M JOOMBME CO aHallM3a Ha akKTyelHaTa COBPEMEHa JMTeparypa 3a
JUTUTaIHa TMUCMEHOCT Ha HacTaBHuUuMTe W npumenara Ha MKT Bo HacraBara, co OCBpPT Ha
XpOHOJIOTHjaTa HA HACTAHUTE MOBP3aHH CO AWTUTAlM3aljaTa Ha 0Opa3oBaHUETO BO PemyOnnka
Maxkenonuja. IloToa M aHanu3upaBME CTaBOBUTE W MHUCIEHATa HA CTYACHTUTE IIpel

21 Moommupuo Buau: http://www.iste.org/standards/standards/standards-for-teachers

22 Dominik, P., Teachers’ pedagogical beliefs and their use of digital media in classrooms: Sharpening the focus of
the ‘will, skill, tool’ model and integrating teachers’ constructivist orientations, Computers & Education, Volume
58, Issue 4, May 2012, Pages 1351-1359

23 Watson, D.M.: Pedagogy before Technology: Re-thinking the Relationship between ICT and Teaching. In:
Education and Information Technologies, vol., iss. 4, pp. 251-266 (2001)

24 TToonmmpro Bumy: http:/mio.gov.mk/?q=node/2247
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3amoyYHyBame Ha cekoj yac oa npeameror MKT Bo nacraBara. KopucteBme ckana Ha MpOIEHKA
(3a camoeBasTyalfja) ¥ MOCTaBUBME PA3JIMYHU MPAIIakba CO KOU THE IO [M0COYYBaaT CTEIEHOT Ha
ocriocobeHoct 3a kopucteme Ha pasHoBunHuM WMKT amatku. CryaeHTuTe TO OIpeaenyBaa
CTENEHOT Ha Pa3BHEHM BELITHHU 3a paboTa co MporpaMu 3a 00pabOTKa Ha TEKCT, U3pabOTKa Ha
IIpe3eHTallK, TabeJapeH MakeT U e1yKaTUBHU € — PECYPCH Ha IOYETOK Ha YACOBUTE.

[Toroa cnenea akTuBHOCTH Ha 4yacoT mo npeameroT MKT 6o nacmasama, co BEXKOU U
3aJaud, BO KOHM CTYJCHTUTE peaHO MPaKTHKyBaa OJJENHU anmaTku. Ha kxpajor ox cekoj dac,
OTKAaKO KOHBEPTHPAAT COAPKHMHA 32 yUCHE U KpEeHpaaT MOJENHN 32 MPEe3eHTallja BO HACTaBa CO
KOPHUCTEHE Ha OJJICJIHU ajJaTKd, THE MOBTOPHO CE€ CaMOOLIEHYBAaaT CO MCTHOT MHCTPYMEHT U
coCeMa MACHTUYHH IIpaliama. I[O6I/I€HI/ITG CMITUPUCKHU MMOAATOLIN CE€ CTATUCTHUYKU 06pa60T€HI/I
CO COOABETHH IIOCTAIIKH 3a KBAHTHUTATHBHA W KBaJIUTaTHBHA aHaJIN3a.

Pe3yararu ox ucTpaxxyBameTo

Kako 3Hawajuu mojaTrony 3a aHaluW3a BO HCTPAXKYBAWHETO, IIEHEBME JEKa €
ocrnocoOeHOCTa Ha UCHUTAHMILWTE 32 KOPUCTEHE€ Ha OCHOBHUTE IakeTh 3a pabora co
koMmIjyrepu. He mHTepecupaie cTeneHOT Ha pa3BUEHU BEUITHMHM 3a NPHUMEHA, CTPYYHOCT U
MOATOTBEHOCT 32 aKTUBHO KOPUCTEH-E€ Ha TEKCTyaJeH MaKeT, MaKeT 3a Mpe3eHTalHja U TabenapeH
naker. Mcnutanunure co ckana Ha MPOLIEHKA 3a caMoeBalyalldja, To IocouyBaaT CTEIEHOT Ha
pa3BHEHM BEIITUHU nped 3alOYHYBaWke€ CO TMPAaKTUYHM BexOM mo mnpeameror UKT 6o
Hacmaeama W nomoda Ha KpajoT O] peaJu3upaHuTe MPAKTUYHU AKTUBHOCTH MOBTOPHO THU
MIOCOYYBaaT CBOUTE MHCIIEHA U CTaBOBU. JucTpubylnjaTa HA HUBHUTE CTAaBOBU 3a CTENEHOT Ha
pa3BUEHU BEIITHHU 32 KOPHUCTEHE Ha TEKCTYAJICH MAKET ja mpeTcTaByBame Bo Tabena 6poj 1.

Ta6ena op.1. Mucnerwa u cmasosu na ucnumanuyume 3a CMmeneHom Ha passueHl eUmuHY 3a NPUMeHd, CIMPYYHOC U
N0020MBEHOC 3a AKMUBHO KOPUCMENE HA MEKCMYAIeH NaKem 60 HACmaea

Kamezopuu na oozosopu: HPEX noro4
f % f %

1. HeoosoneH 2 2,63 2 2,63
2. 0060/1eH 4 5,26 24 31,58
3. 0obap 15 19,74 36 47,37
4. MH. 006ap 31 40,79 11 14,47
5. 00nuyen 24 31,58 3 3,95

Bxynuo 76 100,00 76 100,00

| x2=48792 | df=4 | p<oo1 |

On HaBeIeHUTE CTAaTUCTHYKHA MoJaTonu ce riema nexka 31,58% on ucnuraduny BO
KaTteropujata nped ce caMoOeBalIyHpaie cO 00luyeH, HO BO KaTeropwjata nomod, IO
3aBpIIYBAalbETO HA YacOT, MCIUTAHHUIIUTE ce caMmoeBanyupane co omueH 3,95%. 40,79%
WCIIUTAHUIM BO KaTeropujara nped ce camoeBaiayupale co MH. 0obap, 14,47% nomoa. 19, 74%
UCIUTAHUIIM BO KaTeropwjata nped ce camoeBanyupaie co dobap, 47,37% nomoa. 5,26%
UCIHUTAaHUIM BO KaTeropujara nped ce camoeBaiyupaie co oogonen, 31,58%, nomoa. Crnopen
OBHE TOJIATOIIM 3aKIydyBaMe JieKa MOCTOM 3Ha4yajHa pa3liiKa BO CAMOOIIEHYBAETO 32 CTETIEHOT
Ha pPa3BUEHU BEIITHHU 332 KOPUCTEHE TEKCTYyaJeH MaKeT nped u nomoa. JloOneHara BpeAHOCT HA
XM KBaJpaT TECTOT € CTAaTUCTHUYKH 3HAYajHa M TOKaXyBa JeKa TOCTOM pa3liuKa Mery
KaTeropujara npeo u nomoa. AHanu3ara 3a KOPUCTEHETO Ha TEKCTYaTHHOT MaKeT nped u nomoa
HE HUHTepecupale OHMJejKM MO pealn3alyjara Ha IMPaKTUYHUTE BeXOU, Kaj CTYICHTUTE ce
pa3BuBa pedieKcHja M CBECHOCT 3a CONCTBEHHOT CTENEeH Ha BEIITHHA 3a KOPUCTEHE Ha
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TEKCTYaJHUOT ITaKeT, HEOIXOJICH 3a KOPHCTEHE Ha OJIPSJCHU alaTKd BO HACTABHHOT IPOIEC.

Crnopen 00paboTeHHTE MOJATOIM MOXKE Jla Ce 3aKIy4yd JeKa IOKpaj pas3juKaTa BO
HCKa)KaHOTO MHUCIICHC HAa UCHUTAHHUOUTC 3a CTCIICHOT HA Pa3sBUCHUW BCIITHHU 3a KOPUCTCHC
TEKCTyaJIeH TMaKeT BO HAcTaBa, MpeJ U IO 3aBPLIYBAKETO HA PEATM3MPAKETO HAa HACTABHUTE
4aCOBH, CTYACHTUTC CTCKHAJIC JOBOJICH CTCIICH HA JUTHUTAJIHA ITMCMCHOCT.

lleneBMe J1eka € 3HAYajHO MHUCICHETO HA CTYACHTHTE 3a CTEINCHOT Ha pa3BUCHU
BEIITHHU 33 KOPUCTEHE Ha IMAKeT 3a MPE3CHTUpame BO HacTaBa. JucTpuOylyja Ha HUBHUTE
CTaBOBH ja mpeTcTraByBame Bo Tabema Opoj 2.

Ta6eaa 6]).2 Mucnera u cmasosu na ucnumanuyume 3a CmMenenHont Ha paseuenu 6eulmunu 3a npumena, CmpyiHocm u
N0020MBEHOCH 34 AKMUBHO Kopucmerbe Ha nakem 3d npesenmuparbe 60 Hacmaed

Kamezopuu na oozoeopu: HPEX 1noro4
f % f %

1. HE00BONEH 0 0,00 0 0,00
2. 006071€H 1 1,32 13 17,10
3. dobap 2 2,63 53 69,74
4. MH. 00bap 19 25,00 9 11,84
5. 00nUYEeH 54 71,05 1 1,32

Bkynno 76 100,00 76 100,00

x=112220 | d=3 | p<o.01 |

Cropen HaBeeHUTE TIO/IATOIM, CE TJieqa JAeKa | MCIUTAaHUK BO KaTeropujata nped uMa
CTaB JIeKa 0080IHO KOPHUCTH TAKET 3a Mpe3eHTHpame, a 13 ucnuTaHumu nomoa. JIBajuma
HCIIUTAHMIIM BO KaTeropujaTa nped ce camoeBaiynpaie co dobap, a 53 nomoa. 19 ucnuranuim
BO KaTeropvjata nped Ce€ camoeBajyupaie co MH. dobap, 9 nomoa. 54 uCTIUTaHHUIM BO
KaTeropujara npeod ce caMmoeBaimyupaie co ooruuex, 1 nomoa. On oBue momaTonyu u qooreHara
BpeAHOCT Ha XHU-KBaJpaT TECTOT, MOXE Ja Ce 3aKIydyd JeKa MOCTOM 3HadajHa pas3jihka BO
HCKaKaHOTO MHCIICH-E O] CTY/IEHTUTE 3a CTETNICHOT Ha Pa3BUEHU BEIITHHU 332 KOPUCTEHE MaKeT
3a mpe3eHTallMja BO HACTaBa, MpeJ U M0 3aBPIIYBAHETO HAa peau3UpameTo Ha HACTaBHUTE
yacoBu. OBHE MOJATOIM, MCTO TaKa MOKaXyBaaT JeKa CTYJIEHTHTE CO peallu3UpameTo Ha
HacTaBHUTE 4acoBU 1o MKT 6o nacmasama ce CTEKHale CO JIOBOJIEH CTENEH Ha TUTHTAHA
MMCMEHOCT U BEIITHHU 32 KOPUCTEHE Ha MTAKETOT 3a MPEe3eHTalija BO HAcTaBaTa.

He untepecupaiiie ga ro oco3HaemMe U CTENEHOT Ha Pa3BHEHM BEIITHHHU Kaj CTYACHTUTE
3a KOPUCTEHE Ha TaOeIapHUOT MakeT 3a MoTpeOuTe Ha HacTaBara. McnuTaHuuuTe CO cKajla Ha
MpOLIEHKAa 3a caMmoeBajyallja, IO INpOIEHyBaa CTENEHOT Ha pPa3BUEHU BEUITHUHU nped
3aMoYHyBamke CO MPAKTUYHU BexOu no npeameror MKT 6o nacmasama v nomoa Ha KpajoT Of
pean3upaHuTe MPAKTUYHU aKTUBHOCTH, MIOBTOPHO CO MCTAaTa cKalla Ha mpolieHka. JJobuenure
MOJATOIM O] MPOLIEHKAaTa 3a CTENEHOT Ha Pa3BUEHU BEIITHHU 3a NpHUMEHA Ha TalelapHUOT
MaKeT ce nmpukakanu Bo Tabemna Op.3.

Cropen HaBeleHUTE MOJATOLM, CE TJie[a JeKa YeTHPU HMCIUTAHUIM BO KaTeropujara
npeo ce caMOeBayHpase CO OLIEHKAaTa HedogojieH, a 3 UCIUTAHUIIM nomod. | UCITUTAHUIIN Tpe]
UCKaXkalle CTaB JeKa 00601HO KOpHUCTaT TabenmapeH makeT, a 17 wucnurtaHumu noroa. 15
HCIHUTAaHUIM BO KaTeropujara nped ce caMoeBaiyupasue co oooap, a 39 nomoa. 32 UCTIUTAHULIU
BO KaTeropujata nped ce caMOEBaJyupaie co MH. 0obap, a 9 nomoa. 18 ucnutaHuIM BO
KaTeropujaTta npeo ce caMoeBalyHpaliie co ooauuer, a 8 nomoa. Criope]] HaBeIEHUTE TOJaTOIH
u oOueHara BpeIHOCT Ha XU-KBaJpaT TECTOT, MOXKE J1a C€ 3aKIy4yH JIeKa [MOCTOM pas3jiuKaTa BO
HCKQ)XKaHOTO MUCIICH€ Ha HCIUTAaHULUTE 33 CTENEHOT Ha Pa3BUEHH BEIITHHHU 33 KOPHCTCHE
TabenapeH MakeT BO HACTaBa, Mpea U IO 3aBPUIYBAKETO HA PEATH3UPABETO HA HACTABHUTE
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yacoBu. CorjaacHO OBHE pe3ylITaTu MOKEC Jia CC KOHCTAaTHpa ACKAa CTYACHTUTC CTCKHAJIC JOBOJICH
CTCIICH Ha JUTUTaJIHA MMCMCHOCT U BCIITHHU 3a KOPUCTCHC HA Ta6enapeH IMIaKCT BO HacTaBarta.

Taoena 6]).3 Mucnerwa u cmagosu na ucnumanuyume 3a CmenenHom Ha pa3eueHu 6eiumuty 3a npumena, cmpy4Hocm u
N0020MBEHOCH 30 AKMUBHO Kopucmerbe Ha ma6eﬂapeﬁ nakem 60 Hacmaesa.

Kamezopuu na oozoeopu: IPEX 1noro4
f % f %

1. HE00BONEH 4 5,26 3 3,95
2. 006071€H 7 9,21 17 22,37
3. dobap 15 19,74 39 51,32
4. MH. 006ap 32 42,11 9 11,84
5. oonuuen 18 23,68 8 10,52

Bxynno 76 100,00 76 100,00

’ x?=31,722 | df=4 ‘ p <0.01 ‘

JloOMeHnTE MOIATOLHN CIIOJICNIEHU CO CTYJICHTUTE MHCIUpPUpaa AUCKYCHja 33 TIPUYAHUTE
3a MPOMEHHTE U PA3JIMKUTE BO CaMOeBallyallfjata nped u nomod, ,,30ITO" TO CMEHIIIE HUBHHOT
craB. lIMeHO, THe cMmeTalie JeKa MMaaT BHCOK CTENEH Ha BEIITHHHU 3a KOPHCTEHEe Ha oduc
nakeTuTe OMEjKH YecTO T'M KOpHUCTeNle BO TeKOT Ha cTyauure. Ho, BO TEKOT Ha 4acOBUTE CO
MPAaKTUYHA 33J]a9d U aKTUBHOCTH, THE CTAaHYyBaje CBECHH ,,Vuime KOIKY MHO2Y MOdiCam od
Hayuyam' Kako KpeaTHBHO Ja I'M KOPUCTAT UCTHTE BO HACTaBa, I1a 3aT0A BO KaTeropujata nomod,
ce caMoeBallyHpae co MOHNUCKA OIeHKa.

OcobeHo OeBMe 3aMHTEPECHPAHH 332 CTABOBUTE M MUCIICHAaTa Ha CTYJICHTUTE BO OJTHOC Ha
KOPHCTEHhC¢ Ha €IyKaTUBHU cO(TBEpH W OOpa3oBHM € — pecypcH BO HacTaBa. lloctaBuBMe
OTBOPEHO mpamame ,/Hasedeme nexkonky e — obpazoenu pecypcu‘‘. Crnopen aHaauza Ha
OJITOBOPUTE, nped TPAKTUYHUTE BEXKOW, O BKymHO 76 wucrnuTaHuim, 54 ru Haene oduc
MakeTuTe, a 22 UCHHUTAaHUIM He oaroopmie. [locie peann3upaHuTe MPAKTHYHH aKTUBHOCTH,
ucruTaHumuTe TH HaexyBaar: Tymkma (ToolKid), XKommpu (GCompris)?®, Be6ksect
(WebQuest)?®, ABIl anmatku (abctools)?’, AjUkcEn, (IXL.com), Teneramu (Tellagami),?® u
OtBopenn o6pazosru pecypcn (OER)?, co mTo ce 300raTeHN HUBHUTE 3HACH-A M BEIITHHH 32
KOPHCTEH-C Ha IOT0JIeM Opoj Ha 00pa30BHU AUTUTAIHHA PECYPCH 32 MOTPEOUTE HA HACTaBaTa.

3akiayuok

Opn u3BpIIeHaTa aHAIM3a HA EMIMPUCKUTE MOJIATOLIM KOU ce JOOMEHHU CO UCTPAXKYBABHETO
ce KOHCTaTUpa JieKa ce MOTBPAYBa XUIOTe3aTa dexa cmyoeHmume no neodazo2uja ce cmekHamu
CO HeOnXO0OHU GewmUHU 3a 0d MOXCam ycnewHo oa npakmuxygaam oooeanu UKT anamku 6o
HACMAagHUOm npoyec.

JloOueHnTe moAaToM O/ aHAIM3aTa OBO3MOXH]a J1a C€ U3BEAAT MOBEKe 3HAYajHH OMIITH
KOHCTATallMK 33 CTETICHOT Ha JUTHTAJIHA IMCMEHOCT U KpeaTUBHOTO Kopucteme Ha KT anatku
BO HacTaBHUOT npouec. CryaeHTuTe Ha MIHCTUTYTOT MO IMeAaroruja pa3BUBaaTr ClioCOOHOCTU U

SToonmmupno sumu:  http://gcompris.net/index-en.html

%6 MMoommupno suau: http://webquest.org/

27 TMoommuupuo suau: http://www.abcteach.com/abctools_home.php

28 MMoommupuo suau: https://tellagami.com/edu/

29 Moommumpuo Buau:  http://www.unesco.org/new/en/communication-and-information/access-to-knowledge/open-
educational-resources/
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BELITHHU 32 KOPUCTEHE Ha OPUC MaKETHTE BO HACTAaBa U €-00pPa30BHU PECYpPCH, KaKo JOBOJICH
CTCIICH Ha JUIruTallHa MIMCMCHOCT.

Bp3unaTa co koja ce pa3BHBaaT aJaTKUTE M €IyKaTHUBHUTE COPTBEPH HE MOXKAT Jia ce
CJIeZIaT CO MCTO TEMIIO, HO CEKAaKO HEOIXOJIEH € OJIPENIeH CTENEeH Ha JUTMTAIHH BEIITHHU KOH
CTYICHTHTE TH pa3BUBAaT 0 KPajoT Ha MHHULMJATHOTO oOpa3zoBanue. HuBHaTa 0CMOCOOEHOCT
3a kopucteme Ha pasHoBuaHu WKT anarkm, Bo (yHKIMja Ha peanw3upame Ha COBpEMEHa
HACTaBa € MCKIYYHTEIHO 3Ha4aeH (DakTop 3a MIHHWTE reHepanud Ha ydeHuuu. O BOCIUTHO-
00pa3oBeH acIeKT, AUTUTAaTHATa MUCMEHOCT He moapa3dupa camo kopucrewe MKT amatku n
KOMYHHKaIja Ha MHTEPHET co cypdame. /lurnramHara mucMeHOCT moapa3oupa TuMcka padora
BO COLIMJATHO 0€30€IHU CPEVHHU 32 YUEH€ Ha UHTEPHET.

Mucujarta Ha 0BOj TEKCT € J]a c€ MOCOYM JIeKa O] CYIITHHCKO 3Ha4eHhe € MOTUBallMja Ha
CTYIGHTHTE 3a KPEaTHBHOCT BO peaju3alrjaTa Ha 0Opa30BHUTE LIEIH U CIIEJCHE Ha MOJICPHUTE
TEKOBM W IMpPEIW3BUIM HA HajHOBaTa TEXHOJOIHWja. JIUTMTAJHUTE KOMIIETEHLIMU JIEHEC ce
MOIITHE BaYKHU 33 CEKOj CTYACHT, JOKOJIKY MMa >keba /1a ycree BO JBaeceT U MPBUOT BEK, 0e3
pasziuka Bo Koja 06JacT UCTHOT ce (oKycupa U pa3BHBa.
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Abstract

From the invention of the first computers to the latest smart devices, technology is evolving at
lightning speed day by day. The new era of computers has changed the entire process and the way young
people learn and educate themself in this modern world of digital society. Accordingly, within the study
program of the Institute of Pedagogy a new subject was introduced ICT in teaching, whose realization
gives students digital literacy, necessary for the use of ICT in the teaching process.

Therefore, the main objective of this research is to see the extent to which students are trained to
use various ICT tools aimed at implementation of modern teaching. The level of ability of students to use
various ICT tools in this case is discussed in terms of the views and opinions of students using a scale of
evaluation (self-evaluation) and test of acquired skills to use certain ICT tools within teachings. The
survey includes all students who attended the subject ICT teaching in the last three academic years.

The results of the survey show that students acquired the necessary skills to successfully practice
different ICT tools in the teaching process.

Key words: ICT, teaching, initial education, digital literacy.

Introduction

Education can be fun for those who consume and those that offer it as a service.
Educators should not search for the secret formula to convert educational content in an attractive
and interactive for students, but only to accept as indisputable fact that kids like technology.
Through it actually, they learn interactive language that has opened the door to virtual world
today. Their virtual world is also filled and rich in essential and innovative challenges in
harmony with nature and vision of modern living. It is essential to maintain competitiveness in
the global economy and leadership of each country in its region is digital literacy of youth, as a
central labor.
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The text that follows this study, the authors will offer interpretation of "digital literacy"
and overview of Information and Communication Technology in the Republic Macedonia
conducted training for digital literacy of teachers in R. Macedonia. There follows a description of
the organization and course of research showing the results as part of the review and synthesis of
findings from self-evaluation of the IV year students at Skopje University, Faculty of
Philosophy, Department of Pedagogy, Skopje, Macedonia.

Digital Literacy

Consequently changes in the age of technology and communication, the notion of digital
literacy is a fluid and a relative concept, which is essential for future citizens of our modern
society. Many authors believe that the need to expand the traditional definition of literacy
beyond reading and writing, because language is the only system of communication in today's
world. In fact there is no better example of a new form of communication media with greater
importance than the social networks.

Some authors, the concept and importance of digital literacy, defined as "script that
basically is the ability to read, but is currently used in an extended social context."*® The word
literacy gradually spread to other areas. The word literacy gradually spread to other areas.

Other scientists broadly defined the term, for example, some digital skills are divided into six
categories. The first two categories were associated with medium or operational capabilities
needed to manage digital media.

The following four categories of skills were associated with content: skills for searching
and evaluating information, communication skills, strategic skills to achieve professional and
personal goals and skills to create content..’! Tiner indicated that there is a difference between
"writing tools" and "literacy presentation” or loosely translated, what he calls "compounds the
instrumental aspects of technology," or set of skills using a variety of digital tools. %2

More recently digital literacy is identified with the term "digital competence”, 33, which
in the society is the modern way of living. Many discussions can be found in the analysis of
various scientific journals and papers for interpretation of digital literacy..®* In the last decade it
is the only one of the new forms of contemporary writing.

Prominent professors from the teacher training colleges around the world, often in public
discussions, say it is enough to use different devices and social networks, but it is necessary
"information to be turned into knowledge “*°.

30 Tyner, K., (1998). Literacy in a digital world: Teaching and learning in the age of information. Mahwah,
N.J.:Lawrence Erlbaum, pp.153-166

31 Johannesen, M., @grim, JI., Giever, T, H., (2014) Notion in Motion: Teachers’ Digital Competence, Nordic
Journal of Digital Literacy,300-312
https://www.idunn.no/dk/2014/04/notion_in_motion_teachersdigital_competence_

32 Johannesen, M., @grim, JI., Gieever, T, H., (2014) Notion in Motion: Teachers’ Digital Competence, Nordic
Journal of Digital Literacy,300-312
https://www.idunn.no/dk/2014/04/notion_in_motion_teachersdigital_competence_

33 More details: DIGCOMP: A Framework for Developing and Understanding Digital Competence in Europe2013
34 llomaki, L., Kantosalo, A., & Lakkala, M. (2011). What is digital competence?
http://linked.eun.org/web/guest/in-depth3

35Marc Prensky, (2001) "Digital Natives, Digital Immigrants Part 1", On the Horizon, Vol. 9 Iss: 5, pp.1 - 6
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According to the draft program for the development of ICT in education (2005-2015),
which is part of the National Program for Development of Education in Macedonia 2005-2015,
modern education allows students to gain two types of information literacy, first literacy relates
to ICT knowledge and the second script referred to "a person's ability to increase its own
efficiency and productivity at work using ICT technologies. 3.

We can summarize that analyzed according to several studies, the term digital literacy
means, knowledge and skill to use a wide range of digital devices, computers, tablets, mobile,
etc., technical and information retrieval, key, critical appreciation, individually creating and
presenting own creations by sharing them on the internet. In a broader sense it is a skill to co-
operate in safe environments, Bon-Ton in the presentation of innovative creations in order to be
used globally.

Pedagogy, as science, intensivelye is getting into newer digital ecosystems and safe
educational environments, it is more critical importance that is more rapidly develop digital
literacy that affected the future educators and teachers.

Information and Communication Technology in the Republic Macedonia

The intensive development of information and communication technologies (ICT) in the
world led us to change the existing society in all spheres. Our experts recognizing the long-term
benefits of high quality and modern education system as a strategic priority determined the
investment in education as the most reliable way to create strong individuals in the National
Strategy, the Strategy for Development of e- -content.%’

The Program for the development of ICT in education (2005-2015) is part of the National
Program for the Development of Education in the Republic of Macedonia (2005-2015), referring
to the specific use of ICT in education. The vision of this draft program for the development of
ICT in education for 2005-2015 consists of the digital literacy of the entire teaching staff to use
ICT in the teaching process, digital literacy of students, connected schools with a fast Internet
connection and multimedia computers, services support and development of educational
multimedia content on the mother language.

In the past schools passed through the historical process of changing their ICT
preparedness, which was a reflection of broader social integration of ICT and according to the
strategy it should lead to the creation of a modern digital society and a modern economy. In this
regard they were planned series of interconnected and interdependent initiatives which together
led to the modernization of the educational process and improve the quality of education..®

Trainings for digital literacy for the teachers in R. Macedonia

Effective integration of ICT in teaching, in our region, according to the National Strategy
for Development of Information Society and Action Plan®®, is implemented in 7 priority pillars

%6More details: http://www.mio.gov.mk/files/pdf/dokumenti/strategija_e-sodrzini_2.pdf ctp.4

37 (e~ ) OyxBara BO IIPOJOKEHUE HA TEKTCTOT € CKPATEHMIIATa U 'O 3aMeHyBa 300pOT eIeKTPOHCKO/a, U ke ce
yrnoTpeOyBa 3a eNeKTPOHCKH COAPKIHH, eIEKTPOHCKO 00pa30BaHUE U T.H.

38More details: http://www.mio.gov.mk/files/pdf/dokumenti/strategija_e-sodrzini_2.pdf

39 More details: http://www.mio.gov.mk/files/pdf/dokumenti/Strategija_i_Akcionen_Plan.pdf
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(Infrastructure, E-business, e-government, e-education, e-health, e- citizens, Legislation), with
multiple project activities. Digital culture among all citizens realizes the type of device and the
level of developed skill to use them. A series of trainings for teachers in primary and secondary
schools for basic ICT skills, training and integration of specific software solutions in interactive
teaching "e School (School e)" (2003-2008), "Macedonia Connects" (2004- 2007), and later
"primary education project (PEP education) '(2006-2011).

These projects provide continued support for digital literacy of teachers. Basic digital
literacy skills begins with using Windows tools, educational software ToolKid (TulKid), training
for development of web pages (Mambo) and the use of Internet search, collaboration and
communication. The use of ICT in teaching and is covered by the project "Modernization of
Education” (2004-2009), the program of the Ministry of Education and Science of the
educational process. "Computer for Every Child" begins in late 2006, and is based on the
National Program for the Development of Education (2005-2015). Within this project we
realized trainings for using Edubuntu (localized educational software) for teachers in primary
and secondary schools.*°

Depending on computer skills, willingness and motivation, teachers engage in many
other projects such as training in using the robot Pippin, training for educational software
GCOMPRIS, good teaching practices (Movie Maker), training for recording instructional
practices ( Kino, PiTiVi, Movie Maker), courses on the use of Smart Boards, etc. Current
projects using ICT in teaching USAID in the implementation of the "Step by Step” started 2014 /
15g., Audio and digital picture books, Showcase Classroom Macedonia 2015/16 etc.

According to the same standards for teachers, it requires fluency in technology systems
and the transfer of current knowledge, new technologies and situations. When it is necessary to
cooperate teachers with students, to colleagues, parents, and community members using digital
tools and resources to support the success of students and their innovations. At the same time,
they need to effectively communicate relevant information and ideas to students, parents and
colleagues using different media and formats of the digital era, to model and support effective
use of current and digital tools emerging to locate, analyze, evaluate, and use information
resources to support the process of research and learning..** Author Dominique Petko, in his
study of integrating model of constructivist guidance for teachers, found 357 high school
teachers in Switzerland, positive correlations between "will, skill and tools," #? coupled with the
frequency and diversity of the use of ICT in teaching. According to Watson, "the actual
implementation of technology in education requires changes in the style of teaching, but also
changes in the approach to learning and access to information.*“® Indisputable is the fact that ICT
is required for all future jobs, and students today are better prepared digitally by a number of
teachers and therefore they do not want to study the way that their parents did 30 to 50 years ago.
According to the information above, the Strategy for the development of e-content, referred the
following 5 sections: supporting and encouraging learning and creativity of the students in the
digital age; design, development experiences and assessments of learning in the digital age;

40 More details: http://mio.gov.mk/?q=node/2247

41 More details: http://www.iste.org/standards/standards/standards-for-teachers

42 Dominik, P., Teachers’ pedagogical beliefs and their use of digital media in classrooms: Sharpening the focus
of the ‘will, skill, tool’ model and integrating teachers’ constructivist orientations, Computers & Education,
Volume 58, Issue 4, May 2012, Pages 1351-1359

43 Watson, D.M.: Pedagogy before Technology: Re-thinking the Relationship between ICT and Teaching. In:
Education and Information Technologies, vol., iss. 4, pp. 251-266 (2001)
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model of working and learning in the digital age; promoting model digital citizenship and
responsibility, and participation in professional development and leadership in the digital era. 4.

Subject and research method

In recent years our country, emphasis is given to the digital literacy and creative use of
ICT in teaching. Consequently with these flows, the Institute of Pedagogy at the Faculty of
Philosophy study program some years ago introduced an optional subject ICT in teaching. In this
study, includes all students who attended the teaching of the subjects in teaching ICT in the last
three academic years.

The subject of this research is assessing the digital literacy of students from the Institute
of Pedagogy, with the main objective to perceive ability of students to use various ICT tools
aimed at implementation of modern teaching. The basic assumption is that students have
acquired the necessary skills to successfully practice different ICT tools in the teaching process.

The initial information received by analyzing the current literature on modern digital
literacy of teachers and application of ICT in the curriculum, review the chronology of events
related to the digitization of education in the country. Then we analyzed the views and opinions
of students before starting every hour on the subject ICT in teaching. We used a scale of
evaluation (self-evaluation) and asked various questions that they indicate the level of
competence in using various ICT tools. Students determine the level of developed skills to work
with programs for word processing, presentation creation, spreadsheet package and is
educational - resources at the beginning of classes.

Then followed the activities of the subject ICT in teaching, exercises and assignments in
which students actually practiced separate tools. At the end of each hour, once converted content
for teaching and designing models for presentation in teaching using different tools, they again
self-evaluate with the same tool and completely identical issues. The obtained empirical data are
statistically processed with appropriate procedures for quantitative and qualitative analysis.

Research Results

As significant data analysis in the research, we are appreciated ability of respondents to
use the basic packages for computer work. Not interested in the level of developed skills of
application expertise and willingness to actively use text package, package for presentation and
spreadsheet package. Respondents with the scale of assessment for self-evaluation indicate the
level of developed skills before starting with practical exercises on the subject ICT in teaching
and then eventually realized the practical activities again indicate their opinions. Distribution of
their views on the level of developed skills to use text package present in Table 1

44 More details: http://mio.gov.mk/?q=node/2247
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Table 1. Opinions and attitudes about the level of developed skills of application expertise and willingness to actively use text
ackage in Teaching

. . before after
Categories of responses:
f % f %
1. Dissatisfied F 2 2,63 2 2,63
2. Sufficient D 4 5,26 24 31,58
3. Good C 15 19,74 36 47,37
4. Very good B 31 40,79 11 14,47
5. Excellent A 24 31,58 3 3,95
Total 76 100,00 76 100,00
| x=48792 | df=4 | p<oo1 |

From the above statistics show that 31,58% of respondents in the category before
samoevaluirale excellent, but then in the category after completing the class, participants Self-
Evaluation as excellent 3.95%. 40.79% of respondents in the category before s Self-Evaluation
with many others. good, 14.47% thereafter. 19, 74% of respondents in the category before Self-
Evaluation good, 47.37% thereafter. 5.26% of respondents in the category before Self-Evaluation
sufficient, 31,58% thereafter. According to these data we conclude that there is a significant
difference in the degree of self-assessment developed skills to use text package before then. The
resulting value of the chi-square test is statistically significant and shows that there is a
difference between before and after the category. The analysis of the use of the word packet
before and then not interested because after realization of practical exercises, the students
develop awareness and reflection about their own level of skill in using text package necessary to
use certain tools in the teaching process. According to the processed data it can be concluded that
despite the difference in opinion expressed by the respondents to the level of developed skills to
use text package in teaching before and after the implementation of the lectures, the students
have acquired a sufficient degree of digital literacy.

Cherished opinion that it is important for students to the level of developed skills to use
the package for presentation in teaching. Distribute their attitudes are present in Table 2.

Table 2. Opinions and attitudes about the level of developed skills of application expertise and willingness to actively use the
ackage for presentation in teaching

. . before after
Categories of responses:
f % f %

1. Dissatisfied F 0 0,00 0 0,00
2. Sufficient D 1 1,32 13 17,10
3. Good C 2 2,63 53 69,74
4, Very good B 19 25,00 9 11,84
5. Excellent A 54 71,05 1 1,32

Total 76 100,00 76 100,00

| x2=112220 | df=3 | p<o.01 |

According to these data, it shows that 1 respondent category before, thinks that enough
packages used for the presentation, then 13 respondents. Two respondents in the category before
Self-Evaluation good, and 53 thereafter. 19 respondents in the category before Self-Evaluation
with many others. Good, then 9. 54 respondents in the category before Self-Evaluation excellent
1 thereafter. From these data and the resulting value of the chi-square test, it can conclude that
there is a significant difference in the opinion expressed by the students of the degree of
developed skills to use package for presentation in teaching, before and after the implementation
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of teaching hours. These data also show that students with implementation of ICT teaching hours
in teaching have acquired a sufficient degree of digital literacy and skills to use the package for
presentation in class.

Interested to learn of and the level of developed skills in students using the spreadsheet
package for the needs of teaching. Respondents with the scale of assessment for self-evaluation,
the estimated level of developed skills before starting with practical exercises on the subject ICT
in teaching and then eventually realized the practical activities, again Istatov scale of assessment.
The data obtained from the assessment of the degree of developed skills to apply spreadsheet
package are shown in Table 3.

Table 3. Opinions and attitudes about the level of developed skills of application expertise and willingness to actively use a
spreadsheet package instruction:

Categories of responses: before after
f % f %

1. Dissatisfied F 4 5,26 3 3,95
2. Sufficient D 7 9,21 17 22,37
3. Good C 15 19,74 39 51,32
4. Very good B 32 42,11 9 11,84
5. Excellent A 18 23,68 8 10,52

Total 76 100,00 76 100,00

| x2=31722 | d=4 | p<oor |

According to these data, shows four respondents in the category before self-evaluation
dissatisfied with the assessment, but 3 participants afterwards. 7 participants before expressed the
view that not enough use a spreadsheet package, and 17 respondents afterwards. 15 respondents
in the category before self-evaluation good, and 39 thereafter. 32 respondents in the category
before self-evaluation with many others. good, then 9. 18 respondents in the category before self-
evaluation excellent and 8 afterwards. Under its data and value of chi-square test, it can conclude
that there is a difference in opinion expressed by the respondents' level of skills developed using
a spreadsheet package instruction before and after the implementation of teaching hours.

According to these results it can be concluded that students acquired sufficient level of
digital literacy and skills of using a spreadsheet package in teaching.

The obtained data shared with students inspired discussion of the reasons for the changes
and differences in self-evaluation before and after, "why" changed their attitude. In fact, they
believed that a high level of skills in using office packages as often used in the studies. But over
the lessons with practical tasks and activities, they became aware of "how much more can learn”
how to creatively use the same teaching, so the category then, self-evaluation in a lower grade.

Especially we were interested in the views and opinions of students regarding the use of
educational software and educational e - teaching resources. We have set up an open question
"Please use several e - educational resources.” According to the analysis of the answers before
the practical exercises, a total of 76 respondents, 54 listed office suites, and 22 respondents did
not answer. Then he realized the practical activities, respondents cite: Tulkid (ToolKid),
GCompris,*, WebQuest*®, ABC tools, (abctools)*’, IXL.com, Tellagami,*® and Open

“SMore details: http://gcompris.net/index-en.html

46 More details: http://webquest.org/

47 More details: http://www.abcteach.com/abctools_home.php
48 More details: https://tellagami.com/edu/
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Educational Resources (OER)*°, which enriched their knowledge and skills to use the growing
number of digital educational resources for the classroom.

Conclusion

From the analysis of empirical data obtained by the survey we concluded that it confirms
the hypothesis that pedagogy students acquired the necessary skills to successfully practice
different ICT tools in teaching process.

The data obtained from the analysis made it possible to perform more important general
conclusions about the level of digital literacy and creative use of ICT tools in teaching process.
Students of the Institute of Pedagogy develop abilities and skills in using office suites in teaching
and educational resources as sufficient level of digital literacy.

The speed with which developing tools and educational software can not follow the same
pace, but of course we need a certain level of digital skills that students develop by the end of
initial education. Their ability to use various ICT tools, aimed at realization of modern education
is an extremely important factor for the future generations of students. From the educational
perspective, digital literacy does not only mean using ICT tools and communication for Internet
surfing. Digital literacy involves teamwork safe social learning environments on the Internet.

The mission of this paper is to point out that the essential motivation of students for
creativity in the realization of educational goals and monitoring the modern trends and
challenges of the latest technology. Digital skills are still very important for every student, if the
desire to succeed in the twenty-first century, in whatever area it focuses and develops.

49 More details: http://www.unesco.org/new/en/communication-and-information/access-to-knowledge/open-
educational-resources/
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Y]IK:

AncTpakTt

Joxkonky ce ciopeayBa oOpa3oBaHHETO Ha HacTaBHUIUTE (BO EBpomna) o1 ocymaeceTuTe TrouHu
Ha 20 Bek U cera, MOXe Jia KaKeMe JieKa Toa Beke He ¢ uzonupano. OOpa30BaHUETO HAa HACTABHUIIM € JIE
0] BHCOKOTO 00pa30BaHMe M UMa IMOCTUTHATO TTOT0JIEM CTelleH Ha CIIOPEIIMBOCT BO CHTE TPH IMKITyca Ha
CTY/IMW 32 HACTABHUIM (JIOJUILIOMCKH, MAcTep U JIOKTOPCKH CTYIIMH) CO MOXKHOCTH 32 MpodecroHaIeH
pa3Boj U oapenaeHa MoomHoCT. [locTojaT HCTO Taka M OpeieHH TII00aHU TPEAU3BUIM BO npodecujaTa,
KaKO Ha MpUMEp KOMIIETUTHMBHOCTa M aTPAaKTHBHOCTA HAa HACTaBHUYKaTa mpodecuja, BpaOOTIMBOCTA,
wiatute ¥ ci1. Ho HacraBHMYKaTa mpodecHja BO CKOPO CHTE 3€MjH IO NPaBWIO € HAIMOHAJIHO
perynupana mpodecuja.

OOpazoBaHWeT0 HAa HACTABHUIINTE M HACTaBHM4YKaTa mpodecHja Bo MakeloHHMja € TemMa Ha
MOCTOjaHa 3arpHKEHOCT Mel'y OIIITaTa jaBHOCT TOpajii TOJIeMHUOT OpOj Ha 3acerHaTH cTpaHH (YYeHHIIH,
POAMTENN, HACTABHHMIIH, JIOKAJTHH BIIACTH, U CI1.). ['onemM Opoj u3MeHH ce BOBeJ[0a BO 3aKOHOIABCTBOTO 32
00pa3oBaHMETO KOWIITO He Oea JeNn oJ] jaBHA JMCKYyCHja, HHTY JHMCKyCHja M aHalW3a O] eKCIEPTH W
MIOIMMPOKO BO jaBHOcTa. OBHE M3MEHM HWMaaT IOCICIAWITM Bp3 HACTaBHWYKATa mpodecHja KaKo H
o0pa3oBaHMETO HAa HACTABHHWIINTE W HHUBHAaTa oOyka. Hamecto momoOpyBame Ha OCHOBHHUTE H
TpaHCBEP3aJTHUTE BEUITHHH, OBHE pe)OPMH MOXKE JIa TIOBJIEYAT U CIIPOTHBHU €PEKTH Ka] HACTABHHIIUTE
BO 00pa3oBaHMETO Kako menuHa. [lopajam oBa ce jaByBa moTpebaTa M3MEHUTE Ja CE MPEUCIHTAAT W
JIMCKYTAPAAT CO HACTABHUITUTE KAKO IPUOPUTET.

OBOj TPy TH HCTIMTYBA PAa3IMYHUTE TUJIEMH W TPYDKU 33 TOa Jajld HACTaBHUYKATa Mpodechja €
HaBHCTHHA TT00aTHA M KOJIIKY MaKeJIOHCKUTE HACTABHUIIM HA TI100aTHO HUBO MOXKAT Aa OMIaT MOOHITHH.

Kayunu 360poBu: nacmasnuyu, obpazoganue HaA HACMAGHUYU, KOMAEMUMUBHOCH, AMPAKMUGHOCHI,
enobanna npoghecuja.

KoHnennmucka nmocraBeHocT

KonmenmmuTe cropen Ko ce pa3BuBaI0 00pa30BaHMETO HA HACTABHUIIM CE MEHYBaJIe H
pa3BHBaJC CO TEKOT Ha ToauHUTE. [IpaKTHYHATA OPHEHTAIIMja Ce TIPOMEHIIA O] ,,d9UPaKyBambe
710 W/cja 32 HACTAaBHUKOT Kako peIeKCHBEH MpakTHyap, a akaJeMcKaTa Tpaauliija ce pa3Buiia
Ol WJeja 3a aKajJeMCKO 00pa3oBaHHME Kako OIINTa KYJITypa, 10 Hjeja HACTaBHUKOT 1a Ouie
CTpY4haK/EKCIEpT 3a Hay4dHaTa 00J1acT Koja ja mpenasa (Buchberger, et al., 2000).

Hekou aBropu kako Ha npumep Koxpan — Cmur (Cohran — Smith, 2001), konuentoT Ha
npodecHoHaTHO 00pa3oBaHHEe HAa HACTABHUIIUTE TO MPETCTAaByBaaT MpAaTEjKd TH UYCTUPUTE
OCHOBHH TIpalliarka OKOJIy KOU Ce OpraHu3upa, ¥ Toa: 1) Kou ce 0coOOMHUTE Ha 100ap HACTABHUK;
2) KaKBa € HacTaBaTa Kaj JOOpPHUOT HACTaBHUK; 3) KOM 3HaeHa, BEIITUHU, U CIIOCOOHOCTU Tpeda
Ja TH pa3BUe HACTaBHUKOT; W 4) Kako jJa ce mperno3Hae A00ap HacTaBHUK. OBHE Mpalliamba
BCYIITHOCT BOJAT HU3 YCTHUPU PA3IUYHM KOHIIENTH BO OOpa30BaHMETO Ha HACTABHHUKOT: O]
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NIEPCOHAJICH, MPEeKy OMXejBHOpalieH, J0 KOHIENTOT HAa MPOo(pEecHOHATHH KOMIIETCHIIMA U T.H.
oOpa3oBaHUE 32 HOBUOT BEK.

WNuunujaTiBara 3a BOBEAyBambe HA KOMIIETEHIIMH 32 HACTABHULIM MOTEKHYBa o1 1960t1e
romuan ox CAJ] Kako J1enm ojJ TOToJIeMO JBHXKEHE 32 BOBEIYBAamE KOMIIETCHIIMH BO
obpazosanueto. [logonHa Bo 1980-90-Te roauam oOpa3zoBaHueTo O0a3upaHO HA KOMIICTCHIIUN CE
nojaBuiio u Bo O6eauneroro Kpancrso, ABctpanuja, HoB 3enann, Asuja u Jlatnacka Amepuka,
BOTJIABHO BO CTPYYHOTO 0Opa3oBaHUE.

Bo panuTte auckycuu, KOMIIETEHIIMUATE 32 HACTaBHUIM Cc€ pa3Oupaie Kako,, CIIOCOOHOCT
Jla Ce€ HalpaBU AaKTUBHOCT 3a Ja C€ IIOCTUTHE ojpeneH cranaapa™ . HacraBHuukwnre
KOMIIETECHIIH C€ MHTEPIPETUPAIIE KAKO CET OJ TUCKPETHH MPAKTUYHH BEIITHHH, OCII000IEHH O/1
teopuja. [locToene mHOTY 00MAM Aa ce MOAO0OpyBa MOJIEJIOT 3aCHOBAaH HAa KOMIETEHIIMU Ha
HactaBHUIIUTE. Ce KOPUCTENEe CO3HAHM]a OJ1 OpOJHU HAYYHHU UCTPaKyBama 3a Pa3Boj Ha MO30KOT,
YOBEKOBHOT Pa3BOj MU HAUMHOT HA KOJ y4aT JyleTo co Lel Ja ce HaaMuHaT Henocraromure. Ce
JaBWJI XOJHUCTHYKK (MHTETPUPAH/TIOBp3aH) MpHUCTAN KajJe KOMIETEHIIMjaTa C€ 3eMa Kako
KOMIUIEKCHA KOMOMHAaIMja Ha 3HACHE, BEIITHHHU, CTABOBH M BPEJTHOCTH TJIEJaHU BO KOHTEKCT Ha
U3BpIIYBamke Ha 3a1a4da. KoMmereHnujara He ce cdaka Kako HayudeHO, U3BEK0aHO OJIHECYBAIbE,
CO OCMHMCJICHA CIIOCOOHOCT M Pa3BOEH Mporiec. XOIUCTHUKUOT MPUCTAI 32 KOMIIETCHIIMHTE € TT0/T
BIIMjaHME Ha KOHCTPYKTMBHMCTHYKAaTa TNEpCIEKTHBA, OJHOCHO uJejata Jeka Jyfero ja
KOHCTPYHpaaT CBOjaTa pPEaJHOCT BO HMHTEpaKmWja co JApyrure. KynTypHHOT KOHTEKCT H
COIIMjAJTHUTE TPAKTUKHA C€ BKIYYEHH BO KOMIIETEHTOTO OJIHECYBame, pe(ICKTHPajKH KaKo
JUYHUTE aTpUOYTH Cce€ KOPHCTaT 3a IOCTUTHYBAaWkE pE3ylNTaTH BO padoTara BO paMKH Ha
OpraHU3aIlMCKH U OmMITecTBeHH Bpcku. Ce 3eMaar BO MpEABHI YCIOBHTE 3a HacTaBa (TOJIEMHHA
Ha KJIacOT, 3aeJHWUYKH BPEIHOCHH YBEpyBama BO IOIIMpOKaTa 3aciHUIA 3a yJjorara Ha
HACTaBHUKOT) U THE C€ CEHIIM]aJTHH KOTa ce TOBOPH 32 pa3B0j HA HACTABHUYKUTE KOMIICTCHITUH,
a OIMMMCOT HAa HACTABHUYKAaTa KOMIIETEHIIHMja Tpeba J1a TH 3eMe BO TPEABH]I KOHTEKCTOT U JIMYHUTE
KapaKTePUCTUKA Ha HACTaBHUKOT KOTa Ce€ MCTaKHyBa KakKO c€ TOBp3aHH KOMIICTEHIMjaTa U
u3Benoata. Ha HacTaBHMIIUTE WM ce MOTPEOHM M COIMO-EMOIIMOHATHH KOMIICTCHIIMM 3a Ja
MO’KaT e(peKTHBHO J]a TO MEHAIMPaaT eMOTHBHHUOT Pa3B0j HA YYCHUITUTE.

[MomonHa ce pa3BHI MOJEN 3aCHOBAaH Ha KOMIICTCHIIMUTE KOj MPETCTaByBa pa3BUEHA
Bep3HWja HAa MOJIEIOT 3a 00yKa 3a HAaCTaBHHUIIM, MAaKO Tpebajo jJa ja HaJAMHHE OMXejBHOpaIHATA
OpHUeHTaIja BoO 00pa3oBaHuEeTO Ha HacTaBHHUIMTE. OCHOBHATA UjEja Ha MOJEIOT € BO TOa IITO
JOKOJIKY C€ IIeJM KOH TOa HACTaBHUIIUTE YCICIIHO Ja Ce HOcaT CcO Op3uTe MPOMEHH BO
00pa30BaHUETO M CEBKYITHO BO OIIITECTBOTO, TOTAIl THE MOpa Ja C€ €KUIHMpAaT CO BEIITHHH,
CIOCOOHOCTH, 3HAaCHha M CTABOBU KOM Ke T'M HallpaBaT aBTOHOMHHU 1podecronany. [loa 3akpuia
Ha KOMIIETCHIIMjaTa BO KOHIIENITOT 32 00pa30BaHHE Ha HACTABHMIIUTE CE BHECYBAaT IEIAroIlKu
JMCUMUIUIMHY (HAYKW 3a HAacTaBaTa) M CyICpBU3MpaHa NMPaKTU4YHA 00yKa, a O] Ipyra cTpaHa ce
pa3BUBaaT M KUCTPaXKyBauKW OPHUEHTAIIMM KOW MMaar 3a IeJ Jla Ce MOJUTHE crnocoOHOocTa Ha
HACTAaBHHMKOT JIa YYeCTBYBa BO peliaBame npodecronannu npodiemu. (Buchberger, et al., 2000;
61)

AKTyelHHTE CUCTEMH 3a 00pa30BaHME HA HACTABHHIIMTE BO 3eMjuTe Ha EBpoma HajuecTo
ce M3BEJICHH OJ1 MoBeke pa3zauyHu KoHuenuuu. KommiekcHocTa Ha obiacrta 3a oOpa3oBaHue Ha
HACTaBHHUIM YCJIOBYBA BO MOEJANHEYHUTE CUCTEMH Jla C€ BTEMeNaT MOBeKe TEOPETCKU MPHUCTAIIH.
BaxHocTa Ha TO3HAaBaKETO HAa TEOPETCKUTE OCHOBU OJ] KOM TMPOM3JIETyBaaT MOJEIUTE U
porpammre 3a npogecuoHanHo oOpa3oBaHHE HA HACTABHULIMTE MPOM3JIEryBa 0J (PAKTOT AeKa
OBHME CHCTEMH HE Ce caMo IUIOJ Ha TpaJulujaTa M UCKYCTBOTO KOE€ € CTEeKHATo Hu3 Oorarara
IpakKca, TYKy € HICTOBPEMEHO pe3ylITaT Ha CHCTEMAaTCKa KpUTHUKA peduieKcrja U UCTPaXyBamba.
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byoeprep (Buchberger et.al. 2000; 45) ru nperno3HaBa CIACIHUTE 3aCAHUYKUA KOMIIOHCHTH Ha
00pa30BHUTE CHCTEMH BO EBPOIICKUTE 3eMju: memaroinku mucuumimad (education studies),
aKaJeMCKU JHMCIUIUIMHA KOM CE€ BO OCHOBa Ha HactaBHUTe mnpeameru (Subject studies), u
nmoceOHM METOIMKK Ha HacTaBHUTE npeameTtu (Subject didactics) n HacraBHaTa mpakca.

[Ipeky kpuTHKa 3a aKTyeJTHHTE COCTOjOM BO 0Opa30oBaHMETO Ha HacTaBHUIMTE, Pacen
aHaJIM3Mpa JIeKa € jacHO JeKa WHUIMJATHOTO O0pa3oBaHWE HAa HACTABHUIIUTE TO IpaTtaTr TPU
mtemu: (1) HepemeHara TeH3HWja Mely TeopujaTa W IpakcaTa, (2) ciemara YBEpPeHOCT JeKa
YUEHETO OJ] HMCKYCTBO C€ CIIydyBa aBTOMATCKH, IITO pE3YyATHpPAa CO PUTYaIHO, a He
MPUHIMIIHEITHO 3HAcHhe 3a Mpakcarta, (3) aBep3Wja KOH JCTATHO CIEACHE M aHald3a Ha
npakTuyHata padora. Toj HamoMeHyBa Jeka HE € MpallamkeTo BO Toa Jald 00pa30BAaHHETO Ha
HACTaBHUIMTE Tpeba Ja ce CMECTH Ha YHHBEP3WUTETUTE WM BO YYMJIMINTATA, TyKy Kako Ja ce
pa3BHjaT CTpATETHH 3a yuerme o1 mpaktuuHoTo uckyctBo (Rusell, 1993; 213).

[IpamameTo BO K0j KOHTEKCT Jla c€ 00pa3yBaaT HACTABHUIIUTE, BO YUWIMINTATA WA HA
¢dakynrerute, ro OyId BHUMAHUETO, HO MOTOJIEMHOT OpOj MEAAaro3yd CMETaaT JeKa HE €, HUTY
Tpeba /Ja cTaHe LEHTpPalHa TeMa BO NMpOQeCHOHATHOTO 00pa30oBaHWE Ha HACTABHUIIUTE 3apajlH
TOA MITO BO TOCIEAHUTE JEIEHUU CE OTBOpHja HH3a Ipamiama W TWIEMH , a TOHYJISHH Ce U
MHOTY pa3JIMYHH OJAroBOpH. Mako 0BOj memaromky Iiypain3aM MOKe TOHEKaJe Ja BOBEIe U
3a0yHa, HO caMO JOKOJIKY C€ Tpara JI0 €leH eIMHCTBEH M TOUYEH OJroBop. Moskebu CylmTuHaTa
JIeKA BO TOa INTO OpOjHM TeMH ce OTBOPEHH, ce JWCKYTHpa M Toa € HajmoOpara cTpaHa BO
00pa30BaHUETO HA HACTABHUIIUTE JICHEC.

Bo coBpemeHHTE KOHIIENTH Ha OOpa3oBaHWE HAa HACTABHHIIUTE JIOCTA CE€ aHAIM3Hpa
KOHIIETITOT 332 HACTaBHUKOT Kako pedruexcuBeH mpaktudap. Mcropucku riemano /[ljym ro
BOBE/yBa TEPMHHOT peiekcrja eKCIUIMIIMTHO BO obOjacTa 00pa3oBaHWE HA HACTABHUIIUTE. 3a
Hero peduiekcHjaTa € pa3MHUCTyBamke 3a aKIMja KOe UMa 3a IIeN pelllaBamke Ha MpoOJIEMOT CO KOj
ce CcoOodYyBa MpakTHYapoT Bo HacTaBHUOT mpormec. Ken Ilajxaep oxa YHUBEpP3UTETOT BO
BuckoHcHH, Hyan Jpyr MOJEN BO BHJ Ha KOHICTIT Ha KpUTHYKa nexarorwja. KoHienToTr Ha
KPUTHYKO HCTPXKYBAEkE MPOU3JIETOJ] OJ KPUTHUKA Ha aKTYSIIHUTE MOJEIH 3a 00pa3oBaHHE Ha
HactaBHUIMTe. KpuThukara mnemarorwja 1O OTdpia cBemayBameTo Ha peduiekcujaTa Ha
HAaCTaBHUKOT 3a HacTaBaTa (CPeJCTBOTO-KAKO IIeJ1 Ha KOHIIETITOT Ha pedieKcrja), Oumejku Tyka
Ce OrpaHMyyBa pa3MHUCIYBambeTO HA TEXHUYKH IIpallakhba HAa HACTABHUTE METOIH, a Ce
3aI0CTaByBa CEBKYITHHOT MOJIeN Ha oOpa3zoBaHue. Toj UCTakHYBa JeKa ,,...HACTABHUKOT HE CMEe
CBOCTO BHHMMAaHHE Jla TO HAacOoYyBa CcaMO Ha Yy4YWIHHUIATA... BKiIydyBamero BO paboTH
aKTUBHOCTH KOW TW HAJMHHYBaaT TPAHMIIUTE Ha YyYWJIHHUIIATa OapaaT BpeMe, €HEpruja u
CTPYYHOCT, HO TOa HE 3HA4YM JEKa CE OJIBJICKYBa BHMMAHHETO OJI HMBHATa KJIy4YHa MHUCHja:
pabotara co ydeHHIH.... HaCTABHUKOT HE MOXKE caM Ja Pelld HEKOW COLMjAJIHU TIpalliarba |
npoOJieMH, HO MOXeE Jia TPUAOHECe KOH M3rpajada Ha IMOTPABEIHO OMIITECTBO. BakHo € jeka
HAacTaBara He cMee Jia Ouje HeyTpaliHa, a CO caMOTO Toa HH ,,u3rpaadara’ Ha HACTAaBHHUKOT...
(Zeichner, 1993: 6-14).

Kako HajuszpkaH ¥ MUPOKO JUCKYTUPAH JTOKYMEHT 32 00pa30BaHUETO HA HACTABHUIIUTE
ce cMeTa Jieka € 3eeHama KHuza 3a oopasoseanue na nacmasnuyume 60 EeponaS0. Bo oBoj
JOKYMEHT c€ KOHCTaTHpa JieKa HUTY eIHa O] 3eMjUTe-wIeHKH Ha EBpornickata YHHja He ycneana
Jla T TIPETBOPH BO PEATHOCT BUCOKHTE aKaJeMCKU Oapama 0J] HACTaBHULIMTE. Tpu acmeKkTH o
HaOpOjyBaHUTE CE CIIOMEHYBaaT KaKo HajpeleBaHTHHU:

50 Green Paper on Teacher Education in Europe, High Quality Teacher Education for High Quality Education and
Training, Thematic Network on Teacher Education in Europe, Umea Universitet, 2000
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J HacraBHunute Tpeba aa CTEKHAT KOMIIETEHLMH 3a Ja 00e30enatr MoKHu cpeduHu 3a
yuerwe (powerful learning environments) co 1en aa ce MOCTHTHE PEajHO BHUCOK KBAJIUTET BO
oOpaszoBanuero. Jlanu (MAHUTE) HACTAaBHUIM HMMaaT IIMPOKM MOKHOCTH 33 CTEKHYBamE CO
NOTPeOHUTE KOMIIETEHIIMH BO IMIOCTOJHUTE TIPOTPaMH 3a 00yKa Ha HACTABHUIIN?

J HacraBHumure TpebGa na Ougat BO MOXHOCT J1a TO mMpaHc@hopmupaam akademcKomo
3Haerbe BO CUMyayuu 3a yyerbe U noyyyearbe co el Ja Ce OBO3MOXKH IIUPOKa OCHOBA 32 YYeHe,
CTCKHYBaWbe 3HACHE (KOHIICNIT Ha XOJIMCTHYKO 0oOpa3oBaHue, Tab0KO pa30paHO W HAY4YCHO).
Hamn 1 00e30emyBa COBpEeMEHOTO OOpa3oBaHME Ha HACTaBHHUIM CO CBOJOT (OKyC Ha
npakmuKama Wi ¢o MaJHOT Opoj akaJeMCKH AMCHUIUIMHU MOTPEOHUTE KOMIIETCHIIMHU 32 OBHUE
TpaHnchopMaIoHu nporuecu?

o Koonepamusnomo pewasarve npobnemu wu mumckama padboma ce YHHAT JeKa ce
BUTAJIHM 32 OCTBAapyBame Ha INPEIM3BHKOT HA HacTaBaTa M yuewmeTro. Ho mamm oGe3bemyBa
aJieKBaTHU CpeJIMHU 3a y4ewme O0Opa3oBaHMETO Ha HACTAaBHUIM CO JIOMHHAaHTHO
WHIMBHYIACTHYKAOT MIPUCTAN U KyaTypa?

Opranuzanyjata 3a oOpa3oBaHue, Hayka M Kyiarypa mnpu OOenuHeTHUTe HalUu
(YHECKO), Bo HacTojyBamaTa Ja ro 3a0p3a ocTBapyBameTO Ha uenure Ha OOpa3oBaHue 3a
cute, wu3rotBu Cmpamecuja 3a Hacmasnuyume (2012-2015). TlpemosHaBajku  jeka
HAaCTaBHUIUTE U COOJBETHUTE MOJUTUKH LITO BIMjaaT Ha MpodecujaTa HACTAaBHUK CE HAJBAXKHU
3a 00e30emyBame KBAIUTETHO OOpa3oBaHue, BO Cmpamezujama TIaBeH aKIEHT € CTAaBEH Ha
MOJUIpPIIKaTa Ha HACTABHUITUTE Ja 00e30emar KBaJUTETHO ydewme. Bo oBaa Cmpamecuja ce
HCTAaKHYBa JieKa € BaXKHO Jla ce CO3/ajie HacTaBeH Kajap Koj ,.ke paboTH BO CpeIHMHAa LITO I'o
LIeH! IpO(ECHOHAIHOTO HANpeayBamkbe U KOj € IIOCBETEH Ja TH 3r0JIEMU MOKHOCTUTE 33 YUEHe
Ha Y4YEHHMIUTE IpPEeKy HAcTaBHA IPAKTUKA IITO € KBAIMTETHA M IO MOAJPKYBA YYEHETO
[UNESCO Strategy on Teachers (2012-2015), ctp.1] 51. Bo Crparerujata ce ompeaeiieHu
CJIEAHUTE MPUOPUTETHHU 00JIaCTH:

J HaJMHHYBal€ Ha HEJOCTATOKOT O] KBaIM(PHUKYBaHH HACTaBHULM MpPEKy pa3BOj Ha
WHCTUTYIIMOHAJIHU KallallUTeTH 3a HUBHO 00pa30BaHUeE U MOJIPIIKA;
J nojoOpyBambe Ha KBAJUTETOT HAa HACTABHUIUTE MPEKYy CHCTEMATCKO IIWpEeHmhe Ha

CO3HaHMjaTa 3a KBAJUTETHA HAcTaBa, OCOOEGHO NpH padoTa BO TEIIKM YCIOBH, M IPEKY
MEXaHM3MUTE 3a NOJIPHIKA HAa HACTABHUIMTE W HHUBHHUOT MPOQECHOHANEH pa3Boj H
OTCTpaHyBam-€ Ha OapuepuTe 3a HUBHA YCHEIIHOCT, U

J UCTpaXKyBama U CIOJACTYyBamke Ha CO3HAHUjaTa MPEKy IMOAIPIIKA HA pa3BOj HA TOJIUTHKH,
NPEeKy 3aKOHCKa peryjaTiBa M IMPEKy BOCIOCTaBYBame MEI'YHAPOJCH HMJANIOT 33 YCIEUIHHUTE
MOJMTUKU M MPAKTUKH, BKIydyBajku yuewe eanu ox apyru [UNESCO Strategy on Teachers
(2012-2015), cp. 1 u 2].

TpengoBu BO HacTaBHUYKATA npodecuja
Bo EBpoma e Haj3auecteHa 4-roauinHata KBanuduKalldja Ha HACTaBHHUIIM Ha HUBO Ha

yHHUBEp3UTeTcKa aumiuoma 3a HacraBHuuute onx MCLEJ[ 1 m 2, a 3a HacTaBHULMUTE BO
nporpamure UCLE/[ 3 Bo noBekero 3emju ce Oapa U MarucTparypa. AITepHaTUBHUTE MATUIITA

51 UNESCO Strategy on Teachers (2012-2015), nocranHo Ha
http://unesdoc.unesco.org/images/0021/002177/217775E.pdf .
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3a BJE€3 BO HAacTaBHMUYKaTa Mpodecrja He ce TOJKY YeCTH BO €BPOICKUTE 3eMju. Bo Hajrosiem
Opoj 3eMju MpOrpaMHTe 3a WHUIMjATHO 00pa30BaHUE HAa HACTABHUIM CE IICHTPATHO HACOYCHHU
KOH Pa3BOj Ha 3HACH-a U BEIITHHH Kaj CTYICHTUTE COOJBETHH 32 00pa30BHU UCTpaxyBama. OBue
MPEropakd ce OJHECYBaaT W 3a NPOTrpaMUTEe Ha JOAWIUIOMCKO HHMBO W 32 MaruCTEpPCKHUTE
POTPaMH.

WNunnmjanauTte mporpaMu 3a 00pa3oBaHHe HEMAAT MOCEOHU YCIIOBH 32 YIHC OJ1 OHHE IITO
ce OJHecyBaaT Ha OIITaTa YNHCHA IOJIMTHKA 32 TEPUUjApHUOT CTENEeH Ha oOpa3oBaHHE BO
MHO3MHCTBOTO €BPOIICKH ApkaBu. CaMO TpeTHHa OJ 3eMjUTE MMaarT crnenu(GuIHu METOIH 3a
cenekyja nmpu ynuc. Ho, riaBHO TECTOBUTE 3a CIOCOOHOCTH W/MIIM WHTEPBjya 32 MOTHBAIlHjaTa
Ha KaH/JIUJIaTUTE HE C€ CPeKaBaaT YeCTO BO MHOTY 3€MjH.

MenTOopckaTa MOAJpIIKa 32 HOBOBPAOOTEHWTE HACTaBHULM/IPUIIPABHULIM BO PaHUTE
rOJMHM Ha HUBHATa Kapuepa € CTpyKTypupaHa U omndaka JOMOJTHUTENIHA 00yKa,
MIEPCOHATM3UPaHa MIOMOII ¥ COBETH 32 HACTABHUIIUTE-TIOYETHUIN BO TIOBEKE 3€MjH, a BO HEKOH €
O]l HeoJlaMHa BHeceHa. Pa3nnyHM KOMITOHEHTH Ha OBaa MOJJpIIKa (HacTaBa, JOTIOJTHHUTEITHA
o0yka, KOHTaKTH CO MEHTOPOT, €Bajyallja WTH.) HE C€ €JHAKBO BpeaHyBaHM cekazae. Maxo
MIOCTOJaT Pa3JIMKU BO 00€e30e1yBambEeTO MOAAPIIKAa Ha HACTABHUIIUTE-TIOYETHUIIM, Taa € HacOueHa
3a HaJMHHYBaWke Ha CHelU(PUIHUTE MPOOIIEMHU CO KOHIITO CE€ COOYyBaaT NMPHUIPABHUIINTE U
roMara BO HaMaJTyBambeTO Ha HAIUTMBOT Ha JUIUIOMHUPAHU KaJpH Of oBaa mpodecwuja.

Ce morosiem Opoj 3emju Bo EBpomna OapaaT yumnuinTaTa Jga WMaaT COICTBEH IJIaH 3a
npodecuoHaNeH pa3Boj 3a HacTaBHUIIUTE. KOHTHHYHpaHUOT TpodecroHaneH pa3Boj 100MBa Ha
aKTYEJTHOCT BO ToJieM Opoj 3eMju M € TTOBP3aH CO HaIpeayBamke BO KapuepaTa U CO 3roJieMyBambe
Ha TUlaTaTa HAa HACTaBHUIIUTE, Kako MTO € ciy4ajoT co byrapuja, [lmanwuja, JluTBanuja,
[Mopryrammja, Pomanmja, CrnoBenmja u co CroBauka. Hajuecta mpuumHa 3a yd4ecTBO BO
npoheCHOHATHUOT Pa3B0j HAa HACTABHUIIMTE € IITO MPUIOHECYBa 3a MPOMOIIMja U HAIIPEIOK BO
Kapuepara. Bo MHOry 3eMju He € eIMHCTBEH YCIIOB 3a HalpeayBame BO Kapuepara, HO Cemak
MpEeTCTaByBa Ba)KeH MPEaYCIIOB.

Peuncu Bo cute eBpOICKHM 3eMju HACTaBHUIIUTE CIOpPEN BO3pacTa craraaT BO rpymnara
Hax 40-roguiiHa BO3pacT BO OCHOBHUTE YUWJIMILTA, a BO CpeIHUTE W Haa SO-roauniHa BO3pacT.
IToBeke on mosioBMHA 0J HacTaBHUIIUTE Bo byrapuja, Uemka, ['epmanuja, Ecronuja, Mranuja,
Xonanauja, ABctpuja, HopBemka u Bo Mcnann ce Hax 50-roammnaa Bo3pact. Ce HamalyBa U
OpojoT Ha KaHOUAATH 3aUHTEpEeCHpaHM 3a HacTaBHHUYKaTa mpodecuja, MITO AOBEAYBa MO
3arpHKEHOCT JIeKa HacKOpo K€ MMa HEJOCTUT Ha HAcTaBeH Kajap. 3aToa BO MHOTY 3eMju ce
pa3MuciIyBa 3a HAUMHH KaKo Jla ce MpUBJeyaT MIIaH Jiyre BO HACTABHUYKATa KaTeropuja.
HacraBuunute Bo EBpomna mmaar u3eqHaueHu pabOTHU 4acoBM BO HacTaBa, 20, U ocTaHATHTE
paboTHU YacoBU HelenHO Moke Aa Oouaat 35-40. Bo Hekou 3emju € AepUHUpPaH HAUMHOT KaKo ce
pean3upaaT 4aCOBUTE KOMILITO HE CE€ HACTaBa, HO BO HEKOHW 3€MjH HE ce OJHarpea JeuHUPAHU,
MaKo € Toa BPEMETO 3a MOJArOTOBKA, 3a HCTPaXyBame M 3a aJIMUHUCTPATUBHU OOBPCKU Ha
HACTaBHUIIUTE.

MeTtouTe BO HacTaBara ce TJIaBHO OCTaBEHM Ha JUCKpPElMja Ha HACTABHUIUTE U MO TOa
Mpaliame HaCTaBHUIIUTE C€ aBTOHOMHH BO U300pOT HA HACTaBHHU METO/IU.

3akiay4ox

I'moOGanHuTe TpeHIOBUM ymaryBaaT Ha (akTOT Jieka mpodecujata HACTaBHUK €
KOOpAMHUPAaHA M CO 3HAyaeH pa3BOj BO OJHOC HAa KBAJMTETOT Ha IMpOrpaMH U MOTpeOuTe 3a
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MOJUIPIIKA, MPE] CE 3apaau JOKaKAHUTE COTJielyBara JeKa YCIEeXOT Ha YYCHHIIUTE € TECHO
MOBP3aH CO KBAIUTETHUOT HACTaBHUK. 1ako OCHOBHHUTE TPEHOBHU 3a OBaa Ipodecuja ce 1en u
0Jl MAaKeJOHCKOTO CEKOjAHEBHE (BO OJHOC Ha CTENEHOT Ha 00pa3oBaHHE, MOJCPHHU3UPABHE HA
porpaMuTe 3a 00pa3oBaHWE, WHUIUJATHO U 3a MPOQECHOHATICH Pa3Boj, (OHJOT HA YACOBH U
yIIHCHATa TOJMTUKA 332 HACTAaBHUUYKUTE (aKylITETH) 3a >kal BO MakeloHHja MMa 3HA4ajHO
HaMaJieH KBAJMTET Ha pe3ylITaTUTe KOMWINTO TH [OKaKyBaaT HAIIUTEe YYCHUIU Ha
MeryHapogHHuTe Mepema. OBa ro JoBeayBa MO 3HAK MPANIATHUK KBAJTUTETOT Ha 00pa30BaHUETO
Ha HamwMTe HacTaBHMIM. OOpa30BaHMETO HA HACTABHUIUTE M HAcTaBHWYKaTa mpodecuja BO
Maxkenonrja € TeMa Ha TMOCTOjaHa 3arpPIKEHOCT Mery OIMIITaTa jJaBHOCT MOPAIU TOJIEMUOT OpOj
Ha 3acerHaTH CTpaHu (YYEHWIM, pOAWTENH, HACTAaBHUIIM, JIOKAJHU BIacTH, U cil.). ['omem 6poj
U3MEHHM C€ BOBEJ0a BO 3aKOHOJABCTBOTO 3a 0Opa30BaHMETO KOMIITO He Oea Jen oJ jaBHA
JMCKYyCHja, HUTY JUCKYCHja U aHaiu3a OJ €KCIEepTH W MOLIMPOKO BO jaBHOCTa. OBUE M3MEHU
MMaatr TMOCJEIUIIM Bp3 HACTaBHUYKATa mpodecrja Kako M 00pa3oBaHUETO HA HACTABHUIIUTE U
HuBHaTa oOyka. Hamecto momoOpyBame Ha OCHOBHHTE W TPAaHCBEP3AIHUTE BEUITHHH, OBUE
pedopMu MOXKe Ja TOBJIeYaT U CIPOTUBHU €(EKTH Kaj HACTaBHUIIMTE U BO OOPAa30BaHUETO KAaKO
nenuHa. [lopagu oBa ce jaByBa morpebaTa M3MEHHTE Ja C€ MPEUCHHUTAAT M JUCKYTHUPaaT Co
HACTAaBHUITUTE KaKO TPUOPHTET.
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Abstract

If we compare teacher education (in Europe) of the late 1980s and recently, we can say that
teacher education is no longer isolated. It is part of a higher education and has achieved more comparable
level with all three cycles of study offered to teachers (undergraduate, MA and Doctoral studies) with
opportunities for professional development and some mobility. There are some global concerns within
the profession as well, such as competitiveness and attractiveness of the profession, employability, salary
etc. But teaching in almost all countries is as a rule a nationally regulated profession.

Teacher education and the teaching profession in Macedonia are a matter of constant concern
among the general public due to the number of affected parties (students, parents, teachers, local
authorities etc.). Huge number of changes in the legal provisions of the education system were introduced
lately which were not open for a public discussion neither with experts nor with the general public. Thus,
the changes have had repercussions on the teaching profession as well as the teachers' education and
training. Instead of improving basic and transversal skills, these teaching related reforms might have
many adverse side effects in the education as a whole. Therefore, there is a need for the changes to be
reconsidered and discussed with the teachers as a matter of urgency.

This paper explores different questions and concerns about whether teaching is truly a global
profession and how mobile Macedonian teachers can be on a global level.

Key words: teachers, teacher education, competitiveness, attractiveness, global profession.

Conceptual framework

Over the years, the concepts according to which the teachers’ education has developed,
have been changing and developing. The practical orientation has been changed from
“apprentice” to an idea of a teacher as a reflexive practitioner, and the academic tradition has
developed from an idea for an academic education as a general knowledge, to an idea for the
teacher to be an expert/scholar in the scientific field they teach (Buchberger, et al., 2000).

Some authors, (Cohran — Smith, 2001) represent the concept of teachers’ professional
education, following the four basic issues by which it is organized, and those are: 1)
characteristics of a good teacher; 2) the quality of their teaching; 3) what knowledge, skills and
abilities the teacher should develop; and 4) how to recognize a good teacher. These issues
actually lead through four different concepts in the teacher education: from personal, through
behavioral, to the concept of professional competences and the so called, new century education.

The initiative for introducing teachers’ competences originates from the 1960s, from the
USA, as part of a large movement for introducing competences in education. Later in 1980s and
1990s, the competence based education also appeared in the United Kingdom, Australia, New
Zealand, Asia and Latin America, mainly in the vocational education.
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In the early discussions, the teachers’ competences were considered “an ability to create
activity for achieving certain standards”. Teaching competences were interpreted as a set of
discreet practical skills, void of theory. There were many attempts to improve the competence
based model on teachers’. A numerous scientific researches for brain development, development
of people and the way people learn to overcome the shortcomings have been used. A holistic
(integrated) approach has appeared, in which the competence is considered a complex
combination of knowledge, skills, notions and values viewed in the context of accomplishing a
task. The competence is not considered a learned, practiced behavior, with well-thought
capability and development process. The holistic approach for competence is influenced by
constructivist perspective, that is, the idea that the people create their reality interacting with
other individuals. The cultural context and the social practices are included in the competent
behavior, reflecting how personal attributes are being used for achieving results in the work
within the organizational and social relations. The teaching conditions (the size of class, general
valuable beliefs in the wider community about the teacher’s role) are taken into consideration,
and they are essential when speaking about the development of teaching competence, and the
description of the teaching competence should take into account the context and the teacher’s
personal characteristics when emphasizing how the competence and performance are connected.
Socio-emotional competences are also required from the teachers to be able to effectively
manage the emotional development of the students.

Later, a model based on competence was developed, a model which represents a
developed version of the model for teacher training, although it should have surpassed the
behavioral orientation in the teachers’ education. The basic idea of the model is that, if the aim is
for the teachers to successfully handle the rapid changes in the education and in the society in
general, they would have to equip themselves with skills, abilities, knowledge and notions that
will make them autonomous professionals. Under the auspice of the competence in the concept
of teachers’ education, pedagogic disciplines (teaching sciences) and supervised practical
training have been introduced, while on the other hand, research orientations have been
developed, whose aim is to increase the teacher’s ability to participate in solving professional
problems. (Buchberger, et al., 2000; 61)

The current educational systems for teachers in the European countries are mostly

derived from various different concepts. The complexity of the teachers’ education area requires
more theoretical approaches to be instituted in the individual systems. The importance of
knowing the theoretical foundations from which the models and programs for the teachers’
professional education are derived, emanates from the fact that these systems are not only a
result of tradition and experience acquired through substantial practice, but at the same time, it is
a result of systematic critical reflection and researches.
Buchberger (Buchberger et.al. 2000; 45) recognizes the following common components of the
educational systems in the European countries: pedagogic disciplines (education studies),
academic disciplines which are essential for the subject studies, and distinctive subject didactics
and the teaching practice.

By criticizing the current conditions in the teachers’ education, Russel analyses that it is
clear that the initial teachers’ education faces three dilemmas: (1) unsolved tension between
theory and practice, (2) blind certainty that learning from experience happens automatically,
which results in ritual and not principled knowledge about practice, (3) aversion to thorough
following and analysis of the practical work. He mentions that the issue is not if the teachers’
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education should be placed in universities or in schools, but how to develop strategies for
learning through practical experience (Rusell, 1993; 213).

The issue about what the best context to educate the teachers is, whether in schools or in
universities, arises attention, but the majority of educators assume that it is not, and should not
become a focus point in the teachers’ professional education due to the fact that in the last
decades numerous issues and dilemmas were broached, and various answers were also offered.
Notwithstanding that this pedagogic pluralism may, to some extent, initiate certain confusion, it
may happen only if a single and precise answer is being sought. Perhaps the essence lies in the
fact that numerous topics have been opened, discussions have occurred and that presents the best
part of the teachers’ education today.

In the contemporary concepts for teachers’ education, the concept of teacher as a
reflexive practitioner has been extensively analyzed. From the historical point of view, Dewey
introduces the term reflection, explicitly in the field of teachers’ education. For him, reflection
represents contemplation about action which aims to solve the problem the practitioner faces in
the teaching process. Ken eichner from the University of Wisconsin offers another model in a
form of concept about critical pedagogy. The concept of critical research emanates from the
critic of the current models for teachers’ education. The critical pedagogy discards reducing the
teacher’s reflection about the teaching (means-as a target of the reflection concept), because
here, the contemplation about technical issues in the teaching methods has been restricted, and
the comprehensive education model has been neglected. He emphasizes that “...the teacher
mustn’t concentrate their attention only on classroom... Inclusion into issues and activities that
exceed the classroom boundaries requires time, energy and competence, but that does not mean
that the attention from their key mission, working with students, has been diverted. The teachers
cannot decide by themselves some of the social issues and problems, but they can contribute to
building a more just society. It is important that the teaching does not stay neutral, and therefore
the “building” of the teacher as well...” (Zeichner, 1993: 6-14).

As most sound and widely discussed document for teachers’ education is considered
Green Paper on Teacher Education in Europe®. In this document it is established that none of
the member-countries of the European Union has succeeded in turning high academic
requirements from teachers into reality. Three aspects of all the listed ones are mentioned as the
most relevant:

o The teachers should acquire competence to provide powerful learning environment in
order to achieve really high quality in education. Do (future) teachers have extensive
opportunities for acquiring necessary competence in the current programs for teacher training?

o The teachers should be able to transform the academic knowledge into situations for
learning and teaching in order to enable extensive foundation for learning, acquiring knowledge
(concept of holistic education, thoroughly understood and learned). Does the contemporary
teachers’ education provide the necessary competence with its focus on the practice or with a
small number of academic disciplines in these transformational processes?

o Cooperative solving problems and team work seem to be of vital importance for realizing
the challenge of teaching and learning. But does the teachers’ education provide adequate
surroundings for learning with its dominant individualistic approach and culture?

United Nations Organization for education, science and culture (UNESCO), in their endeavor to
expedite the accomplishment of goals introduced in Education for all, prepared a Strategy on

52 Green Paper on Teacher Education in Europe, High Quality Teacher Education for High Quality Education and
Training, Thematic Network on Teacher Education in Europe, Umea Universitet, 2000
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teachers (2012-2015). Recognizing that teachers and the corresponding policies that have
influence on the teaching profession are the most important issues for providing quality
education, in the Strategy, the main emphasis is on supporting teachers for providing quality
learning. This Strategy emphasizes that it is important to configure a teaching force that “works
in an environment that rewards professional improvement and that is committed to improve the
opportunities for student learning with well qualified and duly supported teaching practices”
[UNESCO Strategy on Teachers (2012-2015), p.1] 3. In Strategy the following priorities are
defined:

o Overcoming the shortage of qualified teachers by developing the national capacities for
their education and support;
o Improving teaching quality by systematically disseminating the existing knowledge about

quality teaching, particularly in difficult work conditions, and by mechanisms to support teachers
and their professional development while removing the obstacles to their success, and

o Researches and comparing knowledge by supporting the development of policies and
legislation as well as by establishing international dialogue on successful policies and practices,
including peer learning [UNESCO Strategy on Teachers (2012-2015), pp. 1 and 2].

Trends in teaching profession

In Europe, the prevailing qualifications is the 4-year bachelor degree for teachers from

ISCED 1 and 2, and for the teachers in the programs ISCED 3 in majority of countries have to
have a master’s degree. Alternative pathways to obtain a teaching qualification are not very
widespread in European countries. In a majority of countries, initial teacher education programs
should develop students’ knowledge and skills relating to educational research. There
recommendations apply to training programs at both bachelor’s and master’s level.
In most European countries, admission to initial education programs seems to have no specific
selection criteria for entry into tertiary education, apart from the general entrance requirement for
entry. Only a third of countries have specific selection methods for admission. But overall,
specific aptitude tests and/or motivation interviews for candidates are not often applied in most
of the countries.

Mentoring support for a new/beginning teacher in the early years of their career is
structured and offers additional training, personalized help and advice for beginning teachers in
many countries, and in several they have been introduced only recently. The different
components of this support (teaching, additional training, contact with the mentor, evaluation,
etc.) are not weighted in the same way everywhere. Although there are differences in providing
support for teachers-newcomers to the profession, it is directed towards overcoming specific
difficulties the teacher-beginners may experience, and help to reduce the likelihood that they will
leave the profession early.

Growing number of European countries require schools to have professional development
plan for teachers. Continuing professional development has gained importance in a majority of
countries and it is linked to career advancement and salary increases, as is the case in Bulgaria,
Spain, Lithuania, Portugal, Romania, Slovenia and Slovakia. The most frequent reason for
participation in teachers’ continuing professional development is its contributing to promotions

53 UNESCO Strategy on Teachers (2012-2015), available at
http://unesdoc.unesco.org/images/0021/002177/217775E.pdf .
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and career advancement. In many countries, it is not a sole condition for career advancement but
often it is an important pre-requirement.

In almost all European countries, the teachers belong to the age group above 40 in
primary schools, and in secondary education they are aged over 50. More than half of the
teachers in Bulgaria, the Czech Republic, Germany, Estonia, Italy, the Netherlands, Austria,
Norway and Iceland are aged over 50. The number of applicants for teacher education has
declined, which leads to a certain concern that before long, there will be teacher shortage.
Therefore, many countries consider various ways to attract young people into the teaching
profession.

Teachers in Europe have equal number of working hours in teaching, 20, and other
working hours weekly are between 35 and 40. In some countries, the manner of realizing
working hours which do not include teaching, is pre-defined, although it is a time spend by
teachers on preparation, research and administrative obligations.

Teaching methods are mainly left to teachers’ discretion and teachers can act autonomously on
the choice of teaching methods.

Conclusion

Global trends indicate the fact that the teaching profession is coordinated and with
significant development regarding the quality of programs and requirements for support,
primarily due to the established notions that the students’ success is closely related to a high-
quality teacher. Although this profession’s basic trends are part of Macedonian everyday life
(regarding the degree of education, modernization of the school programs, initial and
professional development, number of classes and admission policy for teaching schools),
unfortunately, in Macedonia there is a significantly decreased quality of results that our
participants have shown in international evaluation. This certainly calls in question the quality of
our teachers’ education. Teacher education and the teaching profession in Macedonia are a
matter of constant concern among the general public due to the number of affected parties
(students, parents, teachers, local authorities etc.). Great number of changes has been recently
introduced in the legal provisions of the education system, which have not been open for a public
discussion neither with experts nor with the general public. These changes have had
repercussions on the teaching profession as well as the teachers' education and training. Instead
of improving basic and transversal skills, these teaching related reforms might have many
adverse side effects in the education as a whole. Therefore, there is a need for the changes to be
reconsidered and discussed with the teachers as a matter of priority.
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Ancrpakrt

[IpomenuTe BO ceMejHaTa U CONHjAHATA CTPYKTYpa U JEMOrpadCKUTE MPOMEHN 3HAYMTEIHO ja
MpOMEHHWja yJjorata Ha YYWIMIITETO BO OIIITECTBOTO, a OTTyKa W yllorata Ha POJUTEIUTE BO
VUWININIHATE OArOBOpHOCTH. EjpHa o1 HajBakHuTEe paboTH 3a J00po 0Opa3oBaHWE HA JIETETO, € IITO
MOOJIM30K OTHOC MeTy POAUTENUTE U HACTABHUIIHTE.

IenTa Ha 0BOj TPYyH € Ja ce mpercTaBy MOJENOT 32 KOHIENTYalH3upamke Ha BKIYYCHOCTA Ha
POAMTENNTE, KOJIITO MPBUYHO Oellie OCMUCIICH 32 HACTABHHIIM M POJUTENH Ha Jiena co MOCeOHU ToTpedH,
HO MoJIonHa Oenie c(haTeHo JieKka co Maji M3MEHH MOXAT Jia TO KOPUCTAT CHTE HACTABHWIIN U POJIUTENH.
Mopnenot ce cocTon Of ABE MUpaMHUIM, €AHATa O HHUB ja IPETCTaByBa XHepapxHujaTa Ha MoTpeOuUTe Ha
POAMTENNTE, a JApyraTa ¢ Xuepapxuja Ha CUITHUTE CTPAaHW HA POJAMTENUTE H MOXKHUTE mpuoHecu. Ooere
MUPAaMUIA  BU3YEIHO JIEMOHCTPUPAaT pa3iMYHA HHBOA HAa MOTPEeOM W MPHJOHECH Of CTpaHa Ha
pOAUTEIHUTE.

HctpaxkyBameTo MOKaxcyBa Jicka BKIyYEHOCTA HA POJUTEIUTE BO €AyKalMjaTa BiWjac MHOTY
MO3UTUBHO Bp3 YYEHHUIIUTE, BO CMHUCJIA HA 3TOJIEMEHAa PEJOBHOCT BO TOCETYBAaKETO HA HACTAaBAaTa,
TO00pH OITEHH, 3rojIeMeHa HE3aBHCHOCT, CAMOIIOYHT U JoBepOa.

Kayunu 360poBu: HacmagHuyu, pooument, oopasosanue, yieHUYU co npeyKu, UHKIY3uja.

BoBen

Jlenata HajuecTo uMMaaT J[Bajlia IJIABHU €IyKaTOpU BO HHUBHHUTE >XUBOTH — HHUBHHUTE
pOIWTENH U HUBHUTE HACTAaBHUIU. PoiuTenuTte ce mpuMapHUTE €IyKaTOpU CE JI0/IeKa IETETO He
110j/1e BO TPaJMHKa WM HE TPTHE HA YYUIIUIITE, HO THE U TIOHaTaMy K€ MMaaT OTPOMHO BIIMjaHUE
Bp3 YYEHETO Ha HUBHUTE JIel[a BO YUMUJIUIITETO.

Cermak, CBeCHOCTa 3a BaXHOCTa Ha POJAUTEIHNTE, OCOOCHO MajkaTa, BO eAyKalujaTa Ha
HUBHUTE JeraTa He € HUKakoB HOB (eHomeH. [Ipen moseke ox 400 roaunn KoMeHncku nuiryBan
3a ,,IIKOJIOTO OJl MajUMHUOT CKYT", MOTKPEMyBajKM TO CO apryMeHT JeKa pOIUTeNnuTe Tpeda
CUCTEMATCKH Jia TH €AyIHpaaT CBOUTE Jiella BO MpBUTE 6 TOAMHM O KUBOTOT. TOj ce 3amaran
MajKUTe Ja UM 4YHUTaaT MPUKa3HU WM TMEeCHU Ha CcBoWTe Jena. J(onro BpeMe poaWTENHTE,
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0COOCHO MajkuTe OWiie BKIYYCHU BO €ayKallhjaTa Ha CBOUTE Jela — MOCeOHO BO MEPUOJIOT Ha
npeayumimiiHa Bozpact (Curtis A., 1998).

Bo noronemuoT nen ox npBarta nojoBuHa Ha 20 BeK, yYWIHMIITaTa OHMIIe OJITOBOPHHU CaAMO
3a akaJeMCKa HacTaBa, J0JIeKa, IaK, CeMejcTBaTa OWiie OITrOBOPHHU 32 EMOIMOHAIHUOT H
corjananot pa3eoj (Flexman E., & Inger M., 1991). Oanocot momery y4umiuiitaTa u J0MOT
OMJI MHOTY XHEPapXHUCKH H TporeaypasieH. KOHTakToT Mery JOMOT U YYHIIUIITETO OMJI MHOTY
MOPEIOK OTKOJIKY Cera U TJlaBHAaTa TOYKa 0J1 KOHTAKTOT POJUTEN — HACTABHUK BOOOMYAcHO Ome
,,DOJTUTEIICKUTE CPeIOn , KOTa HACTABHUIIMTE JIOCTABYBAJIC M3BEIITAU 32 HAIIPEJOKOT Ha JIETETO.
Bo nepuomor mo 1960 rogmnra ce ciayumie 3HavajHu mpomeHu. Ce 3rojieMuia CBeCTa Kako
pe3yiTaT Ha HCTpaxyBama INTO TM MOKaKYBaaT MPETHOCTHUTE O JOOpHUTE OJHOCH JOM —
YYWINAIITE, HO MCTO Taka 3a0eieximBa Ouia W MpoMeHaTa BO IWHAMHKATa Ha OJTHOCOT MOMery
JIBETE TPYITH.

Hema yHuBep3aneH A0roBop 3a Toa HITO € BKIYYEHOCT HA POIMTEIHTE - Taa MOXE Jia
3a3eMe MHOTY (opMH, O]l BKIYYEHOCT Ha Yy4YWIUIITe (Kako YIpPaBHUTEN, TOMarajku BO
YUWIIHUIIATA WK BO TEKOT Ha TAy3WTE 3a PydeK), Ma 0 YHTAmhe Ha JIETETO JIOMa, TIOyq1yBame
MIECHU WJIN JACTCKH IMECHUYKU ¥ TIOMarame CO JIOMAITHUTE 3a/1a4H.

OBa MOXe J1a ce KaTeropu3upa BO JBa NIMPOKH aCTIeKTa:

. BKJIYYCHOCT HA POJIUTEIIATE BO KUBOTOT HA YUUIIHIIITE.
. HUBHA BKJIYYEHOCT BO MOJIPINKA Ha aeTeTo Bo gomoT. (The Impact of

Parental Involvement on Children’s Education, 2008)

Bo Hekon y4miuinTa c€ ymTe uMa eayKaTOpH KOW BENAaT: aKo cemejcmeama ja epuiam
camo HueHama paboma, Hue Ou moodcene oa ja epwume ceojama paboma. W c¢ ymre numa
CEMEJCTBA KOM BEJIAT: jac 20 0danedas oea deme, ceea meoja paboma e oa edyyupaut. OBue
300poBH omdakaar MUCIEHE Ha ojieHU cepu Ha BiaujaHue. Jlpyru enykatopu BemaT: jac He
Moxcam 0a ja epwiam ceojama paboma Oe3 noMOw 00 cemMejcmeama Ha MOume YYeHuyu u
noO0OpwKama Ha 08aa 3ae0Huyd. A HEKOW POJUTEIH BEJIAT: HAGUCTNIUHA MOPAM Od 3HAM WMO ce
cayuyea Ha yuuauwime co yen 0a My nomocHam Ha moemo Oeme. OBue (pasu ja omdakaar
Teopujara Ha npexionenu cgpepu na erujanue (Epstein JL, 2001).

[TocTojaT MHOTY MPUYMHHM 3a BKJIIYYCHOCT Ha CEMejcTBaTa M 3a copaboTKaTra POAMTEN —
cTpy4Ho Jmne Bo enykanujata. Cuskiaep u Kpucrencon (1992), 3abenexyBajku jJeka
copaboTKaTa yYHJIUINTE — JIOM € COCTaBEH JIeJ O] YCIIeXOT Ha YUCHHIINTE, YKaXKyBa Ha CIICJHUBE
OIIITH MPUYHMHY 32 TIOJIPIIKA Ha BKITY4CHOCTA HA POJIUTCIUTE:

. BucTtrHCcKa nmpoMeHa MOXKe J1a ce CIy4d €AMHCTBEHO MPEKy cOpadOTKa. YUWIHIITATa U
CTPpYYHHTE JIMI]Aa HE MOXAT CaMH Ja T'M 33J0BOJIAT KOMIUIEKCHUTE, MHOT'YOPOJHU TOTpeOH Ha
Jerara JieHec.

. Pa3BojoT u y4emeTo Ha JIETETO HEe Ce CIIydyBaaT BO €JHA CpeliHa W 0Oe3 BIMjaHUE O]
MHOTYOpPOjJHU M3BOpH. ,,Jlerara yuat, pactat u ce pa3BHBaaT JjOMa W Ha y4YHIUIITE. 3a Jerara u
3a MJIQJMTE HEMa jacHa TpaHHIlA IMOMery HMCKyCTBaTa Ha YYWIMINTE M OJ JoMma. BcymHocr,
MOCTOM MeryceOHO BJIMjaHME Ha KBAJIUTETOT TOMEly HCKyCTBaTa BO OBHE JIBE CPEIWHU.
(Sinclair MF., & Christenson SL., 1992).

. Jepununujara 3a eaykaldja ce MPOIIUPH CO TMPOTPECOT BO HUCTpaKyBamara 3a
YOBEKOBOTO yuewe U co3HaBame (Wehmeyer M., and all., 2002).

HcTtpaxkyBamara KOH3MCTEHTHO TMOKa)KyBaaT JeKa BKIYy4EHOCTa Ha POJUTEIUTE BO
e/yKalMjara Ha Jierarta npaBy MO3UTHUBHA pa3jiMKa Kaj JOCTUTHYBamaTa Ha ydyeHunute. HUBOToO
Ha BKIy4EHOCT Ha POJAUTEINTE Bapupa, Ha MPUMEP, MajKH, POJUTEIN HA MalH Jela, POaUTeNn
Ha Jiera co moceOHM 00pa30BHU MOTPEOH ce MOBEKe BKIYUYEHH BO eyKalldjaTa Ha HUBHOTO JETe.

63



H. Y. Josanosa, /I. [I. Padojuuux, Bxnyyenocm Ha pooumenume ... IJERT 2 (2016) 2 :62-69

Bo3spacra Ha gerero Mmoxe na Ouzae Oapuepa 3a BKIIYUCHOCTA HA POAUTEIUTE, OMIEKU €
IIMPOKO MPHU(ATEHO JIeKa BKIIYYCHOCTa HA POAUTENIUTE CE HamallyBa Kako IITO Jelara pacTar u
€ Ha HajHUCKO HHUBO Kaj Jelara Ha CpeIHOLIKOJICKa Bo3pacT. TeHJeHnHWjaTa 3a morosiemMa
BKJTY4EHOCT Ha POAMTEINTE HAa IOMAJIH JIe1la MOJKE JISITYMHO J1a OHJie MOpay Toa IITO IOMAIIUTE
Jieria ce TOTO3UTHBHH 32 TOAa HUBHHUTE POAMTENH Ja OJaT Ha yuwnumre. Meryroa, mocTapuTe
Jieria ce MOMAaJIKy 3aWHTEPECHpPaHH 3a BKIYYEHOCT BO YYHMJIMINTETO, KAKO HITO € OJICHETO Ha
POIUTENUTE HAa EKCKYyp3WH, IITO OapeM MajKy ce JOJDKM Ha Keibara Ha a/I0JIECIICHTUTE J1a
cTaHat He3aBHCHH o1 HuUBHHUTE poutenu (Eccles JS. & Harold RD., 1993).

[loromemuoT nen ox nurTeparypara 3a BKIYYEHOCT Ha pPOIUTENUTE ce (OoKycupa Ha
OCHOBHHM YYWJIMINTA, HO BKIYYEHOCTa HAa POJUTEIHMTE CE€ CMEeTa 3a BaXHA W BO CPEIHHTE
yumnuinta (Wheeler P., 1992) u mmpoko e npudaTteHo aeka ,,BKIy4eHOCTa Ha POJUTEINTE UMa
3HAYHTENEH e(peKT Bp3 JOCTUTHYBamaTa Ha YUEHUKOT HHM3 roamHuTe Ha mkoryBame (DCFS,
2007, ctp. 5). Mefyroa, MOKa3uTe MOKaXXyBaaT Jieka BKJIy4E€HOCTa Ha POJUTEINTE HMa
TEHJICHIM]a Ha onarame Bo cpeanomkosickata Bo3pacT (Hill NE., et al., 2004; Hoover-Dempsey
KV., et al., 2005; Spera C., 2005).

ITocrojat Hajmanky Tpu MokHu npuuuau 3a oBa (Chen JJ., 2008; Christenson, 2004).
IIpso, cpemHUTE YYHMJIMINTA MOKE Jla HE C€ TOJKY TPHUjaTHH 32 POTUTEITUTE KOJKY IITO Ce
OCHOBHHTE YUWIHINTA. Bmopo, poAnTeNnTe MOXKE Ja MMaaT MOMaJKy camojzoBepOa ja Oumar
BKJIIyYeHH BO €IyKalldjaTa Ha HHUBHUTE Jera, OuAejKh TPEAMETHHOT MaTepHujayl CTaHyBa
MOMPEIN3BUKYBAUYKH KaKO IINTO HUBHHUTE Jella HampemyBaaT. Ipemo, Ouaejku nemara ce
aJIOJIECIICHTH ce OOMIyBaaT Ja CTaHaT MOABTOHOMHH, THE MOJKE JIa c€ TIOMaJIKy OTBOPEHH 3a TOa
poauTenuTe Aa OuaaT BKIydeHu Bo HuBHUTE yumnuiita (Hornby G., 2011).

BxuydyeHocTa Ha poauTenuTe MoXe Aa JOBene J0:

* IOBHCOKH OLICHH,

* 10J00pHU pe3yaTaTu Ha TECTOBUTE;

* IOBeKe BHUMAaHUE,

* 3rOJIEeME€Ha MOTHBAIIN]a;

* IOHUCKA CTalKa Ha YKOPH;

* HaMaJieHa yrnoTpe0a Ha JIpora 1 ajJKkoXoJI,

* HaMaJyBame Ha HACWJIHUYKO OJHECYBAhE;

« morosiema camorouut. (D’Amico J. & Gallaway K., 2010).

WuTepakuuure u ynorara Ha OAHOCOT POJHUTEN - HACTABHUK YECTO C€ OOJMKYBAaHU CO
pasnuuHn ouekyBama u JuuHu uHTepecu (Wolfendale S., 1983). Cpenbure pomurten —
HACTaBHUK MPETCTaByBaaT J00ap MpuUMep 3a TOa KOJIKY LIETUTe W areHAUTE Ha POIUTEIUTE U
HACTaBHUIIUTE MOXKAT Ja ce pasnukyBaaT. bactujanu (1989) ykaxyBa naeka yerume Ha
HacmagHuyume 3a CpeOUTE POJUTEN — HACTAaBHUK BKIIydyBaaT TUCKYCHja 3a HANpeAOKOT Ha
Jerara ¥ TeIIKOTUUTE IITO TM UMaar, Aa JA03HaaT O] POJIUTEIIUTE KaKo Jelara ce COOYyBaaT co
YUUIIHMILITETO, UACHTU(PHUKYBakhe HAYMHU HAa KOUIITO POJUTEIUTE MOXKAT Ja UM MOMOTHAT Ha
HUBHHUTE JIela JOMa U UACHTU(UKYBamhe MOTCHIMjaTHH KOHMIUKTH co poautenute. [leiume Ha
pooumenume 3a CpeqOUTE POIUTENl — HACTABHUK BKIydyBaaT JUCKyCHja 3a HAIPEIOKOT Ha
Jerara ¥ TeIIKOTUUTE IITO TH MMaar, cropenda Ha HAampeJOKOT Ha HMBHHTE Jiella CO OHOj Ha
JPYrUTe BO OJJEICHHETO, YYEHE HENITO MOBEKE 3a YUWIMIITETO M KOPHUCTEHUTE METOJIU Ha
MOAyYyBake M TIOCTABYyBamh€ Ipallama Ha HACTABHUIIUTE 33 TPUIKUTE KOWIITO TH HMMaatr
(Bastiani J., 1989). Ila, jacHo e 1eka MaKo MMa CIMYHOCTH, HCTO TaKa UMa M BXKHU Pa3IUKH BO
areHuTe Ha POTUTENUTE W HACTAaBHUIUTE 3a OBHUE COCTAHOLM, KOUIITO JEjCTBYBaaT Kako
OapuepH 3a BOCIIOCTaBYBame €(h)eKTUBHA BKIYYEHOCT Ha POJUTEIIHTE.
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Mogaen 3a BRJIYYYBalb€ HA POAUTEIUTE

TeopercknoT Mojea 3a BKIydyBame Ha POJUTEIMTE ONMIIAH MO0y € CO3IaACH CO
KOMOWHHUpAWme W aJanTHpame Ha MOCTOjHMTE Mojaeiau (Ha mp., Bastiani J., 1989; Epstein JL.,
2001; Kroth RL., 1985; Lombana JH., 1983; Wolfendale S., 1992) u ox oaroBopute Ha
MHOTYMHUHA POJMTEIIH, HACTABHUIIM M Ha JAPYrUTE CTPYYHH JIMIA IITO paboTaT BO YUHJIHINITATA.
OpHUTHHATHHOT MOJIET € OCMHCJICH CO HAacTaBHHMIM M poauTenu Ha aeua co ITOIT (Hornby G.,
1989), HO CyNCEKBEHTHO € peaJu3upaH Taka IITO, CO MM aJanTalud, € IMOJCIHAKBO
MPUMEHJIHB 3a cuTe poauTenu u HacTapuumy (Hornby G., 1990). MoenoT 3a BKIy4yBameTO Ha
POIUTENUTE € MPE3CHTUPAH Ha CuKa 1.

Canka 1. MoaeJ 3a BKJIy4yBame Ha POAMTEINTE

Mopenot ce coctou oj 2 MUpaMHIX TOBP3aHU BO OCHOBUTE, OJi KOMILTO €IHATa ja
MIpeTcTaByBa Xuepapxujara Ha NOTPeOUTE HA POOUTENUTE, a Apyrara Xxuepapxujata Ha CUIHHUTE
CTpaHM Ha pPOTUTEIUTE WIA MOXXHUTE IMpHAOHecyBama. (Ob0ere mNupaMuad BHU3YEIHO THU
J€MOHCTpHUpaaT HUBOATA Ha MOTPEOUTE U MPUAOHECUTE Ha poauTenuTte. M mokpaj Toa mITo ceKoj
poauTeN MMa HEKAaKBU MOTPeOM W OApPEACHU NOTEHIUjallHU MPUIOHECYBama IITO MOXKAT Jaa
OuaT UCKOPUCTEHH, OMal OpOj MMaaT HEMUHOBHA MOTPeda 3a HaCOUyBakhe WU OCIIOCOOYBambe
3a mpaBeme eKCTeH3MBeH mpuaoHec. Cekoja O]l KOMIOHEHTHUTE Ha MOJENOT € MOTIpTaHa U
UICHTU(PUKYBAHU C€ 3HaeHkaTa U BEUITHMHHUTE IITO Tpeba Ja T MoceAyBaaT HACTAaBHUIIUTE 3a
CEeKOj BUJI BKIIyUyBamh€ Ha POJIUTEIHTE.

IIpuonecyBama o cTpaHa Ha POAUTEJINTE

Honumuxka

Hexou ponutenu mMoxkaT Aa JajgaT NpUAOHEC KaKo pe3yiTaT Ha CONCTBEHUTE MCKYCTBa
MIPEKY WIEHYBakE BO POAUTENICKUA WM NMPOo(ecHOHAIHNU 3ApYyKeHuja. [Ipyru, nak, uMaaT Bpeme
U crocoOHoCT /1a 00e30eaT oOyka 3a CTpydHHUTE JIMLA NPeKy 300pyBame Ha KOH(EepeHInH nin
pabOTHIIHUILIM, WIHM TIPEKy NMHIIYBamke 3a HUBHOTO MCKycTBO (Ha mp., Featherstone H., 1981).
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HacraBaumute Tpeba moCTOjaHO nOa cOpadOTyBaaT CcO POAMWTENH IITO MOXKAT Ja
IpUOHEcaT Ha OBOj HAUHMH.

Ynoca na pecypc

MHory poauTens uMaar BpeMe M CIOCOOHOCT Ja OMAAaT BOJOHTEPCKH MOMOIIHHIIM HA
HACTaBHUKOT, OMJIO J]a € Toa CO MOMarame BO YUWJIHHIATA WA TIOJrOTBYBAalkE MaTepUjaIH U
cobupame cpenacrea. Jlpyrm, mak, MoXKaT Ja OpPUIOHECAT CO IOATOTBYBAWkE BECHHUK, CO
3aHACTYNCKU BEIITHHUA WJIM BO JICJIOBM OJI HACTaBHATA MpOrpaMa 3a KOjalllTo MMaaT MoceOeH
taneHT. Hexou poautenu uMaar BpeMe, BEIITUHY, 3HAaCHE J1a 00e30e1aT moA/IpIliKa Ha IpYTUTe
POAMTENIN BO BUJ HA HHPOPMHUPAH-E UITH MPEKY YUE€CTBO BO TPYIH 3a MOJIPIIKA 32 CAMOTIOMOIII.
Bo cute HaBenmenu ciydaw, HaCTaBHUIIMTE Tpeba MaKCHMAaIHO Ja TO HCKOPHUCTAT BPETHUOT
BOJIOHTEPCKH pecypc - poautenute. Ox npyra crpaHa, poAUTEIUTE MOXKAT J1a CTEKHAT 3HACHE
ITO K€ UM MOMOTHE Jla CH TO pa3bepaT CONCTBEHOTO JETe, a M Ja 37100ujaT caMmoaoBepba o
(akTOT /IeKa momaraatr BO YUMUJIMILTE U O] IPOAJIad0uyBamke Ha COIICTBEHOTO 3HACH:E.

Copabomka co Hacmagnuyume

l'onem Opoj ponuTenu cakaar ga IpuJIOHECYBaaT BO OOpa30BaHHMETO HAa CBOUTE JEla,
Taka IITO ja MpUMEHYBaaT HacTaBHaTa mporpama u goma. OBa e ocoOeHO 3Ha4YajHO 3a Jerara co
[TOTI, 3amTo o rojaemMo 3HaUeHE € KOH3UCTEHTHOCTA BO Oapamara o Jerara U BO yUWIHHIA U
HaaBop ox Hea (Dean J., 1996).

Mexonaxu (McConachie H., 1986) semu: ,,CopaboTkara Tpeba 1a 3HaYM PaMHOTIPABHOCT
Ha pOJUTEINTE CO HACTaBHULUTE MpH ACPUHUPAKLETO Ha jJaKUTe CTPAaHU U LEJIHTE,
MIperno3HaBame Ha pa3IMvHaTa Cujla IITO CeKoja CTPaHa ja HOCH BO copaboTKaTa M KaKBO 3HACHE
Y MEePCHEKTHBA UM HEJOCTUTa Ha 3aCETHATUTE CTPaHu.

Cemnak, HEKOM POAMTENU HE MOXKAT Ja MpOJOoJDKAT co padorara co aeTero aoma. Toa
MOXe J1a Ousie MHOTY (PpyCTpHUpayKo 3a HACTAaBHHMKOT, 3aIlITO 3HAE JIeKa TakBaTa cCOpabOTKa BOJIU
70 TIOTOJIEM MpOTrpec Kaj JeTeTo, a Jellara Co KOWIITO He ce pabdoTu JoMa NOCTUTHYBaaT
nob6aseH nporpec. Cemnak, HaCTaBHUIIUTE MOpa Ja ro npudarat GakToT JeKa HEKOW POIUTEIIH HE
MO>KaT CEKOoTalll J1a copaboTyBaaT Ha OBOj HAUMH.

Cnooenysare ungopmayuu 3a oememo

Cekoj poauten MOXe Ja Aajie BpeAHU UH(DOPMALIMU 32 CBOETO JIETE IITO KE MOCIyXKaT 3a
U3roTBYBam€ IJIaH 3a paborta co gerero. MHdopmamuu mro ce BO Bpcka CO OHA INTO IO caka
JIETEeTO U IITO HE Caka, MPEeIHOCTH U cIab0CTH, KaKO U PEIEBAHTHU MEIUIIMHCKHU JAETaIl, MOXKAT
Ia ce cobupaar oJ cTpaHa Ha HACTaBHUIIMTE HA CPEAOUTE CO POJUTEIUTE.

IToTpeOuTe HA poaUTENTE

Mosicnocm 3a KomyHukauuja

Cute poaurenu Tpeba 1a MMaaT MOYXKHOCT 33 e(pukacHa KOMYHHKaIlMja CO HACTABHUIIUTE
Ha HUBHHTE Jlena. Hum um e nmorpeOHa nHdopmaimja 3a opraHuzanyjara u Oapamara IITO ce
OJlHECYBaaT Ha HMBHHUTE Jella, 32 TEIIKOTMUTE W NPUYMHUTE 3a HUB ILUTO CE€ TMOBP3aHU CO
IporpecoT Ha Jereto UTH. McTo Taka, poaurenurte Tpeba Aa r'M 3HaaT CBOMTE MpaBa M OOBPCKH.
Toa moxe na ce HampaBu co M3pabOTKa Ha MPUPAYHUK 33 POAUTENIUTE, 3aLITO Toa OM UM Jajo
MOJKHOCT Ha POJUTEIMTE BO CEKOj MUT Jla TM MMaaT IpU paka MpaBuiiaTa 3a HUBHUTE IpaBa U
OOBpCKH. YUMIMIITaTa ce JOJDKHM Ja o0e30enaT epuKacHa NMHIIaHa M YCHa KOMYHHKaluja,
npeKky TenedoH, TMPEeKTHU cpedr Ha POAUTENIOT CO HACTABHUKOT, MPEKY €-MOPaKu U CII.
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Ilosp3anocm co cmpyunuom Kaoap 60 yuyunuuimeno

[ToBekeTo poauTeny cakaar Aa 3HAaT KAaKO HaIpeayBa HUBHOTO JIET€ BO YYMJIMIITE.
Cakaar ;a2 3HaaT KaKOB HAmpen0oK NOCTUTHAIO HUBHOTO JETE M JaJIM MMa HEKaKBU TEHIKOTHH.
HacTtaBHHUKOT TO cMeTaaT 3a rjaBeH M3BOpP Ha MH(OpMAaIMH 33 TOCTHTHYBamara Ha JETETO B
YUWINIITE, ¥ 3aT0a C€ HAMETHYBA MOTpedaTa 3a OCTBapyBame MapTHEPCKH OJHOC BO paborarta.
HacraBHuiuTe MoXar Ja MpUAOHECaT 3a TOA Taka IITO Ke OJPKYBAaaT PEIOBEH KOHTAKT CO
POOAUTCIUTE IPCKY TCJIC(i)OHCKI/I IMOBHUIM, AOMAIIHH IMOCETHU, JOMAIIHO-YYHUJINIIHUA 336€H€HIKI/I,
HEJICTTHUA U3BECTYBama U cpeda Co POAUTENNUTE B YUUIIUIITE.
HacraBHuiuTe 4ecto ce pasodapaHu OJi HENPHCYCTBOTO Ha POJIUTEIUTE Ha cpendoure 3a
POIUTENOT M HACTABHHUKOT IITO CE OJIP)KYBaaT B YUMIIMIIITE, 3aIITO TOA OCTaBa BIIEYATOK JIeKa He
ce 3aMHTEPECUPaHU 32 HANPEJAOKOT Ha HUBHUTE Jena. Cenak, CHTYpHO TIOCTOjaT IPYTH MPUYNHU
3a HUBHOTO OTCYCTBO, KaKoO IIITO C€ HEMOXKHOCT JIa ce Hajae Oeducurepka, mperepanure O6apama
IITO TH HaMETHYBa TPWKAaTa 3a CEMEJCTBOTO WIJIM AHKCHO3HOCT O] J0arameTO B YUWIIHIITE
IIOoBp3aHa CO HUBHOTO HETATUBHO HWCKYCTBO OJ YYWIMIIHHUTEC JICHOBH. Toram e BaxHO
HAaCTaBHUIUTE /1a W3HAJAAT JAPYrd HAUMHU 3a MOBP3YBalkE CO THE POJUTENH, MOKEOH MpeKy
PEOAOBHHA TeJ'Ie(l)OHCKI/I INOBUIIM WM OOMAaIIIHU ITIOCETH. 3aToa HAaCTaBHUIIUTC Tpe6a Ja T'
pa3BHUBaaT BEIITUHUTE 3a popMaliHU U HEPOPMAaTIHU CpesiOr CO POJIUTEINTE.

Ilooopuwika na pooumenume

Ha Hekom poauTeny NMOHEKOTall WM € TMOTpeOHa COBETOJaBHA TOJUIPIIKA, Oe3 pasiuka
nand ja 6apaaT wid He. TakBa MOJJIPIIKAa MOXE Ja UM ce 00e30eau MOSANHEYHO WU TPYITHO.
Hekon poaumtenn camm ke moOapaaT COBET OJI HACTaBHHKOT HAa HHMBHOTO JeTe, Ta 3aToa
HAaCTaBHUKOT Tpeba J1a moceayBa OCHOBHU BEIITHHU 3a COBETYBame, A00OpO Aa ciyiia U J1a uM
MMOMOTHE Ha POJUTENIMTE Ja TH peliaBaar cekojaHeBHuUTe mpobiemu. Kora morpebara 3a
COBETYBal€ TI'M HAJMUHYBAa HUBHUTE TpaHULM, Tpeba [ga TW ymaraT pOAUTEIUTE Ha
poheCHOHAITHO COBETYBAMhE.

Eoyxauuja na pooumenume

Hekou ponaurtenu ce 3aMHTEepecHpaHH 3a Y4€CTBO BO €AYKATUBHUTE IPOrpaMH 3a
poauTeNnH 3a Ja IO YyHAalpeaaT MPOTrpecoT Ha CBOETO JeTe WM Ja ro MoJo0paT HHUBHOTO
olHecyBame. Enykanyjata Ha pOAUTENINTE MOXE Ja Ce M3BEAyBa MHAMBUAYAIHO WU TPYIIHO.
Hajmo6ap dopmar 3a eaykanuja Ha pOTUTEIUTE € OHOj INITO T'M KOMOMHUpA ymarcTBaTa 3a

[POMOBHpake Ha Pa3BOJjOT HA JETETO CO MOKHOCTA POJMTEIIUTE Ja JUCKYTHpAaT 3a CBOWTE
rpmxu (Pugh G., & De’Ath E., 1984).

3akiay4ox

Jlen ox nmpodecrnoHanieH ycrnex Ha HACTaBHUKOT c€ MOTIHpPa Ha TPajiekhe CUTHA, OTBOpEHa
KOMYHHKaIuja co poautenure. [lo3utuBHaTa Bpcka Mery TOMOT U YUYWJIMILITETO MPUIOHECYBa 32
3roJIEMyBamkb€ Ha CEBKYITHUOT YCIEX Ha JIeTeTo. BaXHO € Ja ce MOTTUKHAT CUTE POAMTENHN J1a
cdarar neKa THE ce COCTaBeH el Ha 00pa30BaHMETO HAa HUBHHUTE Jena. PoauTtenure MoxaT na
MOHYAAT BaKEH YBUJ BO HAaBUKHUTE HAa HUBHUTE JElld, OJHECYBAHETO, 3/IPaBjeTO U OMIITUTE
KapakTepUCTUKH Ha JudHocTa. OBHE (hakTOpu, KOM HE MOXKAT Ja OuJar JIeCHO BUIJIMBHU BO
YYWITHHIIA, MOKAT Ja KMMaaT BJIMjaHUE BpP3 MOCTUTamaTa W BO OMIITOTO OOpa3oBaHHME U 3a
yuenunure co [TOIL.
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Pesynrature oa MHOTY HCTpa)KyBama MOKa)KyBaaT JIeKa 3Tr0JIEMYBamke Ha BKIYYEHOCTA
Ha pPOJAUTENIUTE BO OOpa30BAaHMETO Ha JETETO CE OJHECYBa Ha BKyMHHUTE mepdopmaHcu Ha
yumimire. Exna o mpuuuMHATE MOXeE Ja Oule JeKa poAMTENIUTe Ha YYEHUIIUTE CO TOBHUCOKH
MOCTUTHYBamba IMOCTaBYBAaT MOBUCOKU CTaHAAPIM 32 00Opa30BHUTE aKTHBHOCTH Ha CBOWTE JIEIa
OTKOJIKY POJMTEINTE HA YYCHUIIMTE CO MOHKMCKU nocturHyBama (D'Amico JK., & Gallaway K.,
2010).

CMmerame neka € TMOTPEeOHO TEOPETCKH MOJET 3a BKIyYyBamke HAa POAUTEIUTE A3 MM
MOMOTHE Ha YYWIMIITaTa TMPH KPEHPAmeTO NOJUTUKA M TPOLEAYpH 3a BKIydyBame Ha
pomutenure. MonenoT ykaxyBa Ha TOoa KOM KOMIETEHIMH Ce€ MNOTpeOHM O] CTpaHa Ha
HaCTaBHUIUTE 3a Ja ce 00e30eau ycrenHa uMmiieMenTaiuyja. Mcto taka ce Kopuctu 3a jia ce
TeHepHpa JIMCTa Ha Mpalmamka MTO YIYWINIITaTa MOXKaT /1a TH KOPHUCTAT 3a Jla ja OIleHaT HUBHATA
MPaKTHKa Ha BKIY4YyBamke€ Ha POJUTENUTE, CO IEN Ja ce WACHTHU(HUKYBAAT CHIIHUTE CTPAHU H
obyacTuTe MTO Tpeba MoHaTaMy Jia ce pa3BUBaar.
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Abstract

Changes in family and social structure and demographic changes had significantly changed the
role of the school in society, and therefore the role of parents in schools’ responsibilities. One of the most
important thing for good education of the child is the closer partnership between parents and teachers.

The purpose of this study is to present the Model for Conceptualizing Parental Involvement,
which was originally designed for teachers and parents of children with special needs, but later was
realized that with small adjustments it can be used by all teachers and parents. The model consists of two
pyramids, one of them represents the hierarchy of parental needs and the other is a hierarchy of parental
strengths and possible contributions. Both pyramids visually demonstrate different levels of needs and
contributions of parents.

Research shows that the involvement of parents in the educational process affects very positive
for the students, in terms of increased regularity in attending classes, better grades, increased
independence, self-esteem, and confidence.

Keywords: teachers, parents, education, students with disabilities, inclusion.

Introduction

Most children have two main educators in their lives — their parents and their teachers.
Parents are the prime educators until the child attends an early years setting or starts school and
they remain a major influence on their children’s learning throughout the school.

However, the awareness of the importance of parents, particularly mothers, in their
children’s education is not a new phenomenon. More than 400 years ago Comenius was writing
about the “school of the Mother’s lap”, arguing that parents should systematically educate their
children during the first six years of life. He advocated that mothers should tell stories and
rhymes to their young children. For many years, parents, particularly mothers, have been
involved in the education of their children at the nursery-school stage (Curtis A., 1998).

For much of the first half of the 20" century, schools were responsible only for academic
instruction, whereas families were responsible for emotional and social development (Flexman
E., & Inger M., 1991). Up until about 50 years ago the relationship between schools and the
home was very hierarchical and procedural. Contact between home and school tended to be
much less frequent than is now current, and the main point of parent—teacher contact was usually
at ‘parents evenings’, when teachers would deliver a summary report on a child’s progress.
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Significant changes have taken place in the period post -1960. Greater awareness as a
result of research showing the benefits of good home— school relations, but there was also a
change in the relationship dynamic between the two groups.

There is no universal agreement on what parental involvement is, it can take many forms,
from involvement at the school (as a governor, helping in the classroom or during lunch breaks)
through to reading to the child at home, teaching songs or nursery rhymes and assisting with
homework.

This can be categorized into two broad strands:

° Parents’ involvement in the life of the school.
o Their involvement in support of the individual child at home (The Impact of Parental
Involvement on Children’s Education, 2008).

In some schools, there are still educators who say, "If the family would just do its job, we
could do our job." And there are still families who say, "I raised this child; now it is your job to
educate her." These words embody a view of separate spheres of influence. Other educators say,
"I cannot do my job without the help of my students' families and the support of this community."
And some parents say, "l really need to know what is happening in a school in order to help my
child.” These phrases embody the theory of overlapping spheres of influence (Epstein JL, 2001).
Many reasons exist for family involvement and parent-professional collaboration in the
educational process. Sinclair and Christenson (1992), noting that school-home collaboration is
integral to the success of students, suggested the following general reasons to support parental
involvements:

. Only through collaboration can real change occur. Schools and professionals alone
cannot meet the complex, multiple needs of children today.
. Child development and learning does not occur in a single environment and without

influence from multiple sources. “Children learn, grow, and develop both at home and at
school.There is no clear-cut boundary between home and school experiences for children and
youth. Rather, there is a mutually influencing quality between experiences in these two settings”
(Sinclair MF., & Christenson SL., 1992).

. The definition of education has expanded with advances in research about human
learning and cognition (Wehmeyer M., and all., 2002).

The research has consistently shown that parental involvement in children’s education
does make a positive difference to pupils’ achievement. The Children’s Plan published by the
Department for Children, Schools and Families (DCSF) in 2007 also highlights the importance
of partnership between parents and schools to support children in their learning, and how greater
support will be provided for parents to involve them in their child’s education (in the early years
and throughout school).

Levels of parental involvement vary among parents, for example, mothers, parents of
young children, parents of children with a statement of Special Educational Needs are all more
likely than average to be very involved in their child’s education. The age of children can be a
barrier to the involvement of parents since it is widely acknowledged that parental involvement
decreases as children grow older and are at its lowest level for children of secondary school age.
The tendency for greater involvement of parents of younger children may be partly because
younger children are more positive about their parents going into school. Whereas, older children
are less keen about school involvement, such as parents going on class trips, which is at least
partly due to adolescents wanting to become independent of their parents (Eccles JS. & Harold
RD., 1993).
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Most of the literature on parental involvement focuses on elementary schools, but the
involvement of parents is still regarded as important at secondary school (Wheeler, 1992), and it
is widely acknowledged that “Parental involvement has a significant effect on pupil achievement
throughout the years of schooling” (DCEFS, 2007, p. 5). However, evidence suggests that parental
involvement tends to decline throughout the middle school and secondary school years (Hill NE.,
et al., 2004; Hoover-Dempsey KV, et al., 2005; Spera C, 2005).

There are at least three possible reasons for this (Chen JJ., 2008; Christenson SL., 2004).
First, middle and secondary schools may not be as welcoming to parents as elementary schools
are. Second, parents may be less confident being involved in their children’s education since
subject material becomes more challenging as their children progress through middle and
secondary schools. Third, as children negotiate adolescence and attempt to become more
autonomous, they may be less open to having parents involved with their schools (Hornby G.,
2011).

Parental involvement can lead to:

* Higher grades;

» Higher test scores;

* Better attention;

* Increased motivation;

* Lower rate of suspension;

* Decreased use of drugs and alcohol;

» Fewer instances of violent behavior;

* Higher self-esteem. (D’Amico J. & Gallaway K., 2010).

Parent and teacher interactions and roles are frequently shaped by differing expectations
and vested interests (Wolfendale S., 1983). Parent-teacher meetings provide a good example of
how much the goals and agendas of parents and teachers can differ. Bastiani (1989) has
suggested that teachers’ goals for parent—teacher meetings include discussing children’s progress
and any difficulties they are having, finding out from parents how children are coping with
school, identifying ways in which parents can help their children at home, and identifying
potential conflicts with parents. Parents goals for parent-teacher meetings include discussing
children’s progress and any difficulties they are having, comparing their children’s progress with
that of others in the class, learning more about the school and methods of teaching used, and
questioning teachers about any concerns they have (Bastiani J., 1989). So, it is clear that
although there are similarities, there are also important differences in parents’ and teachers’
agendas for these meetings, which act as barriers to the establishment of effective parental
involvement.

Model for Parent Involvement

The theoretical model for parental involvement described below was developed by
combining and adapting existing models (e.g., Bastiani J., 1989; Epstein JL., 2001; Kroth RL.,
1985; Lombana JH., 1983; Wolfendale S., 1992) and by gaining feedback from numerous groups
of parents, teachers, and other professionals who work in schools. The model was originally
devised with teachers and parents of children with SEN in mind (Hornby G., 1989), but it was
subsequently realized that, with slight adaptations, it was equally applicable to all parents and
teachers (Hornby G., 1990). The model for parental involvement is presented in Fig. 1.
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Fig. 1 Model for parental involvement

The model consists of two pyramids connected at the base, one representing a hierarchy
of parents’ needs, the other a hierarchy of parents’ strengths or possible contributions. Both
pyramids demonstrate visually the different levels of needs and contributions of parents. Thus,
while all parents have some needs and some potential contributions that can be utilized, a smaller
number have an intense need for guidance or the capability of making an extensive contribution.
Each of the components of the model are outlined and the knowledge and skills needed by
teachers to participate in each type of parental involvement are identified.

Parental Contributions

Policy

Some parents are able to contribute as a result of their own expiriences through
membership of parent or professional organizations. Some have the time and ability to provide
in-service training for professionals by speaking at conferences or workshops, or by writing
about their experiences (e.g., Featherstone H., 1981). Teachers should continually be on the
lookout for parents who can contribute in this way.

Acting as a Resource

Many parents have the time and ability to act as voluntary teacher aides, either assisting
in the classroom or in the preparation of materials or in fund-raising. Others may have special
skills that they can contribute, such as helping prepare newsletters, in craft activities, or in
curriculum areas in which they have a special talent. Some parents may have the time, skills, and
knowledge to provide support to other parents either informally or perhaps through participation
in self-help or support groups. During these times, teachers should make sure that they make
optimum use of this valuable voluntary resource - parents. On other hand, parents may acquire
knowledge that is helpful to their understanding of their own children and to gain confidence
through helping at school and go on to further their own education.
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Collaborating with Teachers

Most parents are willing to contribute in an education of their own child by reinforcing
classroom programs at home. This is very important for children with special needs because it is
important that the demands made on the children to be more consistent as possible (Dean J.,
1996).

McConachie (1986) states: ‘Partnership seems to imply equality of parents with
professionals in defining intervention strengths and goals, recognizing the different strengths that
each side brings to the partnership and what knowledge and perspective each side lacks’.
However, some parents are not able to carry out work at home with their children. This can be
very frustrating for teachers since they realize that collaboration between home and school
results in children making greater progress, so children whose parents do not work closely with
them are likely to develop more slowly. However, teachers have to accept that some parents are
simply not able to collaborate in this way.

Sharing Information on Children

All parents can contribute valuable information about their children, which can be useful
for preparing a plan for meeting their children’s needs. Information concerning children’s likes
and dislikes, strengths, and weaknesses, along with any relevant medical details, can be gathered
by teachers at parent-teacher meetings.

Parental Needs

Channels of Communication

All parents need to have effective channels of communication with their children’s
teachers. They need information about the organization and requirements of the school, about
difficulties and reasons for them, as it affects the progress of their child. Also, parents need to
know about their rights and responsibilities. This can be provided through handbooks for parents
because that will provide them at any time to know their rights and responsibilities. Schools
must develop effective written and oral communication skills, through phone, meetings face to
face, through e-mail etc.

Liaison with School Staff

Most parents want to know how their children are getting on at school. They want to find
out what their children have achieved and whether they are having any difficulties. They regard
teachers as the main source of information on their children’s performance at school and
therefore need to have a working partnership with them. Teachers can facilitate this by keeping
in regular contact with parents through such means as telephone calls, home visits, home—school
notebooks, weekly report cards and by meeting with parents at school.

Teachers are often disappointed that some parents do not come to parent—teacher
meetings at school, thereby giving the impression that they are not interested in how their
children are progressing. However, there are usually other reasons for them not turning up, such
as the difficulties involved in getting a babysitter, the overwhelming demands of looking after
their family, or anxieties about coming to school related to the negative experiences they
themselves had at school. It is important then for teachers to find other ways of liaising with
these parents, perhaps by having regular telephone contacts or home visits. Therefore, teachers
need to develop the skills of conducting formal and informal meetings with parents.
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Parent Support

Some parents, at times, are in need of supportive counseling, even though they may not
actually request it. This support can be provided either individually or in the group. Some parents
will approach their children’s teachers in search of guidance or counseling, and teachers should,
therefore, have a level of basic counseling skills sufficient to be good listeners and to help
parents solve everyday problems. They should also have the knowledge necessary to be able to
refer parents to professional counselors when problems raised are beyond their level of
competence.

Parent Education

Many parents are interested in participating in parent education programs aimed at
promoting their children’s progress or managing their behavior. Parent education can be
conducted individually or in parent groups. It seems that the most effective format for parent
education is one that combines guidance about promoting children’s development with
opportunities for parents to discuss their concerns (Pugh G., & De’Ath E., 1984).

Conclusion

Part of a teacher’s professional success relies on building a strong, open communication
with parents. A positive connection between home and school increases the overall success of a
child’s learning. It is imperative to empower all parents by helping them realize that they are an
integral part of their child’s education. Parents can offer important insights into their child’s
study habits, behaviors, health, and general personality characteristics. These factors, which may
not be readily apparent in the classroom environment, can have an impact on achievement for
both general education and special needs students.

Results of many researches suggest that enhancing parental involvement in a child’s
schooling relates to overall improved school performance. One reason may be that parents of
higher-achieving students set higher standards for their children’s educational activities than do
parents of low-achieving students (D’Amico J., & Gallaway K., 2010).

We suggest that a theoretical model for parental involvement is needed to assist schools
to design policies and procedures for involving parents. The model proposed suggests
competencies needed by teachers to ensure its successful implementation. The model is also used
to generate a checklist of questions that schools can employ to evaluate their practice of parental
involvement in order to identify strengths and areas that need further development.
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Ancrpakr

Jp>kaBHUOT COBET 3a MpEBEHIMja Ha JETCKOTO MPECTAIHUINTBO € (OPMUPAH COTJIACHO
3aKOHOT 3a MpaBja 3a Jenara Kako caMOCTOJHO M HE3aBHCHO TENO, KOe MMa HaJUISKHOCT BO JENOT Ha
CJIICACHC€ Ha ITPEBCHTUBHUTE aKTUBHOCTU O[] CTPaHAa HA CUTC HHCTUTYLIUU U Fpal'"aHCKI/I opraHusanuu, a Co
IeNT CTIpevyBamke Ha JIETCKOTO MPECTAMHUIITBO.

Hpxapauor coBer ¢ ¢opmupan Bo 2009 romuna, a e cocraBeH ox 15 uneHa koum ce
NpETCTaBHULIM HAa PECOPHUTEC MHUHUCTEPCTBA, MHCTUTYIIMM W HEBJIAJIMHU OpraHuU3alvni BKIIYYEHU BO
CHCTEMOT 3a IpaBja 3a JelaTa U UCTAKHATH HaAYy9HU W CTPYYHU pPAaOOTHHIIH.

JpxaBHHOT COBET WMa TojeM Opoj Ha HAMISKHOCTH COIVIACHO 3aKOHOT, ja JOHEce
HammonanHaTa crpareruja 3a mpeBeHITHja Ha MajojeTHHYKo npectamHUmTBO (2010-2020), cipoBenyBa
HCTpaXKyBama, 1aBa MHUIIMJATHBH 3a MOJ00pyBamke Ha 3aKOHCKHUTE OApea0r, HO OCHOBHA HA/JICKHOCT €
cleneme Ha cocTojOara co 3amTHTa W yHamnpeAyBame Ha IpaBaTa Ha nernarta. 3a Taa men CoBeroT
W3TrOTBYBa TOAMIIHU HW3BEIITad 3a COCTOj0aTa cO AETCKOTO MPECTAmHHUINTBO M HMIUIEMEHTAIHja Ha
3aKoHOT.

Bo um3BemTajoT ce maBa OCBPT Ha cOCTOj0aTa CO AETCKOTO IMPECTAITHUIITBO MPEKY ITOAATOLN
IOOMEeHN Bp3 OCHOBA Ha 32 WHAWKATOPU JOCTaBeHH O 63 MHCTUTYIIMH BO CHCTEMOT HA TpaBla 3a
nernara.

Bo Tpynor e mameH ocBpT Ha efeH acleKkT OX MpoOieMaThkara Koja € mpeaMer Ha pabora Ha
JpxaBHUOT COBET, a Toa € cilenemke Ha cocToj0aTa Co IETCKOTO MPECTATHHUINTBO MPEKY MPe3eHTHPAE
Ha moparonuTe objaBeHr BO [ogumrHMOT u3BemTaj 3a paboTaTa Ha COBETOT U 3a COCTOjOMTE BO oOiacrta
Ha MpaBJa Ha JIETETO U JIETCKOTO mpectamHumTBO 3a 2015 roguHa. ['ogummHUOT W3BemTaj ce 10CTaByBa
no Cobpanuero, Bnagara, Bpxosauor cyx u Cyzackuot coBer Ha PM.

Kiyunu 360poBuU: demcko npecmanuuwimeso, npagama Ha 0eyama, UHOUKAmMopu.

BoBen

I[p)KaBHI/IOT COBCT 3a r[peBeHqua Ha JOCETCKOTO MPECTAITHUIITBO € Q)opMHpaH coriaaCHoO
3aKoHOT 3a IpaBaa 3a ACUara Kako CaMOCTOjHO 1 HC3aBHUCHO TCJIO, KOC ja cJIean COCTOj6aTa (¢{0)
ACTCKOTO MPECTAITHUIITBO BO P. MaKe,ZLOHI/Ija, co 0coOcH AKICHT Ha CJICACHC U IMMOAAPKYBAKC
Ha IMPEBCHTUBHUTC aKTUBHOCTU KOU CC IIpe3eMaaT 04 CTpaHa Ha CUTC MHCTUTYLIUU U l"pal’"aHCKI/I
OopraHu3anuuv KOu €€ BO CUCTCMOT Ha IIpaBJia 3a A€1ara, a COo LEJI CIIPCUYBAKBLC U HaMAJTyBalkhC Ha
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nerckoro mpecranHuTBo. CoBeror e ¢dopmupan Bo 2009 romuna, a € cocraeH onx 15
YICHa KOMW C€ IPCTCTaBHULOM Ha PCCOPHUTEC MHUHUCTCPCTBA, HHCTUTYIMU U HCBJIAAWHU
OpraHM3aliy KaKo U UCTAaKHATU HAyYHU U CTPYYHU paOOTHULIM.

JIp’KaBHHOT COBET MMa rojieM Opoj Ha HaJJISKHOCTH COTJIACHO 3aKOHOT OJHOCHO ja
noHece HammoHnaiHaTa crpaTerdja 3a NPEBEHIHMja Ha MaJOJCTHHYKO mpectamHumTBo (2010-
2020), cpoBeayBa UCTpa)xKyBamka W aHAIM3M O] 00JlacTa Ha JETCKOTO IMPECTAIHUIITBO, JaBa
VMHUIM]ATHBH 32 TOJ00pyBamke Ha 3aKOHCKUTE OJPEA0H | MOIIHNPOKO 3a03HABALE HA TparaHuTe
CO TpaBaTa Ha Jierara W paclpaBH 3a 37ApaBO CEMEJCTBO, 3a MPOOIEMUTE Ha 0OpPa30BAHUETO U
BOCIIMTAHUETO Ha JIeNaTa, 3alITHTA OJ1 HAPKOMaHHja U IPYTry OOJHUIIM HA 3aBUCHOCT, HO €HA O
OCHOBHHTE HAJUIC)KHOCTH € CJIE/ICHhEe Ha 3alITHTaTa U YHAIpelyBame Ha MpaBara Ha Jenara. 3a
taa 1en CoBeTOT M3rOTBYBA T'OJUIHU M3BEIITaH 33 COCTOj0AaTa CO ETCKOTO MPECTATHUIITBO H
HMMIUJIEMEHTallMja Ha 3aKOHOT 3a MpaBjia 3a Jelara U UCTHOT ce JocraByBa 1o CoOpaHueTo u
Bnanara Ha PM, o BpxoBuuort cyn u Cyackuot coBet Ha PM.

Bo Tpynot e najen ocBpT Ha €lIeH acmeKT oJ1 nmpobieMaTukaTa Koja € nmpeaMeT Ha padboTa
Ha J[p)kaBHHOT COBET, a Toa € CJelemhe Ha cocToj0ara CO NETCKOTO MPECTAIHUINTBO TPEKY
MpEe3eHTUPAkE Ha TOJaTolMTe 00jaBeHH BO ['0IMIIHUOT MU3BEITaj 3a paboTaTa Ha COBETOT U 3a
cocTojouTe BO 0OJacTa Ha MpaB/aa HA JIETETO M IETCKOTO MpecTarmHuITBO 3a 2015 ronuHa.

1.AHajM3a HA MOAATOLUTE COOPAHU BP3 OCHOBA HA HHAUKATOPUTE

Bo lN'ogumanoT u3Bemiraj 3a paboTara Ha COBETOT U 3a COCTOjOMTE BO oOsacTa Ha nmpaBaa
Ha JIETETO W JETCKOTO mpecTamHuImTBO 3a 2015 ronmHa € mpukaxaHa coctojoaTa co JETCKOTO
MpecTanHUITBO Bo PenyOnmka Makenonuja, mpeKky UMIUIEMEHTaIMja Ha 3aKOHOT 3a TIpaBja 3a
Jerara oJf CTpaHa Ha MHCTUTYLIMMTE U NMpPUMEHA Ha TMOCTAalKd U MEPKU KOW T'H NpeABUAYBa
3akoHOT. MiMeHo Bo M3BemTajoT ce cieau cocrojdaTa CO JAETCKOTO MPECTAMHHUIINTBO TPEKY
CJIeIeHhe Ha TPEHIOT Ha HaMaJTyBambe/3roJieMyBambe Ha OpOjoOT Ha Jiella BO pU3HK, JIella BO CYAHUP
CO 3aKOHOT (CTOPHUTENU Ha KPUBUYHU JIeNla U MPEKPILIOLH), Jella )KPTBU Ha KPUBUYHU JIeJIa, KaKo
U TIOCTAllKUTE KO c€ Mpe3eMaar 3a HMBHA 3alliTUTa U TPEeTMaH KOM ce ABWXKAT OJ1 MpPHMEHa Ha
MEpKH 3a MOMOIII ¥ 3aIlTUTa, BOCOUTHU U JITEPHATUBHU MEPKHU JI0 MPUMEHA Ha KaszHU. 3a Taa
uen, CoBeTOT YCBOM JIMCTa OJf TPUECET M JIBa MHAMUKATOPH 3a cOOMpame Ha MOJaTolu OJf
uHCTUTYIMUTEe. HWHAMKaTOpuTe ce MeryHapoJHO YCOIJIACEHM MEpHU EIUHHUIM CO KO
KBJIUTATUBHO M KBAHTUTAaTHUBHO ja MpETCTaByBaaT cocrojOaTa cO AETCKOTO MPECTAlHUILITBO.
[Toparomute ce pobuenu oa 63 MHCTUTYLIMM BO CHUCTEMOT Ha IpaBiAa 3a Jerara, u Toa oj 8
Cektopu 3a BHaTtpemHu padotu, 30 LlenTpu 3a commjanHa padota, 12 OCHOBHU CyIOBU CO
MPOLIUPEHAa HAANEKHOCT, 12 OCHOBHHM jaBHU 00BUHMTENCTBA BOo Pemybnnka MakenoHuja u e1HO
OCHOBHO jaBHO OOBHMHUTEJICTBO 32 T'OHEH€ Ha KPUBHUYHU Jejia OJf OpraHu3upaH KpUMHHAI U
KOpYIIHja.

Nmajku Bo mpenBun nexa 3akOHOT 3a MpaBjAa 3a Jelara ce OJHeCyBa M T'M TpeTupa
Jieriata BO pU3MK U Jelata BO CyUp CO 3aKOHOT oJ] 7 A0 18 roauinHa Bo3pact, KOU C€ BOSTHO U
YUWIIMIIIHA TIOMyJalyja, BO 0BOj TPy Ke JajJieMe OCBPT Ha €/IeH MHAWKATOP KOW T'M BKIIydyBaaT
YUWJIMILITATa BO Mpe3eMame Ha OJIpe/IeH! MOCTANKU KOU ce OJHeCcyBaaT Ha 3alllTUTa Ha MpaBaTa
Y UHTEPECUTE Ha JeriaTa 0cCOOeHO Ha JieraTa BO PH3UK.
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1.1. MapukaTop 3a nena Bo pu3uk ynatenu Bo Llenrap 3a coumnjaana padora

Co 0BOj MHAMKATOP CE MEpH OPOjOT Ha Jela BO PU3UK KOU OWJie ynaTeHH BO IICHTPUTE 3a
conmjaiHa paboTa O] CTpaHa Ha JPYTd WHCTUTYIUU Win noeauHiy Bo 2015 roauna, mery kou u
O]l CTpaHa Ha y4ywiIuIITaTta. Bo KOHTEKCT Ha ofpeayBame Ha (aKTOPUTE HA PU3UK KOM HOCAT
MOJKHOCT 32 pa3BHBam-E HAa COCTOJOM Ha PH3MK HA KOW CE M3JI0KEHU Jierara, BO TIOHOBO BpEMeE
ceornaTeH TEPMHH 3a Jiela Co MPOOJIEMH M Pa3HHU HAPYIIyBamkba BO OJHECYBAHETO CE€ KOPUCTH
TEPMHUHOT ,,JIe11a BO PU3UK .

Taka, Ha mpuMep Toa ce Jena co mpoOJIeMH BO OJHECYBAmbETO, arpeCHBHH, JENa CO
HUCKH TIOCTUTHYBama BO YUWIHINTE, KOM MaHU(ECTHpaaT JISIUKBEHTHO OJHECYBAIE M JIPYTH
PHU3UYHHU OJJHECYBaMa 3a BpeMe Ha ajojecienijara. (Basi¢, 2006)

Cnopen 3akoHoT 3a mpaBzaa 3a aenara (Cn. BecHuk Op.148/13) mere BoO pH3UK € CEeKoe
JieTe KOe HANOJHWJIO 7, a He HAmoJHWIO 18 TOIMHU CO TelecHa MOMPEYSHOCT WU MPEYKH BO
MEHTAJHHOT Pa3Boj, )KPTBAa Ha HACHJICTBO, BOCIIUTHO W COIMJAJTHO 3aITyIITEHO, KO€ ce€ Haora BO
TakBa cocroj0a BO KOja € OTEeKHATO WM € OHEBO3MOXKEHO OCTBAPYBAaHETO HAa BOCIUTHATa
(GyHKIMja HA POAUTEIUTE/UIIN/OT,0JHOCHO CTapaTeINTE/UIn/0T, KO€ HE € BKIYYEHO BO CUCTEMOT
Ha 00pa30BaHHUETO W BOCIUTYBAWHETO, BOBJICUCHO BO MUTAME, CKUTAKE MU MPOCTHTYIN]jA, KO
yrotpedyBa IpOTH W JPYTH TICHXOTPOIHH CYNCTAHIIMKA W TPEKYp30pH WM alKOXOJ, a KOe
Mopajii BaKBUTE COCTOJOM € WM MOXeE Ja J0jJAe BO JIOTHUP CO 3aKOH KaKO XPTBa WJIH KaKo
CBEJIOK Ha JICjCTBHE KO€ CO 3aKOH € MPEIBUICHO KaKO MPEKPIIOK WU JIEjCTBUE KOE CO 3aKOH €
MPEBUICHO KAaKO KPUBHYHO JIETIO.

CornacHo 3akOHOT 3a TpaBja 3a Jerara, Mpy YTBPJACHU COCTOjOM Ha pU3HK Kaj Jerara,
M3BECTYBamkE JI0 IIEHTAPOT 3a COIMjajiHa padoTa MOXKE JIa yIaTH MOJIUIIM]aTa, OCHOBHU U CPEITHU
VYWJIMINTA WA JIpyra WHCTUTYIHja BO KOja JIETETO € 3TPHMKEHO W BO KOja CE€ BOCITUTYBA,
HETOBUTE POJUTEI/M OJHOCHO CTapaTes/v, OMITETEH U CaMOTO JeTe. Y TBPIYBAamhETO HA CTEIICHOT
Ha PU3HK Ha KOW C€ M3JIOKEHHU JIelaTa € MHOTY BaK€H BO KOHTEKCT Ha IMpaBUIIHA TPOIICHKA 32 Ja
MOKE Ja C€ IUIaHUpa COOJBETHA WHTEPBEHIM]a. 3a ONHINYBake Ha PHU3UKOT HAa KOU Ce
W3JI0KEHH JelaTa, MOTPeOHO € J1a TO MPETIOCTaBUME HErOBUOT KOHTHHHYM. Ha emHHMOT Kpaj e
,,HI30K PH3UK~’ W € OIWIIaH KaKo OHOj KOj HOCM MUHUMAaJHa IITeTa Ha Ojarococrojoara Ha
JIETETO, a O] ipyra CTpaHa € ,,BHCOK PU3UK" U € ONMUIIAH KaKO OHOj IITO HOCH CEpHUO3HA IITETa
Ha Oyarococrtojoara Ha JETETO M WMMa CEpPHO3Ha IITeTa Ha HETOBHOT IICJIOKYIEH pa3Boj. Ha
KpajoT 0J TOj KOHTHHUYM C€ pa3BUCHH (OPMH Ha HapyllyBama BO ojaHecyBamero. (McWhirter
et al., 1993, ciopen Basi¢,2006)

3a 0BOj MHAMKATOP, U3BOP Ha MoAaTok ce 30 meHTpu 3a conujasiHa pabora Bo PermyOnuka
Makenonuja. Bo cute nieHTpu ¥Ma €BUACHTHPAHO JIela BO PU3HK.

Tabena 1: Jlena ynateHd Bo IeHTPUTE 32 cOUMjaIHa padoTa, o noJ Bo 2015 roguna

Bpoj %
Maiuxku 1821 85,4
JKencku 310 14,5
BkymHo 2131 100

Bo 2015 roamna BO IeHTpUTe 3a colujanHa pabota Bo PemyOnmuka MakenoHuja on
CTpaHa Ha JPYTrd MHCTUTYLUU WM MOETUHIM, ymaTeHu ce BKynHo 2131 nere on kom 86 % ce
Jietia o]l Mauiku 1o, a 14 % ce fnena oJ1 )KeHCKH MO
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Cnuka 1: Bpoj Ha Jena Bo pu3UK ynaTeHH BO IeHTPHTE 32 COIIjaIHA padoTa CIIOpefieH0 10 FOAUHHU

Bpoj Ha geua BO pU3MK ynaTeHm BO
LLCP, no roamHa
5000
1357 2062 2131

2013 2014 2015

Cropeneno co 2014, Bo 2015 rommna mma 69 gema mHoOBeKe INTO MPETCTaBYBA
srosiiemyBame 011 3%. Hajronem 6poj nena ce ynarenu Bo LICP Ckomje (426) u Kymanoso (326).
Oco0eHo € eBUICHTEH MOPacToT Ha OpPOjoT Ha Jema Bo pu3uk cropenaeHo co 2013 roaunHa, kora
owie esuneHtupanu 1357 nmena. 3roieMeHHOT Opoj Ha €BUACHTUPAHH JIEla BO PU3HUK, MOXKE J1a
3Ha4YM MOJ00pO MMIIEMEHTHpAamhe Ha 3aKOHOT 3a TpaBa 3a AenaTa, MorojieMo MPerno3HaBame U
paHoO MACHTU(PUKYBAKE HA JlelaTa BO PU3UK OJ1 CTpaHa Ha YYWJIMILTATA U JIp. HHCTUTYLIMH KOU
paboTaT co Jela, Ha IITO YKaXKyBa U 3T0JEMEHHOT Opoj Ha M3BECTYBamba YHATeHH /0 LIEHTPUTE.
3a eBeHTYaJIHU JIPYT'M MOKHU MIPUUMHU 3a 3roJeMyBambe Ha OpOjoT Ha Jiena BO PU3HUK, MOTPEOHO
€ J1a ce CIPOBENaT OTIOTHUTEITHH, TIOJICTATHA aHATN3U M HCTPAKyBamba.

Bo 2015 romuna 3a 2131 pere ucnpatenu ce 2245 wu3BecTyBama 10 ILIEHTPUTE 3a
colijayiHa paboTa BO KOM CE€ TTOCOUyBaar Jiela KoM ce Hallie Bo cocTojoa Ha pusuK. Toa e 6maro
nokauyBame BO oHOC Ha 2014 roauna xora 6mie ucnparenu 2137 u3BectyBama.

Tabesa 2: U3BecTyBama 3a jiena Bo pusuk ucnparenu ao LICP, mo uncTuTyunmn

JaBHO OOBHHHTEICTBO 702
VYuunumra(OCHOBHU M CPEITHN) 286
MUHHCTEPCTBO 32 BHATPEIIHH paboTH 630
Ponuren/craparen 68
Hete 4
OmrereH 21
31paBcTBO 33
HBO 12
Hpyru 501
BkymHo 2245

Hajroem 6poj u3BecTyBama ymareHu ce oj JaBuoto ob6BunmrenactBo (702), oxn
MunucrepctBo 3a BHaTpeurHu padotu (630) u ox yuwnummrara (286). Bo 2014 romuna Ouiie
ynateHu 384 u3BecTyBama 3a Jiella BO PU3UK O] OCHOBHUTE M CPEJIHU YUMIIMINTA BO LICHTPUTE 32
conujaiHa pabora. OBaa 3aKOHCKa OOBpCKa Ha YUMUJIUINITATA 32 JOCTABYBakhe Ha N3BECTYBambA JI0
LIEHTapOT 3a CcollMjaiHa paboTa, MOKpaj Toa IITO € ypeleHa co 3aKOHOT 3a MpaBja 3a Jelara,
MpelBHUJIeHa € U CO HU3MEHUTE BO 3aKOHOT 3a OCHOBHO 00pa3oBaHue, 3aKOH 3a CpEeIHO
oOpa3oBanue M 3akoHOT 3a menaromka ciyxkb6a (Ca.Becauuk Ha PM Op. 18 on 14.02.2011
roguHa). Co [0CTaByBam€ Ha M3BECTYBal€ OJ CTpaHa Ha YyYWIMINTaTa A0 LEHTapoT 3a
colujaiHa padoTa 3a MOCTOCHE Ha OJIpe/ieH PU3WK Ha YYEHHUKOT U HErOBOTO CEMEjCTBO, Ce
HMHUIMpa copaboTka moMmery JBeTe WHCTUTYIIMU CO 1€ JaBame Ha HajCOOJBETHA MOMOII U
3amTtuTa Ha gerero. CopaboTkata momery JaBaTa CTpy4yHH THMa Tpeba Ja € KOHTHUHyHpaHa
OJIHOCHO MeryceOHO Ja ce HU3BeCTyBaaT 3a IMpe3eMEHUTEe aKTHUBHOCTH Kou Tpeba na ce
KOOPJIMHUPAHU M COOJBETHM Ha TNOTpeOUTe, MOTCHUUJAIUTE M PH3UIUTE Ha JETeT0 U
npenBuseHd Bo IlmaHoT 3a mHAMBHAyanHa paboTa cO AETETO KOj rO M3rOTBYBa IIEHTApOT 3a
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couyjanHa paboTa, a YYIIMIITETO My € 3Ha4aeH pecypc. 3Hauu M0 WACHTH(PHKYBAbE Ha JETETO
BO PU3MK OJl CTpaHa Ha ydumiauiuTeTo W ymnaryBawe Bo LICP, He mpecTanyBa aHraxMaHOT Ha
CTpy4HaTa CiIy)k0a ¥ Ha HACTABHUIIUTE BO YUMJIMINTETO, HAIPOTUB CO MOMOII W MOJIPIIKA O]
LIEHTApOT CE€ NPABHU IUIAH HAa AaKTUBHOCTH 3a IIPE3E€Mame Ha MEPKU 3a IOMOII M 3alITHTA HA
JIETETO U CEMEJCTBOTO COTIIACHO HA/JISKHOCTUTE HA YCTAHOBUTE.

1.2. Meplm 3a npeBeHunja Ha J€TCKOTO NPECTAIHUIITBO BO YINUJIHIITETO

Op cekoramr M BO CEKO€ YUWJIMIITE IIOCTOENE M TOCTOjaT Y4YEHUIM Kou Oapaar
JIOTIOJTHUTETHA BOCIIUTHH, OOpa30BHU M WHTEPBEHIIMCKU HAIOPW M aHT@XMaHW O] CTpaHa Ha
HACTAaBHUIIUTE WJIM CTPyYHATA CIIY»K0a CO IITO K& UM IOMOTHAT Ha Jielata BO HaJMHHYBambe Ha
nmpoOJieMUTe W HUBHA COIMjaJiHa MHTErpanuja. I Bo COBpEeMEHUTE CIIOKEHU OMIITECTBEHO -
€KOHOMCKH W COIMjaJJHH YCJIOBH, YYMJIMIITaTa MOpa COOJBETHO Ja OJroBOpaT Ha OBOj
NpEeIU3BUK. YUWIMINTaTa 4ecTOo maTh Tpeba aa mpudard W jAena KOM BeKe IMOKaXKyBaar
JIETUIKBEHTHO OJTHECYBAE U C€ CTOPUTENIM Ha KPUBUYHHU JIeNa, a MOpa Jla ce MPU3Hae JeKa TEKOT
Ha IIKOJYBaWkETO HAa OBHE JieNla € ONTEPETeH CO MHOTY JOMOJHHUTETHU MOTemKOTHH. Kosky
MIOJI0JITO Tpae PU3UKOT M MHTEH3UTETOT Ha U3JI0KEHOCT Ha JIETeTO Ha pU3MYHAaTa cocTojba, goara
70 KyMyJlaTHBeH e(eKT Ha TOCIeIUIINTe KOW C€ IBIKAT OJf CBOEBOJHO HaNyIITamke Ha
HacTaBara, claOW OIICHW, OINTETYBamkbe Ha YYWIUIIHAOT WHBEHTAp, IOBTOPYBamkmE Ha
OJUIETICHUETO, Pa3HW (OPMU Ha HACWIICTBO KOH HACTAaBHUIIUTE W BPCHUIIMTE KOW MOXE Ja
KyJIMUHHpA CO NMPEKHHYBalke Ha OOpPa30BAHMETO WM HAIMYNITalke Ha YYWIAIITETO. Toa 3Ha4YH
MPEKUH CO €IHa OJ TJIABHUTE COLMjaIM3allMCKU MHCTUTYIMH Koja MpoKiIamupa npudakame u
aJlafiTUpame Ha OMIITECTBEHUTE HOPMHU M BO TaKBU YCIIOBU OBHE JIella OCTaHyBaaT 0€3 OCHOBHU
kBanuduKanuy, He To odopMyBaaT MpoIecoT Ha oOpa3oBaHME, IIAHCUTE 3a BpabOTyBame ce
MUHUMAJHHU U Taka ce MpOAYLHpaaT MOJTHOJIETHH KPUMMHAIIM KOU JIOTIOJHUTEIHO CO3/1aBaaT
mpoOJIeMu U BO CEMEJCTBATa, HO M BO 3acAHUIIATA.

3aroa momoITa Kou Jierara Tpebda aa ja 1o0ujaT BO YUHIUIITETO € MHOTY 3HauajHa, a Taa
ce oryieja MpeKy paHO JAETEeKTHpame Ha PU3UIUTE, UTHO HMHTEPBEHUPAHE€ M KOHTHUHYyHpaHa
paboTa co HUB U HUBHUTE POAUTEIN BO COpabOTKa CO IIEHTApOT 3a coliMjajiHa paboTa U APYruTe
MHCTUTYIIMU BO CUCTEMOT Ha IIpaBjia 3a Jelara.

Opx The MpUYMHHU MHOTY € Ba)KHO BO YYWJIMINTATa Jia C€ CIpPOBEIyBaaT MPEBEHTHUBHU
aKTUBHOCTH 3a CIIPEYyBamk€ Ha paH BJI€3 Ha JielaTta BO JAETCKO IpecTanHUITBO. HopmaTuBHaTta
pamMKa JaBa COAp)KMHA HA HENITO INTO MOXE Ja Ce Hapeue MpUMapHa, HO U CEKyHJapHa
MpeBeHIMja BO yuwiuitata. [locTojaT aprymMeHTH KOW MOTEHIMpaaT JeKka MpeBeHIHjaTa Ha
JETCKOTO MPECTANHUIITBO BO YUYMJIHMIIHOTO OTMKPY)KYBamk€ € HEOMXOJIHA U KIy4Ha O] MPUYNHH
IITO OCHOBHOTO U CpeHO 00pa3oBaHUE € 33/I0JDKUTEIHO 32 CUTE Jiela U € orndareHa Hajrojaema
JeTcKa MOMyNallKdja, BPEMETO NMOMHMHATO Ha YYWIMILITE € JOJIT0, a YYEHETO U KUBOTHOTO
HCKYCTBO KO€ C€ CTEKHYBa Ha YUMIIUIITE € HajBPEIHO, Pa3BOJHUOT MEPUO/I HA YUHIIUIITHUTE JIeHa
€ Haj3HavyaeH Oujejku ce popMupaar Kako JUYHOCTU CO CBOU CTaBOBH, OJIHECYBAHE, BPEIHOCTU
Kako M aJanTHpamke Ha CpeArHaTa W CHaoramke BO Hea W YYWIHIITETO pacrojara co
HajCOO/IBETEH CTpYUeH Kajap 3a padoTa co jaena.

Pesynrature o1 cekojaHeBHAaTa HEOpPraHM3MpaHa W CTHXHUjHA ,,IPEBEHTHBHA Tpakca Ha
yUHIIMIITETO He ce mo3HaTtu. Bo cBercku pamku nypu 74% oxa cure o0OjaBeHM HMPEBEHIUCKH
nporpamu Ouie peanusupanu Bo yaunumrara. (Durlak, 1995, cnopen Basic 2009)
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3aroa cekoe yumnumTe Tpeda a € 3aMHTEepPECHPaHO 3a pa3BUBaIbE Ha (POpPMHU HA MPEBEHTUBHO
JIeTTyBabe U BO CUTE YYMJIMIIHUA KyPUKYJIYMH MMa MOXKHOCT 32 IPEIBUAYBAakE HAa COIAPKHUHU 32
MIPEBEHIIMja Ha IETCKOTO MPECTATHUIITBO. BO CEKOjIHEBHIOT HACTABEH MPOLIEC, HU3 HACTAaBHUTE
COJPKUHHTE CE IMPETo3HaBaaT €JIEMEHTH Ha TPEBEHTHBHO JIjCTBYBAH€ HA HACTABHUKOT KOH
YUEHHKOT, Ha YacOoT Ha OJJICIICHCKA 3ae/JHWIA, BOHHACTABHUTE AKTUBHOCTH, TPHOMHH U
paOOTHIHUIIM HA OJPEJCHW TEMH, YUWIHIIHUTE MPHUPENOH M TMPOEKTH KOM YECTO C€ BO
copaboTKa CO pOAUTENIUTE U JIOKAaJHATa 3aeIHUIA U CJI. J[pyr BUI Ha aKTHBHOCT MOXeE Jia Ouje
o0e30eayBame Ha COAPXKUHHM 3a OJPEACHU TI0jaBU KOM cakamMe Jia TH NPEBCHHpaMe BO
YUWIALITETO, KOW MOJKE 1a C€ HAMEHETH 32 YUCHUIIUTE U POTUTEIUTE U TOA MPEKY MeYaTemhe Ha
(bnaepu, Opourypu, BUIIEO TpPE3EHTAllMU, TpeaaBama, (GopmMupame Ha THUMOBH CO OJIpPEIEHU
3a1ayu, napTuiunanyja Ha aeuara u ci. (Ilerposcka, 2016)

OBue aKTHBHOCTH M COAPKMHH MOXE Ja ce OOeAMHaT BO EIUHCTBEH YUYMIUIICH
MIPEBEHTUBEH MpOorpaM. 3HAYM NPEBEHTHBHHUTE NPOTPaMH BO YUYIIMIITETO HE Tpeba ma ce
CIpPOBEAYyBaaT caMo Kora Ke ce T0jaBH OJpeeH Mpo0IeM BO YUMWIHINTETO, THE HEe Tpeba camo na
caHupaaT pU3UYHHU COCTOJOH, TYKY Tpeba Ja ce peann3upaar BO KOHTHHYUTET CO I1eJI J]a pa3BUjaT
W TOJUIpXaT TO3WTHMBEH pa3BOj Kaj Jelara, HUBHO 3ajaKHYBame, Pa3BUBAWKHE HA COOJBETHU
COLIMjaJTHM BEIITHHU Ka] HUB, XUBOTHU BEIITHHH, OTIIOPHOCT, pellaBamke Ha MPOOIEeMH W
JIOHECYBamke Ha OJUTYKH M TIPEBEHUpAhe Ha MPBUTE MaHU(ECTAIINN Ha PU3UYHO OJHECYBame. 3a
TOAa ce MOTpeOHH MOBEKE ,,BI€30BH HA IPEBEHTUBHUTE MPOTpamMu’”.

HckycTtBata Ha TpHUMEHETH TNPOTpaMU MOKaXyBaaT JieKa HajyCHelieH IpHucTan Ha
YUMJIMIIHA TPEBEHIIMja € OHOj WITO T'M omdaka cuTe Cy0jeKTH BO YUWIMIITETO, U YYEHUIU U
HACTaBHUIIM, TIPUCTAIl KOj 3al0YHyBa YIITE BO MPEAYYMIHITHUTE YCTAaHOBH, KO] MHHYBAa HU3
LEIHOT BOCIUTHO - 0Opa3oBeH Mpoliec, a He Ce OTrpaHUYyBa HA OJIPEIEHU YUEHULU WIU
MOEIMHEYHH YaCOBU U MPEIMETH, IPOrpaM KOj € HaCOUEH Ha rpaJiehe Ha MO3UTUBHA YUMUIITUIIHA
knuMa. Hajycnemnu ce oHMe MPeBEHTUBHU MPOrpaMy KOM MMaaT MOJJPIIKa O HACTaBHUIIUTE,
pOAMTENNTE W JIOKAJTHATa 3aefHHIIA BO KOja C€ Haora YUWJIMINTETO M YUH PE3yATaTH ce
eBajyupaar.

3akayuyouu

1.  [IpxaBHHOT COBET 3a INMPEBEHIIMja Ha JETCKO MPECTAHUINTBO KOHCTaTupa Jeka Bo 2015
roauHa, cnopeneHo co 2014 roguHa, ce OelexXu 3rojieMyBame Ha Jena BO pusuK of 3,34%.
Crniopen TepuTOpHjaIHaTa MPHUIAAHOCT HajrosieM Opoj Ha nena ce ox Ckomje u Kymanoso. Bo
Ckorije yTBpACHO € ABOKPATHO 3roJIeMyBamke Ha OpOjoT Ha Jela BO PU3HK;

2.  JlpaBHUOT COBET 3a MPEBEHIIMja HAa JETCKO MPECTAHUIITBO KOoHcTaTtupa aeka Bo 2015
roJIvHa y4YWIMIITaTa J0CTaBuie 286 n3BecTyBama J0 LIEHTPUTE 3a COLIMjaTHa paboTa 3a Jiela Bo
PU3HK;

3. JlpaBHUOT COBET COTJIACHO CBOMTE HA/JICKHOCTH C€ 3ajara U MHUIUPA CIIPOBEIyBamhe Ha
eayKalija Ha BpabOTEHUTE BO CUTE OCHOBHU M cpeHU yumiuiiTa Bo P. Makenonuja 3a 3akoHOT
3a mpaBja 3a JAelara U HUBHHUTE HAJUIEKHOCTH KOW IPOU3JIETYBaaT OJf HEr0 OJHOCHO PaHo
UIeHTU(PHUKYBakE HA Jiella BO PU3UK, paboTa cO HUB U HUBHUTE CEMEjCTBA, KAaKO U TMOrojieMa
copaboTKa co IPYruTe MHCTUTYIIUU BO CUCTEMOT 3a MpaB/a 3a Jerara;

4.  Jlp>kaBHHUOT coBeT apupMaTHBHO CE€ M3jacHYBa M JaBa MOJIPIIKA HA CUTE MPEBEHTUBHUTE
aKTUBHOCTH U MPOTPaMHU MPE3eMEHH O] CTPaHa Ha YYHIIMIITATa BO cOPabOTKa CO MUHUCTEPCTBA,
uHcTuTymu, HBO u cii., Bo enoT Ha mpaBa M 3alliTUTa Ha Jenara u cemejctata. Bo 2014
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roauHa, JIp»KaBHHOT coBeT (MHAHCHCKM TO NOJAPXKH TpoekToT Ha Kanuenapujara Ha
O6emuuernte Hammu 3a Oopba mpotuB nporara u kpumuHaiotr — UNODC ,, Ilpoepama 3a
3ajaknysarwe Ha cemejcmeama,, - ,,Strengthening Families program,, (SFP10-14), xoj ce
cipoBezie BO CKOIICKHOT IJIAHCKH PETHOH, a BO eayKalujata 0ea BKIYyYeHH BACCET U €/IeH
HacTaBHUK oA 10 ocHoBHM yumnumiuta. [Iporpamara mnpercraByBa yclellHa ajaTka 3a
MPEBEHIMjaTa Ha JETCKOTO MpecTamHUIITBO BO PemyOnmka MakenoHuja Koja MOXKe Ja ce
HPOIIMPH ¥ BO OCTAHATUTE YUYMIHILITA NMPEKy 00ydyBarme HAa HACTABHHMYKUOT Kajap M HEj3UHA
MMITJICMEHTAIIH]a.
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Apstract

The National Council for prevention of child delinquency was established under the Law on
Justice for Children as an autonomous and independent body, which has jurisdiction in the area of
monitoring of preventive activities by all the institutions and civil society organizations, in order to
prevent child delinquency.

The National Council was established in 2009 and is composed of 15 members who are
representatives of the relevant ministries, institutions and NGOs involved in the system of justice for
children and eminent scientists and experts.

The National Council has a range of responsibilities the Law: it has adopted the National Strategy
for Prevention of Juvenile Delinquency (2010-2020); conducts research; provides initiatives to improve
the legal provisions; but the basic competence is monitoring of the situation of protection and promotion
of the rights of the children. For this purpose the Council prepares annual reports on the situation of the
child delinquency and implementation of the law.

The report also gives an overview of the situation of the child delinquency through the data
obtained based on 32 indicators submitted by 63 institutions in the justice system for children.

This paper provides an overview of one aspect of the problem which is a scope of work of the
National Council. That is the process of monitoring of the situation of the child delinquency by presenting
the data published in the Annual Report of the Council. As well as the monitoring of the situation in the
area of Justice of the child and the child delinquency for 2015. The annual Report of the National
Council is submitted to the Parliament, the Government, the Supreme Court and the Judicial Council.

Keywords: child delinquency, child rights, indicators, Introduction

The national Council for the prevention of child delinquency was established under the
Law on Justice for Children as an autonomous and independent body that follows the situation
with the child delinquency in R. Macedonia, with particular accent on the monitoring and
support of the preventive activities undertaken by all institutions and civil society organizations
in the justice system for children, and in order to prevent and reduce the child delinquency. The
Council was founded in 2009 and it is composed of 15 members who are representatives of the
relevant ministries, institutions and non-governmental organizations as well as prominent
scientists and experts.
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The national Council has a range of responsibilities according to the law. It passed the
National Strategy for Prevention of Juvenile Delinquency (2010-2020), conducts research and
analyzes in the area of child delinquency, propose initiatives to improve the legal provisions and
initiatives to familiarize the citizens with children's rights and discussions on healthy family, the
problems of education and upbringing of the children, protection from drug abuse and other
forms of addiction. One of the core competencies is monitoring the protection and promotion of
the children's rights. For that purpose the Council prepares annual reports about the state of the
child delinquency and implementation of the Law on Justice for Children. The reports annually,
are submitted to the Parliament and the Government, the Supreme Court and the Judicial Council
of the Republic of Macedonia.

This paper provides an overview of one aspect of the problem that is a scope of work of
the national Council, and that is the monitoring of the situation with the child delinquency by
presenting the the data published in the Annual Report of the Council on the situation in the area
of Justice of the child and the child delinquency for 2015.

1. Analysis of the collected data on the basis of the indicators

The Annual Report of the Council on the situation in the field of Justice and child
delinquency for 2015 shows the situation with the child delinquency in the country, by
implementing the Law on Justice for Children by the institutions and applying the procedures
and measures which are prescribed by the law.

The report follows the situation with the child delinquency through monitoring the trend
of reduction / increase the number of the children at risk, children in conflict with the law
(offenders and offenses), children victims of crimes, as well as procedures undertaken for
protection and treatment ranging from undertaking measures for assistance and protection,
educational and alternative measures to the application of penalties. For that purpose, the
Council adopted a list of thirty-two indicators for collecting data from institutions. The indicators
are internationally complied measurement units by which qualitatively and quantitatively is
presented the the situation with the child delinquency. The data were obtained from 63
institutions in the justice system for the children(from 8 Departments of the Interior, 30 centers
for social work, 12 courts with an extended jurisdiction, 12 Main Public Prosecutions in the
Republic of Macedonia and one Basic Public Prosecutor's Office for criminal acts of organized
crime and corruption).

Considering that the Law on Justice for Children also applies and treats the children at
risk and children in conflict with the law from 7 to 18 years of age that are at the same time a
school population, in this paper we will give a review of an indicator which includes the schools
and how they take certain actions relating to the protection of the rights and interests of children
especially children at risk.

1.1. Indications for the children at risk referred to the Center for Social Work
This indicator measures the number of children at risk who were sent in the centers for
social work by other institutions or individuals in the 2015, including from the schools.

According to the Law for Justice for Children (Official Journal br.148 / 13) a child at risk
is each child that reached the age of 7 and less than 18 years with physical disabilities mental
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disabilities, victms of violence, educational and socially neglected, which is in such condition
that it is is difficult or impossible the achieving of the educational function of parents _ the
guardians _ which it is not included in the system of education and upbringing, drawn into
begging, wandering or prostitution.

A child who uses drugs and other psychotropic substances and precursors, or alcohol, and
which due to these conditions is or may come into contact with the law as a victim or as a
witness to an act which the law constituted ac a criminal offense op an act which by law is a
criminal case.

According to the Law on Justice for Children under identified conditions of risk among
children, reporting to the Centre for Social Work may direct the police, primary and secondary
schools or other institution in which the child is taken into care and in which the child is raised,
his parent/or guardian and the child itself. Determining the degree of risk on wchich the children
are exposed to , is very important in the context of a proper assessment in order to be planned an
appropriate intervention.

For this indicator, the source of information are: 30 social work centers in the country. In
all centers there are recorded children at risk.

Table 1: Children referred to the centers for social work by gender in 2015

Gender Number %
Boys 1821 85,4
Girls 310 14,5
Total 2131 100

In 2015 in the social work centers in Macedonia, by other institutions or individuals, are
addressed total of 2131 children of which 86% are male and 14% are female.

Figure 1: Number of children at risk addressed in the centers for social work compared by year

bpoj Ha Aeua BO PU3IMK ynaTtTeHu BO
LCP, no roamHa

5000
1357 2062 2131

2013 2014 2015

Compared with the 2014 in the 2015 there are 69 children more. This increase is for 3%
more. The largest number of children are referred to the Center for social work in Skopje (426)
and Kumanovo (326) It is particularly evident the growing number of children at risk compared
with 2013 when there were 1357 registered children.

The increased number of registered children at risk could mean better implementation of
the law on justice for children, greater recognition and early identification of children at risk
from the schools and other institutions, which reflects the growing number of notifications that
are addressed to the centers For any other possible reasons for the increased number of children
at risk, it is necessary to conduct further, more detailed research. In 2015 year, for 2131 children
are sent total 2245 notifications to the centers for social work in which are indicated as children
at risk. That is a slight increase compared to 2014 when 2,137 notices were sent.
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The largest number of notifications have been sent from the Public Prosecutor's Office
(702), Ministry of Interior (630) and schools (286) In 2014 were sent 384 notifications from the
primary and secondary schools in the centers for social work. This legal obligation of the
schools to submit notifications to the center for social work, although it is regulated by the Law
on Justice for Children, also is planned with the amendments to the Law on Primary Education,
Law on Secondary Education and the Low on pedagogical service (Official Gazette no. 18 of
14.02.2011).

Table 2: Notices sent to the Centers for social work from institutions

Institution Number
Public Prosecution 702
Schools (primary and secondary) 286
The Minister of Internal Affairs 630
Parent / guardian 68
Child 4
Damaged person 21
Health 33
Civil organizations 12
Other 501
Total 2245

By notification from the schools to the center for social work for the existence of a risk of
the pupil and his family, initiate cooperation between the two institutions in order to provide of
most appropriate assistance and child protection. The cooperation between the two expert teams
are scheduled in the Plan for individual work with the child which is prepared by the Centre for
Social Work, and here the school is an important resource, of course with the involvement of the
family.

The schools accept children with delinquent behavior who are perpetrators of crimes. The
longer the risk and the intensity of a child's risk situation last, the more comes to the cumulative
effect of the consequences of the risk which are ranging from arbitrary abandonment of the
teaching, weak assess, damaging the school inventory, grade repetition, various forms of
violence against teachers and peers that could culminate in the termination of the education and
dropping out of school. Therefore the assistance that the children should receive in the school is
very important, and it is reflected through the early detection of the risks, immediate intervention
and continued work with them and their parents in cooperation with the Center for Social Work
and other institutions in the system of justice for children. Due to these reasons it is important for
the schools to implement prevention activities to prevent early entry of children in the children's
delinquency. The legal framework includes primary, and secondary prevention in schools.

There are arguments which emphasize that the prevention of the child delinquency in the
school environment is necessary and crucial for the reason that the primary and secondary
education is compulsory for all children and covers the largest child population. In daily teaching
process, through the teaching contents are recognized elements of the preventive action of the
teacher to the student, as well as in the class of class community, extracurricular activities,
debates and workshops on specific topics, school events and projects wich are often in
cooperation with the parents and the local community and so on. Another type of preventive
activity are the the provision of content for a certain phenomena that we want to prevent at
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school that can be cater for students and parents, such as printing leaflets, brochures, video
presentations, forming teams with specific tasks , participation of children and so on. (Petrovska,
2016)

The preventive programs in the school should not be conducted only when it appears a
problem in school, they need not only mitigate risk conditions, but should be implemented
continuously in order to develop and support positive growth of the children, strengthening their
skills, developing appropriate social skills among them, life skills, resistance, problem solving
and decision making and prevention of the first manifestations of the risky behavior. This
requires more ,,inputs of diffrent preventive programs. "

Conclusion

1. The National Council for Prevention of Child Delinquency conclude that in 2015,
compared with 2014, is noticed increasing of the number of children at risk for 3.34%.
According to the territorial belonging, the largest number of the children are from Skopje and
Kumanovo. Skopje showed doubled increasing in the number of children at risk;
2. The National Council for Prevention of Child Delinquency conclude that in 2015 the
schools submitted 286 notifications to the centers for social work for children at risk;
3. The national Council in accordance with its responsibilities advocates and initiated a
training of the staff in all primary and secondary schools in the Republic of Macedonia for the
Law on Justice for Children and their responsibilities deriving from it. As well as for early
identification of children at risk, working with them and their families, but also for greater
cooperation with other institutions in the system of justice for children;
4.  The national Council affirmatively declares and gave support to all preventive activities
and programs undertaken from the schools in cooperation with the ministries, institutions,
NGOs, etc, In the area of justice and protection of children and families. In 2014, the national
Council financially support the project of the United Nations Office for the Drug Enforcement
and the crime - UNODC - ,, Strengthening Families program ,, (SFP10-14), which was
conducted in Skopje Region, and in education were included twenty-one mentor from 10 primary
schools.

The program is a successful tool for the prevention of the child delinquency in
Macedonia, which can be expanded into other schools by training teaching staff and its
implementation.
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Y]IK:

Ancrpakr

Ceemon cMe 3a MacoBHOCTa Ha TEKOBHHOT BHCOKOOOPA30BEH CHCTEM, BO KBAHTHUTETOT Ha
CTYJICHTUTE, KOj U MO KBAJIMUTET HEBEPOjaTHO MHOTY ja pa3jenyBa CTyACeHTCKarta nomynanuja. On apyra
CTpaHa ce MOCTaByBa MpAaIIAKETO KOIKY C€ MMIIEMEHTHPA CpEIMHA 32 YUeHe KOja TH CTaBa CTYJCHTUTE
BO Qokycot. [log BpeMEHCKH MPUTUCOK HACTABHHUIIUTE YECTO MpaBaT Op3W W HENPOMHUCIIEHH H300pH 3a
HUBHOTO Moy4yBame. LlenTa Ha OBOj TpyJ € J1a ce UCTIMTA KaKo CTYJCHTHTE ja MepIUnupaaT HacTaBara
(npenaBamarta U BeXXOWUTE) HA HUBHUTE (DaKyJITETH, OJ ACTIEKT Ha TOA Jajii € HACOUEHA KOH CTYIIEHTUTE
WM KOH HacTaBHHUKOT. Bo ncrpaxyBamero ce ondarenn 203 crynentu, ox 3 paznuuHu GaKynTeTH MpH
VYuusepsureror ,,CB. Kupun u Meromuj“ Ckomje, u Toa ox: dunoszodckuor dakyarer (N=97),
Odunmonomknor dakynrer (N=56) u ApxutekroHckuor ¢akynrer (N=50). MHCTpyMEHTOT CO KOj ce
Mepele Iepleniyjata Ha CTYJACHTHTE Ha HacTaBata Ha HUBHHUTE (akyntern Oemie n3paboreH 3a
moTpedrTEe Ha OBa UCTPaXKyBabe, MPH IITO Oellle npecMeraHa penujaduinocra Kponbaxosa anda = .83.

CryneHTHTE ja TIpOIleHYBaa HacraBara Ha 19 mpamama (ITOOIAENTHO 3a TpenaaBama M BEXKOW H
MOOJIZICITHO 32 HACTaBa HACOYEHA KOH HACTABHHKOT M HACTaBa HACOUEHA KOH CTYJCHTOT) Ha JIMKEPTOBA
ckaja on 1-4, mpu mTo MuHMMajeH ckop € 19 a MakcumaneH e 76 Ha cekoja cyOckana. JloOueHu ce
CIICIHUBE PE3YITATH: Ka] CTyAeHTHTE 01 PHII030CKHOT (paKyNTeT HE MOCTOM pa3iiuKa BO MPOICHKATA Ha
HACTaBaTa HacoueHa KOH HACTaBHUKOT M KOH cTymeHTOT (t= -.558; p>0,05), momeka kaj CTyaeHTUTE O
Apxurektonckuor (-5.743; p<0,01) u ®umonomkuor dakyrrer (-5,870; p<0,01) Hacrasara e mporeHera
KaKo HacO4YeHa Ha CTYICHTOT.

K.Hy‘lﬂl/l 360[)081/1: noydyearo€ HACO4Y€HO KOH HACmAaeHUKom, noyd4yedrb€ HACO4Y€HO KOH cmy()eHmom,
cmydenmu, HAacmaesHUuyu.

BOBE]

OO0pa3oBaHHETO € MPOLIEC Ha MPEHECYBambe Ha BPEIHOCTUTE, 3HACHaTa U BEIITHHUTE OJ1
€/IHU Ha JIPyrd cO IIeJl J1a Ce MOJENIMpaaT COBPEMEHU M KOMIIETEHTHH MOEIUHIIM KOM Ke JajiaT
IPUJOHEC BO OINIITECTBEHOTO JKMBEEHE KAaKO M Ha HEroBOTO YHAIIpedyBame. Y4UMIIUINTATa,
TMMHA3UUTE, CPETHUTE YUMIIMIITA U (HaKyITeTUTEe KaKO MHCTUTYLIUHU 3a/10JKEHHU 32 (POPMAIIHOTO
o0Opa3oBaHHE CO CBOjaTa LEIEHACOYCHOCT KOH (OpMHUpame Ha KOMIIETEHTEH IOEIUHEell BO
OMILUTECTBOTO KOPHUCTAT pa3iM4YHU IMPHUCTANM, OJHOCHO HAUYMHU Ha NoydyBame. Cekako Jeka
MOJIEpaTOpOT Ha TOj MPOLIEC € HACTABHUKOT, HO BO 3aBUCHOCT O] T0Oa KAKOB METOJl KOPUCTU BO
MIOY4YYBamkETO TOJKaBa € HEroBaTa aKTMBHOCT BO IIPEHECYBame Ha 3HaewmeTo. Ho ce mocraByBa
npamame Jald M KOJKYy € HoTpeOHa MHTepakiyjaTa Mely HaCTaBHUKOT M YYEHHUKOT BO TOj
npouec. CoBpeMeHaTa HacTaBa, KaKO COBPEMEH IPUCTall BO IOYYYBAHETO, CPEIUIITETO CE
MOBEKEe T'0 CTaBa Ha YYEHUKOT, OJJHOCHO TOj MPOIEC IO CMETa 3a peBep3uOMIIeH, Kaje IITO
aKTHUBHOCTA Ha YYEHUIIUTE € KIIyueH (PaKTop BO LIETHOT TOj MPOILIEC.
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Ceenonu cMme 3a goceramnute peopMu BO 00pa30BHUOT CUCTEM, BO KOM Mery Jpyroro,
Ce HACTOjyBa Ha KOPHCTEHE Ha COBPEMEHO IOy4YYyBame€, OAHOCHO aKTHBHO Y4Y€HlEe Kaje
YYCHHMKOT Y4 IPEKY pasroBOP M OTKPHUBAME, HO aKIEHTOT MOBEKE CE CTaBalle Ha MOYYyBamhETO
BO OCHOBHOTO W CpeAHOTO oOpaszoBaHme. Kora cranyBa 300p 3a HAacTaBHHIIUTE BO BHCOKOTO
oOpa3oBaHue, IMOJ BPEMEHCKH IMPHUTHUCOK, YECTO MpaBaT Op3M M HENPOMHCICHH H300pu 3a
HUBHOTO Moy4yBame. HajuecTo nmoydyBameTo nMa JUPEKTHBHA MTPUPOIA, KAKO YCHO IMpEIaBambe.
[TorpenrHo € MUCIEHETO JIeKa aKO TOBPEMEHO CE aHTaXHPAAT CTYJCHTUTE BO paboTa BO MapOBH,
WIA UM C€ 33/1aBaaT 3a/la4d, HeKoTall 1 0e3 jaCHM MHCTPYKIMH, IPaBaT YEKOp KOH MOYYyBambe
HAaCOYCHO KOH CTYIEHTOT. YYEHETO HAaCOYEHO KOH CTYACHTOT 3HAa4M MHOTY IOBEKE O] TOa.

OO6OpazoBHuTe Hamopu Tpeba Jga OUJaT HACOUYEHW KOH TIPOMOBHUpAmE Ha
MOY4YyBalkETO/y4YeHhETO0  HACOYEHO  KOH  CTYIEHTOT,  Oujaejku  OAroBOpPHOCTa  Ha
BHCOKOOOPA30BHUTE HMHCTUTYIIMH € Jia Ce TPWKAT 3a e()EeKTUBHOTO YUCHEe Ha CTYACHTHTE.
Bripouem, MHCTUTYIIMOHAIHATA pENyTalija Ha YHUBEP3UTETOT HACTABHUIIMTE ja MpaBaT Ha JIBa
ctos0a, KBAJIMTETHN UCTPAXKyBamba M CHITHA TIeIaroka oasa.

Bo Taa Hacoka, BaYKHO € Jla C€ HarJIaCH IITO BCYITHOCT C€ MHCIH CO TEPMHUHOT HACOUYEHO
yuemhe/loydyBale KOH CTYyIEHTOT, M Ja Ce€ pa3MHUCIM KoM TpaBuiaa Tpeba mga ce
UMIUIEMEHTHApAaaT TaKa MTO Ke WM OBO3MOXAaT J0OpW WCKYCTBa OJ YYCHETO Ha HAIIUTE
CTYZICHTH.

Bo Hacoka ma ce pasjacHaT HEKOW O] 3Ha4YeHaTa Ha MOYJIYyBamHETO/yICHETO HACOYCHO
KOH CTY/ACHTOT, K€ C€ CIOpeAaT CO TPAJAWIMOHATHUOT HaYMH Ha MOYYyBambe KOE C€ HapeKyBa
MOYYyBameTO/yuehe HACOYCHO KOH HacTaBHUKOT. Puuapn denmep Hanwman OpOjHU CTaTHH 3a
KOPUCHOCTA Ha aKTUBHHTE, KOOMEPAaTHBHUTE, WHIYKTUBHHTE METONM Ha moydyBame (Felder,
2003,1994). Hekou o HUB ce M3BEIITaW OJ] HETOBUTE COTICTBEHU MCTPaKyBamba 3a KOPHUCTEHE
Ha METOJUTE Ha aKTUBHO YY€H€ BO YYHMIIHMIIATA, & HEKOUM CE€ TEOPETCKU HCTpaxyBamba Ha
nuteparypata (Bullard & Felder, 2007).

Cropen EIC Guide (2004) Boau4oT 3a yU4EHETO U MMOYYYBAHETO HACOUEHO HA CTYACHTOT
ce JaBaaT YeTHPH OCHOBHU KapakTepucTuku: [IpBO, yuemero HacOYeHO KOH CTYAEHTOT HE €
caMo METOJIa WJTU CTpaTerrja TyKy Toa € ¢puimo3odcka nmapaaurma koja ja peduextupa npupoaara
Ha YYEHETO, OYUYyBABETO U 3HaeHeTo. Toa 3HauM JieKka CEeKOj YEeKOp IITO Ke ce OJTyYHMe J1a IO
HampaBuMe Tpeba aa Ouae MHPOPMHUpPAH U KOH3UCTEHTEH, a HE caMO €/IeH OJf HauWHUTE Ja ce
HampaBM cpekeH u36op. M300poT koj ke ce HanmpaBu BO MPEMUH O] TOy4YyBame/yuemhe HAaCOUYEHO
KOH HACTaBHUKOT KOH YyY€He/NOydyBalke€ HACOYEHO KOH CTYIEHTOT BKIIydyyBa JIB€ Ba)KHU
paboTu: a) o pa3MUCIYBAKETO IITO MOydyBamMe, KOH MPAllaleTO KAKO U 30LUTO MOy4YyyBame
HEmTo (ITO, KAaKO ¥ 30IITO Tpeba Aa OumaT TIaBHU Mpaiiamba BO IMOATOTBYBAHETO Ha
MOYYYBambETO/y4eHheTo); 0) 011 pa3MUCIIyBamke 3a HAILIETO MPETCTaByBamke KaKO HACTABHUIH, J1a
ce pa3MHCIyBa 3a MPOLECOT Ha MOy4YyBame MITO Tpeba /1a TO BOJIU CTYACHTOT MOSPEKTUBHO Jia
yuu. Jla ce HampaBu MpPOMEHa HE € ceKoraml JIECHO M 0apa MHOTY pa3MHUCIyBamke U padoTa.
Bropo, yuemeTo HacoueHO KOH HACTaBHUKOT M KOH CTYJEHTOT HE CEKOTalll ce UCKITyuyBaaT. Tue
npaBaT KOHTUHUYM. M300pOT € AMKTHpaH O]l KOHTEKCTyalaHu dakTtopu. Bo HammTe ycnoBu He
CEKOTaIll € MOXHO KOPUCTEHETO Ha KOH CTYJEHTOT IICHTPUPAHO MOy4YyBame BO HEroBaTa
panukanHa ¢opma. [IparmaTu3mMoT ke mpeoBiajgee 0coOEHO ako MoydyyBaMme Mera mporpamu H
Moaynau. Taka BO THe ciydyaH ,,KIaCHUHOTO® MpelaBame ke Oujie HajekoHoMudeH u3bop. Ho
Celak, M Kora 'l opraHusupamMe npejraBamara Hue Tpeba Ja BI0KHME TPYA U Jla T HalpaBuMe
LITO MMOBEKE HACOYEHM KOH CTYAEHTOT (CO MHTEPaKTHBHOCT Ha HAIIETO 300pyBame U MUCIEHE,
CO OHa Ha CTYJCHTHUTE - CO NpallyBame Ja JalaT WIYCTPATUBHHU NMPUMEPH, Ha MPUMEp, WK CO
JlaBalkb€ Ha MUHH 3a7aud). ViMa MHOI'Y HauMHHM Kako Jia Ce HalpaBaT CTYICHTUTE Ja Oujar
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MHTEPAaKTUBHU CO HHUBHM HH(POpMAMM W HJEH, HACHPOTH IpenaBamara. Bo Taa Hacoka
npoOJeMCKUTE 3aJaud M pabOTWIIHUIMTE, CEMHUHApUTe Cce€ HajaoOpu 3a CTYACHTHUTE,
MOTTUKHYBAJKA C€ €/IeH CO APYr 3a JUCKYCHja M TOa IITO MOBEKE WHTEPAUCIUILUIMHAPHO, CO
KOPHUCTEHh¢ Ha MHOTY HM3BOPH, Pa3JIMYHM BEIITHHH BO HACOKa Ja Ce COBJIAJaaT MaJiCHUTE
npoOsemMu.

KoH CTyneHTOT ULEHTpUPAaHOTO Yy4Yemhe HE € EAHOCTaBHO CaMO HWHTEpakiHja BO
yauiaHUIara. Toa WMa WMIUIMKAUA BO KYyPUKYJIYMOT, JIW33ajHOT Ha CHJIA0YCOT H BO
oleHyBameTo. Bo Taa Hacoka, ceto Toa Oapa mpoMeHa Ha KylITypaTa BO HHCTHTYLH]aTa.
CunabycoT U KypuKyJIymMOT Tpeba Ja OuIaT BO COTIIACHOCT CO MPEI3HACHETO Ha cTyneHToT. U
HAjBAXXHO OJI CE€ € J1a Ce 3eM€ NPEABH] MPOIECOT Ha y4YeHhe Ha CTYACHTHUTE HCTO KOJIKY U
COIpKMHATA IITO Tpeda Jja ce Hay4H, 3aT0a IITO KOHTUHYHPAHUOT aKaJIeMCKHU U Mpo(ecHoHaneH
pPa3Boj Ha CTYIEHTOT € O]l CYIITHHCKA BaXXHOCT. Tpeba /1a ce BoBee no0pa nmpakTudHa padoTa u
3a€HO CO TIOYYYBAaWmETO M YYCHETO, KaKo TpymHa paboTa HA YacoT, TPyIHATa AWUCKYCH]a,
TpuOUHU U TH. THe mpoMeHu MOXKe Jja ce MOCTUTHAT CaMo MPEKY aHTaKUPAmkEe Ha CUTE CTYJICHTH
(mpeky KoJierHjaTHUTE 3a0€TEeIIKN U CIIEJIeHhe Ha COBPEMEHATa JINTEepaTypa).

HcTto Taka BaXHO € Ja ce AMCKYTHpa CO CTYACHTUTE 3a TOa KaKo TO IEpIUIUpaaT
MOYyJyBameTo/ydemeTo Ha (akynrerute. OBa NMpaBW HACTABHUKOT Ja OHJE IMOCEH3WTHBEH 3a
AKTYCJIHUTC MHAUBUAYH HITO CC MPEJ HETr0, CO HUBHUTEC Pa3JINYHU JIMYHOCTHU, HCKYCTBA, CTUJIIOBH
Ha y4eme, BPEIHOCTH W OYEKyBama, NMpel3Hacma. A O] qpyra CTpaHa MpaBH CTYICHTUTE Ja TO
pa3bepar CTHJIOT Ha MOYYyBamke Ha HACTABHUKOT. VICTO Taka MOCTOM OMACHOCT CTY/ICHTHTE J1a He
ro cdaraT CEpPHO3HO KaKO ,,KOH HACTABHUKOT IEHTPUPAHOTO TOYYyBame*, €THOCTABHO 3aToa
IITO THE CE HABUKHATU Ha " CepHO3HA YHUBEP3UTETCKaTa HacTaBa '

Ha xpajot, kako HacTaBHUIIM, HUE Tpeba 1a ro u3derHeMe aa ro rieaaMme KOH CTYACHTOT
HACOYCHOTO MOYYyBamke KAKO HAMETHATO O] BIIaJiaTa U MHCTUTYIIMHUTE, U TOa Tpeba HABHCTHHA
na OuJie BO IEHTApPOT Ha HallaTa MpeoKymnaiuja Kako eayKaTopH.

AMepuKkaHCKaTa acollfjalfja Ha ICUXOJIO3W TIOCTaBHJIA YETHPUHAECET MPUHIMINA Ha

LEHTPUPAHO YYE€HE KOH CTYIEHTOT KOM MOXKE Ja C€ CymMHpaarT HU3 CIE€OHUBE NIET JOMEHU
(Lambert & McCombs, 1998, Alexander & Murphy, 1993):

. ba3a Ha 3Haeme - Koja JeTepMUHUpPA KOM HOBU MH(OPMALMU MOXKE CTYACHTOT Ja T'U
HaJ0Bp3€e, KaKo ke I'M OpraHu3upa U Mpe3eHTHpa Kako ke ' puiaTprupa HU3 HErOBOTO UCKYCTBO
. Crpartemiku 00padoTKka M U3BPIIHA KOHTPOJA - CIIOCOOHOCT J1a pa3MUCIIyBaaT 3a Jia

' peryjadpaar CBOUTC MUCIU U OJHECYBambA. VYcenenrnure CTYACHTU C€ aKTHBHO BKJIYYC€HHU BO

HHUBHOTO COIICTBEHO Y4Y€H-€, Pa3MHCIyBaaT M IPEB3eMaar OArOBOPHOCT 3a yuemeto (Lambert &

Mac Combs, 1998)

® MOTI/IBaHI/Ija - IIOTr0JICMO 3aZI0BOJICTBO O CTYAUPAKLCTO, IOTOJIEM YCIICX.
I/ICTpa)I(YBaI-LaTa IMOKaxyBaaT JCKa JIMYHUOT AaHI'a’)KMaH, BHATpCIIHATa MOTI/IBaI_II/Ija,

JJM4HaTa IOCBECTCHOCT, I[OBep6aTa BO COCOOHOCTHTE Ja ce ycIee, u nepuenunjaTa Ha KOHTPOJIa

Ha y4eHe JIOBEIyBa 0 MOBEKE YUeHhe W BHCOKO MOCTHrHyBame Bo yumiuinre (Alexander &
Murphy, 2000)

° Pa:moj N NUHAUBUAYAJIHH PA3JIMKHU - UHANBUAYUTE CE pa3sBHBaaT HU3 Cl)aBI/ITC Ha pa3B0j
KOHU C€ BPpOACHU U II0[J BHI/IjaHI/Ie Ha cpcauHara.
° Bo 3aBucHoCT of COAp’KNHATA Ha 3aa4daTa C€ ClIydyBaaT IMPOMCHH BO TOAa KaKO J'nyeTO

pa3MHCITyBaaT, Ha BepyBamaTa M BPEIHOCTUTE, WM Ha OJHECyBamara, HO CeMak CIopes
HUBHHUTE BPOJICHH CIIOCOOHOCTH, Pa3BOJHOTO HHMBO, HHAMBHIYATHUTE PA3IHKH, HHTEIUTCHIIH]a,
HCKYCTBO, 1 cpeauHcku ycnosu (Alexander & Murphy, 2000)
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Co 1en na ce ucnuTa cocrojOaTa Ha HaIIUTE (PAKYITETH BO OJHOC Ha (POKYCHpPAHOCTA Ha
HACTaBHUIIUTE BO HACTaBaTa (KOH HACTABHHUKOT WJIM KOH CTYJICHTOT) CE CIIPOBEC HUCTPAKYBAHE
co Koe ce oOuayBa Ja ce OArOBOpPH TJABHO Ha TMpamamero: Janu cmydeHmume 00
Qunozopckuom,  Apxumexkmonckuom u  DPuiorowkuom  axkyimem 6o  Cronje npu
Yuusepsumemom ,,Ce. Kupun u Memoouj“ ja nepyunupaam nacmasama (npedasarama u
sedcoume) noseke HAco4eHa KoH Cmyo0eHmom il KOH HACMAGHUKOM.

METO/I

YuecHHIIM BO HCTPAKYBAHETO

Bo wuctpaxyBamero ce ondarenn 203 cryaeHTH, on 3 pasnuyHU (QaKylITeTH IpHU
VYuusepsutetot ,,CB. Kupun u Meronuj* Cromje, u toa oa: dunozodckuor dakynrer (N=97),
ApxutexkToHCKHOT (akynrer (N=50) u ®unonomkuor daxynrer (N=56). Tectupamero ce
ciposefie Bo cryauckaTta 2014/15 roauna.

HucrpymenTt

3a 1enMTe Ha UCTPaXKyBameTo Oellle KOHCTpyHWpaH MpallalHUK HAMEHET 3a CTYJIEHTHUTE
»CKaja 3a MOydyBameTO HACOYEHO KOH HACTaBHUKOT WJIM KOH CTYAEHTOT,,. llpamalHukoT
coapxu 38 TBpACHA IMOJICNICHN Ha JiBa cyOTecTa, Kaje 18 TBpaema ce 3a Mepemne Ha TIOYIyBamhe
(mpenaBama 1 BEXOHM) HACOYCHO KOH HACTaBHUKOT M 20 TBpJeHma 3a MoydyBame (MpeaaBama 1
BEKOM) HAcOUEHO KOH CTyIAeHTOT. Hekom on TBplemaTa 3a MOYy4yBamETO HACOYEHO KOH
HaCTaBHUKOT ce . Ha wacoT, HacTaBHMKOT (aCHCTEHTOT) € IIEHTap Ha 3HacHme, a (OKYCOT €
pEUYMCH UCKIIYYUTEIHO Ha COApKMHATa mTo ce yuu; CTyIeHTHTe ce riefaar Kako 'mpa3Hu'
CaJIoBU, a YUEHETO Ce IJieJ]a Kako MpoIlec Ha IMpeHecyBame Ha 3Haewme; Kako pesyirar Ha Toa,
HE TIOCTOHU (WJIM MAJIKy TIOCTOM) OOHJ J1a C€ 3eMaT MPEeABU MPETXOTHUTE W/ WA UMIUTHITUTHUTE
3HacHma Ha CTyJIeHTUTe (KMako "HernenocHo" uinm "morpemntHo") 3a Temara; HacraBara e HacoueHa
Ha "mpoceueH" CTYJIEHT W CEKOj € MPUHYJACH Ja HampeayBa co HcTo Temro. Ilpumepu Ha
TBpACHAaTa 3a MOYYYBAHETO HACOYEHO KOH CTYIEHTOT ce: HacTaBHHKOT (aCHCTEHTOT) cMeTa
neka ctudentite doalaat so svoi nckycTBa M 3Haewa; Fokusot Ha acoT ne € samo na ona {to e
predavano tuku i na toa kako efektivno da se nau~i; I'nmaBHa mpeokymanuja Ha HaCTaBHHUKOT
(acHCTEHTOT) € JaJIk U KaKo CTYJECHTUTE Ke ja pazdepaT copKuHaTa, € a HE HErOBOTO pabOTeHE
Kako HacTaBHUK koj prenesuva samo ¢aktu; HacTaBHHKOT (aCUCTEHTOT) cMeTa JieKa CTYJCHTUTE
MMaaT pa3IMYHU CTUJIOBU Ha Y4Yeme, Ma 3aToa ce MOTTUKHYBAaT MHIMBUIYAITHHUTE OATOBOPH,
OBa moMara Ja ce MOTTUKHE HHMBHATa KpeaTUBHOCT; Ha yacoT yuemeTo € MpeTcTaBeHO KaKo
aKTUBEH TUHAMHYEH IPOIEC BO KOj C€ CIIy4yBaaT KOHEKIMH MOoMery pa3nudyHu (akTu, UAeU U
npouecy; Tue Bpcku ce CirydyBaaT IPeKy JAHjalior moMel'y HAaCTaBHUKOT U CTYyJCHTHUTE, U TIOMEry
CTYICHTHUTE.

[Ipouenkara ce Bpmu Ha JlukeproBa ckana on 1 (He ce cormacyBam) 10 4 (IOTHOIHO ce
cornacyBam). [lonackanure ce cocrojaT oJ TBpACHa HAMEHETH 3a: TeHepallHa MpOoIleHKa Ha
HAcTaBaTa, BO OJIHOC Ha OYEKYBAaHUTE PE3yITaTH OJ YUEHETO, BO OJIHOC Ha HACTaBHUTE
CTpaTery W CpelrHaTa 3a yueme. MUHHMalleH CKOp Ha cyOcKkajara 3a HacTaBa HacO4YeHa KOH
HACTaBHUKOT € 36 (3aelHO CO MPOILIEHKUTE Ha MpejaBamara u BexoOuTe) a Makcumym 144. Unu
MUHUMAJHHOT CKOp MOCEOHO 3a mMpefaBama U 3a BexOHWTe Ha cyOckalara 3a MpOICHKa Ha
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IIOYy4yBalkb€TO HACOYEHO KOH HacTaBHUKOT € 18 a makcumanHuor 64. Ha cyOckanmata 3a
MPOIICHKA HAa HacTaBaTa HaCOY€Ha KOH CTYIEHTOT MUHHUMaJIeH ckop € 40, a makcumanHuot e 160
(3aeIHO CO MPOLIEHKUTE 3a MpeJaBamara U BexOure). Jlogeka MHUHMMAJIHHOT CKOP HOCEOHO 3a
npegaBamara M 3a BEKOHMTE 3a CyOTECTOT 3a NpPOICHKA Ha TOYYYBAamkETO HACOYCHO KOH
crynaerTot e 20 a makcumanauoT 80. KoponOaxoBara anga 3a cyOckajiaTa HaMeHETa 3a MpOoICHA
Ha TOYYyBameTO HacoueHO KOH HacTaBHUKOT € 0.70. lomeka penmjabmimHOCTa Ha cKajara 3a
MpOIIEHKa Ha HacTaBara HacodyeHa koH cTyaeHTOT € 0.95. Koedummenror Ha KponbaxoBara
anda 3a BHaTpenIHaTa KOH3UCTCHTHOCT Ha TBPJCHATa Ha IEIHOT WHCTpyMEeHT u3HecyBa (.87,
IITO TIOKaXKyBa JIeKa HHCTPYMEHTOT MOJKE /Ia C€ KOPUCTH BO UCTPAKYBAYKH LICITH.

PE3VYJITATHU

3a ga ce OJroBOopM Ha IMpallakeTo Jainu  cryaeHture oxa  Ddunozodcekuor,
ApxutekToHCKUOT u Duionomkuor ¢akynrer Bo CkKomje ro MNEepUHUnupaar MOYdyBameTO
(npenaBamara M BeXOUTE) MOBEeke (POKYCMPAaHO KOH HACTaBHUKOT WJIM KOH CTYAEHTOT,
MOAATOIUTEe JOOWEHW OJi TMpallaJHUIMTE 3aJaJeHU Ha CTyIeHTUTe Oea CTaTHUCTUYKU
obpabotenn. Ha TabGena 1. ce mpukakaHu pe3yiTaTHTe Ha MPOIICHKATa Ha CTYJICHTUTE Ha
MOY4YYyBaWkETO ILEHTPUPAHO HA HACTAaBHUKOT M TNPOIEHKAaTa Ha MOydYyBame LEHTPUPAHO Ha
CTYIIEHTOT Kaj CTyJAeHTUTEe 011 (puao30pCcKkuoT dakynrer. True mokaxxyBaar Jeka apuTMETHUIKATa
CpeIHa Ha NpOLEHKAaTa Ha CTYJEHTHTE 3a IMOYYYBaWmeTO LEHTPUPAHO HAa HACTaBHUKOT €
MOroJieMa OTKOJIKY apUTMETHYKaTa Cpe/iiHa Ha MpOIEHKaTa Ha MOY4YyBaWmETO IEHTPHUPAHO Ha
cTyaeHToT. HuBHaTa pa3nuka Mako HE € CTaTUCTHYKHM 3HauajHa Cemak MOXKe Ja ce 3alenexu
JIeKa CTYACHTHUTE ja TIepIUnupaaT HacTaBara (IpenaBamaTa U BeKOUTE) OBEKe IIEHTpUpaHa KOH
HACTaBHUKOT, a TOMAJIKy LICHTPUpPaHa KOH CTYIE€HTOT.

TaGesa 1. PaziMka Ha apUTMETHYKH CPEJIMHH HA IBeTe Bapujadan Kaj cryaenture Ha Puiaozodpeku dpakyarer (N=97)

M SD t 3HAYAjHOCT
IoyuyBame HeHTPHPAHO HA HACTABHUKOT 104.89 17.68
-.558 .57
I[MoyuyBame HeHTPHPAHO HA CTYIEHTOT 106.64 23,36

Opn pe3ynTature MOXe Ja ce BUAU JIeKa CTYJCHTUTE CKOPO MOAEIHAKBO ja IMPOIEHyBaaT
HacTaBaTra BO OJIHOC Ha TOa JajH (POKYCOT € CTaBEeH Ha CTYJACHTOT UM HAa HACTABHUKOT.
Pesynrature ox Tabena 2. ru nmokaxyBaar JIBeTe MCIIMTYBAaHU Bapujabiu Kaj CTYJCHTUTE

0J1 ApXUTEKTOHCKHOT (DaKyIyTeT.

Ta6ena 2.Pa3iuka Ha ApUTMETHYKH CPeIMHU HA IBeTe Bapujadiu Kaj cryneHTute ox Apxurexkroncku (paxyarer (N =50)

M SD t 3HAYAJHOCT
IMoy4yyBame HEeHTPHPAHO HA HACTABHUKOT 94.0377 14.32
-5.743 .000
IMoy4yyBame HEHTPUPAHO HA CTYAEHTOT 112.80 17.70
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On oBme MOXe Ja ce BUOM JCKa CTYICHTHTE OJl APXUTEKTOHCKUA (aKkylaTeT ja
MPOIICHyBaaT HacTaBaTa HaACOUEHA Ha CTYJIEHTOT.

Pesynrarure ox Tabena 3. Tv mokakyBaar JIBeTe HCIIMTYBAaHU BapujabiIH Kaj CTYJICHTUTE
o1 DUNOTOMKHOT PaKymITeT.

Ta6ena 3. Pazinka Ha apUTMETHYKH CPEIUHH Ha BETe Bapujaduu Kaj crynenture ox @unosomkunor pakynrer (N =56)

M SD t 3HAYAJHOCT
IMoyuyBame HeHTPHPAHO HA HACTABHUKOT 97.46 14.87
-5.870 .000
IMoyuyBame EHTPHPAHO HA CTYIEHTOT 115.60 18.70

Pesynrarure nmpukakanu Ha TaOena 3. mokaxyBaar jaeka u cryneHTHTe o1 Duioaomku
(akynTeT HacTaBarTa ja MpolIeHyBaaT Kako HACOYEHA Ha CTYJIEHTOT MOBEKe OTKOJIKY HACOYEHA Ha
HAaCTaBHUKOT.

3AKJIYYOK

HoBoTo BpeMe Ha xuBeewme Oapa ydminiTa U (paKyaTeTH BO KOU MOYIyBamkbeTo ke Ouje
HAacOYeHO KOH OHO] IITO Y4YM, MOBEKE OTKOJKY KOH HAacTaBHMKOT. HoBute mpucrtanu BO
BOJICHETO U MOYYYBAKETO CE 3ajaraaT Moy4yBameTo Ja Ce MPUIaroJud Ha MOTpeOUTe Ha cute
YUEHUIM U CTYACHTHU UMajKU T'M MPEABU] HUBHUTE MHIUBUIYATHH PA3IMKU O]l MHTEJIEKTyajaHa
WIM JUYHOCTa mpupona. lcro Taka mpaBeHM ce MHOTY HUCTpaxKyBamba BO o0Ojiacta Ha
MOYYYyBalkETO Ce CO IeN Jla T'o yHalpenaT HalleTo pa3dupame Ha YUYEHeTO a M Toa Kako
00pa30BHUOT CUCTEM MOXeE JIa Ce MPOMEHH BO HAacOKa Ha MOJUIpIIKa Ha yuewmeTo. Ho kako u aa e
TpaHnchopmaljaTa Ha 00pa30BHHOT CHCTEM € TEIIKa 3ajava.

Bo namero uctpaxysame ce ondaruja CTyIeHTH 0 TpH GaKyaTeTH Npu Y HUBEP3UTETOT
Cs. Kupun u Meroauj, ®uno3odcku, ApxutekToHCckH 1 Duitosomku dakynrer. CTyIeHTHTE ja
MpolieHyBaa HacTaBaTa (MpeaaBamara M BeXOuUTe) Ha (aKkylTeTUTE Kako HAcOYeHAa KOH
HACTaBHUKOT WJIM KOH CTYACHTOT. Pe3ynTarure nokaxaa Jieka CTyJI€HTUTE O] APXUTEKTOHCKHOT
1 OunonomKUOT GaxKylITeT MOBEKe ja JOKUBYBaaT HAcCTaBaTa KaKo HAacOY€Ha KOH CTYJIEHTOT 3a
pasnuka on ctyaeHtute o duno3odcknor (akynTeT KoM MOBEKe ja MpOIEHYBaaT HacTaBaTa
KaKo Haco4YeHa KOH HACTaBHUKOT. AKO JedUHHpameTO Ha MOMMOT HAcTaBa HAaco4YeHa KOH
HACTaBHUKOT MOApazOupa TPaJUIMOHATHO MOYYyBamke Kajie € CTaBeH aKLEHT Ha JIMIIETO IITO
noyuyyBa (Weimer, 2002), ox Tyka mpou3sjeryBa Jeka TAaKOB HAaYyMH Ha MOYYyBame IMpaBU
MACUBHU CTYIEHTU KOM HE IPEeB3eMaaT OJrOBOPHOCT 3a YUEHETO, 3a pas3iiuKa O] MOyYyBambEeTO
HACOUYEHO KOH CTYJEHTOT Kaje Toj € 0a3a Ha 3HACHETO CO CBOETO MpPEI3HAeHEe U HCKYCTBO,
CHOCOOEH € 3a pa3MUCIyBame 3a Jla TU PEerylupaaT CBOUTE MHCIU U OJHECYBamba, JTUYHUOT
aHTa)KMaH, BHaTpeIIHaTa MOTHBAIlHja, JMYHATA TIOCBETEHOCT, JOoBepOara BO CIOCOOHOCTHUTE Nia
ce ycmee, M TepleNiyjaTa Ha KOHTpOJa Ha Y4eme MOBEAyBa J0 IOBEKE YUeHe U BHCOKO
JOCTUTHYBamke Ha (akynTeTUTe, UHIUBUIAYUTE C€ pa3BUBaaT HU3 (a3uTe Ha pa3Boj KOH ce
BpPOJICHH W TMOJ BIMjaHUE Ha cpenuHaTa. Cemak paayBa (pakTOT JeKa CTyJEHTUTE OJ1 OJpEeICHU
(dakynTeTu HacTaBarta ja JOKMBYBaaT MOBEKE HACOUEHA KOH CTYJCHTOT OTKOJKY Ha HACTABHUKOT
ocobeHo Ha QakynaTetn (ApxuTekToHCKH U Dunononiku (pakynrer) Kaje ce pa3BUBaaT OJIpe/IeHU
BEIITHHH KAakKO INTO CE Y4Yemhe Ha CTPAHCKH ja3WIlM U apXUTEKTypa, KajJe MpakThKarta u

96



O. lllypoanoscka, [loyuysare 80 6UCOKOmMO 00PA308aHUE ... IJERT 2 (2016) 2 :91-98

Y4YCCTBOTO Ha CTYACHTUTC € HCMHUHOBHO 3a CTCKHYBAalh-C HA TOBOPHUTC BCIITUHW HAa CTPAHCKUTC
ja3uIy, KaKo U KOHCTPYKI[Mja HAa MAaKETH M L[PTakEe HAa MPOTPaMU 3a PA3IMYHU apXUTECKTOHCKH
peliieH1]ja, IpaBy Jia ce OBUE pe3yaTaTu oueKkyBanu. HacTaBuuiinTe Ha (pakyaTETUTE KAKO IITO €
Ha npuMmep Puino30PckuoT (aKyiITeT, KOU pPa3BUBAaAT IOMHAKBU BELITUHHU, KAKO IITO €
KPUTHUYKO MHCJICHC, TEXHHKHM Ha paboTa CO KIMEHTH, CEKaKo Tpej ce Oasupajku ce Ha
TEOPETCKU 3HaeHa 0]1 00JacTa, pa3OMPIIMBO € JieKa MOJICCHO MOJUISTHyBaaT Ha HacTaBa HACOYCHA
KOH HAaCTaBHUKOT OTKOJIKY Ha cTyJaeHTOT. Ho cekako nieka oBa He Tpeba 1a Ouje omnpaBayBambe
3a MPUCTANIOT BO TOYYyBAKLETO W HA CTYICHTHTE OJ (PHI030PCKUOT (aKyaTeT, OIHOCHO
MOY4YyBamhETO HACOYCHO KOH CTYASHTOT Tpeba Jia ce KOPUCTH U Ha (aKyaTeTH KOM pa3BHBAaT
BCIITUHU Ha KPUTUYKO MHUCJICHEC U IIOYTYBAKC KAKO CBOCBUIHU HpO(l)CCI/IOHa.HHI/I BCIITHUHU.
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Abstract

We are witnesses to the massiveness of the current higher education system, in the quantity of
students, which incredibly divides the student population in their quality. On the other hand the question
is how to implement learning environment that puts students in focus. Under time pressure teachers often
make quick and hasty choices for their teaching. The purpose of this paper is to examine how students
perceive faculty teaching (lectures and exercises) in terms of whether they are focused at the students or
to the teachers. In this research 203 students were included from 3 different faculties of the University
"Ss. Cyril and Methodius "Skopje, such as: Faculty of Philosophy (N = 97), Faculty of Philology (N = 56)
and Faculty of Architecture (N = 50). The perception of student’s teaching were measured with one
questionnaire prepared for purposes of this research, and Cronbach’s alpha is .83. Students estimated
teaching on 19 assertions (separately for lectures and exercises and teaching directed to the teacher and to
the student) on the Likert's scale from 1-4, where minimum score is 19, and maximum 76 of each
subscale. Following results are obtained: there is no difference in the assessment of teaching focused to
the teacher and to the student, among the students of Faculty of Philosophy (t = -.558; p> 0,05), while
students from the Faculty of Architecture (-5.743; p <0, 01) and Faculty of Philology (-5,870; p <0,01)
teaching was assessed as directed to the student more than to the teacher.

Key words: teaching focused to the teachers, teaching focused to the student, students, teachers.

INTRODUCTION

Education is a process of transferring values, knowledge and skills from one set of people
to another one in order to model contemporary and competent individuals who will contribute
towards the life of society, as well as towards its improvement. Primary schools, secondary
schools and faculties as institutions in charge of the formal education aim at forming competent
individuals in society by using various approaches, i.e. manners of teaching. In it understood that
the teacher is the moderator of that process, but his/her level of activity in transferring
knowledge depends on the teaching method he/she uses. The question arises whether and to what
degree there is a need for teacher-student interaction in that process. Modern teaching, as a
contemporary approach in schooling, increasingly puts its focus on the student, i.e. considers this
process to be reversible, wherein the student activity is a key factor in the entire process.

We are witnesses of the reforms in the education system made so far, which among other
things, insist on using modern teaching, namely active learning where the student learns through
conversation and discovery, whose emphasis, however, was more on primary and on secondary
education. When it comes to teachers in higher education, under time pressure, they often make
hasty and ill-advised choices regarding their teaching. Most often, the teaching is of directive
nature, as an oral lecture. It is wrong to think that the occasional involvement of the students in
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pair-work, or being given tasks, sometimes even without clear instructions, is a step forward
towards student-centered teaching. Student-centered teaching is much more than that. The
educational efforts need to be directed towards promoting student-centered teaching, since higher
education institutions have a responsibility to enable the students’ effective learning. Actually,
teachers create a university’s institutional reputation based on two pillars — quality research and
strong pedagogical base.

Therefore, it is important to underline what the term student-centered teaching actually
means, and to think about which rules need to be implemented so as to provide our students with
good learning experience.

In order to explain some of the meanings included in the student-centered
teaching/learning, they will be compared to the traditional manner of teaching called teacher-
centered teaching/learning. Richard Felder wrote numerous papers on the usefulness of the
active, cooperative and inductive methods of teaching (Felder, 2003,1994). Some of them are
reports from his own research on the use of active learning methods in the classroom, and others
are theoretical research of literature (Bullard & Felder, 2007).

According to the EIC Guide (2004), the student-centered learning/teaching guide, there
are four basic characteristics: first, student-centered teaching is not only a method or a strategy,
but is a philosophical paradigm reflecting the nature of learning, teaching and knowledge. This
means that every step we decide to make needs to be informed and consistent, and not only one
of the ways to make a lucky choice. The choice to be made when transferring from teacher-
centered teaching/learning towards student-centered teaching/learning includes two important
points: a) from thinking about what we teach, towards the question how and why we teach
something (what, how and why have to be the main questions when preparing for
teaching/learning); b) from thinking about our presentation as teachers towards thinking about
the teaching process which should guide the student to learn more effectively. It is not always
easy to make a change and it requires a lot of thinking and work. Second, teacher-centered
teaching and student-centered teaching do not always exclude each other. They create a
continuum. The choice is dictated by contextual factors. In the condition we work with, it is not
always possible to use the student-centered teaching in its radical form. Pragmatism will always
prevail, especially if we teach mega programs and modules. Thus, in those cases ‘“classic”
teaching will be the most economical choice. Nevertheless, even when we organize the lectures,
we need to put efforts and make them as student-centered as possible (our speech and thought
being interactive with the speech and thought of the students — asking them to give illustrative
examples, or giving them mini assignments). There are many ways to make the students
interactive when presenting their information and ideas, as compared to the lectures. In that
sense, problem-solving tasks, workshops and seminars are best for students, since they
encourage each other to discuss, as interdisciplinary as possible, by using several sources and
various skills for the purpose of solving the given problems.

The student-centered teaching is not only the interaction in the classroom. It has
implications in the curriculum, the syllabus design and the grading. Therefore, all this requires a
change in the entire culture of the institution. The syllabus and the curriculum need to be in
agreement with the students’ prior knowledge. And most importantly, the student’s learning
process needs to be taken into consideration, just the same as the content itself that needs to be
learned, because the continued academic and professional development of the student is of
utmost importance. A good practical work needs to be introduced together with the teaching and
learning, as well as class group work, group discussion, forums, etc. These changes can be
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achieved only through the involvement of all students (by colleague comments and observations
and following contemporary literature).

It is also important to discuss with the students on ow they perceive teaching/learning in
the faculties. This makes the teacher more sensitive of the actual individuals before him, with
their different personalities, experiences, learning styles, values and expectations. On the other
hand, this makes students understand the teacher’s teaching style. There is also danger for
students not to take this approach as seriously as the teacher-centered teaching, simply because
they are accustomed to a “serious university teaching”.

In the end, we as teachers should avoid considering the student-centered teaching as
being imposed by the government or the institutions, and it should really be in the center of our
preoccupation as educators.

The American Psychological Association established fourteen principles of student-
centered teaching which can be summed up through the following five domains (Lambert &
McCombs, 1998, Alexander & Murphy, 1993):

» Knowledge base — determines what new information the student can gather, how he/she will
organize and present them, and how he/she will filter them through his/her experience

» Strategic processing and executive control — ability to think in order to regulate their
thoughts and behavior. Successful students are actively involved in their own learning, they think
and take responsibility about learning (Lambert & Mac Combs, 1998)

» Motivation — the greater the satisfaction from studying, the greater the success.

Research shows that personal involvement, inner motivation, personal dedication,
confidence in the ability to succeed, and the perception of control over learning all lead to more
learning and high achievements at school (Alexander & Murphy, 2000)

» Development and individual differences — individuals develop through development stages
which are inherent and environment-influenced.

Depending on the task content, changes occur in the way people think, in their beliefs and
values, or in their behavior, nevertheless still in conjunction with their inherent abilities, level of
development, individual differences, intelligence, experience and environment (Alexander &
Murphy, 2000)

In order to examine the state of affairs at our faculties with regard to the teachers’ focus
on teaching (teacher-centered or student-centered), a research was carried out trying to answer
the main question: Do the students from the Faculty of Philosophy, the Faculty of Architecture
and the Faculty of Philology in Skopje, within the Ss. Cyril and Methodius University regards
teaching (lectures and exercises) as more student-centered or teacher-centered.

METHOD

Research participants

The research covered 203 students, from 3 different faculties within the Ss. Cyril and
Methodius University in Skopje, as follows: Faculty of Philosophy (N=97), Faculty of
Architecture (N=50) and Faculty of Philology (N=56). The testing was carried out in the
academic 2014/15.
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Instrument

A student-intended questionnaire “Scale for teacher-centered or student-centered
teaching” was composed for the aims of this research. The questionnaire contains 38 statements,
divided into two subtests, where 18 statements refer to measuring the teacher-centered teaching
(lectures and exercises) and 20 statements refer to measuring the student-centered teaching
(lectures and exercises). Some of the teacher-centered teaching statements are: In class, the
teacher (teaching assistant) is center of knowledge, and the focus is almost exclusively on the
content being taught; Students are seen as “empty” receptacles, and teaching is seen as a
knowledge-transferring process; As a result, there is no (or there is a small) effort to take into
consideration the prior and/or implicit knowledge of the students (though “incompletely” or
“wrongly”) on the topic; The teaching is aimed at the “average” student and everyone is forced
to advance with the same pace. Examples of the student-centered teaching statements include:
The teacher (teaching assistant) thinks that students come to class with their own experience and
knowledge; The focus in class in not only on what was taught, but also on how to learn that
effectively; The main preoccupation of the teacher (teaching assistant) is whether the students
will understand the content, and not his/her performance as a teacher that only transmits facts;
The teacher (teaching assistant) considers the students to have different styles of learning, so
individual answers are encouraged, which helps boost their creativity; In class teaching is
presented as an active dynamic process in which connections occur between various facts, ideas
and processes; These connections occur through dialog between the teacher and the students, as
well as among students.

The assessment was made based on Likert scale from 1 (disagree) to 4 (strongly agree).
The subscales consist of statements intended for: general assessment of teaching, regarding the
expected results from teaching, regarding the teaching strategies and the learning environment.
The minimum score on the teacher-centered teaching subscale is 36 (together with the lectures
and exercises assessments), with the maximum being 144. Thus, the minimum score separately
for the lectures and for the exercises on the teacher-centered teaching subscale is 18, while the
maximum is 64. For the student-centered teaching subscale the minimum score is 40, and the
maximum is 160 (together with the lectures and exercises assessments), while the minimum
score separately for the lectures and exercises for the student-centered teaching assessment
subtest is 20, and the maximum is 80. Cronbach’s alpha for the teacher-centered teaching
assessment subscale is 0.70, while the reliability of the student-centered teaching assessment
subscale is 0.95. The Cronbach’s alpha coefficient for the inner consistency of statements of the
entire instrument is 0.87, indicating that the instruments may be used in research purposes.

RESULTS

In order to answer the question whether the students from the Faculty of Philosophy, the
Faculty of Architecture and the Faculty of Philology in Skopje regard teaching (lectures and
exercises) as more teacher-centered or student-centered, the data received from the questioners
given to students were statistically processed. Table 1 presents the results of the Faculty of
Philosophy students’ assessment of teacher-centered teaching and student-centered teaching.
They indicate that the arithmetic mean of students’ assessment of the teacher-centered teaching
is higher than the arithmetic mean of the student-centered teaching assessment. Their difference,
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though statistically insignificant, can still signal that students regard teaching (lectures and
exercises) as more teacher-centered, and less student-centered.

Table 1. Difference in arithmetic means of the two variables for the Faculty of Philosophy students (N=97)

M SD t significance
Teacher-centered teaching 104.89 17.68
-.558 .57
Student-centered teaching 106.64 23,36

The results suggest that the students almost equally assess the teaching with regard to the

focus being on the student or on the teacher.

Table 2. results present the two variables analyzed for the Faculty of Architecture

students.

Table 2. Difference in arithmetic means of the two variables for the Faculty of Architecture students (N =50)

M SD t significance
Teacher-centered teaching 94.0377 14.32
-5.743 .000
Student-centered teaching 112.80 17.70

The above shows that the Faculty of Architecture students perceive the teaching as

student-centered.

Table 3. results present the two variables analyzed for the Faculty of Philology students.

Table 3. Difference in arithmetic means of the two variables for the Faculty of Philology students (N =56)

M SD t significance
Teacher-centered teaching 97.46 14.87
-5.870 .000
Student-centered teaching 115.60 18.70

The results presented in Table 3. indicate that the students from the Faculty of Philology

also assess teaching as more student-centered than teacher-centered.

CONCLUSION

The new way of life requires schools and faculties in which teaching is focused on the

person learning, rather than on the teacher. New approaches in guiding and teaching insist on
adjusting the teaching to the needs of all pupils and students, having in mind their individual
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differences of intellectual or personality nature. Also, much research has been done in the area of
teaching in order to improve our understanding of teaching, and how the educational system can
change in terms of providing support to learning. Nevertheless, the transformation of the
educational system is a difficult task.

Our research covered students from tree faculties within the Ss. Cyril and Methodius
University: Faculty of Philosophy, Faculty of Architecture and Faculty of Philology. The
students assessed the teaching (lectures and exercises) at the faculties as being teacher-centered
or student-centered. The results have shown that the students from the Faculty of Architecture
and the Faculty of Philology experience teaching as more student-centered, compared to the
students from Faculty of Philosophy who assess the teaching as more teacher-centered. If
defining the term teacher-centered teaching implies traditional teaching where the emphasis is on
the person doing the teaching (Weimer, 2002), it follows that such a manner of teaching results
in passive students who do not take responsibility for learning, compared to the student-centered
teaching in which the student as the basis of knowledge with his/her prior knowledge and
experience, is able to think in order to control his/her thoughts and behavior, personal
involvement, inner motivation, personal dedication, confidence in the ability to succeed. The
perception to control the learning leads to more learning and higher achievements in the
faculties, helping individuals to grow through development phases which are both inherent and
under influence of the environment. Still, it is encouraging to know the students from certain
faculties experience teaching as more student-centered than teacher-centered, especially in the
faculties (Faculty of Architecture and Faculty of Philology) where certain skills are developed,
such as foreign languages learning and architecture, in which the students’ practical work and
participation is necessary for acquiring the foreign languages speaking skills, or the models
construction and plan drawing for different architectural solutions, thus making these results
expected. It is understandable that the teachers in faculties such as the Faculty of Philosophy,
who develop a different set of skills, such as critical opinion, client work techniques, primarily
being based, of course, on theoretical knowledge in the relevant area, more easily give in to the
teacher-centered teaching than to the student-centered one. However, this must not be a
justification for the teaching approach used with the Faculty of Philosophy students, i.e. the
student-centered teaching also needs to be applied at the faculties developing critical opinion
skills and teaching certain professional skills.
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Ancrpakrt

Opranu3upaHata OIIITECTBEHA TIpWKa 3a JIMIATAa CO MOCCOHHM 00pa3oBHM MOTpeOu BO P.
Makenonuja, u3pazeHa MpeKy 3amTuTa, 00pa3oBaHue U pexadmInTanyja, 3aIo9HyBa o Bropara cBercka
BojHa. [Ipen Toa, Ha TepuTopHjara Ha AcHenTHA P. MakenoHMja HE MMOCTOEIIO OpraHU3UPAHO 00pa3oBaHNE
1 pexalOmiInTanmja 3a Jernara co moceOHu oopazopHu nmotpedu. Bo P.Typiinja Bo OTOMaHCKHOT TIEPHOT
ce TPUaBaio ToJIeMO 3HaYeH¢ Ha JICKYBamhETO U TPETMAHOT Ha JIUIATa CO MonpedeHocT. Bo 0Boj Tpyi,
T'Yl aHAJIM3UPAaBME UCTOPUCKHUTE MOJATOIM 32 MOCEOHUTE OCHOBHO OOpPa30BHU CHUCTEMH 32 TET KaTeropuu
HAa TIOMPEYCHOCT; MHTEJIEKTyallHa MOMPEYSHOCT, OIITETYBAKE HA BUJIOT, OIITETYBAahE¢ Ha CIIyXOT, TElleCHA
WHBaJUIHOCT M ayTuzaM Bo Makenonuja u Typumja. llenta Ha Hamero ucTpaxyBame Oemre na
HalpaBUME KMCTOPHCKM Tperyie]] Ha IOCEOHMOT CHUCTeM Ha O0pa30BaHHME 3a CHTE KaTEropwuH Ha
MIOTIPEYEHOCT, BO nBeTe 3eMju. OTTyKa, TTIaBHOTO HCTPa)KyBadKo Tpaliame Triacu: Bo koja om aBere
3eMju ToceOHMTE YUMIIHIINTa UMaaT rogonra Tpaaunrja? Co men ga qodreMe oAroBOp Ha OBa Mpallambe,
MOCTaBMBME TIET TMOJMpallama MOBP3aHH CO KaTeropHjaTa Ha TOMPEUCHOCT W JpkaBaTa. PesynraTure
mokaxkaa nieka P. Typuunja nma mogonra TpaJummja 3a eaykanrja Ha Jera co moceOHN 00pa3oBHU OTPEOH
OJl TPH KATErOPHU Ha TOIMPEYCHOCT: OIITETEH BWJ, OIITETCH CIyX W ayTH3aM, JoJeKa 3a jerara co
WHTEICKTyallHa M TeleCHa MOMpeYeHocT, Bo P.MakenoHuja TpeTMaHOT € mopaHo opraHusupad. OBa
KBAJIMTATUBHO HCTPAKYBake KMMa TEOPETCKH, KOMIIAPATHBEH W JCCKPUNTHBEH Kapaktep. [o
yrmoTpeOMBME METOAOT Ha JICCKPUIITHBHA W KOMIMApaTWBHA aHain3a. Kako TEXHHWKa BO KBAJIUTATUBHO
HCTpaKyBambe, H30paBMe aHAIN3a Ha JOKYMEHTAIMja Ha MOJATOH JOOUCHH O] PENICBAHTHU HHCTHTYIUU.
CuTe mojaTolM TH aHAIM3UpaBME CIOpe] WCTPAXYBAuKHTE IMpalliama, MOCTABYBajKH COOJBETHH
3aKITyYOIH U CYTeCTHH.

Kayunu 300poBu: ucmopucku ocgpm, noceber obpasogen cucmem, Penyoruxa Maxedonuja, Penyonuxa
Typyuja.
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BoBen

[TocebHOTO OOpa3oBaHWE ce CMeTa 3a PelaTUBHO HOBa MojaBa. MCTOpHCKH TIeqaHo,
JMIIaTa CO TOMPEYCHOCT OMIIE YeCTO CMECTYBaHU BO OOJHHMITH, YCTAHOBH WIJIH APYT'H MHCTUTYIIUN
KOM HyJIeJIe eJIEMEHTapHO 00pa30BaHUE WM TaK BOOIIITO HE CC MPUMEHYBaJl HUKAKOB THUIl Ha
enykaiyja. EneH ox mpBuTe MOCEOHM YYHJIMINTA BO CBETOT € HAIMOHAIHHOT MHCTUTYT Oes
Jeunes Aveugles Bo ITapu3, ocHoBan Bo 1784 rox. Toa Ouiio MPBOTO YYMIIUILNTE BO CBETOT 3a
obpazoBanue Ha cienu yaenunu (Turnbull, 2002). ITpBoto yumnuiure Bo Benuka bpuranuja, 3a
riyBu ¢ ocHoBaHO 1760 roguna Bo EquaOypr ox crpana va Thomas Braidwood (Turnbull et al.
2007).

MeToau Ha UCTPaKYyBabe

[IpenqmeToT Ha HAIIETO HCTPaXKyBambe € HCTOPUCKHMOT OCBPT 3a OOpa3oBaHHETO Ha
YUYEHUIUTE CO MOceOHUM OOpa30BHMU MOTPeOM BO NOCEOHUTE Y4YWIMILTA BO MakenoHWja u
Typuwuja. [IpobremMoT Ha ucTpaxyBame € KOHTeKeTyaseH. OcHOBHATa 1ieJ1 Oelle Ja HanpaBUMe
MCTOPHCKH TIPETIIe]l Ha MOCEOHNOT CHCTEM Ha 00pa30BaHUE 3a CUTE KATETOPUH HA TIOTPEYCHOCT
BO aBeTe 3emju. Criopea KapakTepoT, HCTPAKYBAKHETO € KBAJUTATHBHO U: TEOPETCKO - OUJIejKH
70 CO3HaHWjaTa JOJJOBME MO TaT Ha aHaIU3a; KOMIAPATHMBHO - OWJIEJKM TH aHAIM3UPABMeE
HCTOPHUCKHUTE TIOJATOIHM TPEKY MPOYyYyBame Ha PA3JIMKATE M CIMYHOCTHTE BO JBE IPXKaBH,
AeCKPMITHUBHO — OM/EjKM HAaCTOjyBaBM€ KBJIWTAaTHUBHO Ja 0 OMHUIIEME MUHATOTO U IpPBHUTE
MOYETOIN Ha MOCEOHNOT OCHOBHO-O00OPA30BEH CUCTEM BO JBETE 3€MjH.

Hamero rmaBHO umcTpakyBauko mpamame €: Bo koja on aBere 3eMju MOCEOHHUTE YUMIIMINTA
“Maar mojodra Tpamunuja? 3a ma o6e30emuMe OAroBOp Ha OBa Mpallame, MOCTaBHBME TET
NOTIIpalllakha OBP3aHU CO KaTeropujaTa Ha MOMPEYCHOCT U Jp KaBara:

1. Kora 3amoynano oOpa3oBaHMETO Ha Jellata CO HWHTEJCKTyallHa MOMPEYEHOCT BO
Makenonuja u Typuuja?

2. Kora ce oTBOpeHM MpBHUTE YYWIMIITA 3a Jelara CO OIITETeH BHI oJ MakeloHHja U
Typuuja?

3. Kou ce moveronmrte Ha oOpa3oBaHME 3a JiellaTa CO OINTETEH CIyX BO MakeloHHja |
Typuuja?

4, Kora 3amovynana emykanujara Ha Jenara co TeJECHa WHBAIMIHOCT o MakenoHuja |
Typuuja?

5. Opn xora gatupaat Mo4eTonuTe 3a 00pa3oBaHue Ha Jelarta co ayru3aM Bo MakenoHuja u
Typuwuja?

HcTpaxxyBaukure METOAM KOM TM YHOTpeOMBME 3a MOTPeOUTE Ha HAIIETO UCTPAKYBAKE
Oea: METO/ Ha JIECKPUIITUBHA aHAJIN3a U METO/1 Ha KOMIIapaTHUBHA aHAJIN3A.
Kako TexHMKa, NpUMEHHMBME aHajiM3a Ha JOKyMEHTallja Ha [OJAaTOLUTe JOOMEHH O]
peleBaHTHU MHCTUTYLHHU. 3a NMOTpeOUTe Ha OBa HCTpaxyBame Oelie YHOTpeOeH CIEAHUOT
IPUMEPOK OJ1 JOKYMEHTH 3a COAp)KMHCKA aHanmuza: OduuujanHa JOKyMEHTaluja, Y4MIIHIIHA
nokymeHranuja u Ilogaronu oOMeHn o CTpydHa JIMTEpaTypa U UHTEPHET PECYPCH.
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Pesyararu

OpranusupaHaTa OMIITECTBEHA IPUIKA 32 JIUIATA CO MHTEJIEKTYaJTHA MONMPEYEeHOCT BO
Peny6anka MakenoHuja 3amounyBa mo Bropara cBercka Bojua. [Ipen Toa, Ha Teputopujata Ha
nenemHa PenyOimka MakeoHHMja HE TIOCTOCIIO OpraHU3UPAHO 00pa30BaHHUE U peXxadwiInTaIuja
3a oBue aena. [loctoene camo nBe ojieneHuja 3a ,,Jena co IPEeYKH BO TICUXHYKUOT Pa3Boj* BO
Ckomje, u enHo oaneneHue Bo Kymanoso.

Cnopen Ajmuucku Jb. u Anzapeecku B. (2001), mpBHOT OpraHM3MpaH BOCIHTHO-
00pa30BeH TPEHHHT Ha JIe1aTa CO HHTEIEKTyalHa MONPEYEeHOCT Kaj Hac JaTupa O MOYETOKOT Ha
yuebnara 1950/1951 ron. Bo ,,3aBonmoT 3a nedekTHH aena‘, KOj U3HUKHAI OJ] TOPAHEUTHUOT
,»JlOM 3a TiIyBoHeMHU nemna“, ysonupanH Bo ceno IlerpoBen kpaj Ckormje, kKaue ce Haoraie H
OJIJICJIHU CIy4ad Ha JIela CO MHTEJEKTyalHa MOIMpeueHOCT. Tue Ouie co pa3indeH CTENeH, O]l
JIECHA JI0 YMEpEeHa MOIPEYEHOCT.

Bropuor dekop BO audepeHIUpameTO Ha eIyKaTUBHUOT IMPOIEC 3all0OYHyBa CO
dbopmupame Ha CIEHUjaTHA TTapaJIe]IKy 3a JIella CO MHTEICKTyalTHa MOMPEYCHOCT MPU PEIOBHUTE
OCHOBHHM yuuiuimTa. Taka, Bo ydeOHata 1953/54 rox. 6unma ¢dopmupaHa mpBaTa cCIielHjagHa
rapasesika Npyu peoBHOTO OCHOBHO yumiuire ,,Kone Kanuncku* - butona.

Tperata ¢asza 3anmoyHyBa CO MOYETHUTE HAMOPHU 32 CO3/1aBalb€ Ha IIEJIOCEH CUCTEM Ha
3alITUTAa M pexabuiuTalMja Ha Jelara cO MHTENEKTyallHa IONPEYeHOCT, Bp3 OCHOBAa Ha
CTYIMCKHU MpOydyBama Kaj HAC U BO CBETOT, HAllpaBeHHW oJ cTpaHa Ha Jbymuo Ajmuncku. Bo
oBaa (¢aza, IITO 3aMOYHYBa BO IICECETTUTE TOAMHHU, OWJIC HAITPaBESHH MPBHUTE MPAKTHYHU 3adaTn
3a LIEJIOCHO CIIENICH-E, TOBP3yBalkhEe U YHANPEAyBamhe Ha MMPOLIECOT Ha 3alliTUTa U pexaduiuraiuja
Ha JieraTa co MHTENEKTYyalHa MOMPEYeHOCT, CO OCHOBAKETO Ha NMpBUTE ,,CelMjaTHl YUUIIHILITA
3a JIECHO MEHTAJIHO PeTapJupaHu Jena’ u ,,3aBoJI0T 3a pexabuinuTalnja Ha yMEepeHO MEHTATHO
perapaupanu nena”. Bo oBoj BpemeHCkH mepuon Ouio ¢GopMHpPaHO W MPBOTO CHEIUJATHO
OCHOBHO yuwjuIiTe Bo Makenonwuja, ,,Mapko [lenenko®, IIpuemn, Bo yue6HaTa 1966/67; motoa
CHEIMjaTHOTO OCHOBHO Y4mJMIITE ,,Makapenko®, burtomna, Bo ydeOHata 1967/68; Bo Ckomje
COY ,Unnauna“ Bo yuebnara 1971/72 u COY ,JI-p. 3naran Cpemen‘* Bo yueOnara 1972/73; u
Bo Benec COY ,,Mama OBuapoBa“ Bo yueOHata 1972/73 roauna.

Bo 1962 roguna, M3BpuiHuoT coBeT Ha PM n1oHecyBa pelieHue co Koe ce OTCTanyBa Jeil
01 3aBOJIOT 3a ,,TEIIKO TICUXUYKH 3a0cTaHatu fena“ - Jlemup Kamnuja, mpu mro kako KJIOH Ha TOj
3aBOJl 3amoyHaia Ja paboTu ycTaHoBaTa 3a ,,TEIIKO AEOMJIIHM M JIECHO MMOEUWIHH Jela,
OJIHOCHO yMepeHO perapaupanu naena” — JpadeBo (cimka 1). Taka, Bo 1963 rommna ce
3aloyYyHallo CcO ajarnTalyja Ha IPOCTOPUUTE BO 3aBOJAOT BO C. J[paueBo 3a Ja ce HaMmeHAT 3a
pexabminTaiuja Ha ieraTta co yMepeHa HHTEeIeKTyalHa MOMpeuyeHoCT.
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Cnuka 1. Crapara 3rpaza kaje mrto 3aBojoT IOYHAJ co padboTa

Bo nekemBpu 1965 romuna, Owmiia moarotseHa ,,MnejHa ¥ WHBECTUITMCKA TpoTrpama co
UJICCH MPOEKT 3a 3aBOJIOT 3a pexadwminTalyja Ha Jena u miaauHiy - Ckomje’, moAroTBeHa o
npod. n-p Jbymuo Ajmuncku. OBoj 3aBOJ (GYHKIIMOHUpPA W JIEHEC TOJ Ha3WBOT - 3aBOJ 3a
pexabunuranuja Ha Aerna U MiaaauHIM - CKomje, BO KOj c€ 3TpHXKyBaar, eaylupaar u paboTHO
ocriocoOyBaar Jieria ¥ MJIQJHHIIA CO YMEepPEeHa M TEIIKa WHTEJIEKTyaTHa MOMPEYCHOCT.

3a Penyoauka Typuuja, ciopen mogarorure ox S. Balci (2013), HekoIKy TOKyMEHTH
MOTBpPIyBaatr Jieka BO OTOMAHCKHOT MEPHOJ] CE MPHUIABATIO0 TOJIEMO 3HAYCHC HA JICKYBAHETO U
TPETMAHOT HA HWHTEJIEKTyaJlHAaTa TONMpPEYeHOCT. Bo wmcrtmor mepwona, kora Bo EBpoma 3a
MHTEJICKTyaJlHaTa IOIMPEYEHOCT C€ CMETalo JeKa ,,BO JIeTeTo MMa raBoJi, Bo OTomaHcKara
Nmnepuja nymeBHUTE 32007yBamhba M WHTEJICKTyaJlHaTa TMOMPEUEHOCT OWJie TPETUPAHH CO
My3uka U Bojga. Bo OromaHckara epa uMano ¥ MOCEOHW HMHCTUTYLUHU 3a ,3TPUKYBaAbE U
TpeTHpame™ Ha JHIlaTa co OyHIEBHU 3a00ilyBamba M HMHTENEKTYallHa MOINPEYEHOCT, HAPEUYEHU
,.bumapxane* (Bimarhane). 3nauemero Ha 300poT ,,buMapxaHe ce MEHyBa CO TEKOT Ha BPEMETO
Bo ,,Tumapxane® (Timarhane), mro Bo OykBajieH peBo OW 3HAYENIO ,, TyAHUIA®, 3a IMOJI0IHA 1A
CTaHaT ,,AyIIEBHU OOJHULHK®, IITO MOXE Ja ce mpudaru Kako eAMHCTBEHUOT IMEpPHOJ Kora
3TPHIKEHUTE JIUIIa OWJie TIOIJIOKEHH Ha Tepanuja (ciuka 2).

Bo oToMaHckuTe criucu MOKaT Ja ce HajaaT UMHIbaTa Ha Hajlo3HaTUTE ,,brumapxane’ of
TOj TIEPUOI:
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J Wsrpanena Bo HajcIaBHUOT MEPUOJ HA UMIIEPHjaTa, O]l CTPaHA HA TIO3HATHOT apXUTEKT
Mumap Cunan Bo McranOyn, koja u JeH-IeHEC € BO J00pa cocTojoa, OosHuIaTa Xaceku
(Haseki Hastanesi), 1538 - 1550 rog.

J [To3naru Gomuuim Ha OTomaHckata MMiepuja, kaje mTo Ouie TpEeTUPAHU CUTE BHIIOBU
Ha ,,MCHTAHO OOJIHM JjHma“, ce MemuIMHCKOTO yuwmmmTe U OomHuna Bo CynejMaHOBHOT
koMmriieke (Siileymaniye Kiilyesi’'ndeki Sifahane ile tip medresi), 1550-1557 ron., kako u
oomnaumara ,, Atk Bamme® (Atik Valide), 1583 - 1587 rog.

J Bonnunara na bajasut Bropu Bo Enpene (II. Bayezid Dariissifast), kage mro mpsmar co
MOMaJIKy TepcoHan ce o0e30emyBa morojema edukacHocT. OBaa OoyHHMIIA OWia e€qHa OJ
LIEHTPATHUTE, U 3a TOa BpeMe MHOTY Hampeana Oonauma. Ce cmera aeka ymre Bo XVII - XIX
BEK, TI0 CBOjaTa CTPYKTypa Omiia eaHa o/ HajioOpuTe OOTHUIIH.

[ITo ce ogHecyBa 10 OpraHW3MpaHa 3alITHTA U eIyKalrja Ha JIeraTta co HHTEeIEKTyaTHa
MONPEYEHOCT, MPBUOT MOJATOK aatupa oA 1957 rox., kora e JOHECEH 3aKOHOT Op.6972 wnu
,»3AKOH 3a 3allITUTa Ha Jeuara kou umaar norpeba“. Bo 1960 roauna, npsnar MUHHCTEPCTBOTO
3a oOpaszoBanue Ha PenyOnuka Typruja oTBOpa moceOHM Mapayieku MPU PEIOBHUTE OCHOBHU
yyuiIumTa, 3a ,Jela KoM MoXkaT JAa ce eayumpaar“. EnmHa romumHa mnogomnHa, 1961,
o0Opa3oBaHUETO 3a Jenara co MOCeOHM TMOTPeOM 3aKOHCKM Ce peryiaupa MpeKy 3akoHOT 3a
OCHOBHO oOpasoBanue Op. 222 unen 12. Cnemuuor momarok (S. Karahisar, 2013) ox 1985
rojJMHa, TOKaXyBa Jeka umano 517 moceOHM mapanenkd co BKymHO 685 nema, kou Oume
BKJIYYE€HU BO BOCIIMTHO-OOpPa30BHUOT MpPOIIEC ,,CE JA0JEKa HE 0 MOCTUTHAT CBOJOT KamaruTeT .

Ce nmo 1960 rox., koehumeHTOT Ha UHTETUTeHIM]a Mo 50, ce cMeTal 3a MOMPEeYeHOCT
Koja Tpeba aa Ouae TpeTUpaHa Kako MEIUIIMHCKU MPoOJIeM; TOKMY 3aToa MPOTrpaMUTe 3a 00ykKa
owre uckiydenn. Bo PenyOmuka Typrumja mpBoTo 3ApyKeHHE 3a 3alllTUTa Ha ,,Jerata KOu
MOJKaT Ja ce emynupaatr omiao ocHoBano on crpana Ha Makbule Olgen, a ce omnecyBano Ha
CUTE Jena co KoepHuImeHT Ha uHTenureHimja monx 50. Bo MeryBpeMe, co OTKpHMBameTO Ha
BOXHOCTA Ha paHaTa eaykanuja, Bo 1978 rommHa, € mpeaBuIeHO JAelara Ja uMaaT MpaBO HA
OpraHu3MpaHd OOpa30BHM YCIYyTHW YyImTe Ha Bo3pact on 3 roauwHu. Bo 1985 roauna,
MunuctepcTBoTO 3a oOpasoBanue Ha PemyOnmka Typuuja noHENno oJulyka CHTE ,Jela KOou
MOJKaT JIa ce eAaynupaar™ 1a Ougar BKIydeHH BO mporpamarta 3a ooyka (M. Olgen, 2005).

AKO ro 3emMeMe MpeiBH]l CaMO OPTaHU3UPAHHOT BOCIIUTHO-O0OPA30BEH MPOIIEC 3a Jelara
CO MHTEJIEKTyaJIHa MOMPEUYeHOCT, MOkeMe Ja 3abenexxume aeka Peny6inuka Makenonuja uma 7
TOJIMHU TOJO0JITAa Tpaaullfja Ha eaykauuja Ha oBue Jnena. I[IpBute moceOHM mapanenku BO
Peny6iinka MakenoHuja ce mojaByBaat ymre Bo ydeobnara 1953/1954 ron, noneka Bo P. Typruja
HCTUTE TapaJie]IKy MpBIAaT ce OTBOpaaT aypHu Bo yueOHaTa 1960/1961 ron. Jlenec Bo oBaa 3emja
¥uMa BKynHO 178 nap>kaBHUM U MIPUBATHHU YUUJIUINTA 32 Jella CO HHTENEKTyaTHa MOMPEeueHOCT.

Opranu3upaHuoT TpeTMaH Ha Jernara co omrereH Buja Bo PenmyOuimka Makenonuja,
(Ajnuucku; AnnpeeBcku, 2001) mpaktuyHo 3amoyHyBa Bo 1950 roamna xora Ouie cobpaHu
JleceTHHa CIIeNU Jela BO ,,3aBoJ0T 3a AedextHu nemna“ - Ckomje, koj Bo 1951 romuna ce
npecenui Bo butona. Bo yue6narta 1951/1952 roauna, Bo 3aBojot Ouia ¢hopMupaHa mapanenka
3a CJIeNH YYeHUIIU Koja pabotena ce 10 1954 roguna. M3BpmnHuoT coper Ha HPM Ha 6.10.1954
roJl. TO OCHOBaJ YUMJIMIITETO 3a ciemnu Jena - Ckomje. Bo 1959 rox. 6un otBopeH 3aBoJoT 3a
paboTHO U MPOQECHOHATHO OCMOCOOYBamkEe Ha CIENUTE MIAAWHIM BO . [[paueBo - CKoICKoO.
OYHKIIMOHUPAKHETO Ha JIBETE€ YCTAHOBU 3a CIIEMH, OJIBOCHH €IHA OJI Pyra, ce MOKa)Xallo KaKko
HEEKOHOMHYHO Ta Bo 1962 ronuHa, ABETe YCTAaHOBH, YUYMWIHIITETO 3a cienu -Ckomje 1 3aBoJI0T
3a mpodecuoHaIHO, OJHOCHO pabOTHO ocmocoOyBame - JlpaueBo, ce MHTerpupaie BO eIHa
ycTaHOBa - 3aBOJI 3a CIENH Jiela U MiaaauHiy - Ckorje.
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Co pemenue Ha M3BpuiHnoT coBet, Bo 1967 ronmHa, UMETO ce CMEHUJIO BO ,,3aBOJI 3a
7iera ¥ MIIQJMHIU CO OIITETEH BUJ ', CO LITO C€ MPOIIUpPUIa JHOCTA Ha 3aBOJIOT CO €AyKaTHBHA
u mpodecroHamHa pexaduiauTanvja ¥ Ha Cla0OBHIAHMTE Jena W MiIaguHou. Jlenec oBaa
MHCTHUTYIM]a € MO3HATa KaKo AP)KaBHO YUWJIMIITE 33 pexaOMiInTaluja Ha Jena U MIIaJUHINA CO
omTeTeH BUA ,,JJlumurap Biaxos* —Ckorije.

3a Pemy0siuka Typuuja ce npernocraByBa Jieka IPBOTO YUUJIMILTE 3a CJEHU JHIa OUiIo
orBopeHo ymte Bo 1899 rommna (S. Balci, 2013) kora co men ga ce o6e30ead OCHOBHO
oOpa3oBaHue 3a Jemara ,,9dd OYd He Iiemaar’, Ouia OTBOpEH eieH ojanen Bo McranOynckara
IIKoJIa 3a TproBuja. EjeH oTcek o/ oBaa mIkoisia 3a TProBHja, YIECTBYBaJ BO OOyKaTa Ha CIIETH
yuenurii. Bo 1910 romuna, AnGep Kapamona, EBpenn on W3mup, OTBOpMI CHEIMjaIHO
YUYWIIMINTE 32 TIyBU U Hemu jena. [logomna, Bo 1927 ronuna, MUHHCTEPCTBOTO 3a 3[PaBCTBO TO
npe3emMa YYWJIMIITETO U BO MCTOTO OTBOpa OJJEN 3a 00pa3oBaHME Ha Clenu jaeua, a Bo 1951
TOJIMHA, CO YYIJIMIITETO C€ MOBp3yBa MHUHHUCTEPCTBOTO 32 00pa3oBaHME, KOTA YYMIIHILITETO 32
TIIyBH OCTaHyBa BO M3MHup, a yIMIIMIITETO 32 CIENH Ce 0J]BOjyBa BO [ 'aznaHTer.

[IpBHOT Yekop KOH 0Opa30BAaHMETO HA JIMIATa CO OIITETeH BHJ OWJ MO Hapemda Ha
Mycradpa Keman Ararypk, kora Bo 1925 romuna Bo M3mup, ru Brpaaun TemenuTe Ha
Opranuzanyjata Ha TJIyBH, HeMHU U cienu juna. OBue OpraHuzanuu 1o KBaJUTETOT c€ CMeTa
Jleka HHMKOTAIll He TpeTCTaByBajle BUCTUHCKH chenujannu yummumrta (M. Ozylrek, A. Kogak,
1995).

Co men opranuzaiyja Ha 00pa30BaHUETO 3a JIMIaTa co moceObnun notpedu Bo Typija, o
MuHHCTEPCTBOTO 3a 00pa3oBaHKe ro MocTaBuiIe Ha 3aaada Murxar Exu (Mithat Eng), koj O
ucrnpateH Ha eaykamuja Bo CAJl. Tlo 3aBpmiennoT @akynTeT 3a ICUXOJI0THja B 00pa30BaHUE HA
JIMIIaTa Co TOMPEYEHOCT, TOj C€ BpaTui Bo Typiiuja u BoBeN rojieM 0poj M3MEHH;, HAMECTO Ja ja
3aTBOopu MHCTHTYIMjaTa 3a TIIyBH, HEMHU W CJIEeNU Juia Bo M3mup, Toj oBaa MHCTUTYyLH]a ja
MperMeHyBaJl BO YUWIMINTE 3a IIyBH Jena Bo M3mup, nojaexka ydwiIMILTe 3a CIenu Jela
oTBOpuUI Bo AHkapa. Taka, Bo 1951 roauHna, 3armoyHano co HacTaBa YUMJIMILTETO 3a CJICHH Jela
BO AHKapa (Koe MOCTOU U JieHec, Mmoj Ha3uBOT OCHOBHO YYWJIMILTE 3a Jella CO OIITETEH BH]
,2Mutxat EHd‘), koe € 0TBOpEHO 3a OpraHu3upaHo oOpa3oBaHWE HA JIMIIATa CO OIITETEH BUJ BO
Typuuja, 1 ce cMeTa 3a MPBOTO CHEIHUJATHO YYUJIUINTE, BO BUCTUHCKA cMuciaa Ha 30opoT (D.
Caglar, 1979). lenec Bo PenyOamka Typruja uma okosy 15 OCHOBHM YYMJIMINTA 3a J€la CO
omreTeH BuJ. [lokpaj Toa, ”Ma MHOTY YYEHHUIIM CO OLITETYBamkE€ HAa BUAOT KOM C€ BKIYYEHH BO
PEenOBHOTO 0Opa3oBaHUE CO MPOIIECOT HA UHKITY3Hja.

[IpBara ycranoBa 3a paboTa co JiMIa cO OIITeTeH ¢JayX Bo Pemydianmka Maxkenonuja e
ocHoBaHa Ha 20. 2. 1949 romuna noxa Ha3uB ,,Jlom 3a nedekTHH nena’, co CEaUIITe BO CEJ0
[TerpoBenn — Ckomcko (cnuka 3). OBoj 3aBojx mpeTcTaByBa MpBa COIMjaJIHA YCTAaHOBA BO
Makenonuja, Kako HUKYIIELl Ha MakeIoHCKaTa nedekronoruja. buaejku, Toa mpercTaByBa He
camMoO TOYEeTOK Ha IIKOJyBalke Ha TIYBHUTE, TYKYy M IMOYETOK Ha JeEeKTOJIOIIKaTa TeopHja U
npakTuka Bo 3emjara (Jb.Ajnuncku, 2014).
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3!’!.‘-],’;5! ra HaA YYHIMUWITeTo 3a rrysH ywennyu 60 ¢ HNerpopseu-Cxoncxko

Crnuka 3. 3rpajaTa Ha YUWJIMIITETO 32 [NIyBH YYEHHUIN

[lounyBajku Kako JOM CO COIMjaJHO-3AIITUTEH KapakTep, YCIOBUTE 3a KUBOT BO
3aBoyoT Omne temku. [Topaau oananeyeHocra ox rpagot 6mie GopMHUpaHu /1Ba JieNa: YUUIHUILTE
n uHTepHar. HactaBara Bo oBa yumnuiiTe 3anoyHana Ha 16 oxkromsBpu 1950 ronuna. Bo ucrara
roguHa Owino ¢opmupaHo U nocebHo npudartmuimure 3a ciaenu gena. Co ojuiykata Ha
MUHHCTEPCTBOTO 32 COLMjaTHU TPHIKH, THE C€ CIIOjyBaaT BO €IHA YCTAHOBA MOJ[ HA3WB ,,3aBOJ
3a AedeKTHH Jena’, Ha3uB MOJ KOoj padortene ce¢ mo aekeMmBpu 1955 roawmna, xora M3BprrHUOT
COBET TO MEHyBa MMETO BO ,,3aBOJ 3a pexXaOWIHTalHja ¥ KOPEKIHja Ha TOBOPOT™ T.e. caMO
yCTaHOBA 3a TIYBU M HariyBu jena. [lopaam onmanedeHocTa Ha HHTEPHATOT O YUMITUINTETO U
JIOIIHWTE YCIOBU 3a paboTa, MHUHHCTEPCTBOTO 3a CONMjaTHU TPWXKKM BO JyHH 1951 roamna
JIOHEeCyBa OJJIyKa 3a TpecelyBame Ha 3aBoJ0T Bo buTona, BO 3rpajgara Ha HEKOTAUTHHOT
¢bpanycku koner. McroBpeMeHo ce 0TBOpasie U HOBH MHCTUTYLIMH 3a JIMIA CO OIITETEH CIIyX BO
uena Maxkenonuja, kako Ha npumep: CTpydyHOTO 3aHACTYUCKO YYMJIMILTE 32 TTYBU MIIAIUHIM U
donujarpucko-ayauogomkuoT 1meHtap Bo Ckomje (Jb.Ajmunacku, B.Anapeecku, 2001).
3aBOJIOT MPOJIOJDKYBa cO paboTa MoJ MMETO ,,3aBOJ 3a pexaOuauTalyja Ha Jela co OIITETeH
cnyx - Kouo Pamun - burtoma®. YueOnara 2013/2014 rox. 3aBomoT ja mpommpyBa cBoOjaTa
JIEJHOCT U C€ IPEeMMEHYBa BO 3aBO/JI 3a pexaduinMTaluja Ha Jiela co OIITETEH CIIyX, TOBOD, I1ac U
Py mpo0iemMu Bo pa3BojoTt ,,Kouo Parun”- burona, Ha3us 1o Koj paboTH U JIeHec.

3a Peny0auka Typumja mocrojar JOKyMEHTH KOM MOTBpyBaar jaeka ymre Bo XV BeEK,
BO OCMaHJIMCKUTE capau, CUCTEMAaTCKU Ce KOPUCTENl 3HAKOBHUOT ja3uk. McrpaxkyBamara Ha M.
Miles (2000), mokaxxyBaar Jcka IIyBUTE JHIa paboTee KaKo CIYy)KHTEIH BO capajoT, Ouaejku
HE MOXKeNle Ja CIyIIHAaT Kora ce 300pyBajio 3a JOBepauMBH ApxkaBHU padotu. [logonna u
CYJATaHHUTE IO KOPHUCTEJIEe 3HAKOBHUOT ja3HK, CO IITO FECTOT aBTOMATCKU CTaHall ja3MK 3a JIMlaTa
KOU Ce Ha BHCOKM Mo3unuu. Hemwure nuiia, mak, BO Taa Cpe/iMHa, ycleBale J1a CTaHaT eKCIepTH
3a recT. Bo omumcure 3a otomanckata aunactuja (J. Freely, 2000) 3a Bpeme Ha BJaJeemeTO Ha
Cenum 1V, ce ciomMHyBa Jieka BO capajoT MMajo IJIyBU JIMIa Hacekane. Tue mmane mpaBo 1a
BIIeryBaaT BO coOuTe Oe3 HajaBa UM A03BoJa. Jlypu U conmpyruTe Ha CYITaHOT U APYTUTE KEHH,
copa0oTyBaJie CO TJIyBU - HEMH JKE€HH WM JIEBOJKHU CO IIeJI 1a TO Hay4yaT 3HAKOBHHUOT ja3HK.

OO6pa3zoBaHuero Ha riyBuTe juna Bo Pemy6nmuka Typrnuja 3amounyBa co TprockoTo
yammuire (Ticaret Mektebi) Bo McranOyn, ymre Bo 1889 roauna. Bo 1912 roauna, ydeHHIuTe
oue npedpraenn Bo mocedbHa ycranosa (Dariilaceze). Broporo yumnuiire 6uao otBopeHo 1923
ronuHa Bo V3mup. Bo 1944 roauna, on ctpaHa Ha €QHO 3ApYyKEHHE, OUII0O OTBOPEHO TPETOTO
yumiuire, kako CrienyjajiHo yYWIMIITE 32 TITyBU U HeMH - MctanbOyn. Bo 1990 roauna, Bo nena
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Typuuja umarno 28 yaunuiira 3a TIayBU Jlela U 2 yYUIHINTA 32 Jiella cO TelllKa 3aryda Ha CIyXoT,
JIeHeC 0Baa Opojka TOCTUTHYBA /10 49 OCHOBHHM YYWJIMINTA 32 JEIa CO OIITETEH CIyX.

Bo Peny6amnka MakenoHuja 100 BpeMe He MOCTOeNa YCTaHOBA 3a pexaOuinTainnja Ha
JeTa co TeJIeCHa MHBAJMIHOCT Ha TIoMajia BO3pacT, I1a 3aroa THE OWJIe CMECTYBAaHU BO Pa3HH
MEIMIMHCKH YCTaHOBH. PecniekTupajku Tv BakBUTE MOTpeOU, BO MakenoHHja Ouiie HallpaBeHU
npBute o0uau 3a obOpasoBanme Bo KocrosrmoOmara Oosnuma - OXpua, BO OpTONENCKaTa
KIMHUKA TP MEIUIUHCKHOT ¢akynrer Bo Ckomje uW BO 3aBOAOT 3a MEIUIIMHCKA
pexabmwmranuja - Ckorje, ymre ox 1963 roauna. Jloneka Ouie Ha JIeKyBamke BO OOJHHIIATA BO
Oxpua unu Bo 3aBogoT Bo CKOIlje ce OpraHu3upaio W3BEAyBamke HA OCHOBHO 0OpazoBaHUE 3a
nenara on | mo VIl onnenenne. 3a onne aemna M MIaguHIM CO MOTEIIKA TEJIECHA WHBAIUIHOCT,
KOU TO 3aBpIIHJIC JICKYBamETO, a HE OWJIE BO COCTOj0a Jia TO MPOJOJDKAT 00pa30BaHUETO BO
penoBHUTE yumiuiTa, Bo 1970 roanHa Omi ocHOBaH 3aBOJIOT 3a 3alITUTA M pexaOuinTanuja Ha
TEIIKO TEJIECHO WHBAIMJIHU Jerna ¥ miaauHiu Bo bama bancko —Crtpymuiia on cTpaHa Ha
OCHOBa4oT Ha GoHmanujara ,,Cjy Pajaep®, r-ra Pajmep.

3aBOJIOT 3a 3aMTUTA U pexadmmmranyja ,,bama bancko* - Ctpymurna 6min ocHOBaH Ha 23.
6. 1971 ron. mon HasuB ,Jlom 3a Temko (u3muko-wHBamMAHU JUa“. [logomHa 3aBog0OT TO
MEHYBa Ha3HMBOT BO ,,3aBOJI 3a 3aIlITUTA M peXaOuIuTaIlMja Ha TEJIECHO WHBAIHMIHM JUIa ,.bama
bancko* - Ctpymunia, Ha3uB 1o koj moctou u nenec (Jb.Ajnunacku, B.Anapeescku, 2001).
[IpBHOT MOJAaTOK BO KOj C€ CIOMHYBa eIyKalyjaTa Ha JHIaTa CO TeJeCHa WHBAIUIHOCT BO
Peny6auka Typuuja notexknyBa oa 1961 ronmHa, kora Bo 3aKOHOT 32 OCHOBHO 0Opa30oBaHWeE,
wieH 12, ce WcTakHyBa JieKa ,,00pa30BaHHETO € 3aJ0JDKUTETHO M 3a OHME Jela KOM C€ BO
coctoj0a Ha MeHTajleH, (DU3MYKH, TYXOBEH COIMjaJIeH HEIOCTaTOK, 3a KOW C€ MpeIBUIyBa
criernujaiaHo oOpa3oBaHue U 0OyKa™.

[IpBOTO yumnmmTe 3a Jena co TeJIeCHa WHBATUIHOCT OWII0 OTBOpeHO BO 1974 ron. BO
Amnxkapa - Aydinlik evler, kame mro 3amounane co obpaszoBanue Ha 38 mena. Bo jynm 1977
roauHa, Bo oBa yuwiumte umano 138 nema. Co auB padotene BkynHo 10 HactaBHunm. OBHe 138
neta 6usie camo 2% o/ BKYIHHOT Opoj ydeHUIM Ko umaiie norpeda o1 mocebHo oOpa3oBaHue
3a Jela co TejecHa MHBATUAHOCT oj 1ena Typruja. OBa € KOHKpETeH MpUMeEp KOJIKY BO Toa
BpeMe Ouilo 3aHemMapeHo obpaszoBanuero Ha osue aena. (D.Caglar, 2004).

Cnwuka 4. Yaunumrerto ,,Jloran Yanap* Bo munaroro, Aukapa, P. Typuuja

Jlenec Bo PenyOnuka Typiija iMa caMo TpH OCHOBHH YYHIIHINTA 33 €yKallija Ha Jena
co tenecHa mHBanuaHoct: Turhal Bo Toxkar - IlpHo Mope, Dogan Caglar - Amnkapa u Yesil
Duzce- bomy.
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3a »xaj, He MOXEBME Ja HajaeMe OQUIUjaTHU TOJATOLH 332 TPETMAHOT Ha JIMIATa CO
ayrusaM Bo PenyOimka Makegonuja, Bo MuHaToTO. [lenaTta co ayruzaM ce oOpasyBaar 3ac1HO
CO JleriaTa CO MHTEJIEKTyaJHa IMOIPEYEHOCT BO MOCEOHWTE OCHOBHU YYHIIMINTA M TApaJIeNIKU.
[Mocnennute Hekonky roauuu Bo [1OY , JI-p 3naran Cpeman’ ce opraHu3upanu JBe MOCEOHU
napajesky 3a Jena co ayruzaM. Meryroa, MOoYeToINTe 0] OpraHu3upaHo oOpa3oBaHUE Ha Jela
co ayruzaM Bo PenyOmuka MakenoHuja JaTHpaaT HEKOJKY TOIUMHH TopaHo. Bo ydeOHaTa
2006/2007 romuHa BO CTpymuIla, BO paMKHTE Ha PEJOBHOTO OCHOBHO ywmiaumite ,,CaHIo
Mace*®, 3amounyBa co pabora CekTopoT 3a oOpa3oBaHHME Ha y4CHHIM cO aytusam. [lokpaj
CrpymuIia, mapasneniky 3a Jela co ayru3aM BO M3MHUHATHBE TOAWHU ce OTBOpeHH W Bo LlTum u
butona. Bo 2013 6eme otBopeH npBuoT LleHTtap 3a ayruzam, o cTpaHa Ha MUHHCTEPCTBOTO 3a
TPy U colljasiHa noJuTuka. LleHTapoT QpyHKIIMOHMpa Kako opraHu3auucky Jen Ha LlenTapor 3a
conmjaiHa padorta Ha ['pax Ckomje. Enna roanHa mojomHa € oTBOpeH ymre eneH llentap 3a
ayruzam Bo LlTum.

EnuHCTBEeHMTE HCTOPUCKH TIOAaTOIM KOM yCIeaBMe jaa ru Hajaeme oa Dog.Dr Binyamin
Birkan 3a Pemy6smka Typuuja nokaxyBaaT Jieka Jieriara co ayruzaM Bo oBaa 3emja, ce 10 1999
TOJIMHA CE eIylrpalie BO MOCCOHUTE YUMIIHINTA 3a JeraTa co MHTEJIeKTyallHa MmomnpedyeHocT. Bo
1999-2000 crammi BO cuita mpoekToT ,,O0pa3oBHA MpaKTHKa 3a Jerara co ayruzaM™. Llenta Ha
OBOj TIPOEKT Omia cuTe Jera Ha Bo3pacT oA 3 a0 15 romunu ma mobujat cooaBeTHa oOyka BO
COTJIACHOCT CO HMBHHUTE TOTpeOH. Beke criemHata roamHa 3amouHyBa (QYHKIIMOHUPAKETO Ha
3aBHCHU IIEHTPU 3a €ayKallija Ha JeraTa co ayTh3aM, INTO 3Hauu Jeka oBue LIeHTpu BO TOj
MIepUo/I HeMaJle MPaBo Ha JJOHECYBAHE COTICTBEHH OJUTYKH 32 00Opa30BHHOT MPOIIEC, HO MO HEKOja
roauHa, cure LleHTpu cTanane He3aBUCHHL.

duckycuja

Co ananm3a Ha mojatoIuTe BO Tabenmata, MOkeme na 3abenexume aeka PemyOJjamka
MaxkenoHuja peIHUYH BO OJJHOC Ha BPEMETO Ha KPeHpame OpraHu3upaH BOCIUTHO-00pa30BeH
CHCTEM 3a JIellaTa Co MHTeJIeKTyallHa MOMPEUeHOCT U 3a JieraTa co TeJleCHa WHBAJIUIHOCT, HO 3a
octaHarute kareropuu PemyOuauka Typumja e Bo morosjemMa npeaHocrt.

1950/1951 1960/1961
1951/1952 1899/1900
1949/1950 1889/1890
1963/1964 (1971/1972) 1974/1975
2006/2007 1999/2000

[Moparounte on Pemybnuka Typruja mnokaxyBaaT JeKa OTBOPEHHOT oxanen Bo McranOynckaTta
IIKOJIa 32 TProBHja yuecTByBajl BO oOykaTa Ha ciiend ydyeHuuu. VIcTo Taka, ¥ 3a yqywIumiTara 3a
Jela co OIUTeTeH CclyX, NoJaTokoT o 1899 roauna e mpocieneH co 00jaCHYBamETO
,OO0pa3oBaHue Ha TJIyBUTE JHUIa BO TproBckoTo yuunumre . 3a OBHE JIBE KaTeropuu Ha
MOTIPeUeHOCT pasznukata nomely Makenonuja u Typuuja e 52, oaHocHo 60 TOAMHH, ILITO
IIPEeTCTaByBa HAaBUCTHHA rOJeMa pas3iivKa U JIOJT MEepUOoJ MOTpeOeH 3a OpraHu3Mpame eyKaluja
Ha JleraTta co OLITEeTEH B/ U OIITETeH CiiyX Bo PenyOnuka MakenoHuja.
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3a jgemara co TeJeCHAa MHBAIWIHOCT MpBUTE oOuam 3a oOpa3oBaHue ce HampaBeHH Bo 1963
rOJMHa Ha HEKOJKY KIMHMKH BO Oxpua u CKolje BO KOM Ha TOOJT MEpHOJ Ha JICKyBambe
IpecTojyBaar Jera. 3aBoJOT 3a 3alliTUTa M pexabunuTanuja Bo ,.bama bancko* 3amounysa co
pabora Bo yueOnara 1971/1972 ronuna.

3a memara co ayTu3aM, pas3liMKaTa BO BPEMETO Ha 3allOYHYBambe OPraHU3UpaH eayKaTHBEH
mporiec, momery OBHE JBE 3eMjU € 6-7 TOIUHH, JOKOJIKY BPEMETO Ha OTBOpame Ha MpBaTa
noceOHa TMapajienka 3a Jela Co ayTh3aM T'0 CMeTaMe Kako OpraHu3upame Ha Mpolec Ha
eIyKalMja 3a oBaa KaTeropuja.

Taka, 3a oBa HCTpakyBauKO IMpallamke MOXXKeMme Jna 3akinyunme jaeka Penyonuxa Typuuja
nokaxcyea nooosiza mpaouyuja 3a eoyKauuja Ha Oeyama 00 mMpu Kamezopuu Ha
nonpeuenocm: OMTETEH BHUI, OIITETSH CIIyX U ayTH3aM, JI0JICKa 3d 0eyama co UHmMenNeKmyaina
u menecna nonpeyenocm, 60 Penyonuxka Makeoonuja mpemmanom e nopano opeaHu3upan.

3akiaydox

On MCTOPUCKHOT Tperyiel Ha TOCEOHUTE YYHMIIMINTA, 3a0enexkaBMe Jeka PermyOnmka
Typruja uMa mojoJra UCToprja Ha OPTaHM3MPAH SIYKAaTUBEH CHUCTEM 3a JIelara CO MPEYKH BO
pa3BojoT. MHTEpecHO € ImMTO BO MHWHATOTO HE C€ CMETAJIo JeKa Jierara cO WHTEJICKTyallHa
MOTMPEYCHOCT TOCeIyBaaT KakBU OMJI0O MOKHOCTH 32 00pa3oBaHME, U MPOIECOT Ha 00Opa30BaHUE
3a ,JIerara KoM MOXaT Ja ce eaynupaar (Imoja IITO HajBepojaTHO ce Mojapa3dmpa ,JiecHa
WHTENEKTyaJIHa ToTpeueHocT ) 3amounyBa nypu Bo 1960/1961 romuna. Toa e 3a 60 romuHu
MOJI0OI[HA OJf BPEMETO Ha OpraHu3upame OOpa3oBHU CHCTEMHU 3a JPYTHTE KaTeropuu Ha
MONPEYEHOCT BO OBaa 3eMja, U 7 TOAMHHM MOJOIHA OJ1 MIPBUOT OPraHU3UpPaH CUCTEM 3a OBHE JIela
Bo PenyOnmka Makenonuja. 3a Kateropumre ,Jera cO OIITETEH BUA - U ,Jiella CO OIITETCH
cnyx“, paznukara nomery Typmuwja m Makenonuja € 52, omHocHo 60 TOIWHM, BO KOPHUCT Ha
Typuuja, kako M 3a Jgenara co ayTu3aMm JoJeKa 3a MepHOJOT Ha OpraHu3Mpame nocedeH
o0pa30BeH mpoliec 3a JeraTa co TeleCHa WHBAIMIHOCT, pa3jinKaTa € Bo KopucT Ha PemyOiuka
Makenonuja. Ilpeky aHann3aTa Ha UCTOPUCKMOT pPa3BOj OJ LEJIOCHA 3aHEMAapEHOCT IPEKy
XOCMUTaNMu3aluja, mna c¢ A0 TNOoceOHM YYMIIMIITa U YCTaHOBH, 3alelexyBame JeKa
obpaszosanuemo 3a oeyama co NOceOHU 00pPA306HU NOMPedU uMa nO00J2a MPAOUUUja 60
Penyonuxka Typuuja 3a mpu Kamezopuu Ha RnORPeEYEHOCHM, OCBeH 3a Oeyama Cco
UHMeNleKmyaina u menecHa nonpeyeHocm 3a kou Penyonuxa Maxedonuja 3anounana co
uUMnIeMeHmayuja Ha noceoHuom 60cnumHo-obpasoser cucmem npeo Typyuja.
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Abstract

Organized social care for people with special educational needs in R. Macedonia, expressed
through care, education and rehabilitation, begins after World War 1l. Before that, on the territory of
present Republic of Macedonia there wasn’t organized education and rehabilitation for children with
special educational needs. In Republic of Turkey, the Ottoman period attributed great importance to the
treatment of people with disabilities. In this paper, we analysed historical data of special primary
education systems for five categories of disabilities; intellectual disability, visual impairment, hearing
impairment, physical disabilities and autism in Macedonia and Turkey. The aim of our research was to
make a historical overview of the special education system for all categories of disability in both
countries. Therefore, the main research question is: In which of the two countries special schools are
having longer tradition? In order to answer this question, we made five sub-questions linked with the
category of disability and the state. The results showed that Republic of Turkey has a longer tradition of
educating children with special educational needs for three categories of disabilities: visual impairments,
hearing impairments and autism, while for the children with intellectual and physical disabilities, the
treatment in Macedonia is organized earlier. This qualitative research has theoretical, comparative and
descriptive character. We used the method of descriptive and comparative analysis. As a technique in
gualitative research, we chose analysis of documentation of data received from relevant institutions. All
data was analysed according to the research questions, setting the appropriate conclusions and
suggestions.

Keywords: historical review, special education system, Republic of Macedonia, Republic of Turkey.
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Introduction

Special education is considered a relatively new appearance. Historically, people with
disabilities were often placed in hospitals, facilities or other institutions offering elementary
education, or did not apply any type of education. One of the first special schools in the world is
the National Institute des Jeunes Aveugles in Paris, founded in 1784. It was the first school in the
world for education of blind students (Turnbull, 2002). The first school in UK, for deaf students
is founded 1760 in Edinburgh by Thomas Braidwood (Turnbull et al. 2007).

Research methods

The subject of our research is the historical review of the education of students with
special educational needs in special schools in Macedonia and Turkey. The research problem is
contextual. The main goal was to make a historical overview of the special education system for
all categories of disability in these two countries. By its character, research is Qualitative and:
Theoretical - as to the knowledge we came using analysis; Comparative - because we analyzed
historical data by examining the differences and similarities in the two countries, Descriptive -
because we sought to qualitatively describe the past and the first beginnings of the special
primary-school system in both countries.

Our main research question is: In which of the two countries special schools have a
longer tradition? To provide an answer to this question, we set five sub-questions associated with
the category of disability and the state:

1. When the education of children with intellectual disabilities started in Macedonia and
Turkey?
2. When the first schools for visually impaired children from Macedonia and Turkey were
formed?
3. What are the beginnings of education for children with hearing loss in Macedonia and
Turkey?
4. When the education of children with physical disabilities from Macedonia and Turkey,
started?
5. When are the beginnings of education for children with autism in Macedonia and
Turkey?

Research methods we used for the purposes of our research were: the method of descriptive
analysis and the method of comparative analysis.

As a technique, we applied analysis of documentation on data obtained from relevant
institutions. For the purpose of this research we used the next sample of documents analysis of
content: Official documentation, School documentation and Data from scientific literature and
online resources.

Results
Organized social care for people with intellectual disability in Republic of Macedonia

started after the Second World War. Before that, at the territory of Republic of Macedonia there
was no organized education and rehabilitation of these children. There were only two classrooms
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for "children with disabilities in psychological development™ in Skopje, and one classroom in
Kumanovo. According to Ajdinski Lj. and Andreevski V. (2001), the first organized educational
training of children with intellectual disabilities in our country dates at the beginning of
1950/1951 school year. At the "Institute for defected children™, which has grown out of the
former "Dormitory for deaf children”, located in the village Petrovec near Skopje, there were
some cases of children with intellectual disabilities. They were in varying levels, from mild to
moderate disability. The second step in the differentiation of the educational process starts with
the creation of special classes for children with intellectual disabilities in regular primary
schools. So, in 1953/54 school year, first special class at regular elementary school "Kole
Kaninski" — Bitola, was formed. The third phase begins with the initial efforts to create a
complete system of protection and rehabilitation of children with intellectual disabilities, based
on a study examinations in Macedonia and abroad, made by Ljupco Ajdinski. In this phase,
which begins in the sixties, the first practical works for complete monitoring, connectivity and
improving the process of care and rehabilitation of children with intellectual disabilities had been
made, with the establishment of the first "Special schools for mild mentally retarded children”
and "Institution for rehabilitation of moderate mentally retarded children™. During this period,
the first special primary school in Macedonia, "Marko Cepenkov" was formed in the academic
year 1966/67 in Prilep. After that, many special primary schools were opened as: "Makarenko"
in Bitola in 1967/68; "ldnina" in the academic year 1971/72 and "Dr. Zlatan Sremec™ in 1972/73
both in Skopje; and the special primary school "Maca Ovcharova™ in the academic year 1972/73
in Veles.

In 1962, the Executive Council of Republic of Macedonia made a decision which
deviates part of the “Institution for hard psychologically disabled children”- Demir Kapija,
where as a part of the Institution, the facility for "severe retarded and mild imbecile children or
moderate retarded children”- in Drachevo (Picture 1). Thus in 1963, the adaptation of premises
in the Institution has begun in the Dracevo village, in order to be used for rehabilitation of
children with mild intellectual disability.

Picture 1. The old building where the Institution began with work

In December 1965, the "Conceptual and investment program with a planned project for
the Institute for Rehabilitation of Children and Youth - Skopje" was prepared by PhD Ljupco
Ajdinski. This Institution operates today under the name - Institute for Rehabilitation of Children
and Youth - Skopje, for accommodation, education and vocational training of children and youth
with moderate and severe intellectual disability.
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For Republic of Turkey, according to S. Balc1 (2013), several documents confirm that in
the Ottoman period great importance was shown to the treatment and curing of intellectual
disability. In the same period, while in Europe intellectual disabilities were considered as "a
devil entered in the child", in the Ottoman Empire mental illness and intellectual disability were
treated with music and water. In the Ottoman era there were special institutions for "care and
treatment” of persons with mental illness and intellectual disability called "Bimarhane”. The
meaning of the word "Bimarhane™ changes over time to "Timarhane", which literally would
mean "madhouse”, later to become "mental hospitals”, which can be accepted as the only period
when these people underwent therapy (Picture 2).

Picture 2. Toptas1 Bimahane (1873-1927)

Ottoman writings can find the names of the most popular “Bimarhane" from that period:

o Built in the most glorious period of the empire, by the famous architect Mimar Sinan in
Istanbul, which even today is in good condition, the hospital Haseki (Haseki Hastanesi), 1538-
1550 years.

o Known hospitals of the Ottoman Empire, where all kinds of "mentally ill persons™ were
treated, are the Medical school and hospital in Suleymans complex (Stleymaniye Kilyesi'ndeki
Sifahane ile tip medresi), 1550-1557, and the hospital "Attik Valide" 1583-1587 years.

. Hospital Bayezid II in Edirne (II. Bayezid Dartissifas1), where for the first time less staff
was providing greater efficiency. The hospital was one of the central, and for that time very
advanced hospital. It thought back in XVII - XIX century, with its structure it was one of the best
hospitals.

As for the organized protection and education of children with intellectual disabilities, the
first data is from 1957, when the law no.6972 was enacted as "Law to protect children in need."”
In 1960, for the first time the Ministry of Education of the Republic of Turkey opened special
classes in government primary schools, for "children that can be educated.” A year later, in 1961,
the education for children with disabilities is legally regulated by the Primary Education Act no.
222 Article 12. The following data ($. Karahisar, 2013) from 1985, shows that there were 517
special classes with a total of 685 children accepted in the educational process "until they reach
their capacity.” Until 1960, 1Q under 50 is considered as disability that needs to be treated as a
medical problem; therefore training programs were excluded. In Turkey the first association for
protection of "children that can be educated", was founded by Makbule Olgen, and it referred to
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all children with an 1Q less than 50. Meanwhile, the discovery of the importance of early
education, in 1978, provided rights for organized educational services to children from the age of
3 years old. In 1985, the Ministry of Education of Republic of Turkey has decided all "children
that can be educated™ to be included in training program (M. Olgen, 2005).

If we consider only organized educational process for children with intellectual
disabilities, we can notice that R.Macedonia has 7 years longer tradition of educating these
children. The first special classes in Macedonia appear in academic year 1953/1954, while in
Turkey the same classes were first opened in the academic year 1960/1961. Today this country
has a total of 178 public and private schools for children with intellectual disabilities.

Organised treatment of visually impaired children in R.Macedonia, (Ajdinski;
Andreevski, 2001) practically began in 1950 when ten blind children were collected at the
"Institute for defective children” - Skopje, which in 1951 moved to Bitola. In the academic year
1951/1952, the Institution formed a class for blind students, which worked until 1954. The
Executive Council of Republic of Macedonia on 10.06.1954 founded a school for blind children
in Skopje. In 1959 the Institution for work and professional training of blind youth was opened
in the village Dracevo in Skopje. The functioning of both institutions for blind, separated from
one another, proved to be uneconomical, and in 1962, the two institutions, the School for the
Blind in Skopje and the Institute for professional or vocational training in Dracevo, were
integrated into one institution - Institute for blind children and youth in Skopje.
By decision of the Executive Council, in 1967, the name changed to "Institute for children and
youth with vision impairment”, which expanded the activities of the Institute with educational
and vocational rehabilitation for children and youth with low vision, too. Today, this Institute is
known as State school for rehabilitation of visually impaired children and youth "Dimitar
Vlahov" in Skopije.

For Republic of Turkey it is assumed that the first school for blind persons was opened
back in 1899 (S. Balci, 2013) when in order to provide a basic education for children "whose
eyes do not see”, a department in Istanbul School for Trade was opened. One section in this
School for Trade, participated in the training of blind students. In 1910, Alber Karamona, a Jew
from Izmir, opened a special school for deaf children and children with mutism. Later, in 1927,
the Ministry of Health took over the school, and opens a department of education of blind
children in it. In 1951 the school links with the Ministry of Education, when the school for deaf
remains in Izmir, and the school for blind separate in Gaziantep.

The first step towards education of visually impaired was on the orders of Mustafa Kemal
Ataturk, when in 1925, the foundation of the Organization of Deaf, Muted and Blind was
incorporated in Izmir. For these organizations, it is considered that they never represented the
real special schools according to their quality (M. Ozyiirek, A. Kogak, 1995). In order to
organize the education for people with special needs in Turkey, the Ministry of Education set a
task to Mithat En¢, who was sent for education in the United States of America. After
completing the Faculty of Psychology and Education of Persons with Disabilities, he returned to
Turkey and implemented many changes; instead of closing the institution for deaf, muted and
blind in Izmir, he renamed this institution into School for deaf children in 1zmir, while he opened
school for blind children in Ankara. So, in 1951, the school for blind children in Ankara began
teaching (it still exists today under the name Primary School for Children with Visual
Impairments "Mithat En¢™), which is open for organized education of visually impaired persons
in Turkey and is considered as first special school, in the true sense of the word (D. Caglar,
1979). Today in Turkey there are about 15 primary schools for visually impaired children. In
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addition, there are many students with visual impairment included in regular education with the
process of inclusion.

The first institution for working with hearing-impaired people in R. Macedonia was
founded on 20. 2. 1949 under the name "Dormitory for defected children", based in the village
Petrovec in Skopje (Picture 3). This Institution is the first social institution in Macedonia, as
beginner of the Macedonian Special Education and Rehabilitation process. Since, it is not only
the beginning of education of deaf persons, but also the beginning of special education theory
and practice in the country (LJ.Ajdinski 2014).

3rpagara Ha YSHAMWTeTo 3a rrysM ywenmyn o ¢. MNe gey-Cxoncko

Picture 3. The building of the school for deaf students

Starting as a dormitory with socially-protective character, the living conditions in the
Institution were difficult. Because of the distance from the city, two parts were formed: school
and dormitory. The teaching in this school started on October 16, 1950. In the same year a
special shelter for blind children was established. With decision of the Ministry of Social
Welfare, they merge into one institution under the name “Institution for defected children,”
which worked under this name until December 1955, when the Executive Council changed its
name to "Institute for Rehabilitation and Correction of Speech” i.e. institution only for deaf and
hearing impaired children. Because of the distance between the dormitory and the school and
also the poor working conditions, the Ministry of Social Welfare adopted a decision to relocate
the Institution in Bitola in June 1951, at the building of the former French college. At the same
time, new institutions for people with hearing impairment were opened all over Macedonia, such
as: Professional craft school for deaf youth and Phoniatrics audiology center in Skopje
(LJ.Ajdinski, V.Andreevski, 2001). The Institution continues its work under the name "Institute
for rehabilitation of children with hearing impairment- Koco Racin - Bitola." In the 2013/2014
academic year the Institution expanded its activity and was renamed into Institution for
rehabilitation of children with hearing, speech, voice and other development problems "Koco
Racin" - Bitola, it operates today, under the same name.

For Republic of Turkey some documents confirm that even in XV century in Ottoman
palaces the sign language was systematically used. Studies of M. Miles (2000) show that deaf
people worked as servants in the palaces, because they couldn’t hear when others were talking
about confidential matters of the state. Later, sultans used the sign language too, and with that
the gesture automatically became a language for people who are in high positions. People with
mutism, however, managed to become experts on gesture, in that environment. In descriptions of
the Ottoman dynasty (J. Freely, 2000) during the reign of Selim 1V, it is mentioned that in Palace
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there were deaf people everywhere. They had a right to enter in rooms without announcing or
permission. Even the wives of the sultan and other women were cooperating with deaf- muted
women or girls to learn the sign language.

The education of deaf people in Turkey begins with the Trade school (Ticaret Mektebi) in
Istanbul since 1889. In 1912, the students were transferred to a special facility (Dartilaceze). The
second school was opened in 1923 in Izmir. In 1944, by an association, the third school was
opened as Special School for the Deaf and muted in Istanbul. In 1990, all over Turkey there were
28 schools for deaf children and 2 schools for children with severe hearing loss, today the figure
reaches 49 primary schools for children with hearing impairments.

In Republic of Macedonia, for a long time there was no institution for rehabilitation of
children with physical disabilities at a younger age, so they were placed in various medical
institutions. In regards to such needs, the first attempts of Education in Macedonia were taken in
Orthopedics Hospital in Ohrid, the orthopedic clinic at the Medical Faculty in Skopje and the
Institute for Medical Rehabilitation in Skopje since 1963. While children were on treatment in
the hospital in Ohrid or in the Institutions in Skopje, there was organized primary school
education for children from I to VIII grade. For those children and young people with severe
physical disabilities, who have completed their treatment and were unable to continue their
education in mainstream schools, in 1970 the Institution for Protection and Rehabilitation of hard
physically disabled children and youth was founded in Bansko, Strumica by Ms. Ryder, the
founder of the foundation "Sue Ryder".

The Institution for Protection and Rehabilitation "Banja Bansko™ in Strumica was
founded on 23. 6. 1971 under the name "Dormitory for persons with hard physical disabilities."
Later, this Institution changed the name to "Institution for protection and rehabilitation of
physically disabled persons "Banja Bansko "- Strumica, and it exists today under the same name
(LJ.Ajdinski, V.Andreevski, 2001).

First information mentioning the education of persons with physical disabilities in
Republic of Turkey comes from 1961, when the Law on Primary Education, Article 12, states
that "education is compulsory for those children who are in a state of mental, physical, spiritual
social disadvantage, for which the special education and training is predicted.” The first school
for children with physical disabilities was opened in 1974 in Ankara - Aydinlik evler, which
started with education of 38 children. In June 1977, this school had 138 children. A total of 10
teachers worked with them. These 138 children were only 2% of the total number of students
with physical disabilities, in need of special education, from all over Turkey. This is a concrete
example of how the education of these children was neglected at that time. (D.Caglar, 2004).

Today in Turkey there are only three primary schools for education of children with
physical disability: Turhal in Tokat - Black Sea, Dogan Caglar - Ankara and Yesil Diizce- Bolu.

Unfortunately, we could not find official data for the treatment of people with autism in
Republic of Macedonia in the past. Autistic children were educated together with children with
intellectual disabilities in special schools and classes. Last few years in the Special Primary
School "Dr. Zlatan Sremac" two special classes were organized for children with autism. But the
beginnings of organized education of children with autism in Republic of Macedonia date back
to several years earlier. In the 2006/2007 academic year in Strumica, in regular elementary
school "Sando Masev" the Department of Education for students with autism started with work.
Despite in Strumica, classes for children with autism were also opened in Stip and Bitola in
recent years. In 2013 the first Centre for Autism, was opened by the Ministry of Labour and
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Social Policy. The center is functioning as organizational unit of the Social Work Center of the
City of Skopje. A year later another Centre for Autism was opened in Stip.

Picture 4. The school "Dogan Caglar" in the past, Ankara, R. Turkey

The only historical data that we have managed to find from PhD Binyamin Birkan for Republic
of Turkey show that children with autism in this country were educated in special schools for
children with intellectual disabilities until 1999. In 1999-2000 the project "Educational practice
for children with autism™ came into force. The aim of this project was all children aged 3 to 15
years to receive appropriate training in accordance with their needs. Next year the functioning of
dependent centers for education of children with autism started, which means that these centers
at that time didn’t have the right to rule their own decisions about the educational process, but
after a few years, all centers have become independent.

Discussion

Analyzing the data in the table, we can observe that Republic of Macedonia in
comparison with the time of creating an organized educational system for children with
intellectual disabilities and for children with physical disabilities is front, but for other
categories, Republic of Turkey has a greater advantage.

1950/1951 1960/1961

1951/1952 1899/1900
1949/1950 1889/1890
1963/1964 (1971/1972) 1974/1975
2006/2007 1999/2000
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Data from Turkey indicates that the open section at the Istanbul School for Trade

participated in training of blind students. Also, for the schools for children with hearing
impairment, data from 1899 is followed by the explanation "Education of deaf people in the
Trade school.” For these two categories of disability, difference between Macedonia and Turkey
is 52 or 60 years, which is quite a big difference and long period required to organize education
of children with visual and hearing impairments in Republic of Macedonia.
First attempts for education of children with physical disabilities were made in 1963 in several
clinics in Ohrid and Skopje, for children staying in hospital during long period of treatment.
Institute for Protection and Rehabilitation "Banja Bansko" starts working in the academic year
1971/1972.

For children with autism, the difference in time of beginning with organized educational
process between these two countries is 6-7 years, if we consider the time of opening the first
special class for children with autism as organization of the education process for this category.
So, for this research question we can conclude that Turkey shows a longer tradition of education
of children from three categories of disabilities: visual impairments, hearing impairments and
autism, while for the children with intellectual and physical disabilities the treatment in
Macedonia is organized earlier.

Conclusion

From the historical review of special schools, we noted that Republic of Turkey has
longer history of organized educational system for children with disabilities. It is interesting that
in the past it was believed that children with intellectual disabilities don’t possess any
educational opportunities and the process of education for "children that can be educated” (which
most likely means "mild intellectual disability™) starts in 1960 / 1961. That is 60 years later than
the time of organizing education systems to other categories of disability in this country, and 7
years later than the first organized system for these children in Republic of Macedonia. For the
categories "visually impaired children” and "hearing impaired children™, the difference between
Turkey and Macedonia is 52 or 60 years, in favor of Turkey, as well as for children with autism,
while for the period of organizing special education process for children with physical disability,
the difference is in favor of Macedonia.

By analyzing the historical development of complete disrepair through hospitalization
until special schools and institutions, we see that education for children with special educational
needs has a longer tradition in Turkey for three categories of disabilities, except for children
with intellectual and physical disabilities where Macedonia started the implementation of special
educational system before Turkey.
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V]IK:

Ancrpakrt

IToceObHMOT 00pa30BeH CHUCTEM € OW3ajHUpPaH CO Ie Ja WM OBO3MOXH OOpa3oBaHHWE Ha
YUICHHITUTE CO MTOCEOHM 00pa30BHU MOTpeOH. HacTaBHUTE MJIaHOBH M IPOrpaMM 3a JeraTa cO IMOCEOHH
MOTpeOM Cce KOMIUIEKCHa moTpeba BO CEKOj 00pa3oBeH cHWCTeM. Bo 0BOj Tpyxd, TH aHAIU3HpPaBME
HAaCTaBHHUTE IUTAHOBH WM TPOTpaMH OJ OCHOBHO 0Opa3oBaHHME 3a NET KAaTErOpWH Ha TIONPEYEHOCT;
WHTENEeKTyallHa TIOMPEYEHOCT, OIITETYBAkE Ha BUIOT, OIITETYBAKE Ha CIIYXOT, TeJleCHA MHBAJIUAHOCT U
aytm3aM; romery nse 3emju; Perryonmuka Makenonuja u PemyOnmka Typmouja. Hamara men Oermne ga tm
MpeTCTaBUME HACTABHUTE IIJIAHOBHU U MIPOTPaMU 3a 00pa3oBaHUE BO TTOCEOHUTE 0OPa30BHH CHCTEMH U J1a
TH corjielaMe pa3nKUTe MOMery OBHE JBe 3eMju. Hamero rmaBHO mCTpaKyBadko mpamame e: Kou ce
pa3IMKUTE BO HACTAaBHHUTE INIAHOBH W TIPOTpaMM 3a Jemara co ITOCEOHHM O0Opa3oBHU IOTPEOHM BO
Penybnmka Makenonuja u Pemy6mmka Typrmja. 3a ma 00e30ennmMe oAroBop Ha OBa Ipaliamke, MOpaBMe
Jla TIOCTaBMMeE TIeT MOT-TIpalamka MOBP3aHH CO KaTeropvjaTa Ha MOMPEYEHOCT U ApxaBaTa. Pe3ynrature
MoKa)kaa Jieka Bo P.Makenonuja uma 7 3aJ0JDKATENHN TIPEIMETH KOM MOXKEMeE J1a TH CpEeTHEME BO CHUTE
MMOCEOHH YUYWIIMINTA, JOAeKa APYTHTE Ce WIM aJallTHpPaHH CIOpe] KaTeropHja Ha MOMPEYEHOCT WIIN
noctanHu o apyr Hasus. Bo P. Typmwuja, 16 mpenmern ce UCTH BO cuTe crienujanHu yawmmmTa. OBa
KBJINTATUBHO MCTPAXKyBamke MMa TEOPETCKH, COBPEMEH, KOMITApAaTHBEH W JECKPUIITUBEH Kapakrep. ['o
yHnoTpeOMBME METOJOT Ha JECKPUNTHBHA W KOMITapaTHBHA aHAIIM3a, JOJCKa HallaTa TEXHHWKa Oerie
aHaM3a Ha OKYMEHTAallMja Ha ITONATOIX TOOMEHU Of peleBaHTHW WHCTHTYynud. CoOpaHUTe MOAaTonH
Oea aHaNM3WUpPaHU CIOpEN WCTPAKYBAYKHUTE Mpallamka, OBO3MOXYBAajKM HU COOIBETHU 3aKIYUONH H
CYT€CTHUHU.

Kayunu 300poBu: Hacmagnu nianosu, npozpamu, y4enuyu co nocebHu oobpazosnu nompebu, Penyonuxa
Maxeoonuja, Penyonuxa Typyuja.
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BoBen

[locebnoro oOpa3oBaHue € peryaupaHo co QeaepalieH 3aKOH BO TIOBEeKe 0Opa3oBHU
jypucoukiu. Cropen IIpocBeTrHrotr akt 3a uuauBuayn co nonpeuenoct (Individuals with Disabilities
Education Act — IDEA, 2004) Bo CAJl, cmerujanHara eqykainja ce mepunupa kako: ,, Cneyujanno
ousajuupana Hacmaea, 6e3 mpowoyu 3a pooumenume, co yen 0d ce 3a00801aMm YHUKAMHUmMe nompeou
Ha deyama co nonpeyeHocm" .

OCHOBHOTO BOCNUTaHWE M o0Opa3oBaHWE Ha Jemara co NoceOHM OoOpa3oBHM TOTpedU e
KOMITOHEHTa OJf €lyKaTUBHUOT JeN Of pexaOWiHTalfjaTa U MEcTO KaJie HITO JETETO MOMHHYBA TOJieM
nmepuoj] ox cBojoT pa3Boj. OCHOBHOTO 00pa3oBaHME BO TOJleMa Mepa 3aBUCH O]l HaBPEMEHOTO
3aIlIOYHYBAKC U YCIICHIHOCTA HA KIIMHUYKHOT €T O/ peXEl6I/IJ'II/ITaHI/IjaTa " NpeAYyYHUJIMIITHOTO BOCIMTAHHE
Ha Jierata co moceOHu 00pa3oBHU moTpedr. Bp3 ocHOBa Ha JTOOMEHUOT HAOJ M MUCIECHE O] COOIBETHA
CTpy4YHa YyCTaHOBA, JIETETO TI'0 3alOYyHYyBa IPOIECOT HA BOCHHUTAaHUE U 0Opa3oBaHWE BO OCHOBHOTO
VYUJTUINTE U TOa 1o pa3nuaau mojaenu (Casux /b. u Heanosux I1., 1994).

Jemata co moceOHM 0O0pa30BHM MOTpeOM MMaaT MOTpeda OJ JOMOJHUTEIHA MOJUIPIIKA TPH
W3BPIIYBAaWETO Ha CEKOjJAHEBHUTE aKTHBHOCTH. [lopiikaTa mTo MM € MOTpeOHa Ha OBHE Jena ¢
pa3iuyHa BO 3aBUCHOCT Off IPUpPOJIaTa Ha caMaTa 3ajada, HUBOTO Ha MOIMPEYEHOCT Ha JETETO U HUBHATA
KUBOTHA cpeanHa. Jlofieka Ha elHU Jena He UM € ToTpeOHa TIOMOII NPH M3BPIIYBAKETO Ha OfpelleHa
3ajaya, Ipyru MoxkeOu Ou mmaje morpeba o Majia IMOMOIIL, J0/ieKa TPETH MOCTOjaHO MMaaT moTpeda of
nojpinka 3a onpenenn aktuBHoctu (Rosenberg M.S., Westling D.L., Leskey J Mc, 2013).

HacraBaute mmanoBum u mporpamu Bo PemyOjamka MakeaoHMja ce yHHBEP3aJIHH 33 CHUTE
PE€AOBHN OCHOBHHM Y4YHJIMIITA, JOJACKAa BO HOCCGHI/ITG OCHOBHHM Y4YHWJIMIITA CC 3aCTallCHU IIOBEKETO HCTH
MpeAMEeTH, HO cO MOIU(UIIMPaHa TIporpamMa Koja ce peain3upa Cropes MOKHOCTHTE U CIIOCOOHOCTHUTE Ha
YUEHHUIUTE, KaKO U CO moceoHn ajarnTrainyy BO 3aBUCHOCT OJf BUAOT Ha IMOIPEUCHOCT. HacrtaBHUOT 1U1aH
3a JCBETTOJUIITHO OCHOBHO OOpa3oBaHWE W BOCHHUTAHHE 3a JermaTa co moceOHU oO0pa3oBHHM NOTpPeOH, BO
MoceOHUTE OCHOBHHM YYHIIMINTA W TIOCEOHWTE MapajeiKd Ha OCHOBHUTE YYWIHINTA, € JIOHECEH CO
perieHre Bp3 OCHOBAa Ha wieH 55 craB 1 om 3akoHOT 3a opraHm3aiyja W paboTa Ha OpraHuTe Ha
nprxaBHaTa yrpasa (Ci. BecHUK Ha PenyOnrka Makenonuja op. 58/2000 u 44/2002) unen 24, 26 u 28 ox
3aKOHOT 32 OCHOBHO 00pa3oBaHME.

Bo Peny6auka Typuuja, HacTaBHATa mporpama € yTBpJjieHa Ha HaI[MOHAITHO HUBO OJ1 CTpaHa Ha
Typckuor oxbop 3a obpazoBanue (Talim ve Terbiye Kurulu - MEB). Bo ocHoBHHTE y4waHIiITa
MpEAMETHTE MOXKAT JIa Ce KaTErOpU3Upaar BO JABE TPYITH: 3aJIOJDKUTEITHN U U300PHU TIPEIMETH.

MeTtoau

[IpenmeroT Ha HaIIETO HCTPaKyBambe CE€ HACTABHHUTE IUIAHOBH M IIPOTPAaMH TIPEIBHICHHU 32
YYEeHUIIUTE CO TOCceOHM 00pa3oBHH MOTpedW BO moceOHHWTE ydmnmumTa Bo Makenonuja u Typuuja.
[Ipobrmemor Ha HCTpaxyBame € KOHTEKCTyaldeH, Oujejku coOupaBMe WHOpPMAIMM 3a OMUC Ha
MIOCTOJHUTE HACTABHU IUIAHOBU M MPOTPAaMH BO MOCEOHHOT OCHOBHO-OOPA30BEH €IyKAaTHBEH CHCTEM BO
nsere 3emju. OCHOBHATa Iie Oelle a I'M NPETCTaBUME CUTE HACTABHU IUIAHOBH M NPOrpaMy KOHM C€
peanm3upaar mpu oOpa30BaHHETO BO MOCEOHWTE OCHOBHHM YUYWIIMINTA W @ TH COIJIEJAMe Pa3IHKHTE
momery oBue aBe 3eMju. Criopes KapakTepoT, UCTPAXKYBambEeTO € KBAJTUTATHBHO U: TEOPETCKO - Ouejku
70 CO3HAaHHWjaTa JOjAOBME IO MAT HA aHaJIM3a; COBPEMEHO - OWJejKM T'M aHAIM3NpPAaBME AKTYEITHUTE
HACTaBHU IUIAHOBH U MPOTPAaMH BO IMOCEOHHUTE YUHMIIHINTA; KOMIAPATHBHO - OMICjKU T'M aHATH3UPaBME
HACTaBHUTE ITAHOBU M TPOTPaMH IPEKYy NMPOYYyBame Ha PA3IUKHUTE M CIMYHOCTHUTE BO JIBE JP)KaBH,
JMeCKPUNTHBHO — OWJIEjKM HACTOjyBaBME KBAJIMTATHBHO Jla ja OIHWIIEME MOMEHTaJIHaTa COCTOj0a Ha
peanu3anyjaTa Ha HACTAaBHUTE TUIAHOBH U IPOrPaMHU BO TIOCEOHUOT OCHOBHO-00Pa30BEH CHCTEM BO JIBETE
3eMjH.

Hamero raBHO WcTpaxyBadyko mpamame e Ko ce pas3iukuTe BO HACTaBHUTE IUIAHOBU H
porpaMu 3a JienaTa co nmoceOHu o0pa3zoBHM norpedu Bo Permybnnka Makenonuja u Pery6nuka Typuuja.
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3a na o6e30equMe OAroBOp Ha OBA Mpallame, MOPaBME a MOCTaBHME IET IOT-Npalliamka MOBP3aHU CO
KaTeropujara Ha MOMPEYEHOCT U JIPiKaBaTa:

1. Kou HacTtaBHM maHOBH M MpOTpaMH ce peajn3upaar 3a JAelara co MHTENEKTyalHa MOMPEeYeHOCT
Bo Maxkenonuja u Typuuja?

2. Kowu HacTaBHM MIIAaHOBH ¥ ITPOTPaMu ce MIPUMEHYBaaT 3a JelaTa co olTeTeH Bu oa MakenoHuja
u Typuuja?

3. Kou HacraBHM IUIAaHOBM U IIPOTpaMH C€ OpraHM3UpaaT 3a JelaTa CO OLITETeH CIyX BO
Makxkenonuja u Typuuja?

4, Kon HacTaBHM IUIaHOBM M IPOTpaMU C€ peajM3MpaaT 3a JellaTa Co TeleCHa MHBAIMIHOCT OJ
Makxkenonuja u Typuuja?

5. Kou HacTaBHM IJIaHOBH W MPOrpaMy ce OpraHM3UWPaHU 3a Jenara co ayTh3aMm Bo MakemnoHHja U
Typuwmja?

HcrpakyBaukuTe METOAM KOM T'M YIOTpeOMBME 3a MOTPeOMTE HA HAIIETO MCTpaXKyBame Oea: METOJ Ha
JICCKpUIITUBHA aHaJIM3a ¥ METOJ] Ha KOMIIapaTHBHA aHAJIM3a.

Kako TexHmka, NMpUMEHUMBME aHajM3a Ha JIOKYMEHTAIlMja Ha IOJATOLUTE JOOWEHU OJ PEICBaHTHU
MHCTUTYIMH. 3a MOTPeOUTE HAa OBa MCTPaXKyBambe Oellle ynoTpeOeH CICAHUOT MPUMEPOK Of JOKYMEHTH
3a coapkuHCKa aHanu3a: OduuujanHa JOKyMeHTaluja, Y4WiuilHa JOKyMeHTanuja u Ilogaroru
JOOHEHH O]l CTPYYHA JINTEPATYpa K HHTEPHET PECYPCH.

Pesynraru

Bo nacraBuuor 1wian ox I mo IX oxnenenue 3a y4eHUIIUTE CO ,,IPEUKH BO ICUXUYKHOT Pa3Boj
(MHTeJIEKTYyaIHA TMONPEYEeHOCT) BO MoceOHUTe OCHOBHU yumiuiita Bo P.MakemnoHuja, ce orndareHu
CIIEIHUTE 3aJJOJDKUTEIHU MpeAMEeTH: MaKeNoOHCKU ja3UK 33 YYEHUIUTE Of] IPYTUTE 3aeIHULM, HUBHUOT
MajurH ja3uK - aJIOAHCKH, TYPCKH WM CPIICKH; MaKeIOHCKHU ja3WK 3a YUCHUIIUTE Of IPYTUTE 3acTHUIIN;
Marematnka; AHDIMCKH jaswk; JIukoBHO OOpa3oBanme; My3wdko o0OpazoBaHme; 3aro3HaBamkE Ha
okosinHaTa; TexHuuko oOpa3oBaHue; OCHOBU Ha OMIITECTBEHUTE HayKu; OCHOBU Ha NIPUPOAHUTE HAYKHU;
@DU3MYKO U 3APaBCTBEHO 00pa30BaHUE.

ITokpaj 3aOKUTENHUTE HACTAaBHU IIPEIMETH, BO HACTaBHUOT IUIAH ce ondaTeHH U IBe
3aI0JDKUTENHH Tmporpamu: KuBoTHHM BemrtuHH W Pabora co kommjyrep. OBOj HacTaBeH IUTaH ce
IIPUMEHYBa U BO IOCEOHUTE Mapajeikyd Ha OCHOBHHUTE yUYMJIMINTA, a HACTABHUOT 4ac Tpae 40 MuHYTH.
Curte 3aI0JDKUTEITHA HACTaBHU MPEAMETH W MPOrpaMu ce TOAEIEeHH 10 OJeNeHH]ja, cropen Opojor Ha
MPEABUICHN YaCOBH.

Hcro Taka, BO HAacCTaBHUOT IJIaH ce ON(aTeHW M ABE H300pPHU MPOrpamMH, BO 3aBUCHOCT OX
HMHTEPECOT Ha YUYEHHULUTE: Y YMIUINTEH XO0p - OA 2 10 5 yaca HelenHo (BO 3aBUCHOCT O] Pa3BUEHOCTa Ha
XO0poT), OmHOCHO, ox 72 no 180 waca roaummHO W YYHIWIITEH OpKecTap - of 2 A0 4 Jaca HememHo (BO
3aBHCHOCT O] pa3BUEHOCTA Ha OPKECTAPOT), OHHOCHO 011 72 10 144 yaca roaumi=o.

Bo P.Typuuja max, BO HacTaBHHTE IUIAHOBM W TIPOTpaMH TPEABHACHU 3a pealn3aldja Ha
HacTaBaTa 3a YYEHHUIM CO HMHTEIEKTyaJlHa IIONPEYeHOCT, ondaTeHH ce CIeOHUTE 3aJ0DKUTEIHH
mpenmern: Typcku jasumk; Matemaruka; IIpupomaun Hayku; 3amo3HaBame co Haykurte; OMIITeCTBEHU
Hayku; Ucropuja Ha TypckaTa peBonymuja u ucrtopuja Ha Keman Atatypk; CtpaHcku jasuk; Penmuruja u
ernka; JlukoBHO oOpaszoBanme, My3udko oOpazoBanue; Mrpm w (Qu3NMYKH akTHBHOCTH; BemrTwHu 3a
conjanmHa anmantanuja; dusmuko oOpa3oBaHWe H cropT; TexHonorwja u mw3ajH; besdemHoct BO
coobpakajor; MHdopmatnuka TexHomoruja u codTep; HacodyBame M IulaHMpame Ha KapHepa;
YoBekoBHU IpaBa, ApKaBjaHCTBO U AEMOKpaTHja.

Ilokpaj 3amomkuTeNHUTE NpPEAMETH, BO HEAENTHaTa Iporpama 3a pabora co Aena co JiecHa
WHTEJEeKTyaJlHa TONPEYEHOCT C€ 3acTaleHW W HEKOJKy HM300pHM MNpeaMeTH, KOW BO 3aBHCHOCT Ha
OJI/IETICHUETO KO€ IO IOCETYBa JETETO, HO M CIIOpE] JIMYHUTE MHTEPECH U M300pOT HA POAUTENHUTE, TH
nocerysa 2 1o 6 natu HenenHo. M36opuure npenmeru ox | 1o IV oxnenenne He ce 3a10KUTENTHH, HO O
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V no VI ognenenue, yaeHUKOT Mopa Ja u3depe mpeaMeTH KoM Ke Ty MoceTyBa 6 Jaca BO Henenara. Ha
JIUCTaTa Ha U300pHU MPEAMETH OnaTeHH Ce CICIHUTE:

Tatesa 1
H300pHu npenMeTn
IIpeamer DN EE
| Il 111 I\ V VI VIL | VI
Penurucku u Yurame Ha KopaHoT 2 2 2 2
MOpaJIHU 2KusoroT Ha npareHuKoT Myxamen 2 2 2 2
BPEIHOCTH OCHOBHY PEJIMTHUCKHY TI03HABabA 2 2 2 2
Bemrunu 3a untame 2* 2* 2* 2 2
ITMCMEHOCT W BEIUTHHH 33 IHCMEHO 2 2 2
Jaznk H3pa3yBambe
H3pa3yBambe JKviBH ja3uim v aujanekTi 2 2
KOMYHUKAIMCKA WM TIPE3CHTALMCKA o o ok
BEIITHHU
Crpascky jasux Jcasmm npudaTeHn co ouTyKaTa Ha 2 2
OBETOT HA MUHHCTPH
ITpumeHna Ha HaykaTa 2 2 2 2
[IpuMeHa Ha MaTeMaTHKaTa 2 2 2 2
Hayxu n
MaremaTika HaykaTa Bo >xMBOTHaTa cpenmta 2 2
Wudpopmarmyka TEXHOJIOTHja " 2 2
codpTBEp
JInkoBHa YMETHOCT (Cnukame,
TpaJULHOHAIHA YMETHOCT, YMETHOCT 2* 2* 2* 2@ |1 2@ |1 2@ | 24
CO IUTACTHKA WTH.)
yMgT HOCTH "N ysnka 2 |2 | 2 [2@ 2@ 2@ | 2@
fopt Cnopt ¥ pHU3UIKN aKTHBHOCTH 2* 2* 2* 2@ [ 2@ | 2(4) | 2(4)
pama 2 2
Urpu 3a pa3Boj Ha MHTEIHUTSHIIN]a 2 2 2 2
Kynrypara Ha HapogoT 2 2
OnmrectBenn | MennyMcKka MMCMEHOCT 2 2
HayKH [IpaBo u npaBayHa 2 2
Enykanyja 3a pacyayBame 2 2
Bewtiay 3a corpjanHa ajanranmja 2* 2* 2* 2 2 2 2
BxynHo "acoBu 32 W300pHM IIPEeAMETH 6 6 6 6
Bxynen Opoj Ha 4yacoBu (3aeJHO €O 3aJ0/LKMTEJHHU 30 30 30 30 35 35 35 35
npeIMeTH)

BxymaunoT 6poj wacoBu € 26 no 30 HeaeIHO, BO 3aBUCHOCT OJ1 TOA BO KO€ OJJICJICHUE €
y4eHukoT. YacoBute Tpaat 40 MUHYTH.

Bo nacraBumor mian ox | go IX opmeneHue 3a y4eHHIIMTE CO OIUITETEH BHA O]
Peny6imka Makenonuja ce omndareHd CIeTHUTE 33J0DKUTEIHUA MpeaMeTu: MakelnoHCKU
jasuk; Maremartuka; AHIIHCKH ja3uk; Brop crpancku jasuk; JIukoBHO oOpazoBanue; My3uuko
oOpa3oBaHue; 3ano3HaBame Ha okorHaTa Texuuuko oopazoBanue; MupopmaTuka; OnmrecTso;
I'eorpaduja; Ucrtopuja; ['parancko oOpaszosanme; [Ipupomna; Ilpupomnu wnayku; Ilpuponnu
HayKH U TexHuka; buonoruja; ®usrka; Xemuja; PU3NUYKO U 3IPaBCTBEHO 00pa30BaHUE.

[Tokpaj 3am0KUTETHUTE HACTABHU MPEAMETH, BO HACTABHUOT IUIAaH € omndareHa u eaHa
3aJI0JDKUTENIHA TporpaMa 3a OpHUeHTanuja U MOOMIHOCT. On U300pHUTE MPEIMETH, CIOPEN
HACTaBHUOT IIJIaH, Jelara co OIITeTeH BUJ MoXaT Jnaa wusbepar momery: TBoOpemITBo,
3ano3HaBame Ha penurunrte, Etuka u pyru u30opHu npeameTH.

HacraBauor vac tpae 40 Mmunytu. Curte 3aJ0JKUTEIIHU HACTABHU MPEIMETH U MPOTPaMHU
ce MOoJeNeHH Mo OJJIeNIeHH]a, criope OpojoT Ha mpenBuaeHu yacoBu. O1 M300pHUTE MPOTPaMH,
npeIMeTuTe 3aro3HaBamke Ha peluruuTe win ETuka, yaeHUKOT Moxe aa Tu u3bepe Bo VI umm
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VIl onnenenue, oJHOCHO MOKE Ja T'M M3ydyBa BO JBere ojieneHHja.Bo P.Makemonwuja ce
IIpaBaT ce MOBEKE HAIOPHU Jla C€ MHAMBMIyaJu31pa HacTaBaTa 3a J€elara co OLITETEH BUJ, IIPEKY
n3paboTKa Ha CPETHOPOYHHU MHIUBU/IyaTHH 00pa30BHHU IUIAHOBH, 3a CEKO] YUCHUK.

HacraBuuot muan 3a cute Jena co omrereH Buja o1 PemyOiauka Typumja, BkiydyBa
JIBE TPYIK Ha MPEAMETH: 3aJI0JDKUTEIIHA U W300pHH. PacropeneHo criopea mpeaBHISHUOT Opoj
Ha YacOBM HEJEJIHO 3a OJAPEACH INpEeAMET, JUCTAaTa Ha 3aJ0JDKUTEHU IPEeIMETH U3IJIeAa Baka:
Typcku jazuk; Marematuka; [Ipupoaan Hayky; 3amo3HaBame co HaykuTe; ONIITEeCTBCHH HAYKH;
Hcropuja Ha Typckara peBonymnuja u uctopuja Ha Keman Ararypk; CtpaHcku jasuk; Penuruja u
etuka; JlukoBHO 0Opa3oBanue; My3nuko oOpa3zoBanue; Urpu, GU3NUKH aKTUBHOCTH W BEIITHHU
3a CaMOCTOJHO JBMXKEH-€; BemTunu 3a conujanHa anantanuja; @uznuko oOpa3oBaHue, CopT U
BEIITHHU 32 CaMOCTOJHM JIBMKEHa; TexHoioruja M nau3ajH; be3beaHoct Bo coobpakajoT;
Nupopmarnuka texHosnoruja u coprBep; HacouyBame M miuaHupame Ha kapuepa; JoBekoBU
rpaBa, JP>KaBjaHCTBO M IEMOKpaTHja.

BxynHuor Opoj Ha wacoBu e 26 mo 30 HedmenHo, BO 3aBUCHOCT OJf TOa BO KO€
oxanenenueto e aerero. Yacosure TpaaT 40 MUHYTH.

Bo Henmennara mporpama 3a paboTa co Jena co OLITETyBambe€ Ha BUJOT, MOKpPa)
3aJI0JDKUTENIHUTE MPEAMETH CE 3aCTalleH! U HEKOJKY M300pHU MpeIMEeTH, KOM BO 3aBUCHOCT O]1
TOa BO KO€ OJIICNIEHUE Y4 JIETE€TO, HO U CIIOPE] JMYHUTE UHTEPECH U M300POT HAa POAUTEIUTE,
THE ce onapxkyBaar 2 g0 6 matu HeaenHo. M36opuure mpeamer ox | mo IV onxn. He ce
3apomkutenu, HO o1 V 1o VI oxn, yuenukor mopa na nzbepe nmpeamMeTy Kou Ke TH TTOCEeTyBa
6 yaca BO HezenaTa: PelMrucku M MOpallHUu BpPeIHOCTH, Ja3uk U u3pasyBamwe, CTpaHCKHU ja3uK,
Hayku u maremaruka, YMmeTHOoCT W cnopt, OmmuTecTBEHHM Hayku, BemTuHu 3a comujainHa
ajanTaruja.

Cnopen bupoto 3a pa3Boj Ha oOpazoBanmero Ha Pemydiamka MakenoHuja, BO
HAaCTaBHUOT IUJIaH 32 YYCHHUIIUTE CO OLUTeTeH CJIyX BO MOCEOHUTE OCHOBHHU YYHIIMIITA, CE
MIPEIBUJICHU CIIETHUTE 33/J0JDKUTENHM NpeaMeTu: MakeaoHCKH ja3uk; MaremaThka; AHTJIMCKH
jasuk; JImkoBHO oOpa3oBaHue; My3WYKH CTUMYJAllMd U PUTMUYKH BEXKOH; 3alo3HaBamke Ha
oxonmHaTa; TexHuuko oOpasoBanue; WMudpopmaruka; OmnmrectBo; ['eorpadmja; Hcropwuja;
I'parancko o6pazoBanue; [Ipupona; [Ipupoann vayku; [Ipupoaan Hayku U TexHuKa; buosoruja;
Odusnka; Xemuja; U3NYKO U 3ApaBCTBEHO 0Opa30oBaHUE.

[Tokpaj 3a10KUTETHUTE HACTABHU MPEJIMETH, BO HACTABHUOT IUIaH ce OndaTeHu U JBe
3amoipkuTenHd nporpamu: Komynukanuja u Pabota co kommjyrep, noaeka oA u300pHU
MpeIMEeTH Jieliata co OIITETEH CIyX MoxkaT jaa u3bepar momery: TBOpewmTBO, 3amo3HaBame Ha
penuruute, ETnka u J{pyru uzdbopuu npeaMeru.

HacraBuuor vac tpae 40 munytu. Cute 3a10JDKUTETHU HACTaBHU MIPEIMETH U IPOT paMu
ce MOJENeHH Mo OJJeNIeHr]a, criope OpojoT Ha mpenBuaeHu yacoBu. Ox 300pHUTE MPOTrpamu,
npeaIMeTuTe 3aro3HaBamkbe Ha PEMTMHUTE WIM €THKA, YUCHUKOT Moke na ru uszbepe Bo VI umu
VIl ognenenuie, 0IHOCHO MOKE Ja T U3y4yBa BO JIBETE OJJICIICHHU]A.

Opn 3amoipKuTeNHUTE MpeAMeTd Bo HacTaBHUOT miiaH 3a Jenara co OWITETeH CJIYX O]l
Peny6imka Typuuja, ondarenn ce: Typcku jasuk; Matemaruka; Ilpupognu Hayku;
3ano3HaBame co HaykuTe; OnmrectBeHn Hayku; Mcropuja Ha TypckaTta peBosiylidja U uCcTopuja
Ha Keman Atarypk; Crpancku jasuk; Penuruja m eruka; JIukoBHO oOpa3zoBanue; My3ndko
oOpazoBanue; BemTuHu 3a commjanHa ananrtanuja; Pusznyko oOpa3oBaHUE U CIIOPT;
Texnonoruja u nu3ajH; bezbdenHoct Bo coobpakajot; MHpopmaTHuka TEXHOJIOTHja U COPTBED;
HacouyBame 1 rianupame Ha kapuepa; YoBEeKOBH IIpaBa, APKaBjaHCTBO U IEMOKpATH]a.
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Henennuot 6poj Ha yacoBu € 26 10 30, 3aBUCHO OJ OJICIIEHUETO BO KOE Y4d JIETETO.

Yacosure Tpaat 40 MUHYTH.
N36opuute npenmeru ox | mo 1V onnenenue ue ce 3anomkurenau, Ho oa V no VI ognenenue,
YUYEHUKOT Mopa Aa uzldepe npeaMeTH Kou ke ru cienu 6 yaca Bo Henenara. M300pHu npeameru
OJ1 HACTaBHHUOT IUIaH HE C€ Pa3JIMKyBaaT OJl APYIUTE MOCEOHH YUMINIITA: PETUrUCKN 1 MOpATHU
BpenHOCTH, Jasuk U u3pazyBame, CTpaHCKH ja3uk, Haykum m maTemaruka, YMETHOCT H CIIOPT,
OnuITecCTBEeHN HAYKH.

bunejku bupoto 3a pa3Boj Ha oOpazoBanne Ha PemyOauka MakenoHuja Hema
HCTAaKHATO MOCEO0EH HACTaBEH IUIAH 3a YYEHULU CO TeJeCHA MHBAJMIAHOCT BO IOCEOHUTE
YCTaHOBH, OCTaHyBa Jia MPETIOCTaBUME JIeKa 32 OBUE YYEHHIM BaKM MCTHOT HACTAaBEH IUIaH
KaKO M 3a peJOBHUTE YYWJIMILTA, KaJle IITO CE MPEABUICHU CIEIHUTE 3a10JKUTEIIHU MIPEIMETH:
MaxkenoHcku jasuk; MaremaTuka; AHMIMCKM ja3uk; Btop cTpaHcku jasuk; JIMKOBHO
oOpazoBanue; My3uuko oOpazoBanue; Ilpupomnu Hayku; TexHuuko o0Opa3zoBaHuE;
WNudopmaruka; OnmrectBo; ['eorpaduja; Mcropuja; Etuka; I'pafancko o6paszosanue; [Ipupona;
[Ipupoauu Hayku; Ilpuponnu Hayku u TexHuka; buonorumja; ®dusuka; Xemuja; dOusmuxko u
3/IpaBCTBEHO 0Opa30BaHUE.

[lokpaj 3a0KUTETHUTE HACTaBHU IMpEeIMETH, BO Iporpamara ce MpeIBUICHU U
cienHuTe M300pHH TpenMeTu: Jasuk u Kyntypa Ha Bnacute, Ja3uk u kynrypa Ha Pomute, Jasuk
u Kynrypa Ha bommarure, TBopemtBo, Pabora co kommjyrep, ETika Ha penuruu, 3amno3HaBame
Ha penurunrte, Kiacuuna Kyntypa Bo eBpoIicKaTa HUBHINM3anMja U [pyru u3b0opHU npeaMeTy.
HacraBHunoTr miaH 3a cute nemna co ,,0pToneacku HapymyBawma“ on PenmyOumka Typuwmja,
BKJIy4yBa JIB€ IPYIH Ha MPEAMETHU: 3a/I0JDKUTEIHU U U300PHU.

BxymanoT 6poj wacoBu e 26 10 30 HeAeIHO, BO 3aBUCHOCT OJ1 OJUICJIEHUETO, OJTHOCHO OJT
Bo3pacta Ha nerero. Yacosure Tpaat 40 MUHYTH. 3a0JDKUTEIIHU MpeAMETH ce: TypcKH jasuk;
Maremaruka; [Ipupoaau Hayku; 3amo3HaBame co Haykute; OmmrecTBeHH Haykw; Mcropuja Ha
Typckara peBonyiuja U ucropuja Ha Keman Artarypk; Crpancku ja3uk; Penmuruja m etuka;
JlukoBHO oOpa3zoBanue; My3uuko oOpazoBanue; Urpm m ¢usmuka akTuBHOCT; BemrwHu 3a
corjayiHa aganTamnuja; ®uznuko obpazoBaHue U cropt; TexHomoruja u au3ajH; bezdeaHocT Bo
cooOpakajot; MudopmaTuuka TexHosorrja u coprBep; HacouyBame U mmaHupame Ha Kapuepa;
YoBekoBH IpaBa, JIP>KaBjaHCTBO U IEMOKpATH]ja.

To ce omHecyBa A0 M300pHUTE IMpeIMETH, 3acTalieHu ce 2 a0 6 matu HeleiaHoO U
noBTopHo of | mo IV omnenenue He ce 3amomkurennu, a ox V mgo VI oxn. yaenukoT uzbupa
IpeIMeTH KOM Ke Iy cienu 6 yaca Bo Henenara. M36opuute npeameru ox Ilporpamara Hamenera
3a Jienara co TejleCHa MHBAIMIHOCT ce: Pelurucku u MopaasHu BpEAHOCTH, Ja3UK U U3pa3yBambe,
Crpancku jasuk, Hayku u MatemaTuka, YMETHOCT U criopT, ONIITECTBEHH HAYKH.

WNurtepecno e mro bupoto 3a oOpasoBanue Ha Penybamka MakenoHuja uma
MOATOTBEHO HACTaBEH IJIaH 3a JellaTa co ayTH3aM U MOKpaj Toa IITO HEMa JOBOJIHO LIEHTPH 3a
ayTusaM Bo oBaa 3eMja. Criopea HacTaBHHUOT IiaH oA | 1o I X ogaenenue 3a yueHUIM co ayTu3am
BO MOCEOHUTE OCHOBHM YYMIIUINITA, 3a/I0JDKUTEIHA HACTaBHU MpEeAMETU ce: MaKeJOHCKH ja3uK
3a YYCHHUILIUTE OJ JPYTHTE 3aeJHUIIM, HUBHUOT MajulH ja3uK - alOaHCKU, TYPCKU WIIU CPIICKH;
Make/1oHCKM ja3MK 3a YYEHHUIUTE OJ JpYyruTe 3aeqHunM; MaremaThka;, AHIVIUCKU ja3uK;
JIukoBHo OGOpazoBanue; My3nuko oOpa3oBaHue; 3arnoO3HaBaWkE Ha OKOJMHATA; TEXHUYKO
oOpa3zoBanue; OCHOBH Ha ONIITECTBEHUTE Haykh; OCHOBH Ha MpPUPOAHUTE Hayku; DU3UUKO U
3JIpaBCTBEHO 0Opa30BaHue

3a 33J0JDKUTETHH TpeAMETH BKYIHHOT Opoj HeaenHu 4vacoBu € oa 19 no 24, Bo
3aBHCHOCT OJ1 OJUIEJIEHUETO BO KO€ Y4M JIETETO CcO ayru3am. McTo Taka, MMa IpEeIBUICHO JIBE
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3aJI0JDKUTENHU Tiporpamu: JKuBoTHU BemTrHU U PaboTa co kommjyrep. OBOj HACTaBEH ILJIaH ce
MPUMEHYBA M BO MOCEOHUTE MapajelkKi Ha OCHOBHUTE YYWIMINTA, a HACTABHHOT 4yac Tpae 40
MUHYTH.

entpure 3a ayrm3am Bo Pemy6imka Typumja mmaar Ha pacrosiarame JBa BHJA
eayKalija, eTHUOT BUJ € CKpaTeHa mporpama co omuenenuja ox | o VI, u BTop THI NIoaeneH
Bo B¢ daszu (kademe). Koj Bua Ha oOpa3oBanue ke ce uzdepe 3a gaereto oanydyBa LleHrapor 3a
HACOYYBame M CIEICHE BO JIOTOBOP CO POJUTENMTE W CIOPE] MpOLeHaTa Ha MOKHOCTUTE U
CIIOCOOHOCTHUTE Ha JICTETO.

Ilpsuom mun: Crnopen HelelHaTa HACTaBHA IporpaMa 3a JenaTra co TelIKa M yMepeHa
WHTENIEKTyalHA TOMPEYEHOCT KaKO0 W 3a Jerara co ayTu3aM, 3aJ0JDKUTENHU TPEJMETH Ce:
Bemtunu 3a coumjanHa aganrtauuja; [Ipupoanu Hayku; Ja3uk v pa3Boj Ha rosop; Uurame u
numryBamwe; Maremartuka; @dusmuko oOpaszoBanue; JIMkoBHO oOpazoBaHue; My3ndyko
oOpazoBanue; OOpa3oBaHue 3a ucxpana; Penuruja u Etuka; Coobpakaj u enykanuja 3a mnpBa
nomo1ir; Boaeme/ OnmTecTBEHN ASJHOCTH.

3a jmerara co ayruzam MpeaBuAeHH ce BKymHO 26 1o 30 yaca HelemHo.

Bo ucrara HacraBHa mporpama ce HaBEJCHU W CHTE W300pHU MPEIMETH MPEABUICHU 3a
JeraTa co ayTusam, Kaje ITo MOoKeMe na 3abenmexume neka 3a aernarta oa | go IV omxnenenue
HeMa M300pHU TpeaMeTH, J0JIeKa 3a YYCHHMIIMTE KOW moceryBaaT HactaBa oa V mo VIII
OJIJIeTICHUE Ce MPEABUICHU 3 Yaca 0J1 HEKOj M300peH mpeIMeT HEeIeTHO, TP IITO 3a CeKOj u300p
YYEHUKOT OJJTy4yBa JJaJId CUTE TPU Yyaca ke OMaaT o1 €eH NMpeAMET WK Ke MoceTyBa HacTaBa 3a
2 unu 3 pa3uvHA NpeAMETH HenenHo. [IpenBuaenn n300pHU MpeaMeTH ce: YMETHOCT B CIIOPT
(JINKOBHAa YMETHOCT, My3HKa, CIIOPT U (U3HUYKHA aKTUBHOCTH, Jipama, M3BEAYBAYKH YMETHOCTH,
HapoJHH UrpH, Gotorpadupame), 3aHaeTH (pavyHO TKACHE, TEXHUKH 332 PAYHO IJICTCHE, PauHU
n3pabOTKH, BE3CHE, €IHOCTaBHA M3pab0OTKa HAa HAKWT, WM3pabOTKa Ha JEe3€HU, KepaMuKa),
3eMjOoICTICTBO U CTOYApCTBO (OATJICAYBalkE TPAJAMHAPCKH PACTCHH]a, YKPACHU pacTeHH]a,
OJITJIEAYBakE IOMAITHU MUJICHUITHN), TE€XHOJIOTH]a U TN3ajH.

Bmopuom mun Ha enykaiyja € HaMEHET 3a OHME Jella KOM MMaaT MOTEeKOK OOJUK Ha
aytuzaM. Bo 0BOj Jlen HacTaBHHOT MpoIiec He ce OJIBUBA MO OJIEJICHHja TYKY € MOJIENIEH BO JBE
¢da3u, a cexoe AeTe MOXKe Ja MpeMUHE BO cieaHaTa (as3a caMo IO 3aBpIIyBambeTO Ha IpBara.
HacrtaBuuTe nporpamu omndareHu Bo 0BOj TUI Ha eAyKallija Ha YYEHUIU CO ayTH3aM I'Ml COJPKU
cinequTe nojapadyja: CTeKkHyBame BEIITHHU 3a COIMjajHa MHTerpauuja, HacraBa 3a >KMBOTHU
Hayku, Pa3Boj Ha jasuk u roBop, HacraBa mo yurame u muinyBame, Matemarnka, OU3NUKO
oOpa3zoBanue, JIukoBHO 0OpazoBanue, My3uuko oOpa3oBanue, HacraBa no eaykaiuja 3a xpaHa,
Penuruja u etuka, CooOpakaj v mpBa IOMOIII.

Juckycuja

Bo Peny6nuka Makenonuja uma ceayM 3aJOJDKUTENHU MPEIMETH KOU MOXaT Ja ce
CpeTHaT BO CHUTE MOCEeOHW yuuiuiuTa: MakedoHCKH ja3uk, Maremaruka, AHIIUCKU ja3HK,
JluxkoBHO OoOpa3oBaHMe, 3amo3HaBamke HAa OKOJIMHATA, TeXHWYKO oOpazoBaHue u DPU3NYKO U
3/IpaBCTBEHO oOpa3oBaHue. J[pyrure ce Win aJfanTUPaHU CIOpeN KaTeropuja Ha MOMPEYEHOCT U
JOCTaIlHU TIOJT PYT HA3WB, WM, MaK, HE MOXKAT Jia Ce€ CPEeTHAT BO MporpamaTta 3a padoTa co jaera
CO MHTEJEKTyajHa MOMPEYeHOCT U ayTU3aM M TOKMY 3aTOa He cmaraar BO rpynara ,,lIpeAMETH
3actaneHu 3a cute Kareropuu‘. IIporpamara 3a agemara co OWITETEH BUJ, OLITETEH CIyX WU
TEJIECHA UHBAJIUIHOCT € MPETEHKHO UCTA.
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Bo Penybnuka Typumja 16 mpeaMerd ce WCTH 3a CUTE MOCEOHM yumnmuita: Typcku
jasuk, Maremaruka, llpupoanu Hayku, 3amo3HaBambe CcO Haykure, OMNIITECTBEHH HAYKH,
HUcropuja Ha TypckaTa peBonyiija u uctopuja Ha Keman Ararypk, Ctpancku jasuk, Penuruja u
eTnka, JIukoBHO oOpa3omanue, My3muko oOpa3oBaHue, BemTwHu 3a colujajiHa ajanraiuja,
Texuosoruja u mu3ajH, be3demHoct Bo coodpakajor, Mapopmarnuka texnonoruja u Codraep,
HacouyBame u mianupame Ha Kapuepa, YOBEKOBH TpaBa, AP)KaBjaHCTBO M JeMOKpaTHja. U
JpyruTe mpeaMeTd 3a (U3nMuko oOpa3oBaHUE Ha Jenarta co MoceOHM 0Opa30BHU NOTpedU ce
WCTH BO CHTE YYIJIMIITA OCBEH BO YUYMJIMINTATa 3a Jelara CO OUITETEH BUJ Kaje IITO TOKpPaj
OCHOBHHOT Ha3WB Ha MPEIMETOT JOJAJCHO € CTEKHYBAaETO HAa BEIITHHH 32 M3BEAYBamE Ha
CaMOCTOJHH JIBI)KEHA, KAKO aKTHBHOCT COOJIBETHA 3a CIIEU(PUYHOCTA HA MOTPEOUTE Ha Jerara
CO ONITETEH BUJ. 3a M30OpHUTE MpeaMeTH 3alenexaBMe rojieMa pasjivka HoMery JBETe 3eMjU.
Bo Makenonunja yecto maTu Moke J1a ce 3abenexaT Mo HEKOJIKY M300pHU MPEIMETH BO CEKoja
mporpama, HO Haj4ecTo Ce CPETHYBaaT YUWJIMIITEH XOp M YYWJIMIITEH OpKecTap, nmotoa: Hamara
TaTKOBWHA, BocniuTanue 3a okoimHata, McTpaxkyBame Ha poJHHOT Kpaj, TaHIIM M HApOJAHH Opa,
[Ipoektn ox My3WyKkaTa WIH JIMKOBHAaTa yMETHOCT, TexHuuko oOpa3oBanme, [Ipoektu oj
nnopmaruka, WM300peH crnopt, YHampenyBawme Ha 31apaBjero, KiacuyHa KyaTypa BO
€BpOTICKaTa IMBIIIM3aIMja, BemTunu 3a xuBeewme u Pabota co kommjyrep.

Bo Penyonuka Typruja, nak, n30opHuTe mpeamMeT omndakaar morojieM 0poj akTHBHOCTH
O]l Pa3JIMYHU TIOJ[pavja KOU He ce Pa3IMKyBaaT MHOTY BO TPOTpaMUTE Ha YUHIIUINTATA TTOICICHU
CTope]l KaTeropvja Ha MompeveHoCT. Taka HajuecTo ce CpeTHyBaaT mpeaMeTHTe: Penmurucku u
MOpaJTHU BpeaHoCcTH (unTakbe Ha KopaHOT, JXMBOTOT Ha MPaTeHUKOT Myxamel, OCHOBHH
PEIIMTUCKY TMO3HABama), Ja3WK W U3pa3yBame (BEIITHHU 33 YUTAKE, MHCMEHOCT W BEIITHHU 32
MMCMEHO U3pa3yBambe, )KUBU a3l U JHjaJeKTH, KOMYHUKAIIMCKU U MPE3EHTAIMCKH BEIITHHH),
Crpancku jasuk, Haykum u maremaruka (mpuMeHa Ha Haykara, IpUMEHa Ha MaTeMarTukKara,
HayKaTa Ha JKHBOTHAaTa CpeanHa, MH(QOpMATHUKa TEXHOJIOTHja U copTBEp), YMETHOCT M CIIOPT
(JINKOBHA YMETHOCT, My3U4YKa YMETHOCT, CHOPT U (U3NYKU aKTUBHOCTH, JIpama, UTPHU 3a pa3Boj
Ha uHTenureHnuja), OmmTecTBeHH Hayku (KyJATypaTa Ha HapoJOT, MEIUYMCKa MHCMEHOCT,
MpaBo W MpaBAMHA, eIyKallija 3a pacyayBame), BemTuHu 3a comujaiHa aganraiuja.

ITokpaj Toa mro Bo Penybmmka Typruja mma morojieM u300p Ha MPEAMETH CHOpEN
XKenOuTe U COCOOHOCTUTE HA YUCHHIIMTE, 3a pasiuka oja Pemybnuka MakenoHuja, moowceme oa
3abenedxicume 0eka u 6POjom HA 4ACO8U NPed8UOeHU 3a U3OOPHU NpeoMemu HeOelHO e NOMAl 80
Penyoiiuka Maxeoonuja (2 0o 5 uaca nedenno) 3a paziuka oo Penyonwka Typyuja (6 uaca
HEeOeHo).

3akiay4ox

AHanu3upajku TU HACTABHUTE MPOTpPaMH BO JIBETE 3€MjH, JOJAOBME JI0 3aKIy4OK JeKa
uMa npeomemu Kou moxce 04 ce CPemHam 60 0éeme nPozpamu, Kako Ha MpUMEpP, MajuuH
Jja3MK, MaTeMaTuKa, CTPaHCKH ja3HK, JTUKOBHO OOpa3oBaHME, MY3MYKO OOpa3oBaHHe, (HU3HUKO
oOpa3oBaHHe, OMIITECTBEHH HAyKH, UCTOpHja, WH(POPMATHKA, MPUPOJHU HAYKH... HO, UMa U
MpeIMeTH KOU He MOXKaT J]a C€ CPETHAT BO JIBETE MPOTpaMu Kako Ha MPUMEP peuruja u eTuka,
BEIITHHHU 3a COIMjajiHa ajanTaiyja, TEXHOJOTHja W JU3ajH, HACOUyBame U IUIAHMpAE Ha
Kapuepa uTH.

Bo Peny6nuka MakenoHuja uma ceayM 3aJOJDKUTENHU TMPEIMETH KOM MOXKaT Ja ce
CpeTHaT BO CHTE MOCEOHW YYHIHWINTA, IPYTHTE C€ WIM aJanTHpaHU CHOpe] KaTeropuja Ha
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MONPEYEHOCT U JIOCTAIlHU IOJ JAPYr HAa3MB, Taka LITO MOXaT Ja ce 3adenexar aypu jno 13
Pa3NMYHM MPEAMETH O] €AHO MocebHo yumnumTe A0 apyro. Bo Pemybnuka Typruuja, mak, 16
MPEeIMETH CE€ MCTU BO CUTE YUYMJIMINTA, & OCTaHATHTE 2-3 TMpEAMETH Ce Pa3IMKyBaaT caMmo IO
Ha3uBOT U aIIaHTaHI/IjaTa Ha aKTHUBHOCTUTC.

Paznuku 3abenexcaeme npu aHanu3a Ha NIGHUPAHUmMe U30OPHU npedmemu, Kajie ImTo
CHUTE TIPEJIMETH HE CE€ Pa3JIMKyBaaT caMo IO COAP)KHMHA TYKY U 1O Opoj, omHOCHO BO PemyOimka
Typuuja nma morosiem Opoj MOKHOCTH 3a CIEJCHE Ha HAcTaBa 10 MPEAMETH KOU Ce OJ JHYCH
UHTEpEC 3a JETETO. 3a HAaCTaBHUTE MPOrpaMM BO LEHTPUTE 3a ayTH3aM € NOoTpeOHa noceOHa
aHanm3a, Ouaejku JBeTe BUIOBH Ha MPOTpaMu 3a 00Opa3oBaHUE BO COTJIACHOCT CO MOXKHOCTHTE
Ha Jlerata co ayTh3aM, MOKaKyBaaT JieKa 3a OBaa KaTerophja Ha TOIMPEYeHOCT € MOoTpeOeH
cocema TIOMHAKOB CHCTEM Ha 00pa30oBaHME M TPETMaH KOj HECOMHEHO HE MOJKE Jla CE peanu3upa
BO MOCEOHUTE YUMJIHUINTAa CO TporpamMa Koja BKJIydyBa peajiM3alldja Ha HacTaBaTa IMpeKy
HACTaBHHU NPEJMETH, 0COOCHO He 3a JIeraTa co MOTEKOK OOIHMK Ha ayTH3aM.

IIpenjior Mmepku

[Ipeky aHanM3aTa Ha HACTABHUTE TUIAHOBH M MIPOTPaMH, CMeTaMme Jieka 3a CHCTEMOT Ha
obOpazoBanue Bo PenyOnmka MakenoHuja € moTpebHa morosieMa ciioboja 3a YUYEHUIIMTE CO
noceOHu 00pa3oBHU noTpedu. [Ipeky morosem O6poj U30OpPHU MPEeIMETH K€ UM CE OBO3MOXH Ha
YYCHHITUTE CO TTOCEOHM 00pa30BHU MOTPEOH, CIeICHE Ha HACTABHUOT MPOIIEC CO TMOTOJIEM Opoj
NpeaAMETH KOU CC€ O[] IMYCH MHTECPEC 3a HUB, CO ITO MAaKCUMAJITHO Ke }IOj}I[aT 0 HU3pa3 HUBHUTC
KpeaTHBHHU CIIOCOOHOCTH
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Abstract

Special education system is designed to enable education of students with special educational
needs. The curricula for children with disabilities are complex need in every education system. In this
paper, we analysed the primary curricula for five categories of disabilities; intellectual disability, visual
impairment, hearing impairment, physical disability and autism; between two countries; Republic of
Turkey and Republic of Macedonia. Our aim was to represent the curricula in the special education
systems and understand the differences between these two countries. Our main research question is: What
are the differences in curricula for children with special educational needs in R. Macedonia and R.
Turkey. In order to be able to provide answer to this question, we had to set five associate questions
linked with the type of disability and country. The results showed that R. Macedonia has 7 compulsory
subjects that we can find in all special schools, while others are either adapted according to category of
disability or available with another title. In Turkey, 16 subjects are the same for all special schools. This
qualitative research has theoretical, modern, comparative and descriptive character. We used the method
of descriptive and comparative analysis and our technique was Analysis of documentation on data
received from relevant institutions. The collected data was analyzed according to the research questions,
giving the appropriate conclusions and suggestions.

Key words: Curricula, Programs, Students with special educational needs, Republic of Macedonia,
Republic of Turkey.
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Introduction

Special education is governed by federal law in many educational jurisdictions.
According to the Individuals with Disabilities Education Act — IDEA (2004) in the US, special
education is defined as "specially designed education, at no cost to parents in order to meet the
unique needs of children with disabilities."”

The primary education of children with special educational needs is component of the
educational part of rehabilitation and a place where the child spends a large period of its
development. Primary education mostly depends on starting on time and the success on the
clinical part of rehabilitation and pre-school education of children with special educational
needs. Based on the findings and opinion of an appropriate professional institution, the child
begins the process of education in primary school and in various models (Savic Lj. and lvanovic
P., 1994). Children with special educational needs require extra support with daily activities. The
support needed by these children is different depending on the nature of the task, the child’s level
of disability and their environment. While some children don’t need any help while performing a
particular task, others might need little help, and still others constantly need support for certain
activities (Rosenberg M.S., Westling D.L., Leskey J Mc, 2013).

Curricula in R. Macedonia are universal in all regular primary schools, while in special
primary schools most of the same items are presented, but with modified program implemented
according to the student’s abilities, and special adaptations depending on the type of disability.
Education plan for nine years primary education for children with special educational needs in
special primary schools and special classes in primary schools, was adopted by a decision based
on Atrticle 55 paragraph 1 of the Law on Organization and Operation of the State Administration
(Official newspaper of Republic of Macedonia nb.58/2000 and 44/2002) Article 24, 26 and 28 of
the Law on primary education.

In Republic of Turkey, the curricula is determined at national level by the Turkish
Board of Education (Talim ve Terbiye Kurulu - MEB). In primary schools the subjects can be
categorized into two groups: compulsory and elective subjects.

Methods

The subject of our research is the curricula provided for students with special educational
needs in special schools in Macedonia and Turkey. The research problem is contextual, because
we gathered information for description of existing curricula in special primary education system
in both countries. The main goal was to present all curricula being implemented in special
primary schools and to see the differences between these two countries. By its character, the
research is qualitative and: theoretical - as to the knowledge we came by way of analysis;
modern - because we analyzed the current curricula and programs in special schools;
comparative - because we analyzed the curricula by examining the differences and similarities
in the two countries, descriptive - because we sought to qualitatively describe the current state of
implementation of the curricula and programs in the special primary-education system in both
countries.

Our main research question was: What are the differences in curricula for children with
special educational needs in Republic of Macedonia and Republic of Turkey. To provide an
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answer to this question, we had to ask five sub-questions linked with the category of disability
and the state:

1. Which curricula are implemented for children with intellectual disabilities in Macedonia
and Turkey?

2. What curricula are applied for visually impaired children from Macedonia and Turkey?
3. What curricula are organized for hearing impaired children in Macedonia and Turkey?

4. What curricula are implemented for children with physical disabilities from Macedonia
and Turkey?

5. What curricula are organized for children with autism in Macedonia and Turkey?

Research methods we used for the purposes of our research were the method of
descriptive analysis and the method of comparative analysis.

As a technique, we applied analysis of documentation of data obtained from relevant
institutions. For the purpose of this research we used the next sample of documents for content
analysis: Official documentation, School documentation and Data obtained from scientific
literature and online resources.

Results

The education plan from 1% to 9" grade for students with "mental disabilities"

(intellectual disability) in special primary schools in Macedonia, are including the following
required subjects: Macedonian language, For students with different nationalities, their native
languages- albanian, turkish or serbian; Mathematics; English language; Art education; Music
education; Introduction to the environment; Technical education; Basis of social sciences; Basis
of natural sciences; Physical and Health education.
Besides the obligatory subjects, the curricula include two mandatory programs: Life Skills and
working with computer. This curriculum applies in special classes of primary schools; the classes
are lasting 40 minutes. All compulsory subjects and programs are grouped by classes according
to the number of planned hours.

Also, the curriculum includes two optional programs, depending on the students interests:
a school choir - from 2 to 5 classes per week (depending on the choirs development),
respectively, from 72 to 180 classes per year and school orchestra - 2 to 4 classes per week
(depending on the orchestra development), from 72 to 144 classes per year.

In the Republic of Turkey, again in the curricula provided for realization of education

for students with intellectual disabilities, includes the following required subjects: Turkish
language; Mathematics; Natural Sciences; Introduction to the Sciences; Social Sciences; History
of Turkish Revolution and the history of Kemal Ataturk; Foreign Language; Religion and Ethics;
Art Education; Music Education; Games and physical activity; Skills for Social Adaptation;
Physical education and sport; Technology and Design; Traffic Safety; Information technology
and software; Directing and career planning; Human rights, citizenship and democracy.
Besides the required subjects, in the weekly program for working with children with mild
intellectual disabilities several elective subjects are available, which is depending on the grade
the children are visiting and according to their personal interests and parents choices, attending 2
to 6 times a week. Optional subjects from 1% to 4™ grade are not mandatory, but from 5" to 8"
grade, the student must choose items that will attend 6 classes a week. The list of elective
subjects includes:

139



N. R. Akgun, R. Petrov, O. R. Canevska, N. S. Trajkovska, Curricula for ... IJERT 2 (2016) 2 :137-145

Table 1
Elective subjects
grade
Subjects 1st 2st 3st 4st 5th 6th 7th 8th
Religious and moral Reading the Koran 2 2 2 2
g values The life of Prophet Muhammad 2 2 2 2
Basic religious knowledge 2 2 2 2
Reading skills 2% 2% 2% 2 2
Literacy  skills and  writing
4 2 2 2 2
Language nad expressions
expression Living languages and dialects 2 2
Co_mmunlcatlon and prezentation % % % 2 2
skills
. Langugaes accepted by the decision
Foreign language of the Council of Ministers 2 2
Application of Science 2 2 2 2
. Application of Mathematics 2 2 2 2
Science and Science in Environment 2 2
Mathematics -
Information technology and 2 2

software
Fine art (painting, traditional art,art
with plastic etc.)

2% 2% 2 2@ 2@ | 2@ | 2®

Music 2* 2* 2* [ 2@) 2@ | 2@) | 24
Artand sport Sport and physical activities 2* 2* 2 |1 2(4) | 2(4) | 24) | 2(4)
Drama 2 2
Games for intelegence devlopment 2 2 2 2
Culture of people 2 2
Social sciences Media Iit(_arac_y 2 2
Law and justice 2 2
Education about judgement 2 2
Skills for social adaptation 2* 2* 2* 2 2 2 2
Total hours for elective subjects 6 6 6 6

Total number of hours (including compulsory subjects) 30 30 30 30 85 85 35 35

The total number of classes is 26 to 30 per week, depending on which grade is the
student. Classes are lasting 40 minutes.

The curriculum from 1% to 9" grade for visually impaired students from Macedonia is
including the following required subjects: Macedonian language; Mathematics; English
language; Second Foreign Language; Art education; Music education; Introduction to the
environment; Technical education; Informatics; Society; Geography; History; Civil education;
Nature; Natural Science; Natural sciences and technology; Biology; Physics; Chemistry;
Physical and Health Education

Besides the obligatory educational subjects, the curriculum also includes mandatory
program for orientation and mobility. From elective subjects, according to the curriculum,
children with visual impairments can choose between: Creativity, Introduction to Religions,
Ethics and Other elective subjects.

Lessons are lasting 40 minutes. All compulsory subject and programs are grouped by
classes according to the number of provided hours. The subjects from the elective programs,
Introduction to Religion or Ethics, the student can choose in 6" or 7" grade, or can study in both
grades. In Macedonia they make more efforts to individualize the education for visually impaired
children, through development of medium-lasting individual education plans for each student.

The curriculum for all children with visual impairments in Turkey, includes two
groups of subjects: compulsory and elective. Distributed according to the estimated number of
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classes per week for a particular subject, the list of compulsory subjects is as follows: Turkish
language; Mathematics; Natural Sciences; Introduction to the Sciences; Social Sciences; History
of Turkish Revolution and the history of Kemal Ataturk; Foreign Language; Religion and Ethics;
Art Education; Music Education; Games and physical activity; Skills for Social Adaptation;
Physical education and sport; Technology and Design; Traffic Safety; Information technology
and software; Directing and career planning; Human rights, citizenship and democracy.

The total number of classes is 26 to 30 per week, depending on which grade is the child.
Classes are lasting 40 minutes. In a weekly program for working with children with visual
impairments, beside the compulsory subjects, there are few elective subjects that depend on
which grade child learns, but also according to their personal interests and the choice of the
parents, and they are held 2 to 6 times week. The optional subject from 1% to 4" grade are not
mandatory, but from 5" to 8" grade, the student must choose subjects that will attend 6 classes
per week: Religious and moral values, language and expression, foreign language, science and
mathematics, art and sports, Social Sciences, Social adaptation skills.

According to the Bureau for Development of Education of the Republic of Macedonia
in the curriculum for students with hearing impairments in special primary schools, the
following required subjects are provided: Macedonian language; Mathematics; English language;
Art education; Musical stimulations and rhythmic exercises; Introduction to the environment;
Technical education; Informatics; Society; Geography; History; Civil education; Nature; Natural
Science; Natural sciences and technology; Biology; Physics; Chemistry; Physical and Health
Education.

Besides the obligatory subjects, the curriculum includes two mandatory programs:
Communication and Working with computer, while from the elective subjects, the hearing
impaired children can choose between: Creativity, Introduction to Religions, Ethics and Other
elective subjects. Classes are lasting 40 minutes. All compulsory subjects and programs are
grouped by grades according to the number of provided classes. From the election programs,
subjects Introduction to religion or ethics, the student can choose in 6th or 7™ grade, or can study
in both grades.

The compulsory subjects in the curriculum for hearing impaired children in Turkey,
covers: Turkish language; Mathematics; Natural Sciences; Introduction to the Sciences; Social
Sciences; History of Turkish Revolution and the history of Kemal Ataturk; Foreign Language;
Religion and Ethics; Art Education; Music Education; Games and physical activity; Skills for
Social Adaptation; Physical education and sport; Technology and Design; Traffic Safety;
Information technology and software; Directing and career planning; Human rights, citizenship
and democracy.

The weekly number of classes is 26 to 30 depending on the class in which the child
learns. Classes are lasting 40 minutes.

Optional subjects from 1% to 4" grade are not mandatory, but from 5" to 8" grade, the
student must choose subjects that will follow 6 classes a week. Elective subject from the
curriculum does not differ from other special schools: Religious and moral values, Language and
Expression, Foreign Language, Mathematics and Science, Arts and Sports, Social Sciences.
Since the Bureau for Education Development of Republic of Macedonia hasn’t announced
special curriculum for students with physical disabilities in special institutions, it remains to
assume that for these students they apply the same curriculum as government schools, which
includes the following compulsory subjects: Macedonian language; Mathematics; English
language; Second Foreign Language; Art education; Music education; Technical education;

141



N. R. Akgun, R. Petrov, O. R. Canevska, N. S. Trajkovska, Curricula for ... IJERT 2 (2016) 2 :137-145

Informatics; Society; Geography; History; Civil education; Nature; Natural Science; Natural
sciences and technology; Biology; Physics; Chemistry; Physical and Health Education.

Besides the compulsory education subjects, the program provides the following elective
subjects: Language and Culture of Vlachs, language and culture of Romans, Language and
Culture of Bosnians, Creativity, Computing, Religions ethics, Introduction to religions, Classic
Culture in European civilization and Other elective subjects.

The curriculum for all children with "orthopedic disorders™ in Turkey includes two
groups of subjects: compulsory and elective.

The total number of classes is 26 to 30 per week, depending on the grade or the child's age.
Classes are lasting 40 minutes. Compulsory subjects include: Turkish language; Mathematics;

Natural Sciences; Introduction to the Sciences; Social Sciences; History of Turkish
Revolution and the history of Kemal Ataturk; Foreign Language; Religion and Ethics; Art
Education; Music Education; Games and physical activity; Skills for Social Adaptation; Physical
education and sport; Technology and Design; Traffic Safety; Information technology and
software; Directing and career planning; Human rights, citizenship and democracy.

The elective subjects are 2 to 6 times a week and again from 1% to 4" grade they are not
mandatory, and from 5 to 8" grade, students are selecting subjects to follow 6 classes a week.
Elective subjects of the program designed for children with physical disability are: Religious and
moral values, Language and Expression, Foreign Language, Mathematics and Science, Arts and
Sports, Social Sciences.

Interestingly, the Bureau of Education of the Republic of Macedonia has prepared a
curriculum for children with autism, although there are not enough centers for autism in this
country. According to the curriculum, the compulsory subjects for students with autism from 1%
to 9" grade in special schools are: Macedonian language, For students with different
nationalities, their native languages- albanian, turkish or serbian; Mathematics; English
language; Art education; Music education; Introduction to the environment; Technical education;
Basis of social sciences; Basis of natural sciences; Physical and Health education.

Total number for compulsory subjects is 19 to 24 classes per week, depending on the
class where the children with autism are included. It also has provided two compulsory
programs: Life Skills and Computing. This curriculum applies in special classes of primary
schools and the lessons are lasting 40 minutes.

Centers for Autism in Turkey are having two available types of education; one type is an
abbreviated program with classeslst to 8" grade, and a second type divided into two phases
(kademe). Centers for guiding and monitoring in coordination with the parents and according to
the assessment of the possibilities and capabilities of the child are deciding what type of
education is appropriate for the child.

The first type: According to the weekly curriculum for children with severe and moderate
intellectual disabilities and for children with autism, the compulsory subjects are: Skills for
Social Adaptation; Natural Sciences; Language and speech development; Reading and writing;
Mathematics; Physical education; Art Education; Music education; Education on nutrition;
Religion and Ethics; Traffic and first aid education; Leading / Social Activities.

A total of 26 to 30 classes per week is planned for children with autism. In the same curriculum
lists all elective subjects provided for autistic children, we can notice that children from 1% to 4"
grade there isn’t any elective subject, while for students who attend classes from 5™ to 8" grade,
there is 3 elective classes a week, and for each choice student decides whether all three classes
will be from one subject or the student will attend 2 or 3 different subjects a week. The planned
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elective subjects are: Arts and Sports (art, music, sports and physical activities, drama,
performing arts, folk dances, photographing) Crafts (hand weaving techniques for hand knitting,
handicrafts, embroidery, simple made jewelry, making patterns, ceramics), Agriculture and
livestock (growing garden plants, ornamental plants, breeding pets), Technology and design.

The second type of education is intended for children who have a severe form of autism. This
part of the teaching process is not conducted by grades, it’s divided in two phases, each child can
go to the next stage only after finishing the first stage. Curriculum covered in this type of
education of students with autism includes the following areas: Achieving skills for Social
Integration, Teaching life sciences, Language and speech development, Teaching Reading and
Writing, Mathematics, Physical Education, Art Education, Music Education , Teaching
education about food, Religion and ethics, Traffic and first aid.

Discussion

In Macedonia there are seven compulsory subjects that can be found in all special
schools: Macedonian Language, Mathematics, English, Art Education, Introduction to the
Environment, Technical Education and Physical and Health Education. Others are either adapted
according to category of disability and available under another name, or cannot be found in the
program for working with children with intellectual disabilities and autism, and therefore do not
match in the "subjects included in all categories." The program for visually impaired, hearing
impaired and physical impaired children is mostly the same.

In Republic of Turkey 16 subjects are the same for all special schools: Turkish Language,
Mathematics, Natural Sciences, Introduction to the Sciences, Social Sciences, History of Turkish
Revolution and the history of Kemal Ataturk, Foreign Language, Religion and Ethics, Art
Education, Music Education, Social adaptation skills, Technology and design, Traffic Safety,
Information technology and Software, Guidance and career planning, Human rights, citizenship
and democracy. The other subjects of physical education for children with special educational
needs are the same in all schools except in schools for visually impaired children where in
addition to the basic name of the subject, the acquisition of skills for performing independent
movements is added, as an activity appropriate for the specific needs of visually impaired
children. For the elective subjects we noticed a big difference between these two countries. In
Macedonia can often be seen several elective subjects in each curriculum, but most frequently
used is the school choir and school orchestra, then: Our homeland, Environmental Education,
Researching our homeland, Dances and folk dances, Projects of music or art, Technical
education, Informatics Projects, Optional sports, Health promotion, Classical culture in European
civilization, Living skills and Computing.

In Turkey, however, elective subjects include a number of activities from different areas
that are not much different in the programs of schools divided by category of disability. So most
common subjects are: Religious and moral values (reading of the Koran, the life of Prophet
Muhammad, Basic religious knowledge) Language and expression (reading skills, literacy and
skills for written expression, living languages and dialects, communication and presentation
skills) , Foreign language, Science and mathematics (application of science, the application of
mathematics, the environment science, information technology and software), Arts and sports
(art, music, sports and physical activities, drama, games for intelligence development), Social
Sciences (culture of the people, media literacy, law and justice, education for reasoning) Skills
for social adaptation.
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Despite the fact that Turkey has a larger selection of subjects according to the wishes and
abilities of students, compared to Republic of Macedonia, we can also notice that the number of
classes provided for elective subjects per week is less in Macedonia (2 to 5 classes per week),
compared to Turkey (6 classes per week).

Conclusion

Analyzing the curricula in both countries, we came to conclusion that there are subjects

that can be found in both programs, such as language, mathematics, foreign language, art,
music education, physical education, social sciences, history, informatics and natural science ...
but there are also items that cannot be found in both programs such as religion and ethics, skills
for social adaptation, technology and design, guidance and career planning, etc.
In Macedonia there are seven compulsory subjects that can be found in all special schools, the
others are either adapted to the type of disability or available under another name, so we can
notice up to 13 different subjects from one special school to another. In Turkey, however, 16
subjects are the same in all schools, and 2-3 subjects differ only in name and activities
adaptation.

Differences were noted in the analysis of planned elective subjects, where all subjects
differ not only in content but also in number, in Turkey there are more opportunities for
monitoring the teaching on subjects of personal interest for the child. The curriculums in centers
for autism require special analysis, because the two types of programs for education in
accordance with the capabilities of children with autism show that this category of disability
requires a completely different system of education and treatment which undoubtedly cannot be
realized in special schools with a program that includes realization of education through
educational subjects, especially not for children with more severe autism.

Proposed measures

By analyzing curricula, we believe that the educational system in Republic of Macedonia
needs more freedom for students with special educational needs. Through a growing number of
elective subjects will allow students with special educational needs, monitoring of the teaching
process with a greater number of subjects that are of personal interest to them, which will fully
express their creative abilities.
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Y]IK:

Ancrpakr

Crnenejku ja TeHJCHIHMjaTa Ha rio0anu3aiiyja, a BO HaMeparta Ja ce JOOJMXH 10 HUBOTO Ha
pa3Boj Ha BHCOKOpa3BHEHUTE 3eMju, PenyOnmka MakeoHWja mpe3eMa KpPYIHH YeKopHu Bo cdepara Ha
obpaszoBanuero. EneH on The yekopu € mpoiykiidja Ha epEeKTHMBHM HACTABHHUIIM KOM K€ peajiu3upaar
euKacHa HAacTaBa, a HEJ3MHUTE IPOAYKTH, KPEATUBHHU, MHUIIMJaTUBHH, CIIOCOOHH MJIaJIy JIyF'e aKTUBHO
Ke ce BKJIydaT BO 3aellHHMIIATa U CMENo Ke 4eKopaT KOH mpoMmeHute. EdukacHocta Ha 4eKopuTe Mery
JPYTroTO, € YCIIOBEHA U O] CAMUTE HACTAaBHUIIM. FIMEHO, HACTABHUIMTE KaKO peain3aTopy Ha HACTABHUOT
MIPOIIEC U e/IeH OJ JUPEKTHUTE YIECHUIIH Ce KITyUeH (aKTop BO YCIIEXOT M OAPKIMBOCTA HA CTPATETUUTE
W [EeNUTe Ha HalMOHAJHATa oOpa3oBHA nonuTtHKa. Oj THe MPUYMHM Halla en Oelie Ja TH UCIIHTaMe
CTaBOBHTE W MHCJICHATa HAa HACTABHUIUTE 32 BPEIHYBAmbETO Ha HHUBHATa pabora. Pesynrarure ox
HCTPAXKYBAETO TMOKaXKaa JeKa HACTABHHUIIUTE BO OCHOBHHUTE YYHMIIMINTA HMMaaT TMO3UTUBEH CTaB IO
MpaIameTo 3a MoTpedara U 3HAUYCHETO Ha KOHTUHYHPAHOTO CIE/ICHhE U BpEeJHYBakhe Ha HUBHATA paboTa
3apagu o0e30emyBame MoBpaTHa HMH(OpMalMja 3a HHBHaTa pad0OTa M HATAMOIIHO YHAIpeAyBame.

UctpaxkyBameTo mMoKaka Jieka HACTABHUIIUTE WMAaT M KOHKPETHU TMPEJIO3H Kako Ja ce
VHAIpeW CHCTEMOT Ha BpEMHYBame Ha HUBHATa paboTa a efieH Ojf HUB ce OJHECYBa Ha MOBP3yBame Ha
BPEIHYBAKHETO CO YHANIPEIYBAHETO BO paboTaTa, OJHOCHO KAPUEPHHUOT Pa3BOj HA HACTABHHIIUTE.

K.Hy‘lﬂl/l 360POBI/I! Hay4eH p(l360j, OMeEOpeHU yduruwima, KeaiumemHnu HacmdasHuyu, 6pe()Hy6aH;e.

Bosen

Kpynnure uexkopu Bo cdepara Ha oOpazoBaHuero Bo PemyOnuka MakenoHuja mmaar
TEH/EHIMja Ha 3roJeMyBalke Ha KBAJUTETOT BO oOpa3oBaHMeTo. EneH onx Tue dekopu e
IpOAyKIHMja Ha e(eKTUBHU HACTAaBHULM KOM Ke peanu3upaar epukacHa HacTaBa, a HEJ3UHHTE
IPOJYKTH, KPEaTUBHU, WHUIMJaTUBHH, CIIOCOOHM MIIaJM JIyfe aKTUBHO K€ C€ BKIy4aT BO
3ae[HULIATa U CMENO Ke 4eKopaT KOH mpomenure. [Ipamamero 3a mpojykuuja Ha epeKTHBHU
HAaCTaBHUIM IIOKpEHa HM3a IMpalllakba Kako: YJIOIMT€ Ha HACTaBHUKOT BO COBPEMEHOTO
YUWIUIITE, KOMIIETeHIIMUTE HAa COBPEMEHHOT HACTaBHMK, KpeHpame Ha CTUMYJIaTUBHA CpeluHa
3a yueme, IpallameTo 3a BpeIHyBamke BO 0Opa3oBaHueTo. [TocneaHoTo 0co0eHO ce akTyenusupa
BO IOCJIEHUTE TOAWHHU, @ OpPOJHUTE TEOPUCKO-EMIHMPUCKU aHAIN3U U ceonaTHU eKCIEePTU3H
ylaTyBaaT Ha MOBeKe CO3HaHHja: MPOOJIEMOT Ha BpeHYBambe BO BOCIIUTHO-00pa30BHATA JICJHOCT
€ CIIOKEH U KOMIUICKCEeH; KOU CE Haja[eKBaTHUTE TEXHUKU M HAUMHU Ha BPEIHYBAWE; KOj UMa
yJiora Ha Bpe/IHyBay; oTpedara oJ1 BpeJHyBamhe Ha BPeIHYyBauOT; MpalllamkaTa 3a HaJBOpelIHa U
BHaTpellHa (MHTEpPHA) eBalyaluja, (YHKIMOHAIHOCTa Ha BpelHyBameTo M Jp. Cure oBue
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CO3HAaHHWja JUPEKTHO WM HMHIUPEKTHO C€ TOBP3aHM CO HACTAaBHUKOT KaKO pealn3aTtop Ha
HAaCTaBHUOT IPOLEC M €/IeH O]l AUPEKTHHUTE YYECHMLIM BO Hero. HacraBHMLMTE ce BCYIIHOCT
KIy4eH (akTop BO YCIEXOT M OJPXKIMBOCTA HA CTPATETMUTE M IEIUTe Ha HAlMOHAJIHATA
oOpazoBHa mosmtika. O THE MPUYMHH, BO TPYIOT HAIIETO BHUMAHHE IO TIOCBETYBaMe Ha
HACTaBHUIIUTE ¥ HUBHUTE CTABOBM M MHCJIEHA 32 MOTpedara U 3HAUCHETO Ha BPEIHYBAKHETO HA
HHUBHAaTa paboTa Kako 1 eeKTUTE O] TOj IPOLIEC BO HACOKA HA HUBHUOT KapHUepEeH pa3Boj.

3a 3Hauew€TO HA HACTABHMKOT. BpennyBame Ha paGorara Ha HACTABHUIIWTE BO
MAaKeJOHCKHTEe YYUJIMIITA

3apanu noTpeduTe Ha UCTPAKYBAmbETO BO TPYAOT, HA MOYETOKOT YyBCTBYBaMe MOTpeda
Jla ja WCTaKHEME HallaTa ompesenda Ha MOUMOT BpeaHyBawe. Bo nmreparypara moctojaT
MHOTYOpojHu o0uau 3a neduHupamwe. Hue ja mnpudartuBme ompeaendata cropen Koja
BPEIHYBAKETO € TPOIEC Ha CIENeHhe, MEPeHhe U OIeHYBamke Ha paboTara MTO Mojapa3dupa
CHCTEM Ha IOCTAllKh M WHCTPYMEHTH 3a CJelermhe, MEpeHhe M OICHyBame KOW BO cebe T
omakaaT aBeTe KIyYHH KOMIIOHEHTH: KpUTEPUYMH 32 BPEIHYBAHE M CTAHAap.IU 3a OIICHYBabE.
Hcto Taka, ce BOJIEBME OJ CO3HaHWjaTa JeKa CBHJICHTHPAHWTE HEJOCTAaTOIM Ha
KBAHTHUTAaTUBHUTE MCTOJU HAa BPECAHYBAlkC I'O CBPT€Aa BHUMAHHUCETO KOH a}IaHTaHI/Ija Ha IIOBEKE
KBAJIMTAaTUBHH IMOCTAIIKKW BO BPCAHYBAILCTO, HITO C€ HAMCTHYBAa KaKO MPEAMET HAa MHTEPEC BO
HaIeTo ucTpakyBame. Of Apyra cTpaHa, OpOjHH ce MCTpakyBamara KOW TOBOpAT 3a BaKHOCTA
Ha HACTAaBHUKOT BO BOCITUTHO-00Opa3oBHaTa paboTa. Bp3 0CHOBa Ha eMITMPUCKH HCTPaXyBarmba Cce
TBp/ICHAaTa JIeka HACTABHHKOT € TJIaBHA CWja BO OOpa3oBHATa CpeOMHA, W JIeKa HEeromaTa
aKTHBHOCT WMa TIPECYJHO BIIMjaHHE HA CHUTE OCTAHATH CPEAWHCKH (HAKTOPH 3a y4eHe,
ucrakayBaar Bonbepr m Ilurepcon (Walberg. H., Peterson. D., 1980). Co apyru 360poBH,
paboTara Ha HACTABHUKOT M HETOBaTa 3roJieMeHa akKTUBHOCT M €(PUKAaCHOCT, HETOBHOT KBAJIUTET
W yCIEIIeH TPy, MOKe Jia BIIMjae Ha TU3ajHUPAmETO M YCOBPIIYBalkE HA IEIIOKYITHATA CPEIIHA
3a y4eme, a CO Toa M Ha JNOOMBAamE CONMIHHM KPajHH PE3YJATaTH BO IMPOIECOT Ha y4ewe, U
noo0pH pe3yaTaTd BO BOCIHUTHO-O0OPa30BHHUOT IMpOIEC. 3aT0a CO MOTIIOJNHO TPAaBO TOBOPUME
JieKa TpeJIMET Ha BPEIHYBAamkEe MOXKE W Tpeba Jla OMgaT CHTE acleKTH BO IPOIECOT U CUTE
(bakTOpH KOM BJIMjaaT HAa HEro (HACTABHHK, YICHHUK, HACTABHU COJPYKUHH, HACTABHU CPEJICTBA), a
HE caMmo pe3yiTaTHTe OJf paboTara Ha YYCHUKOT WM HETOBHOT HAIPEIOK. 3a Jia C€ TOCTHTHE
KBAJIUTETOT BO YYWJIMIITETO MOpa Jia C€ CIIeAaT, MepaT M BPEJHYBAaT CUTE BKIIYYCHH CYOjeKTH
BO OOpa3OBHUOT TIpOIIEC A M CAMUTE HACTABHUIM KaKO HajBakHA ajlka BO BOCIHTHO-
00pa30BHUOT MPOIIEC CE CO LIEN 3a YHANpeayBambe Ha HAacTaBaTa.

MeTo0/10J101IKA paMKa HA HCTPAKYBAHETO

HacrtaBHukoT mma moceOHO 3Ha4eHe BO BOCIHUTHO-OOPA30BHUOT Ipoliec, OMaAejkU TOj
MPETCTaByBa peajn3aTop Ha paboTara, 0]l YUM aKTUBHOCTH M CTPYYHA OCIIOCOOCHOCT BO rojieMa
Mepa 3aBHCaT pPe3ylITaTUTe KO Ke ce MOCTUTHAT. 3a J]a MOXKe Ja Ce yHaIlpelyBa HaCTaBHUKOT,
noTpeOHO € Jla ce Cleau W BpeAHyBa Herorara paboTa, Jla ce BoodaT J0OpUTE CTpaHU, HO H
npobnemMuTe W TEemKOTHHTE. [IpomMeHaTta W yHampeayBameTO Ha MPOIECOT Ha BPEAHYBAIE
MPBEHCTBEHO € ONpeaelieHa OJf CaMHUTe€ HACTaBHUIM. 3aroa IIEHMME JIeKa HErOBHTE
pa3MucIyBama Mo MpaliameTo 3a noTpedata o/ BpelHyBambe Ha HeroBata paboTa, HAUMHUTE U
TEXHUKHUTE Ha CIEJICHhE U KapUEePHHUOT Pa3Boj MMaaT MPECYIHO BIMjaHHE BP3 3TOJIEMYBAmHETO HA
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KBaJIUTETOT BO oOpazoBanuero. Oy TyKa LeiTa Ha HAIIETO UCTPaKyBame Oellle /1a ce UCTIUTAar
CTaBOBUTE Ha HACTAaBHUIIUTE BO OJHOC Ha BPEJHYBaWkETO HAa HUBHara padora. [Ipeameror ro
OIpe/IeTMBME BO HACOKA HA UCIIUTYBAE Ha CTABOBUTE U MUCJICHaTa HA HACTABHUIIUTE BO OJIHOC
Ha morpebaTa O]l BpeIHYBamke Ha HUBHATa padoTa, (PYHKIMOHATHOCT HA BPEAHYBAIHETO BO
OJIHOC Ha KapHEepHUOT Pa3BOj CO IEJT Jla C€ W3BOjaT KPUTHYHUTE CTABOBU KOHM CE€ IMpEYKa 3a
CIIPOBEYBaE Ha IMPOIECOT HA BPEAHYBAakHE HA pabOTaTa Ha HACTABHUKOT U MOYKHOCTA UCTUTE
Ia OujaT MOjAOBHA OCHOBA MPH IUIAHUPAKETO Ha MPO(ECHOHATHUOT Pa3BOj HA HACTABHUIIUTE.

Bo HCTPAXKYBAKLETO T'M MOCTABMBME CIICAHHMBEC 3aadyu: Ja CC HCIIMTAaaT CTABOBUTC U
MUCJICHhAaTa Ha HACTAaBHUIIUTE 32 IMOTpedara oJ1 BpeIHYBame Ha HUBHATA pa0doTa; 1a Ce UCITMTAAT
CTAaBOBUTE M MHCJICHATa HA HACTAaBHUIIMTE 32 (DYHKIIMOHAJTHOCTA HA MPOILIECOT HA BPEIHYBAahE
BO KOHTEKCT Ha KBJIUTET BO 0OPa30BaHUETO U HUBHUOT MpOo(ecroHaneH U KapuepeH pas3Boj; 1a
C€ HCIHTAAaT CTAaBOBUTE M MHCIIECHATa Ha HACTaBHUIIMTE 3a OMpEJeTyBalkbe Ha OCHOBUTE Ha
MPOIIECOT HA BPEIHYBak-€ HA HUBHATA pa00Ta BO KOHTEKCT Ha CAMOBPEIAHYBAKHETO, EKCTEPHOTO
IMPOBEPYBAKLEC HA TOCTUTaAKBATA HA YHCHUIIUTE U ITIOCTUTHATUOT YCIIEX HA YUCHUIIUTC.

Ja mocTaBuBMe ormmTaTa MMPETIOCTaBKa AC€Ka HACTABHUIUTC UMAAT U3CTHAYCHU CTABOBU
Y MHCIICHA TI0 OJICJIHU Tpallamka 3a BpeAHYyBamhe HAa HUBHaTa paboTta. Bo mucrpaxyBamero ce
BOJCBMC O[] CIICAHHUBE IMOMOIIHU MPETIIOCTABKHU: HACTABHUIUTC MMaaT N3CAHAYCHU CTABOBH U
MHCJICHA TI0 TIPaIIamkeTo 3a MoTpedara o/ BpeIHYBAHETO Ha HHMBHATA pabOTa; HACTABHUIIUTE
MMaaT W3eJHAYCHN CTABOBU M MHCIICHA IO TMpaliameTo 32 (PYHKIIMOHAIHOCTA Ha MPOIECOT Ha
BpeIHYBamk€ Ha paboTaTa Ha HACTABHUKOT BO KOHTEKCT Ha 3TOJIEMYBame€ Ha KBAJUTET BO
00pa30BaHMETO W HUBHHOT MNpo(deCcHOHAICH W KapuepeH pa3BOj; HACTaBHUIIUTE HMaaT
W3€/IHAYCHU CTaBOBH M MHCJICHA TI0 MPAIIamkeTO 32 OCHOBHUTE HA MPOIECOT HA BPEIHYBamkEe Ha
HUBHaTa paboTa BO KOHTEKCT Ha CaMOBPEIHYBAWHETO, EKCTEPHOTO IpPOBEpyBame Ha
MOCTUrakaTa Ha YYEHUIIUTE U MOCTUTHATHOT yCIEX Ha YYECHUIIUTE.

Bo wucrpaxxyBameTo € KOPHUCTEHO aHKETHPAmETO Kako HCTpakyBauka TEXHHKA, CO
MHCTPYMEHT - TpallaIHUK KOj COAPXKH Ipaliama 0J OTBOPEH M 3aTBOpeH TUI. [IpuMepokoT BoO
HCTpaXXyBameTO ce ofHecyBa Ha 102 HacTaBHWKA 01 4 OCHOBHM YYIJIMINTA O] TMOJPAYjeTO Ha
ommruHa Tum, ox kou 53 oxneneHcky u 49 npeaAMETHH HACTaBHUIM. 3a 00paboTKa M aHaIu3a
Ha MOJATOIUTE C€ MPUMEHETH COOJIBETHU CTATUCTUYKHU MOCTANKHU Ha Tabenupame, Tpynupame U
(dbpekBeHIMja.

AHaJIM3a ¥ HHTEpPIpeTAlldja HA pe3yJTATUTe

Ha nacraBHMIMTE MM TO TOCTaBHBME MpAaIlakbeTO 3a MoTpedara OJ BPEOHYBAE Ha
HUBHaTa paboTa MMajku TM BO NpPEABHJ CIEIHHTE CO3HAHMja: HAcTaBaTa Kako IpOIleC Ha
MHTEpaKLMja Ha [Bajlia AUPEKTHH YYECHHIM, HACTABHUK U YYEHUK, HE € LEJIOCHA JOKOJKY Ce
BpeAHyBa paboTaTa Ha €QHHOT CYOjeKT OJHOCHO APYTHOT (BO CIy4ajoT, HACTAaBHHKOT) HE €
npeAMeT Ha BPEIHYBame; KBAIUTETOT HA HACTaBaTa M €(PEKTUBHOCTA HA YYCHETO HE Ce
OTIPEIETICHN CaMo O]l YUCHHKOT, TYKY BO rojieMa Mepa 3aBUCaT OJ1 HACTABHUKOT KaKo KpeaTop Ha
CpeAMHaTa 3a y4eme; CO BPEJHYBambeTO Ha paboTaTa Ha HACTaBHUIMTE Ke ce J100ue MoBpaTHa
uHpopMalrja 3a yCHemHocTa U KBaIUTETOT BO paboTaTa. JIoOMeHnTe MoAaToLH ce MPEeTCTaBeHH
TabenaapHO BO MPOJIOHKEHUE.
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Tabena op. 1 Mucnermwe na HacmasHuyume 3a NOMpPedamMa 00 épedHysarye Ha HUGHAmMa padoma

HACTaBHULIU
MOHYJCHH OJIrOBOPU r %
a) MOTIIONHO CE COrIacyBaM 47 46.08
0) JEITyMHO CE COoTJIacyBam 43 42.16
B) HE Ce COrIacyBaM 12 11.76
BkymHo 102 100

Bp3 ocHoBa Ha noOueHuTe pe3yiTaTH, MOXeMme na 3akinydume jaeka 46,08% on
HACTaBHUIIUTE CMETaaT Jieka ¢ MOTPeOHO 1a ce BpeaHyBa paboTaTa Ha HACTaBHUKOT, 42,16%
JIenTyMHO ce coriacyBaaT a 11,76% He ce cormacyBaar geka € MOTpeOHO 1da ce BpenHyBa
HUBHaTa paboTa, IITO HE € MaJ MPOIeHT. HacTaBHUIINTE BO HAjrOJIEM MPOILEHT C€ HAa MUCIICHE
JieKa HaBHCTHHA € TIOTPEeOHO J1a ce BpeJHYBa HUBHATA paboTa, CO MITO HAmaTa MPETIIOCTaBKa Ce
MOTBPAX. AHaAIM3aTa Ha TOJATOIMTE HE MOKa)Ka CTATHCTUYKH 3HAYAjHHU Pa3]IMKU BO MUCIICHATA
Ha OJIJICNICHCKUTE M MPEIMETHH HAaCTaBHHUIM. BO MCTpa)kyBameTO ja IMOCTaBHBME XHUIIOTE3aTa:
HACTaBHUIIMTE MMaaT M3€JHAYCHH CTABOBU W MHUCIICHA IO TMPAIIAKETO 32 (YHKIIMOHATHOCTA Ha
MPOIIECOT Ha BpeIHYBamke Ha paboTara HAa HACTAaBHUKOT BO KOHTEKCT Ha 3rOJIEMyBame Ha
KBAJIMTET BO 00OpPa30BaHUETO M HUBHHUOT MpOo(ecroHaneH U KapuepeH pa3Boj. Bo T0oj KOHTEKCT T0
M3HECOBME TBPJICHETO JIeKa BPEIHYBAmETO Ha padoTaTa Ha HACTABHUIUTE € BO (DYHKIHja Ha
MOTHBaIlMja Ha HACTAaBHUIIUTE 3a MOCTUTHYBAaKE TIOTOJEM KBAJIUTET BO HAacTaBaTa, OJHOCHO
VHaIllpeyBalkeé Ha BOCIHUTHO-OOPAa30BHUOT Tiporiec. HWBHUTE CTaBOBM H MHCICHA CE
MpETCTaBEeHU BO Tabena 6poj 2.

Tabena op. 2 Cmasoeu u muciera Ha HACMAGHUYUME 34 MOA KOJIKY Ce CO2NACHU CO UCKA30M 0eKa 6PEOHY8AEeNo Ha
HUGHama padoma e 60 yHKyujama Ha 32071eMy8arbe HA K6AIUMEMOm 60 pabomama

HACTaBHHUIIHI
MOHY/ICHU OJIrOBOPH i %
a) na 41 40.2
0) IenmyMHO 43 42.15
B) HE 17 16.67
') HE 3HaM 1 0.98
BkynHo 102 100

Co TBpIEHETO JIeKa BPEIHYBAKHETO HA HACTABHUIIMTE € BO (PYHKIIMjaTa HA 3TOJIEMYBamkhe
Ha KBAJIMTETOT BO HUBHaTa paboTa, C€ COTJIACHM IIEJIOCHO OJHOCHO JIETyMHO BKymHO 82,35% on
HacTaBHUIUTE ordareHn BO HCTpaxKyBameTo. Ho He Tpeba ga ce 3aHeMapu MPOIEHTOT Ha
HactaBHuu (17,65%) kou He ce corjlacyBaaT CO OBa TBPICHE OJHOCHO HE 3HAAT Jalu €
HABHUCTHHA TaKa IITO IO MOKPEHYBa MpallambeTo 3a GYHKIHOHATHOCTA Ha MOCTOJHUOT CHUCTEM Ha
BpeJHYBamke Ha paboTaTa Ha HACTABHUKOT BO OCHOBHHUTE YUMJIMILTA, HAKO HAJrOJIEM MPOLIEHT OJ1
HACTaBHUIIUTE MMaaT U3eJHAUYCHU MUCIEHA BO OJHOC Ha TOA JIeKa BPEAHYBAKETO Ha paboTara
Ha HACTAaBHUKOT BOJM KOH 3rOJIEMYyBam€ Ha KBAJIUTETOT Ha paboTaTa, IITO OJU BO MPHIIOT HA
Hamiara mpernocTtaBka. MMajku ja BO mpenBUI COCTOj0aTa BO HAIIUTE YYIIMINTA Kako U
MOCTOJHUOT CHCTEM Ha BpEAHYBame€ Ha paboTaTa Ha HACTaBHHUKOT, 3a IEJIUTE HAa HAIIETO
UCTPaXKyBamkE CE O] CYIITHHCKO 3HAaUCHE CTABOBUTE U MUCJICHaTa HA HACTABHUIIUTE 32 HEKOJIKY
YEKOpHU: CaMOBPEAHYBaWkE, €KCTEPHO MPOBEPYBAHE HA YUYECHHUIIMTE M MOCTUTHATUOT YCIEX Ha
yUEHUIIUTE Kako IMiuaTdopma 3a clelemhe M OlleHyBake Ha paboTaTa Ha HACTaBHHUKOT.

JloOueHuTe pe3yaTaTu ce MpeTCTaBeH! BO Ta0ENUTE MITO ClearT.
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Tabena op. 3 Cmaeosu u mucnermna Ha HACMAsGHUYUMe 3d edheKmune 00 CamospeOHy8aremo Ha CONCIMEeHaAma paboma
CaMOBPEIHYBAHKETO HA COIICTBEHUTE aKTUBHOCTH U
MOCTHTHYBaba MHUIMPA IIPOMEHH BO Bamiara padbora Bo
CMFCJIa Ha Balll UJIeH NMPOodeCHOHAICH Pa3Boj

CaMOBPEIHYBAHETO € COO/IBETHA MOCTAIKA CO KOja Ce
00e30e1yBa KapuepeH pa3Boj Ha HACTABHUIIUTE

HACTABHUIIN HOHYJIEHU OJI'OBOPH HACTaBHULIU
MOHYJCHH OJIrOBOPH r % r %
a) m1a 14 13.72 a) j1a 14 13.72
0) AenyMHO 83 81.37 0) JeITyMHO 64 62.74
B) BOOIIIITO HE CYM 3aII03HAT 5 4.90 B) He, HE 3HaM 24 23.52
BKYITHO 102 100 BKYITHO 102 100

Tabena 6p. 4 Cmaeosu u Muciera Ha HACMAGHUUUME 34 6DEOHYEALEMO HA HOCIMUZAFAMA HA YYEHUYUME U eKCHIEPHOMO
nposepysarse KaKo niamgopma _3a epeonysarse Ha HUGHAMA padoma

€KCTEpPHOTO MPOBEPYBaE HA YUCHHUIIUTE € HAYMH Ha CIOpe/T MOCTUTHATHOT YCIeX Ha YUCHUIIUTE MO COOBETHHOT
MPOBEpKa Ha aHra)XKMaHOT ¥ MOCTHUTHYBambaTa Ha IpeMeT, HACTaBHUKOT Tpeba Jia ce CAaHKIIMOHUPA OTHOCHO
HACTABHUKOT Harpajaysa

MOHYJICHH OJIrOBOPH HACTABHHIIN MOHYJICHH O/IrOBOPU HacTapHuin

f % f %

a) 1a 4 3.92 a) na 7 6.86
0) IemyMHO 30 29.41 0) JemyMHO 31 30.39
B) BOOIIIITO HE TO npHudakam 64 62.74 B) BOOITITO HE To nprdakaMm 61 59.80
T') HE 3HaM 4 3.92 T) He 3HaM 3 2.94
BKYITHO 102 100 BKYITHO 102 100

Kako mTo moxe nma ce Buau on Tabenmutre 3 U 4 HAacTaBHUIUTE HE TW Tpudakaar
OCHOBHUTE 3a BpeJHYBamk€ Ha HUBHATa paboTa IITO € BO (PyHKIMja HA KAPUEPHUOT pa3Boj a KOU
ce OJIHECyBaaT Ha CaMOBPEAHYBAHETO, EKCTEPHOTO INPOBEpPYBamkE€ HA IOCTHramara Ha
YUEHUIIUTE M MOCTUTHATUOT ycmeX. MmeHo, Hajronem mpoueHT on HactaBHuuuTe (81,37%)
JIeTyMHO C€ COTJIaCHH CO TBPACHETO JeKa CAaMOBPEIHYBAKHETO € COOJABETHA MOCTAMKa CO KOja ce
00e30eyBa KapuepeH pa3BOj Ha HACTaBHHUIMTE, o4 Kou 62,74% nenyMHO ce COTJIacHH CO
TBPACHETO JEKa CaMOBPEIHYBAWHETO HWHHIMpPAa MPOMEHH BO COICTBEHaTa mpakThka. OBa
yrnaTyBa Ha 3aKJIy4OKOT JieKa HACTaBHULIMTE HA MPOLIECOT HA CAMOBPEAHYBAHETO TIiefaaT KaKko
Ha JIONOJHUTENIHA ONTOBAPEHOCT M OOBpCKa MOXeOW MOpaayd HE3HaeHhe WM MakK MOrPeuIHo
chakame Ha CyHITHHATa U 3HAUEH-ETO HA IMPOLIECOT HAa CaMOBPEIHYBame€, IITO ja OMpaBayBa
HallaTa KOHCTaTalyja Jeka 3a peduieKCUBeH IpakThuyap He Tpeba HHUTY Ja roBopuMe. 3a OBUE
Hallll pPa3MHCIyBalkba HE JOOMBME pEJeBAaHTHH IMOJATOIM BO HCTPAXKYBAETO U HUCTHUTE Ce
0a3upaaT Ha Halla MPETIIOCTaBKa Koja Ke Ouae mpeaMeT Ha HHTEepec BO CJEIHO Haile
UCTpaxKyBame. Man e mpoueHToT Ha HactaBHuLM (13,72%) kou ja paszOpasnie cymITuHaTa Ha
MPOLIECOT Ha CaMOBpeOHYBale€ W Herorara (QyHKIMja BO HAcOKa Ha YHalpeayBambe Ha
COTICTBEHATa MPAKTHKA a CO TOoa U pa3Boj Bo kapuepara. 28,42% o1 HacTaBHULIUTE OTI(haTEeHH BO
UCTPAXKYBAKHETO HE CaMO IITO HE CE 3all03HATH M HE 3HAAT JIeKa CaMOBPEIHYBAETO € €Ha O]
MOCTANKUTE CO Koja ce 00e30eyBa KapuepeH pa3Boj HA HACTABHUIIUTE TYKY U KaTETOPUYHO TO
HerupaaT (akTOT JeKa CaMOBPEIHYBAETO HA COINCTBEHHTE AKTUBHOCTH U MOCTUTHYBamba
WHUIMpa MPOMEHU BO COICTBEHaTa paboTa, IITO € HABUCTHWHA 3arpWKyBayKd aKko C€ MMa BO
MpeBU]l MHTCHIMjaTa KOH 3TOJIEMEH KBaluTeT BO oOpa3oBanuero. llIto ce oanecyBa mo
eKCTEPHOTO NMPOBEPYBakhE Ha MOCTUTamaTa Ha YUEHUIUTE Kako IulaTdopMa 3a BpeHYBame Ha
HUBHaTa paboTa, OJHOCHO HAa4YMH HA MpPOBEpKa HA AaHTaAKMAHOT W MOCTUTHYBamaTa Ha
HACTaBHUKOT, 62,74% o7 HacTaBHULIUTE BOOMIITO He ro npudakaar. Hacnporu Hus, 3,92% ro
npudakaaT Kako HaYMH Ha MPOBEPKa Ha aHTAXKMAHOT U MOCTUTHYBaWkaTa Ha HACTABHUKOT IITO €
MHOTY MajKy W Kako miuatdopMa HempudaTinBa 3a HACTaBHHUIIMTE, MOXeOU 3apaau
HEJIOCTATOIUTE KOM IENIMOT CHCTEM TI'M HJIEHTU(UKYBa WM MaK IOCTOJHUTE MEpPKH Ha
CaHKIIMOHHPAmhEe KOU CE PEryJupaH CO 3aKOH., CENaK OBOj MPOILEHT € 3arpwxyBauku. Ox apyra
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cTpaHa, 29,41% nemymHo ro npudakaat kako rmiargopma 3a BpeAHyBamke Ha HHUBHATA padoTa,
HO HE €IMHCTBEHA TYKy Kako JIONOJHYBalk€ Ha OCHOBUTE 3a BpelHYBame Ha paboTara Ha
HacTaBHUKOT. MHTEepecHO € aa ce cnomene aeka, 59,80% o HAaCTaBHUIIMTE BOOIIITO HE TO
npudakaaT cTaBOT AeKa CHOpE] MOCTUIHATHOT YCIeX Ha YYCHHIIUTE 1O COOABETHUOT MPEAMET,
HACTaBHUKOT Tpeba J1a ce CaHKIMOHHpPA OJHOCHO HarpaayBa, IITO € OCHOBA 3a BPEOHYBAmhE Ha
HeroBaTa pabora. Llernme nexa morosieM Opoj Ha HACTABHUIM BO CYIITHHA HE ro mpudakaar
MIOCTOJHUOT CHCTEM Ha BpEIHYBamke Ha HUBHATa paboTa, mopamu chakameTo 3a METOKYITHHOT
nporec. Ha kpajor ro mocraBuBMe NpalIameTo 3a TOA KOJKY CE COTJIACHH CO HMCKa30T JieKa
BpPEIHYBAaETO HA HHUBHATa paboTa TNpETCTaByBa CTpOra KOHTpPOJa M Oapame T'PEHIKH BO
paborata. 11 kako IITO OYEKyBaBME, BO HAjroJIeM MPOIEHT HACTaBHULMUTE OMN(paTEeHH BO
HCTpaXXyBameTO, BO 1esocT (27,45%) omnocHo (57,84%) nenymMHO ce COTJIACHU CO TBPACHETO
JieKa BpEIHYBAamETO Ha pabdoTaTa HAa HACTAaBHUKOT MPETCTaByBa CTpOTa KOHTpOJa W Oapame
rpeuiky Bo HuBHara padota. Camo 14,70% oj HacTaBHULIMTE HE CE€ COTJIACYBAaT CO TBPACHETO
JieKa BpEOHYBameTO Ha paboTara HAa HACTaBHUKOT NPETCTaByBa CTpora KOHTpOJa M Oapame
TpElIKH BO HUBHATa paboTa, ITO € MHOTY MaJl MPOIEHT U MHIUKATOP JIeKa HACTABHHUIIUTE TEIITKO
r'd npudakaaT NPOMEHUTE MOXKEOM KaKo pe3yiaTaT Ha HUBHHUTE IpeApacyAd U CTEPEOTHIH 3a
MTO IICHWME Jeka Tpeba na Owae eaHa OJl NMPHUOPUTETHUTE IEM BO HAIIETO CJIETHO
HCcTpaxkyBame (crmopes Tabena S).

Tabena op.5 Cmaeosu u mucnera Ha HACMAGHUYUME 3A MOA 0€KA 6PEOHY8AEMO HA padomama Ha HACMAgHUYUmMe
npemcmagyea cmpoza KORMpona u 6apare 2peuwiKu 60 HUGHAmMa paooma

HACTABHHUIIN
MOHYJICHH OJI'OBOPH r %
a) J1a, MOTIOJIHO CE COrIacyBaM 28 27.45
0) IemyMHO ce corjiacyBaM 59 57.84
B) BOOIIIITO HE CE COrJIacyBam 15 14.70
BkymHo 102 100

Onx Tyka Hammara MPETIIOCTaBKa JieKa HACTABHHUIIUTE WMaaT WM3€JIHAYCHU CTAaBOBH M
MUCIIEHha TI0 TpallamkeTo 32 OCHOBUTE Ha MpPOIECOT Ha BpPEAHYBamke Ha HUBHATa paboTa BO
KOHTEKCT Ha CaMOBPE/IHYBamkETO, EKCTEPHOTO MPOBEPYBakE Ha IMOCTUTAATA HA YYCHUIUTE U
MOCTUTHATUOT YCIIeX HAa YUCHHUIIUTE HE CE€ TIOTBP/IH.

3akJyyHH corjieyBama

HacraBHuiuTe ce Ha MUCIEHBE JieKa € MOTpeOHO Ja ce BpelHyBa HHMBHaTa padoTa, HO
Kako OCHOBa 3a BpelHYyBame He Tpeba Ja MpercTaByBaaT OJJEIHM acleKTd U Toa
CaMOBpPE/IHYBAaETO, E€KCTEPHOTO IPOBEPYBAE HA YYEHUIUTE M IOCTUTHATHOT YyCHeX Ha
YYCHMLIUTE Kako IulaThopMma 3a cielemhe M OlieHyBalkbe Ha paboTaTa Ha HACTaBHUKOT.
HacraBHuiuTe He ce 3al03HATH JIeKa CaMOBPEAHYBABETO U BPEAHYBaHETO Ha HUBHATa paboTa
00e30e1yBa pa3Boj BO Kapuepara HO M HACOKH 3a NPO(ECHOHATHO YCOBPUIYBabE ILITO BOJU KOH
3rojieMeH KBAJIUTET BO HacTaBaTa. Oco0eHO He ro npudakaaT eKCTEpHOTO MpPOBEpYBamE Ha
[IOCTUramkaTa Ha YYEHUIUTE U MOCTUTHATUOT YCIIEX HAa YYEHHULUTE KAaKO €HAa OJ OCHOBHMTE
wiarpopMu 3a BpeJHYBame Ha HUBHaTa pabora. Co Toa Hamara NpeTHOCTaBKa JieKa
HACTaBHUIIUTE UMAAT U3eIHAuYe€HH CTAaBOBU M MUCIIECHA MO OJJIENTHH Mpalllamka 3a BpeJHyBambe Ha
HUBHaTa paboTa ce MoTBpAU. Bo ncTpaxyBameTo, HACTAaBHUIIMTE /13102 CBOU MPEAJIO3H 3a TOa
KaKo Jla ce yHarpeau CUCTEMOT Ha Bpe/lHyBambe Ha HUBHATa paboTa, HCTaKHYBajKH MPH TOa JieKa
BpE/IHYBAETO Ha paboTaTa Ha HACTAaBHUKOT MOXKE Ja OW/e YCIIEIIHO CaMoO JOKOJIKY TOj MMa
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AKTUBHO Y4YCCTBO BO TOj mpouec, HU3 KOHTHHYUPAHO CJIICACHC Ha LCJIOKYIIHATA AKTHBHOCT Ha
HAaCTaBHUKOT, CO jacHO JAe()UHUpPAHU KPUTEPHUYMH M ONpEICNyBaleé Ha COOJBETHOCTa Ha
OILIEHKaTa cO KOHKpeTHaTa akTHUBHOCT. CamMo Toramr BpeIHYBAameTO K€ BOJM KOH IMPOMEHHU BO
[IpaKTUKaTa, YHalpeAyBalkbe Ha paboTara Ha HACTAaBHUKOT M 3TOJEMEH KBAJIUTET BO
oOpazoBanuero. OBHE MNpeNo3W WHHUIMPAAT HEKOJIKY KPYIHMjaJHH Npaliama BO JeJ0T Ha
BpeIHYyBamke Ha paboTaTa HA HACTABHUKOT KAaKO: UCTAKHYBAakE HA pa3jiMKara MmoMery ,,ipoJIyKT"
U ,,lIpOIIEeC™ BO MPOIECOT HAa BPEIHYBAKHETO MITO c€ pedIeKTrpa Kako pa3iiuka BO MPEAMETOT, CO
CHUMOHO3HHA CJICMCHTU, KOM6I/IHaIII/Ija Ha KBAHTUTAaTUBHUTEC MW KBaJIUTaTUBHU MCTOJW HHU3
pasiiniuHu KOM6I/IHI/IpaHI/I MOJCJIN COI'JIaCHO AacCII€KTOT KOj ro npoydyBamMe€ M BUJOT HA MOJATOIH
Kou ce notpeOHu. OBHe mpenno3un Tpeda Aa OMAaT HAacoKa 3a CIEAHUTE PEPOPMCKU YEKOPH BO
00pa3zoBHaTa MOJUTHKA Kaj HAC.
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Abstract

Following the tendency of globalization, and having the intention of approaching the
developmental level of the highly developed countries, Macedonia takes great strides in education. One of
these steps is the production of effective teachers able to implement effective teaching, and its products -
creative, initiative, and able young people will be actively involved in the community taking courageous
steps towards change. The effectiveness of these steps, among other things, is determined by the teachers
themselves. Namely, teachers as facilitators of the teaching process and one of the direct participants are a
key factor for the success and sustainability of the strategy and objectives of the national education
policy. For these reasons, our objective was to investigate the attitudes and opinions of teachers regarding
the evaluation of their work. The research results showed that teachers have a positive attitude towards
the need and importance of continuous monitoring and evaluation of their work in order to provide
feedback on it and further improvement. Research has shown that teachers have concrete proposals for
improving the system of evaluation of their work, and one of them refers to linking evaluation to teachers’
career advancement or career development.

Keywords: scientific development, open schools, teacher quality, evaluation.

Introduction

The major steps in the sphere of education in the Republic of Macedonia have the
tendency to increase the quality of education. One of those steps is the production of effective
teachers who will realize efficient teaching, and their products which are the productive, creative,
initiative and capable young people will actively engage in the community and will confidently
move toward the changes. The question for the production of effective teachers has created a
number of questions such as the following: the roles of the teacher in the contemporary school,
the competences of the contemporary teacher, the creation of stimulating environment for
studying and also the valuation of education. The last question has been much more present in
the recent years, while the numerous theoretical and empirical analysis as well as the all
embracing expertise point to various findings: the valuation problem in the educational work
which is very complex; which are the most adequate techniques and ways for evaluation; who
has the role of evaluator; the need to evaluate the evaluator; the questions concerning the
external and the internal evaluation, the functionality All of these findings are directly or
indirectly related to the teacher as a conductor of the teaching process and one of the direct
participants in that process. The teachers are actually the key factor for the success and the
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maintenance of the strategies and the aims of the national educational politics. These are the
reasons that put the attention in our paper on the teachers and their views and thoughts about the
importance of evaluating their work, as well as evaluating the effects from that process in the
direction of their career development.

The importance of the teacher.The evaluation of the teachers’ work in Macedonian
schools

In the beginning we felt the need to point out our definition of the term of evaluation,
because of the research needs in the paper. In literature there are many attempts to define this
term. We have accepted the definition which says that evaluation is a process of following,
measuring and evaluating the work, which means that it is a system of steps and instruments for
following, measuring and evaluating that embrace the two key components: evaluation criteria
and evaluation standards. Also, we were led by the findings that the noted disadvantages of the
quantitative evaluation methods have shifted the attention toward the adaptation of many
qualitative steps in the evaluation process, which is also a subject of interest in our research. On
the other hand, there are also many researches that show the importance of the teacher in the
educational work. The statements that the teacher is the main source of power in the educational
environment and that its activity is the most influential among the other factors for learning is
based on empiric researches, which is pointed out by Walberg and Peterson (Walberg. H.,
Peterson. D., 1980). In other words the work of the teacher and its increased activity and
efficiency, also its quality and successful effort may influence the design and the advancement of
the whole learning environment, which will also lead to acquiring good results in the learning
process and in the educational process as well. Because of this, we are fully right when we say
that the subject of evaluation should be all aspects in the process and all the factors that influence
it (teacher, students, teaching materials and resources), and not only the results from the work of
the student and the student’s advancement. In order to gain quality in the school and improve the
process of teaching, we need to follow measure and evaluate all of the subjects which are part of
the educational process, and the teachers who are the most important link in the educational
process.

The methodological framework of the research

The teacher has a special place in the educational process, because he is the conductor of
the work and whose activities and specialized ability have a great influence on the future results.
In order to improve the teacher, his or her work needs to be followed and evaluated and in that
way the advantages and the problems and the disadvantages can be noted down. The change and
the improvement of the evaluation process is chiefly determined by teachers themselves. This is
the reason why we value that teacher’s thoughts and views on the need of evaluating his/her
work, the ways and the techniques for following and the career development have the fatal
influence on the quality increase in the education. Herein, the aim of our research is to examine
the views of the teachers concerning the evaluation of their work. We determined the subject in
the direction of examining the views and opinions of teachers concerning the need to evaluate
their work, the functionality of the evaluation related to the career development with the aim of
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dividing the critical opinions which represent a barrier for the realization of the teacher’s work
evaluation process and for the possibility that they are the basis for planning the professional
development of the teachers. In the research we set the following tasks: to examine the views and
opinions of the teachers concerning the functionality of the evaluation process in context of the
quality of the education and their professional and career development; to examine teacher’s
views and opinions for determining the basis of the evaluation process of their work in context of
the self-evaluation, the external valuation of students’ achievements and their final grades.

We set the general hypothesis that the teachers have equal views and opinions for different
questions concerning the evaluation of their work. In the research we were led by the following
sub-hypothesis: the teachers have equal views and opinions about the need to evaluate their
work; the teachers have equal views and opinions about the functionality of the evaluation
process of the teacher’s work in context of increasing the quality of education and their
professional and career development; equal views and opinions about the question of the basis
for the evaluation process in context of self-evaluation; the eternal valuation of students’
achievements and final grades.

In the research was used a poll as a research technique, and the instrument was a
questionnaire with open and close types of questions. The sample of the research concerns 102
teachers from 4 Elementary schools in municipality of Stip, from which 53 are class teachers
and 49 subject teachers. In the elaboration and the analysis of the data we used suitable statistical
procedures of making tables, grouping and frequency.

Analysis and interpretation of the results

We asked the teachers about the need to evaluate their work having in mind the following
findings: the teaching as a process of interaction between two direct participants, a teacher and a
student, is not complete if the work of one of the subjects is not evaluated (in this case it is the
teacher’s work); the quality of the teaching and the effectiveness from learning are not being
determined solely by the student, but also greatly depend on the teacher as the creator of the
learning environment; by evaluating the teachers’ work we can get a feedback for the success
and the quality of work. The results that got are represented in the table below.

Table No. 1 The opinion of the teachers for the need to evaluate their work

Teachers
Offered answers i %
a) fully agree 47 46.08
b) partly agree 43 42.16
¢) don’t agree 12 11.76
Total 102 100

The conclusions based on the results are that 46, 08% of the teachers believe that the
evaluation of the teachers’ work is needed, 42, 16% partly agree, while 11, 76% do not agree that
their work should be evaluated, which is not a small percentage. The teachers with the highest
percentage believe that the evaluation is truly needed which confirmed our hypothesis. The data
analysis didn’t show important statistical differences in the views of the class teachers
and the subject teachers. In the research we set the following hypothesis: teachers have equal
views and opinions concerning the functionality of the process of evaluating teachers’ work and
context of increasing the quality of education and their professional and career development. In

156



S. Mirascieva, Teachers for teachers... IJERT 2 (2016) 2 :154-160

this context, we put forward the statement that the evaluation of the teachers’ work is in function
of motivating the teachers toward greater quality in teaching, or i.e. developing the educational
process. Their views and opinions are represented in table no.2.

Table No. 2 Views and opinions of the teachers about how much do they agree with the statement that the evaluation of their
work is in the function for the increasing the quality of work

teachers
Offered answers r %
a) yes 41 40.2
0) partly 43 42.15
B) no 17 16.67
r) don’t know 1 0.98
total 102 100

The belief that the evaluation of the teachers is in function of increasing the quality of
their work is shared by 82, 35% of the teachers in this research. However the 17, 65% of teachers
that do not agree with this or i.e. who do not know why this is the case, points to the question of
the functionality of the current evaluation system for the Elementary school teachers, regardless
of the fact that most of the teachers have similar opinions that the work evaluation process leads
toward better quality of that work which also supports our supposition. Having in mind the
conditions in our schools and the current evaluation system for the teacher’s work, for the aims
of our research are essential the views and the opinions of the teachers in several steps: self-
evaluation, external evaluation of the students and their final grades as a platform for following
and evaluating the teacher’s work. The received results are represented in the table below.

Table No. 3 Views and opinions of the teachers about the effects from the self-evaluation of their work

The self-evaluation is an appropriate procedure which ensures The. self-evaluathn of personal activities and achievements

s initiated changes in your work concerning your future
teachers’ career development -

professional development
teachers teachers

Offered answers f % Offered answers i %
a) yes 14 13.72 a) yes 14 13.72
b) partly 83 81.37 b) partly 64 62.74
¢) not familiar with it at all 5 4.90 ¢)No, I don’t know 24 23.52
total 102 100 total 102 100

Table No. 4 Views and opinions of the teachers about the evaluation of students’ achievements and the external valuation as a
platform for evaluating their work

The external testing of students is a way of evaluating the According to the achieved grades of students for a certain
teachers’ achievements and the labor subject, the teacher should award or sanction them
Offered answers f teachers % Offered answers r teachers %

a) yes 4 3.92 a) yes 7 6.86
b) partly 30 29.41 b) partly 31 30.39
c) don’t accept at all 64 62.74 ¢) don’t accept at all 61 59.80
d) don’t know 4 3.92 d) don’t know 3 2.94
total 102 100 total 102 100

As can be seen from tables 3 and 4, teachers do not accept the bases for evaluating their
work that is in function of the career development, and those bases relate to self-evaluation,
external evaluation of students; achievements and final grades. The largest percent of teachers
(81, 37%) partly agree that the self-evaluation is an appropriate procedure that ensures teachers’
career development, and 62, 74% of them partly agree that self-evaluation initiates changes in its
own practice. This leads us toward the conclusion that the teachers view the self-evaluation
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process as an additional work and obligation, because of not knowing or understanding it
wrongly the essence and the importance of this process, which endorses our notion that we
shouldn’t even talk about a reflexive practitioner. For these thoughts we didn’t get relevant data
in the research and they are based on our presupposition that will be a subject in a future
research. The percentage of teachers (13, 72%) that understood the essence of the self-evaluation
process and its function in the direction of developing your own practice and with that the career
development is really low. Also 28, 42% of the teachers embraced in the research are not aware
that the self-evaluation is one of the steps for obtaining a career development of the teachers, but
they categorically deny the fact that the self-evaluation of their own activities and achievements
initiates changes in their own work, which is alarming if we have in mind the strive toward an
increased quality in education. | relation to the external evaluation of the students as a platform
for evaluating the work of the teacher is not accepted at all by 62,74% of the teachers. On the
other hand 3, 92% of them accept it as a way of checking the labor and the achievements of the
teacher, which is very little and as a platform it is unacceptable for the teachers, maybe because
of the defects that the whole system identifies or the current sanctioning measures regulated by
law; however, this percentage is worrying. Then we have the 29, 41% that partly accept it as an
evaluation platform for their work, but not as a unique one but as an addition to the evaluation
bases of the teacher’s work. It is interesting to mention that 59,80% of the teachers completely
overthrow the belief that the teacher should be sanctioned or awarded according to the students’
achievement, and that it is the base for evaluating their work. We appreciate the fact that most of
the teachers do not accept the current evaluation system for their work, because of the
understanding of the process as a whole. In the end we asked the question about how much they
agree that the evaluation of their work represents a strict control and search for errors in the
work. As we expected, the largest percentage of teachers fully (27, 45%) or partly (57, 84%)
agree with the statement that the evaluation of the teacher’s work represents a strict control and a
search for errors in their work. Only 14, 70% of the teachers do not agree with the statement that
the evaluation of the teacher’s work represents a strict control and a search for errors in their
work, which is a very small percentage and an indicator that the teachers accept changes with
difficulty and it is maybe as a result of their prejudices and stereotypes, and that is why we
believe that it should be one of the priority aims in one of our future researches (according to
table 5).

Table No.5 Views and opinions of the teachers that the valuation of the teachers’ work represents a strict control and
searching for errors in their work

teachers
offered answers f %
a) yes, | fully agree 28 27.45
b)partly agree 59 57.84
B) I don’t agree at all 15 14.70
Total 102 100

Our supposition is that the teachers have equal views and opinions about the basis of the
evaluation process of their work in the context of self-evaluation and the external evaluation.
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Conclusion

The teachers believe that their work needs to be evaluated, but the basis for the evaluation
shouldn’t be separate aspects which are the self-evaluation, the external evaluation of the
students’ achievements as a platform for following and evaluating teacher’s work. The teachers
are not aware that the self-evaluation and the valuation of their work provides a career
development and directions for professional development which leads toward an increased
quality in teaching. The teachers especially do not accept the external evaluation of the students’
achievements as one of the basic evaluation platforms of their work. That confirmed our
presupposition that the teachers have equal views and opinions on certain questions concerning
the evaluation of their work. In the research the teachers gave their suggestions for ways of
improving the evaluation system for their work, and pointed out that the evaluation of the teacher
can be successful only if it is an active participant in that process through continuously following
the teachers’ activity, by clearly defined criteria and determining if the grade is suitable to the
concrete activity. These are the only circumstances in which the evaluation will create changes in
practice, advancement of the teacher’s work and an increases quality in education. These
suggestions initiate a few crucial questions in the part concerning the evaluation of the teacher’s
work as: pointing the difference between “a product” and “a process” in the evaluation process
that is reflected as a difference in the subject with elements of symbiosis, a combination of the
quantity and quality methods through various combination models in accordance to the aspect
that is being studied and the type of data that are needed. These suggestions should be a direction
for the future reforms in the educational policy of our country.

159



S. Mirascieva, Teachers for teachers... IJERT 2 (2016) 2 :154-160

References

1. Burnham-West, J. (2008). Managing Quality in Schools. Edingburgh: Pearson Education Limited.

2. Gojkov, G. (2003). Dokimologija. VrSac:Triton.

3. Musial, D., Nieminen, G., Thomas, J., Burke, K. (2009). Foundations of Meaningful Educational
Assessment. New York: McGraw-Hill.

4, MunucTepcTBO 32 00pa3oBaHue U Hayka, [pxaBeH [Ipoceeren MHcekropaT Ha PeryOnuka MakenoHuja.
(2009). MaaukaTopy 3a KBaJMTET Ha paboraTta Ha yumwiumraTa. Ckorje, MOH.

5. Penyonuka Makenonuja (2016). CeondpatHa cTpateruja 3a obpazoanuero 3a 2016-2020 roauna u
Axcku 1iaH (npBa padotHa Bep3uja). Cromje: MOH.

6. Peny6nmka Makenonuja, MOH, AITH. (2009). [IpupauHuk 3a HHTETpaHA €BaTyalldja Ha YIIIUINTATA.
Ckomje:MOH.

7. Penyonuka Makenonuja, MOH, AITH. (2009). YnaTcTBO 3a BpeHYBamkhe Ha HUCIIOIHYBAKHETO HA PAOOTHHUTE
00BPCKH Ha HACTABHHIIUTE M CTPYYHHUTE COPAOOTHHIIM BO OCHOBHOTO U CPEIHO 0Opa3oBaHue.
Ckomje:MOH.

8. Sabin, H. (2010). Common sense Didactics for common school teachers. Chicago, New York, London:
Rand, McNally &Company.

9. Stevanovic, M. (2001). Kvalitetna skola i stvaralastvo. Varazdinske Toplice: Tonimir.

10. Vilotijevi¢, M. (1992).Vrednovanje pedagoskog rada skole, Beograd: Centar zausavrSavanje rukovodilaca
u obrazovanju.

11. Vilotijevi¢, M. (1993) Organizacija i rukovodjenje Skolom. Beograd: Naucna knjiga.

160



C. Benuuxosuk, Ilpogecuonarnuom pagoj... IJERT 2 (2016) 2 :161-166

HNPOPECUOHAJTHHUOT PA3BOJ HA BOCIHUMTYBAYMUTE - BUTEH YCJIOB
3A IOJOBPYBAILE HA BOCIIMTHO-OBPA3OBHATA PABOTA
CO JELHATA KOU UMAAT ITPEYKHA BO PA3BOJOT

Coma BemukoBuk
Bucoxka cTpykoBHa 1IKoja 3a BOCOUTYBaul — AJIEKCHHAII,
Peny6nuka CpOuja
svelickovic.sv@gmail.com
Y]IK:

Ancrpakr

BocnuTHO-00pa30BHUOT CHCTEM BO TI00AaNHM PaMKU € €lHAa O]l Haj3HayajHUTEe CETMEHTH BO
CEeKOe YCIEIIHO U Pa3BHUEHO OMIITECTBO BO CBETOT. Bo ycioBu Ha pehopma Ha BOCIMTHO-OOPAa30BHUOT
CHCTEM, Ce€ MCEHyBa yliorata, Ho3uiigjata ¥ (YHKIHMjaTa Ha BOCIHUTYBAYUTE BO NPEIyYHIIUIIHUTE
opraHuzanuy. 3a Ja MOXaT Ja OJroBopaT Ha HOBHTe OapamaTa KOM Tpell HUB TH IOCTaByBa
IpeydHIMIIHATA OpraHU3alja ¥ ONIITECTBOTO BO YCIOBUTE Ha Tio0aiu3alyjara, MOTpeOHO € aa ce
KOHTHHYUPaHO TpodecroHaHO ycoBpIIyBaaT. Bo 0Boj Tpyn ke My MOCBETHMME BHHMAaHHE TOKMY Ha
npo(h)eCHOHAIIHMOT Pa3BOj Ha BOCIMTYBAYMTE BO JIOMEHOT Ha YHAIIPEIyBameTO Ha MHKIY3UBHOCTa Ha
MPEeAYYMITHITHATE OpTaHU3aIlMd. ABTOPOT YKa)KyBa Ha MoTpedarTa 3a IUIAaHCKa M CUCTEMCKa IOJUIPIIKA
Ha BOCIUTYBauMTe 3a e(pUKACHA peanu3aluja Ha WHKIY3UBHUTE TIPOrpaMU BO CHCTEMOT Ha
MPEAYYIMITHITHOTO BOCITUTaHUWE U 00pa3oBaHME MPEKy KOHIICMIHMjaTa Ha aKpEAUTHPAHHUTE MPOTPaMH BO
nporpaMckuor kataior 3a CTpy4HO YCOBpIIyBame Ha BpaOOTeHuTe BO oOpazoBanumero Bo P.CpOwuja.
CranyBa 300p M 32 HEKOH IPOIYCTH BO CHCTEMOT Ha CTPYYHOTO yCOBPIIYBam€ Ha BOCIIUTYBAdUTE BO
cBepaTa Ha MHKIY3MBHOTO 0Opa30oBaHHE, a TIOHYJCHU C€ U CMEPHHUIM W NPENOpaKy 32 HaIMUHYBamkE Ha
UCTUTE.

Knyunu 360poeu: npoghecuonanen pazeoj, UHKIVIUBHU NPOSPaMU, BOCHUMYBAY, NpeouKoICKO
socnumaHue u obpazosarue

Bosen

Bo TexoT Ha neBeneceTUTe rOAMHU OJl MUHATHOT BeK, 0Opa3oBHATa mojutuka Ha EY ro
UCTAaKHYBa KOHIIENITOT HA JOXHBOTHO YY€H€ M KOHTHHYHUPAHO YCOBDIIYBAamE KaKO €IEH O]
KIY9HUTE HWHCTPYMEHTH 3@ YCICIIHO COOYYBAaK€ CO  OIITECTBEHHTE IPOMEHH.
KoHTHHYHPaHOTO CTPYYHO YCOBpLIYBam€ HpPETCTaByBa COCTABEH W 3aJ0JDKUTEICH el Ha
npo(EeCHOHATHIOT pa3BOj Ha BOCIUTYBAaYOT KOj MOJpa30OMpa CTCKHYBaleé Ha HOBH W
YCOBPIIIYBAa€ HAa IMOCTOCYKHTE KOMIIETECHIIMH, & BO IIOHOBO BpeMe M 33 paboTa BO MHKIY3UBHO
OTIKPY)KYBambe.

OO6pa3zoBHUTE cHCTEMU BO rosieM Opoj 3eMju pedopMUpaHH Ce€ MOCICTHUTE TOAUHU BO
CKJI/I CO MHKITy3UBHUTE NMPUHIMIHU. IHTEH3MBHpaHH ce pacrpaBy 3a MOTpeOUTE HA CEKOe JeTe,
0e3 TUCKpUMUHAIIMja U Cerperaluja, OBO3MOXYBajKi My KBAJIMTETHO 00pa3oBaHUeE O] HajpaHaTa
Bo3pacT. [IpoMoBHpame Ha BpeAHOCTAa Ha MHKIY3UBHOTO 00pa30BaHueE ja HAMEeTHYBa noTpebara
3a jaKHEHE Ha KallallUTeTUTEe Ha BOCIUTHO-OOPa30BHUTE WMHCTUTYIMM W KOMIIETCHLUUTE Ha
CTpYYHMTE KaJpH KOU BO HUB JIETTyBaart.

Jla ce Ouje MHKIY3MBEH NpaKTU4ap HE 3HA4M (CaMO) BHUCOK pe3yiaTaT Ha (UHATHUOT
UCIHUT WIM 3HAaCHE HAa TOYHUOT OJArOBOpP KOra ce IMOCTaByBa IpAIllaleTO Ha HHKIY3MBHOTO
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oOpasoBanue. [IporecoT Ha MHKIy3MjaTa BO JETCKaTa I'paJMHKa BO TOJeMa Mepa 3aBHCU O]l
BOCITUTYBAYKHOT KaJiap Koj Tpeba ma Oujae eaynupaH Ja ro Mpermo3Hae pa3BOJHUOT MOTEHIU]aIT
Kaj JeraTa Ha MpeIydrInilHa BO3pacT, a O Apyra cTpaHa u J1a Ouje 0Ccroco0eH J1a TEOPETCKUTE
MO3HaBamka T CIPOBEJIE BO MPAKTUKATA.

JazoT mery Teopujara M TMpakTHKaTa, KAKO W Mery eayKalujaTa Ha BOCHHTYBAYUTE U
peaHocTa BO MPEIyYHIUIIHATE OPraHU3aluy O0CTOjaHo Ce UACHTU(UKYBA BO JUCKYCHHTE IITO
ce BoJaT 3a Mpo(eCHOHATTHUOT Pa3BoOj Ha BocUTyBauuTe. He € moBoIHO camo aa ce mpenasa 3a
¢uno3odujata Ha WHKIY3UBHOTO OOpa3oBaHWE WIM Ja ce 300pyBa 3a BaKHOCTa Ha
MHKITY3UBHOTO oOpa3oBanue. TpaHcdepoT Ha 3HACHETO € YCIENIeH CaMO aKo BO CEKOjIHEBHATa
MpaKTHKa Ha BOCIUTYBAYWTE CE€ BrpajaT HOBU KOMIIETCHIIMW, BEIITHHH W 3HAeHa, HOBH
cdakamwa u rneaumTa. Ce mTo ke HaydaT BOCIUTYBauuTe Tpeda J1a ce MOBp3€ Ha HAUMHHU IITO Ha
KpajoT To MOJAPKYBaaT MPOLECOT Ha MHKIY3Wja OHa INTO ja MpaBW pasiMKaTa BO PEATHHUOT
KUBOT BO JIETCKaTa IpaJiHKA HE € Toa IITO 0 3HaaT BOCMUTYBAUYMTE MJIH BO IIITO BEPYBAaT, TyKY
IITO THUE MPaABAT UJIU CE CIIOCOOHM J1a TIpaBatT BO CBOJOT peajieH pabOTeH KOHTEKCT.

Paborara co nena koum MMaaTr MpEeYKH BO pa3BOjOoT Oapa aKTHBHpame Ha crequpUYHU
rpynu cakama, CTaBOBH, BEIITHHU M 3HACHa W KOMIIETEHIINH, KAKO M MPUMEHA Ha COOJIBETHH
METOJIM W TPOIIECH U He ce Oa3upa caMoO Ha M30JIMPAaHU CIIOCOOHOCTH. PaMKkara 3a MHKITy3WBHU
MPAKTUKH TH 3eMa KOMITETCHIIMUTE HICHTH(PUKYBAHN BO POQUIOT Ha MHKIY3UBHH HACTaBHUIU
(EBporncka arenuuja, 2012) u ru npourupysa Bo NMPaKkTHKU.

3a ma MOXe BOCIHTYBAa4yOT Jia ja pa3BHBa WHKIy3MBHATa TpakTHKa Tpeba ma My ce
00e30emaT HajonTUMaIHH ycloBU 3a padoTta. Ho, Bpean nma ce 3ampamame: KakBa e peamnara
CUTyallja BO I[IpaKkTHKaTa Kora cTaHyBa 300p 3a HUMIUIEMEHTallja Ha WHKIy3HjaTa BO
MPEIyYHITUIITHATE OpTraHU3aInn?

CnpeMHOCTa Ha pa3BUEHUTE 3eMjU 3a Npudakame U HHKITY3UBHO 00pa30BaHUE Ha JeraTa
CO TIOTCIIKOTHH BO pa3BOjOT BO MNPEAYYMIMITHUOT CHCTEM 3all0YHyBa YIITE BO TEKOT Ha
dbopMaTHOTO 00pa30BaHMETO HA MJHUTE BOCHUTYBAaYM W JOMOJHUTEIHO OOpa3oBaHHWE Ha
KaJpuTe KOW BeKke padoTaT BO TaKBH YCIOBH, CO OJHANpPE] KOHKPETU3UPAHW MAaTEpHjaITHO-
texunuku ycmoBu (Vandenbroeck, Urban,2011), 3a pasauka ox CpOuja Kaje MITO 3HACHETO 3a
JeraTta KOM UMaaT MPEeYKd BO pa3BOjoT € Ha MH(OPMATUBEH CTENEH Kaj MHOTY JUILUIOMHUpPAHH
BOCIIMTYBa4H, a Jia He 300pyBaMe Kaj OHHE BOCIIMTYBAa4H KOW I'0 3aBPIINIIC CBOETO 00pa3oBaHUE
npen 30-tuHa roguau. Bo MHOry 3emju, mTo He cinydaj u co CpOmja, 3a BaKBO 3aHUMAmE CE
HacTojyBa Ja C€ TMpHBJIEYaT JHUIAa CO TIOroJIieMH crHocoOHocTH u  MotuBaruja (Vizek-
Vidovi¢,2009), 3aroa mTO TOA ampHOPH NPETCTaByBa M KBAJIWTETHO BJIOKYBamkE BO
BOCIIMTAaHUETO M OOpa30BaHMETO U TOa OJ MPEIyYHIMIIHOTO IO MOBHUCOKHTE CTCIICHU Ha
00pazoBaHUETO.

HNukny3suBHaTa npaktuka Bo P. Cponja

Wukny3uBHoTo obOpazoBanue (M1O) e HajrogeMMoT Npeau3BUK CO KoOja ce cooduja
npocBeTHUTe padoTHULM oA 2000. roguHa, Kora 3armo4Haa ONceXxHu pegopMu BO 00pa30BHUOT
cucreM Bo CpOuja.

WHKTy3UBHUOT MOJieN Ha NPEAYYWIMITHOTO BOCHHMTAHUE M 00pa3oBaHUE MPETCTaByBa
cocTaBeH el Ha pedopmara Ha BOCIUTHO-00pa3oBHHOT cucteM Bo P. CpOuja m akryeseH
npobsieM Kaj CKOpO CUTE BOCIUTYBAaud KOM BO IPOLECOT HAa HEroBaTa HMMIUIEMEHTallWja ce
3aTeKoa HECHPEMHHM, CO HHMKAKBM WM MHUHUMAJIHH CTPYYHH KOMIETEHIMM W MHUHHMalHa
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CTpy4YHA MOMOII OJi HEUEJIOCHUTE CTPYYHH CIYKOM BO AETCKUTE I'PAAMHKH, a JOCTA YECTO H
ceMejcTBara Ha Jierara co MPEeYKH BO Pa3BOjoOT.

[IpakTkaTta BO HAIIMOT BOCIHMTHO-OOPAa30BEH CHCTEM IOKaka JeKa ja IpEeB3eI0BME
MHKJTy3WjaTa KaKo CBETCKHU TPEH] O€3 MPEeTX0[HA aHAIN3a HA MOXXHOCTHTE M MOTPEOUTE U BO Taa
HACOKa IUIaHUpAmke Ha YOBEKOBHUTE, MAaTEPUjaTHUTE M (UHAHCHUCKUTE PECypCH HEOMXOIHU 32
o0e30eayBame TOJIPIIKA Ha JieraTa co MoceOHU 0O0pa3oBHU MOTPEOH, Kako U 0e3 ajgeKBaTHA
CTpydYHa Toaapinka (J1edeKTosor, MCUXoJor, Meaaror) W JUJAKTUYKO-METOIWYKH TIPUCTAl Ha
HACTaBHUIIUTE/BOCIIUTYBAYHUTE.

[ToBekero ncrpaxyBama (Bunotuk, 2014; I'yraju, 2015; MBanoBuk, 2015; Tomuk,2015)
YKaKyBaaT JIeka BOCHHUTYBAYUTE HE C€ JOBOJHO TOATOTBEHM Jia OBO3MOXKAT HJIM MOTTHKHAT
aKTHBHO YYECTBO Ha JIeIaTa co MPEYKHd BO Pa3BOjoT J(eHEIHUTE BOCIIUTYBAYM CE€ CpPEeKaBaaT Cco
MHO3WHCTBO Ha TEIIKOTHHM BO peaju3aljara Ha WHKIy3MBHATa HACTaBa KOW WMILTHITUTHO
BIIMjaaT HAa HUBHUTEC CTAaBOBU. THWe TENIKOTHHM MPBEHCTBEHO CE OJIHECYBaaT Ha HHUBHATa
HEJI0OBOJIHA UH(OOPMHUPAHOCT U KOMIIETEHTHOCT 3a MIACHTU(UKAIM]a, OTICEpBallija U eAayKaluja
Ha Jlerara co MPEeYKHd BO Pa3BOjOT, APXUTEKTOHCKA HENMPUIIATOJICHOCT Ha MPEAYYMIIHITHHUTE
OpraHu3aiium, rojeM Opoj Ha Jema BO TpylaTa, HEMOCTOCHhe Ha KOHTHHYHpaHa MOJIIPIIKA
OJIHOCHO TUM KOj ke ce 0aBu cO cleliehe Ha MOTpeOuTe Ha JETETO M MpYy’Kamke Ha HEONXOJHa
MoJIpIIKa (aCUCTEHTEH MpOTrpaM), HEJAOCTATOK HA CTAJHW €AyKallii Ha BOCIIMTYBAYHTE |
CTPYYHHUTE COPaOOTHHITH.

HNukay3uBHu nporpamu Bo Kartajioror Ha mporpaMu 3a CTPYy4HO YCOBpIIYyBam€e Ha
BpadoTeHNTEe BO BOCIMTHO-00PA30BHUTE HHCTUTYLMH

Jlobpo opraHusmpaH CHCTEM 3a MPOGECHOHATICH Pa3BOj Ha BOCIIMTYBAYUTE IMOIpa3oupa
KBQJIUTETHO CJIE/ICHE U BPEIHYBaHkE Ha MIPOrPAMUTE 33 CTPYYHO YCOBPILIYBAHE.
[Tocera Ha akpeaUTHpPAHUTE MPOTPAMH 32 CTPYYHO YCOBPIIYBaE € €Ha O] KOMIOHEHTHUTE 3a
npodecuoHaIHUOT pa3Boj Ha BocnutyBauute (/lpasunnux 3a cmpyuno ycoepuiysarbe u
CMeKHY8arme HA 3HAerd HA HACMAGHUYUme, SO0CHUMY8auUmMe U CMpyuyHume copadbomuuyu,
2015).

3a moedukacHa peanusallyja Ha Mporpamara 3a CTpy4HO YCOBpIIyBam€ Ha BpaOOTEHUTE
BO BOCIHUTHO-OOpPA30BHUTE MHCTUTYIMU MHHHUCTEPCTBOTO 3a MPOCBETA, HAyKa U TEXHOJOLIKU
pa3Boj, BO copaboTKa co 3aBOJOT 3a yHANpeaAyBame Ha BOCIUTAHUETO U 00pa30BaHUETO, CEKOja
roJMHa, MOuYHyBajku o yueOHata 2006/2007°*. roamna, m3maBa Kamanoe wa npoepamu 3a
CMPYYHO Yycospulysarbe Ha epabomeHume 60 00pa3zoéaHuemo, Kiacu(PUIUpaHH BO HEKOJIKY
obnactu (BenmmuxoBuk, 2014), kako 3BaHMYEH JOKYMEHT, OJ KaJae BpabOOTEHUTE BO
o0Opa3oBaHHETO M30MpaaT MPOrPaMH 332 CBOETO YCOBPIIIYBamkhe, U HCTUOT Tpeda Aa MpeTcTaByBa
orepanuoHaIn3anyja Ha 06pa3oBHATA MOJUTHKA BO JIOMEHOT Ha YHAIlpeAyBambe Ha KBAJTUTETOT
Ha paboTaTa Ha MPOCBETHHOT KaJap BO BOCHUTHO-00pa3oBHUTE MHCTHUTYHHH. Co onIlyka Ha
Bnagatra na P. Cpbuja 14.08.2003.roguna dopmupanu ce Peeuonannu yeumpu 3a
npoghecuonanen pazeoj Ha epabomenume 60 0bpazoeanuemo, KO UMaaT QyHKIMja Ha CIe/ICHe
Ha TMOHyJaTa W moOapyBaykaTa Ha CEMUHApPHUTE BO PErHOHOT M Cielemke Ha edeKTuTe o
MpUMeHaTa Ha MPOrpaMHUTe BO MPAKTHUKATA.

% 00 yuebnama 2012/2013. 200. Kamanozom na npozpamama 3a CMaiHo CHpYy4HO YCOSPULYEArbe Ha
HacmasHuyume, 60CRUMY8ayume, CMpyUHume copabomuuyu u OUpeKmopu ce 0000py6a Ha 08e 00UHU
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Enna on obmactuTe BO MpOrpaMCKUTE KAaTaJOT MOPE OCTaHATUTE € U 00pPa30BaHUETO Ha
Jerara/y4eHHuIn co moceOHu noTpedbu. AHanu3aTa Ha akpeIuTUPAHUTE Iporpamu 3a oomact MO
Bo Kamanoecom Ha npocpamu 3a cmpyyHO ycospuilyéarbe Ha epabomeHume 60 00OpA3068aHUEMO
nouHyBajku oj yueOHara 2006/2007 BriayunTenHo W HajHoBHOT Karamor Ha mporpama 3a
yaeOHaTa 2016-2018.roauHa, mITO ja HANIPAaBHM aBTOPOT 3a oTpedbute Ha 0BOj Tpy (Tabema 6p.1)
YKa)KyBa Jieka KOHTHHYUPAHO CE 3roJieMyBa HUBHUOT Opoj.

Ta6esa 6p.1 AkperuTupanu nporpamu 3a odnact MHK1y3uBHO 00pa3oBanue

VeeGHa romuma BkyrieH 6poj Ha akpeAUTHPaHH Bpoj Ha akpeAUTHPaHK MPOrPaMHu 3a
IIporpamu obnact MHKITY3MBHO 00pa3oBaHUe
2006/2007 173 12
2007/2008 360 15
2008/2009 571 24
2009/2010 840 46
2010/2011 826 53
2011/2012 921 58
2012/2014 1002 65
2014/2016 1277 77
2016/2018 919 56

3a ’xaJ ¥ TIOKpaj roJieMara MoHyaa Ha mporpamu oj obmacta Ha MO, BO MOMEHTOB HE
MOCTOM CHCTEM Ha Cle[ielkhe U eBallyalllja Ha e(QeKTUTe Ha CTPYYHOTO YCOBpIIYBamE Ha
BOCIIMTYBAa4YHTE, OJTHOCHO HE TIOCTOjaT MEXaHU3MHU BO 0OPa30BHUOT CHCTEM 3a MPOBEPKA IITO OJT
Hay4yeHOTO c€ NpPHUMEHyBa BO BOCIUTHO-OOpa3oBHara npaktuka (IlaBnoBuk&Byjaunk, HaBoj
Bemnukosuk, 2014), a co caM0oTO Toa HE MOCTOM W clefckhe Ha eextuTe Ha MHKITy3uBHUTE
nporpamu. [Ipea ce, MOCTOEUKHOT CHUCTEM Ha CIEACHE M BpPEIHYBAKE HA aKpEAUTHPAHUTE
mporpaMu mojpazbupa camo Toa Ja MOCJie pealu3alyjara Ha MporpamaTa, BOCIHUTYBAuUTE
MOTIOJHYBAaT €BajlyallMOHH JIMBUMHA, 4 aBTOPUTE U pealn3aTOpUTe Ha MPOTrpaMHTEe MUIITYBaaT
u3Bemtaju.OBa HH TOBOPU JIeKa BO HAIIMOT CHUCTEM HE MOCTOM euKaceH MpodhecHoHaIeH
pa3Boj Ha BOCHHTYBayuTe BO (YHKIMja HA yHANpeayBalkbe Ha WHKIY3MBHATa IMPAKTHKA BO
MpelyuYnINIIHATE OpraHu3anuu. bes cieneme U MONApIIKa Ha BOCIUTYBAYUTe 3a NMPUMEHa Ha
HAy4eHOTO OJ1 CTpaHa Ha OPraHU3aTOPUTE U peau3aTopuTe Ha oOykara, Kako HU 0e3 3aeJHUYKO
JIejCTBYBalbe Ha CHTE (aKTOpU BKIYYEHH BO IMPOLECOT Ha MNPO(EeCHOHATHHUOT pa3Boj Ha
BOCIIUTYBa4yHUTE BO oOyiacta Ha paboTa co Jela KOM MMaar MPEYKH BO Pa3BOjOT, MPOMEHUTE
HEMa Jia 3aKMBeaT U MOCTaHaT Jiell Ha CeKOjIHeBHaTa padoTa Ha BOCIHUTYBauOT. AKO MMaMme
no0ap cUCTeM Ha cie/ielbe Ha IMpUMeHaTa U eBaiyanuja Ha MHKIy3uBHUTE Imporpamu, CEKako
JileKa HUBHATa peaiu3aluja ke Ouje MOKBATUTETHA, a CO CaMOTO TOa W JelaTa cO Pa3BOjHU
MOTEIIKOTHH Ke A00ujaT moao0pa cucTeMcka mojjpiuka u mnpudakame Bo cute chepu Ha
OTIITECTBEHUOT )KHBOT.

3akiay4ox

[TpodhecronalHO KOMIIETEHTHHOT U COBPEMEH BOCITUTYBAY, KOj IIEPMAHEHTHO CTPYYHO CE
YCOBpIIIyBa, ©UMa MOK M CIIOCOOHOCT, J]a TH HMMIUIEMEHTHpA CBOUTE 3HACHa BO MPAKTUYHATA
paboTa co MpeaydWIHIITHATE JeTla, CO3/IaBajKH MPEAYCIOBH 3a CO3/IaBamkbe ICTCKH TPAIMHKU KOH
T'M HCIIOJHYBAaT CUTE aTpHOyTH — COBPEMEHH BOCIHUTHO-O00Pa30BHU HHCTUTYIIMH, KaKO MPBO
CKaJia BO BOCIIMTHO-0OPa30BHUOT IPOIIEC.
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Kpenpame Ha ycinoBH 3a HMHKIY3MBEH BOCHHTHO-OOpA30BEH MpOIEC BO JETCKaTa
rpaavuHKa 6apa MCHYBAILC Ha yJjioraTta U IMAAKTUYKO-MCTOAUYKUOT MPUCTAIl Ha BOCIIUTYBAUUTC,
IITO OJ1 Ipyra CTpaHa M3UCKyBa HAa MPOMEHU BO BHCOKOTO 0Opa3oBaHME BO IOTJIE] HA Pa3BOjOT
Ha OMINTUTE W M CHCIU(PUIHUTE KOMIICTCHIIMH Ha WAHHWTE BocnuTyBadn. Bo P. CpOuja mma
MHOT'Y IeJaromKku q)aKy.HTeTI/I 1 CTPYKOBHHU IIKOJIX 34 06pa3OBaHI/I€ Ha BOCIIMTYBA4YX KOH OYypHU U
HEMaaT MOJYJIH 3a WHKIY3UBHO 00pa30oBaHME, KaKO BAXKEH IPEIyCIIOB 3a MOJ00pa MOIroTOBKA
Ha HWIAHUTC BOCIWUTYBAa4YW 3a I/IMHJICMCHTaIII/Ija Ha HWHKIIy3MBHAaTa NOJIMTHKA BO JIE€TCKara
rpagunka. [IpoMoBHpame Ha BpPEJHOCTHTE HA HWHKIY3UBHOTO OOpa3oBaHHE ja HaMETHYBa
noTpedaTa 3a jaKHEHE Ha KalmaluTeTUTE Ha BOCITUTHO-O00PAa30BHUTE YCTAHOBU U KOMITETCHIIUUTE
Ha CTPYYHHUOT IIEPCOHAII KOU BO HUB JI€JIyBaar:.

[Ipen ce HeonxoaHo e:

- AnexBaTHa U 100po ucCIUIaHHWpaHa oOyKa W MOJIpIIKAa Ha BOCIUTYBAYUTE BO TEKOT Ha
HUBHaTa paboTa Cco Jerara KoM UMaat pa3BOjHU MOTEIIKOTHH;

- OCMI/ICJ'IYBaH)C Ha MOTHUBAlMOHW MCPKH 3a HNOAJPHIKA HAa BOCIHUTYBAYHUTC KOU CBOHTC
IMO3UTUBHU UCKYCTBA OJ] IpaKTUKAaTa MOKaT J1a ' HACOYaT BO HUBHUTEC MMPOIrpaMH 3a CTPYUYHOTO
YCOBPIIIYBamk€ BO 00J1acTa Ha MHKJIY3UBHOTO 00pa30BaHMUE;

- BocnocraByBame Ha WHCTHTYyIMOHaNHA (opMa/paMKa Ha HalpenyBame, HarpaayBame
WIH pYT OOJIMK Ha BpeIHYBamke Ha TPYAOT U paboTaTa Ha BOCHHUTYBAYHTE, Kako OM ce OJpiKai
€HTY31ja3MOT, KBAJUTETOT M BHCOKAa MOTHBHUPAHOCT 3a padoTa Co Jela KOW WMaaT pa3BOjHU
IIOTCIIKOTHUH,

- Jla ce yHampemyBa copa®oTkaTa TOMery MpeaydHIMIIHATE OPraHu3alliid U TOCEOHUTE
HHCTUTYUOHUH BO KOU pa60TaT CTpyulkhalu KOu K€ UM IIOMOTHAT Ha BOCIIMTYBA4YUTC U CTPYUYHUTC
copabOTHUIK BO paboTaTa CcO JeraTa KoM uMaaT IPEUKH BO Pa3BOjoT;

- KonTunynpana enykanuja Ha MOCTOCUKHOT Kajap ajd U MpUIIpEMa Ha CTYACHTUTE Ha
nefgaromkuTre ¢GakyaTeTH U BHUCOKUTE CTPYKOBHM IIKOJM 3a NpPUMEHa W peajlu3alyja Ha
JTUIAKTUYKO- METOJMYKHU MHKIIY3UBHHU IIPUCTAIl BO CEKOjJAHEBHATA MEAArolka npakca;

- [lokpenyBame HMHHIIMJaTHBA IMpeMa OOpPa30BHUTE HHCTUTYIMM 32 OCMHCIYBame Ha
3a€THUYKM aKTUBHOCTH 3a jJaKHYBam€ Ha WJAHWUTE BOCHHUTYBA4M Ja MOCIHPEMHO U MOCHUTYPHO ja
pa3BUBaaT MHKJIy3MBHATa MpPaKTHKa BO JETCKaTa rpaJuHka (BKIydyBame Ha MPAKTUYapu BO
HacTaBHaTa paboTa CO CTYIEHTUTE, MPE3CHTAlN Ha MpPaKTUYapuTe, Y4eCTBO Ha CTYIEHTH BO
UCTpa)KyBamaTa Ha MHKIIYy3UBHATA MIPAKTUKA;

- VYckianeHa 3aKOHCKa perylaTuBa, aAIMUHHCTpalja U JOKyMEeHTaIlja;

- Pa3BuBamwe npouia Ha MHKIY3UBHU BOCHHUTYBAUH IO MPUMEPOT HA BUCOKO Pa3BHEHUTE
€BPOIICKH JIP>KaBU.

[IpenyunnuimHuTe OpraHu3ali MOpaaT MITO MOCKOPO Jia ja MEHyBaaT CBOjaTa MpPaKTHKa,
a Ha TOj MaT MpBa MHCTAHIIAa € MEHYBalke HAa BOCIUTYBAYUTE, a TIOTOA U MOjacHHU AepUHUpAHU
paboTHU 3a1aun U pabOTHH 3aJ0JDKEHHja HAa TOCIUHHU CTPYYHU COpPaOOTHHIIM, CO MHHUIIMjAIHA
Te3a, JeKa Ha JenaTa KoM MMaarT IMpeykd BO Pa3BOjOT MOBEKe UM Tpeba KOHKPETHO CTPY4YHO-
TeparneBTCcKa MOMOIIL, a He caMo npuakame, Koe € 4ecTo MaTh caMo (POPMAaIIHO U JIEKIapaTUBHO.
JacHo e geka ce mMOTpeOHM MOTOJIEMH HAMOPH 3a Ja MOXKE CHTE BOCIHTYBauMd Ja Oujgat
MOATOTBEHH 33 UHKITy3UBHA MPAKTHKA.
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Abstract

Education system, globally, is one of the most important part in any successfully developed
society in the world. In terms of reform of the educational system, role, position and function of educators
in preschool organizations is changing. In order to respond to new requirements posed by preschool
organization and society in terms of globalization, it is necessary to continuously improve professionally.
In this paper we will pay attention precisely on the professional development of educators in the field of
promotion the inclusiveness of preschool organizations. The author emphasizes the need for planning and
system support of educators on effective implementation of the inclusive programs in the system of
preschool education and education through the concept of accredited programs in the program catalog for
professional development of employees in education in Serbia.

There are some flaws in the system of professional development of educators in the area of
inclusive education, and guidance and recommendations to overcome them are offered in this paper.

Keywords: professional development, inclusive programs, educator, pre-school upbringing and
education.

Introduction

During the nineties of the last century, the educational policy of the EU highlights the
concept of lifelong learning and continuous improvement as one of the key tools for successfully
coping with social change. Continuous professional development constitutes an integral and
obligatory part of the professional development of the educator that involves the acquisition of
new and improvement of existing competences, more recently, to work in an inclusive
environment.

Education systems in many countries reformed last year in line with the inclusive
principles. Intensified discussions on the topic of the need of every child, without discrimination
and segregation, providing quality education from an early age. Promoting the value of inclusive
education imposes the need for strengthening the capacity of educational institutions and
professional competence of personnel who operate them.

Being inclusive practitioner does not only take to have highest score on the final exam or
knowledge of the correct answer when the question is about inclusive education. The process of
inclusion in kindergarten largely depends on teachers' staff training to recognize the development
potential of children of preschool age, and on the other side to be able to implement the
theoretical knowledge in practice.
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The gap between theory and practice, and between education and reality of educators in
preschool organizations is consistently identified in the discussions leading to the professional
development of educators. It is not enough to teach the philosophy of inclusive education or to
talk about the importance of inclusive education. The transfer of knowledge is successful only if
educators in daily practice incorporate new competences, skills and knowledge, new ideas and
viewpoints. Everything educators learn, they need to implement in ways that ultimately support
the process of inclusion. What makes the difference in real life in kindergarten is not what
educators know or believe, but what they do or are able to make in its real work context.

Working with children who have disabilities requires activation of specific sets of beliefs,
attitudes, knowledge, skills and application of appropriate methods and processes thus it is not
based only on isolated skills. The framework for inclusive practices takes competencies
identified in the profile of inclusive teachers (European Agency, 2012) and extends in practice.

In order for the teacher to develop inclusive practice is to provide the most optimal conditions.
But it is worth mentioning: What is the real situation in practice when it comes to the
implementation of inclusion in preschool organizations?

The willingness of developed countries to accept and inclusive education of children with
developmental difficulties in pre-school system begins during formal education of future
teachers and in further education of personnel already working in such conditions, with pre-
specified material and technical conditions (Vandenbroeck, Urban, 2011), unlike in Serbia where
knowledge for children who have disabilities is on informative level with many graduate
teachers, not mentioning those teachers who have completed their education 30 years ago. In
many countries, which is not the case with Serbia, for this occupation seeks to attract people with
higher skills and motivation (Vizek-Vidovi¢, 2009), because it a priori represents and quality
investment in education and education, from preschool to higher levels of education.

Inclusive practice in R. Serbia

Inclusive education (EB) is the biggest challenge we faced teachers from 2000s, when
extensive reforms began in the educational system in Serbia.

The inclusive model of pre-school education is an integral part of the reform of the
educational system in the Republic Serbia and current problem in almost all educators who in the
process of its implementation are unprepared, with no or minimal professional competencies and
minimum professional help from incomplete professional services in kindergartens, and quite
often the families of children with disabilities.

The practice in our educational system showed it had undertaken certain inclusion as a
world trend without analyzing the opportunities and needs in this regard planning of human,
material and financial resources necessary to provide support to children with special educational
needs, and without adequate expert support (special educator, psychologist, educator) and
didactic-methodical approach of teachers / educators.

Most studies (Vilotic 2014; Gutvajn, 2015, Ivanovic 2015; Tomic, 2015) suggest that
educators are not sufficiently prepared to allow or encourage the active participation of children
with disabilities. Today's educators face a majority of difficulties of the realization of inclusive
teaching implicitly influence their attitudes. These difficulties primarily related to their lack of
awareness and competency identification, observation and education of children with disabilities,
architectural incoherence of pre-schools, a number of children in the group, lack of continuous
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support that team that deals with monitoring of the child's needs and providing necessary support
(assistant program), lack of permanent education of educators and school support staff.

Inclusive programs in the Catalogue of programs for professional development of
employees in educational and educational institutions

Well organized system for professional development of educators means quality
monitoring and evaluation of vocational training.

Visit to the accredited programs for professional development is one of the components
of the professional development of educators (Rulebook for professional development and
acquisition of knowledge of teachers, educators and professional associates, 2015).

For more effective implementation of the program for professional development of
employees of educational institutions Ministry of Education, Science and Technological
Development, in cooperation with the Institute for improvement of education, each year, starting
in 2006/2007°°. year issued Catalogue of programs for professional development of employees in
education, classified in several areas (Velickovic 2014), as an official document, where
employees of education choose programs for their development, and it should represents
operationalization of educational policy in the field of promotion quality of work of educational
staff in educational institutions. By decision of the Government of the Republic Serbia
08.14.2003. year established Regional centers for professional development of employees in
education, which have the function of monitoring the supply and demand of seminars in the
region and monitoring the effects of the implementation of programs in practice.

One of the areas in the program catalog consecutive rest is education of children / pupils
with special needs. The analysis of accredited programs for area EB in the Catalogue of
programs for professional development of employees in education starting from the academic
year 2006/2007 including the latest Product 2016-2018. year program for the school, which
made the author for the purposes of this paper (Table .1) indicates that continuously increasing
their number.

Table 1 Accredited programs for county Inclusive Education

Number of accredited programs for
School year Total number of accredited programs county Inclusive Education
2006/2007 173 12
2007/2008 360 15
2008/2009 571 24
2009/2010 840 46
2010/2011 826 53
2011/2012 921 58
2012/2014 1002 65
2014/2016 1277 77
2016/2018 919 56

Unfortunately, despite big supply of programs in the field of EB, no system of monitoring
and evaluation of the effects of professional development of educators, that there are no
mechanisms in the education system for checking what they learned is applied in educational
practice (Pavlovic & Vujacic, an indication Velickovic, 2014), and thus there is no monitoring of

% Since the school year 2012/2013. years. The catalog program for regular professional development of teachers,
professional associates and directors approved two years.
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the effects of inclusion programs. First of all, the existing system of monitoring and evaluation of
accredited programs is only understood after implementation of the program, educators
completed evaluation papers, the authors and implementers of program’s written report.

This tells us that in our system there is no effective professional development of
educators aimed at promoting inclusive practice in pre-school organizations. Without monitoring
and support, educators have to apply the lessons learned from the organizers and implementers
of training, as well as without the joint action of all the factors involved in the professional
development of educators in the field of working with children who have disabilities, the
changes will not revive and become part of the daily work of teacher. If we have a good
monitoring sysem the implementation and evaluation of inclusive programs, though their
implementation will be higher quality, and therefore children with developmental difficulties will
get better system support and acceptance in all spheres of social life.

Conclusion

Professionally competent and contemporary educator, who permanently professionally

mastered, has the power and ability to implementable their knowledge in practical work with
preschool children, creating preconditions for establishing kindergartens that meet all the
attributes - modern educational institutions, as the first rock in the educational system.
Creating conditions for inclusive education process in kindergarten requires changing role and
didactic-methodical approach of educators, which in return requires changes in higher education
in terms of the development of general and specific competencies of future educators. In R.
Serbia many pedagogical faculties and colleges for education of educators who do not even have
modules for inclusive education as an important prerequisite for a better preparation of future
teachers for the implementation of inclusive policy in kindergarten. Promoting the values of
inclusive education imposes the need for strengthening the capacity of educational institutions
and professional competence of staff flattening them act:

Above all it is:

= Adequate and well-planned training and support educators in their work with children
with developmental difficulties;

= Rethinking the motivational measures to support educators in their positive experience
from practice can streamline their programs for professional development in the field of
inclusive education;

= Establishment of institutional form / frame advancement, reward or other form of
evaluation of labor and work of educators, as would be enthusiasm, quality and high
motivation to work with children with developmental difficulties;

= To promote cooperation between pre-schools and special institutions working experts
who will assist educators and school support staff in working with children who have
disabilities;

= Continuous training of existing staff and preparation of students from teacher training
colleges and high schools vocational application and realization of inclusive didactical-
methodical approach in daily pedagogical practice;

= To launch an initiative towards educational institutions in designing joint actions to
strengthen the of future educators to readily and more reliably develop inclusive practice
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in kindergarten (including practitioners in educational work with students, practitioners,
participation of students in research on inclusive practice;

= Match legislation, administration and documentation;

= Develop a profile of inclusive teachers following the example of the highly developed
European countries.

Preschool organizations must as soon as possible change their practice, and the way the
first instance is changing caregivers, and then clear defined tasks and job duties of individual
associates with the initial thesis, that of children who have disabilities more it needs specific
professional and therapeutic help, not only acceptance, which is often only formally and
declaratively. It is clear that more efforts are needed to enable all educators to be prepared for
inclusive practice.
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Ancrpakr

Tpynot npercraByBa aHaliM3a Ha pa3BOjHUOT TAT HA CTYyJUHTE MO Nexaroruja Bo Makenonuja of
HUBHOTO KOHCTUTYyHpame BO pamkure Ha Duinosopckuor ¢akynrer Bo CKolje HEMOCPEIHO T10
3aBpIIyBameTo Ha Bropata cBercka BojHa ma ce 110 jgeHec. CTPYKTypHpaH € BO TPH TEMATCKH LIETHHU
KOU TH enabopupaar KOpEHHTE, Pa3BOjOT M MEPCHEKTUBUTE HA CTyIUHTE 1Mo rexaroruja. HajHampen ce
UICHTU(HUKYBAAT KApAKTEPUCTUKUTE HA OJJICTHUTE eTand o 70-ToJMIIHHOT pa3Boj, a MoToa ce MPaBu
OCBPT Ha Pa3BOjHMTE NMPOMEHH BO OJHOC Ha MOBEKE aCMEKTH: MMETO Ha MHCTHUTYTOT 3a Iemaroruja,
OpraHuzaiMjaTa Ha CTYyJUHTE, MPOrPaMHTE, CTYJACHTUTE M HACTABHO-HAyYHHMOT Kazap. Ha kpajor of
TPYAOT ce M3HECyBaaT pa3MHCIyBamba M JWIEMH KOM CE CMETaaT CYLITHHCKHM 3a WIHHOT Pa3Boj Ha
CTYJIMUTE TIO0 TIeJaroruja Bo Makenonuja, HO M BO TJI00ATHH PaMKH.

Kayuynu 300poBM: cmyouu no nedazozuja, 6ucoko obpaszoeawnue, obpazoeanue 6o Maxedonuja,
ucmopuja na nedazoauja.

YBoa

OnbenexxyBamero Ha 70-ToQUITHHHATA O] TOCTOCHETO Ha MHCTUTYT 3a menaroruja mpu
®dunozodckuot pakyarer Bo Ckormje € yoaB MOBOJ 3a €eH UCTOPUYAp Ha Ieaarorujara ja ce
HaBpaTH Ha HETOBHOT Pa3BOCH IaT M PACTEK, HA HETOBUTE NOCTUTHYBaWka M Ja TH PACBETIIN
HErOBUTE HCTOPUCKA M COBpeMeHH mpeam3Buim. CemymzieceT TOJAMHU HE C€ JIONT BEK 3a
0o0pa3oBHa WHCTUTYIMja TJENaHO BO CBETCKM paMKH, HO 3a HAIlUd YCJIOBU, TOA € PEYUCH
BpEMETpacHkeTo Ha ciiobogHa MakenoHHuja, Toa € UCTOpHjaTa Ha MaKEJIOHCKHOT HAIMOHAJICH
BOCIIMTHO-00Pa30BEH CHUCTEM, Ha MaKEJJOHCKOTO BUCOKO oOpa3oBaHue. THe celyMIaeceT roluHu
CBEIOYAT 3a WMHTCH3WBEH IPOCBETHO-KYITYPEH pa3Boj BO KOj IeJaromikara Hayka H
OCIIOCOOYBAETO MEAAroONIKM Kagap HMMaaT HCKIYYUTEIIHO BaKHA YJIOTa BO TPAJICHETO Ha
OMIITECTBEHUOT JKUBOT M Hay4YHaTa MUCIAa BO MakenoHuja. BCynrHOCT, HU3 pa3BOJHHOT 1At Ha
CTYIMUTE IO TMEAaroruja ce OTCIMKYBAaT ONIITECTBEHO-TOJMTHYKUTE U OOPA30BHHUTE JIBUKCHA
U MIPEeBHparma Ha OBUE MPOCTOPHU, KAKO U TOJIEMUTE YCHWIJIOM Ha MaKeJIOHCKATa MHTEIUICHIIM]a 32
00pa30BeH, Hay4eH U OMIITECTBEH HAMPEIOK.

Kopenn

CTy,Z[I/II/ITe 110 neﬂaromja CC BI'paACHU BO TEMCIUTC HAa BUCOKOTO o6pa30BaHHe BO
MaKe,Z[OHI/Ija U T 0JJpa3yBaaT HCI'OBUTC pa3BOjHI/I cTamny 1 npcaAnu3BUILIA. Tue ce pa3BuBaaT BO
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TPU Pa3JIMYHU APKABU CO PA3JIMYHU MOJMTUYKH U 00pa3oBHU cuctemu. HuBHara Tpaauumja e,
BCYIIIHOCT, TIOJIOJITA OJI CEIyMJIECET TOJMHU, OMIEJKU TOYETOLUTE JaTupaar yimre Bo 20-Tute
TOJMHM HAa MUHATHOT BeK Kora Bo Ckomje ce ocHoBa Pmiio30(pckuoT (pakynTer, Kako OrpaHoK Ha
ucrouMeHnoT dakynrer Bo benrpan (Ypenda o ®uinozodpekom dakynrery y Ckorby..., 1920) u
KOra 3aeJIHO CO CTYAMUUTE 1O ja3WK, KHIKEBHOCT, (pro30(¢uja U UCTOPH]ja, TOTallIHATA KaTeapa
3a MeAarorja ja MoHeCcyBa OJrOBOPHOCTA 32 TIOJrOTOBKA HA HACTABHUYKU KaJpH 33 YUUJIHILITATA
BO JY)KHHOT nen Ha Ttoramuoto KpamcrBo na CpOute, XpBarute m Crnosenmure. Mako co
paboTaTa Ha oOBaa TpBa BHCOKOIIKOJCKAa YCTaHOBAa Ha TEpUTOpWjaTa Ha MakeJoHHUja ce
OoCTBapyBa TyIMHCKa HallMOHAJHA W OOpa3oBHA TMOJIMTHKA, OHAEJKM C€ OdYeKyBa
CPEIHOIIKOJICKHTE HACTAaBHHUIIM KOM M3jeryBaaT o Karexpara mo memaroruja na ja ,,pa3BHBaat
HaI[MOHAJIHATa CBECT™ Ha ,,CPICKHOT Hapoa  Bo ,Jyxna Cpouja“ (Kapros, 1973, crp.103),
Ccerak, HEej3MHOTO JIBEJICIIEHICKO MMOCTOCHE BO MEPUOJIOT Mel'y JiBeTe cBeTCKH BojHHU (1920-1941)
MpEeTCTaByBa OCHOBA BP3 KOja K€ CE€ pa3BHMBa BHCOKOTO 0Opa3oBaHHE W IeIaromkara HaydHa
MHcIIa BO cii00oHa MakenoHuja.

1946 ronguna ro o0enexyBa HOBHOT MOYETOK Ha CTYJUUTE MO IeJaroruja BO paMKUTE Ha
HOBOOCHOBaHHOT Pumnozodpcku axkyiarer Bo Ckomje Kako NMpBa MakeJOHCKa BHCOKOOOpa30BHA
yCTaHOBA M TE€MEJ Ha NMPBHOT YHUBEP3UTET BO MakeJOHHWja INTO K& Ce OCHOBA TPH TOJUHH
nononHa (3akoH 3a yHuBep3uTeTOoT Bo Cromje, 1949). TloueTonuTe Ha MEAArONIKUTE CTYIWH,
KaKo BIIPOYEM M Ha IEJIOTO BUCOKO 00pa3oBaHue BO colMjalucThyka MakeoHHja, ce€ CKPOMHU,
KaJpOBCKaTa EKUIMPAHOCT € HEJOBOJTHA, YCIOBHTE 3a paboTa ce HECOOBETHH, HO €HTY3Hja3MOT
€ TOJIeM, a BAKHOCTA Ha CTYIMUTE U moTpedaTa 3a MeAaroniky Kajaap € OMIITECTBEHO pU3HAaTa.
Bo Tekot Ha wetnpuumnoneneHucKuoT pazpoj Ha Corujannctuuka PemyOnnka Makenonuja koj
Ce OCTBapyBa BO paMKHTE Ha JyrocjoBeHCKara (eneparuja, CTyJUUTE MO IeIaroruja, Kako H
OPYTUTe CTYIUW IITO C€ pa3BHBaaT BO pamkute Ha dumozodcknor dakynrer Bo Ckorje, ce
W3TpajayBaaT BpP3 HJCJHUTE OCHOBH Ha MapKCHU3MOT, chaTeH KaKO HaydYHa Teopuja, KIACHO
ociio00yBaYKa HJIEOJIOTHja H  PEBOJIYIIMOHEpHA TIPaKTHKa Ha pabOTHHUYKAaTa Kjaca
(TamjanoBcku, 1985, ctp. 28). Bo TexoT Ha oBoj mepwona, Ha MHCTUTYTOT 3a memaroruja e
MPUCYTEH ONIITHOT TPEHJ Ha TIOCTOjaHO 3TOJIeMyBamke Ha OpojoT Ha CTYACHTHTE, HO,
MCTOBPEMEHO U MapaJIeTHO CO HEero, CTYIUHTE T10 MeJaroruja Tu pedieKTupaaT MHOTYOPOjJHUTE
MPOTHUBPEYHOCTH U JAUCIPOIIOPIIMU BO Pa3BOjOT Ha BUCOKOTO 0Opa3oBaHue BO MakeqoHHU]a, KaKo
BO OJIHOC Ha HEroBaTa KOMIUIEMEHTapHa MOBP3aHOCT CO CPEIHOTO OOpa3oBaHHE, Taka M BO
OJIHOC Ha TIOBP3aHOCTa CO HayKaTa W TPYAOT, BO OHaa MepKa BO KoOja Toa ro 0apail pa3BojoT Ha
ommitecTBeHO-eKoHOMCKHTEe oanoch. (Kambepcku, 1994, crp. 162-178). Bo couujamucTHYKUOT
nepuoa, MuctutyToT 3a negaroruja npu dunozodekuot dakynrer Bo CKolje € eqMHCTBEHATa
BHCOKOOOpa3oBHa MHCTUTYLMja BO MakeJoHHja Koja BO KOHTHHYHUTET 00e30emyBa
YETUPHUTOTUIIHO (PaKyITETCKO 00pa3oBaHKE 3a MOJrOTOBKA Ha MPO(UII Memaror, CTpydmak 3a
BOCIIUTYBame U oOpazoBanue. Co cBojaTa mporpaMcka M OpraHu3aliicka MOCTaBEHOCT, TOj
U3rpajy peryranyja Ha pacaJHUK Ha KBAIMTETCH IMEAAarolIKd BUCOKOCTPYYCH W HAaydeH Kajap
KOj ce BIrpad BO CHTE AacleKTH Ha COLMJATUCTHYKHOT BOCIHUTHO-OOpPA30BEH CHUCTEM U
OIIITECTBEH JKUBOT.

HacraBHata u HayuHO-WCTpakyBaukaTa Tpaauiidja WHCTUTYTOT 3a memaroruja ja
IPOJI0JKYBa M BO camocTojHa Makenonuja. Toa e mepuoa oJ JBaeceT W MET FOJUMHHU BO KOj,
BEpOjaTHO, C€ HalpaBH HAaJMHOT'Y Ha IJIAHOT HA OTBOPAHE HAa MaKeJIOHCKaTa IMeJarolika Hayka
KOH €BPOIICKUTE M CBETCKUTE MCKYCTBa W NpPHJIOOMBKM BO o0acTa Ha BOCIUTHO-OOpa3oBHATa
TEOpHja U MpaKTHKa, IPEKY y4ecTBa U OPraHU3Upamke Ha MelyHapOoJHU KOH(EpeHLnH, yuyecTBa
BO MelyHapOJHH HAy4YHO-UCTPAKyBaukd M AaIUIMKATUBHU IPOEKTH, CTYIUCKH MPECTOU BO
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CTPAHCTBO Ha HAIIM MPO(eCcopH U CTYIEHTH, TOCTYBamba Ha CTPAHCKU Ipodecopu, copaboTka co
KOJIETH TIEaro3u OJI YHHBEP3UTETH OJi PernoHoT, EBpoma m mommpoko. O MOYeTOKOT Ha
HOBHOT MMWJICHHYM 3ajlaralbaTa C€ HAacOUYEeHH KOH CO3/IaBambe YCIOBH 3a HEMpedeHa
MMIUIEMEHTAIMja Ha IPUHIUIIATE U MPETopakuTe KO Ipomsiierypaar o1 bomomckara pedopma
BO BHCOKOTO 0Opa3oBaHHWE, CO IIeN J1a C€ YHAIllpeIud KBAIUTETOT HAa BOCHUTHO-OOPa30BHUOT
mpoIiec, J1a ce 3rojieMu e(hUKaCHOCTa Ha CTYJUHUTE H JIa C€ OBO3MOKM HUBHA KOMIIETUTUBHOCT U
KaMIaTHOMIIHOCT CO €BPOIICKUOT M TJI00aTHHOT oOpa3oBeH masap (HauwonamHa mporpama 3a
pa3Boj Ha oOpa3oBanueTo Bo Penyomuka Makenonuja 2005 — 2015, 2006, ctp. 241-243). OBue
MPUOPUTETH JIOBE0A JI0 3HAYUTEIHN TPOMEHH BO KOHIIEIIMNCKATA IOCTABEHOCT HA CTYIAHUTE TI0
neaaroryja, HoO M 10 aKkTyalu3upame Ha OpOjHU Ipalllaka U JUJIEMH BO OJTHOC Ha UJTHUOT Pa3Boj
Y Ha CTyJIMUTE U Ha BUCOKOTO oOpa3oBaHue Bo Pemybnuka Makenonuja.

Pa3Boj

Pa3BOjOT Ha CTYOAUHUTC 110 nej:[aromja BO TCKOT HAa UBMHUHATUTEC CCAYMACCET rOANMHU MOKE
Ia ce KBanu(puKyBa KakO JAMHAMHUYEH M WHTEH3UBEH, MCIIOJHET CO PEPOPMCKU TMPOMEHH U
HACTOjyBama Jla Ce OCOBPEMEHYBAaT CTYIMUTE U Jla Ce MPHUJIaroyBaaT Kako Ha OINIITECTBEHUTE
noTpedu, Taka M Ha pa3BOJOT Ha MeJarorvjata U Jpyrure Haykd CpogHH Ha Hea. Toa ce
COTJIeTyBa BO IMOBEKE aCMEKTH:

Ume

CryauuTe 3amoyHyBaaT BO paMKHTE Ha 3aeaHMuYkara Kameopa 3a ¢unozoguja u
neoazoeuja (1946-49), Bo 1949/50 npepacuyBaat Bo camoctojua Kamedpa 3a nedazozuja Koja BO
1977/78 ce npenumenyBa Bo Hacmaeno-nayuna cmyoucka epyna 3a neoazoauja, a 1eCeT TOANHN

NoJI0IHa BO Mucmumym 3a nedacoeuja, uMe Koe ce 3aapxxyBa 1o nenec (Kambepcku, Kopyous,
1996, ctp.41).

Opeanuzayuja na cmyouume

[TouerornuTe ce Ha AOJUILUIOMCKO HHBO, YETHPUTOIUILIHU CTYAUU CO €IHOIpEIMETeH

KapakTep; IBOIMPEAMETEH CUCTEM Ha CTYAHH C€ BOBeAyBa KpaTok nepuon (1959/60-1961/62), a
MapajieJIHoO CO €IHONPEJIMETHHOT MOCTOM BO TEKOT Ha emHa nerneHuja (1967/68-1976/77). On
yueOHnara 1978/79 roauna cTyMuTe 1O MeIaroruja MMaaT UCKIYYMBO €THOTPEIMETEH KapaKTep
(ITpernen Ha nmpenaBamara 3a yaeOnara 1959-60, 1962-1963, 1967-1968, 1977-1978).
Co men ma ce 1a OBO3MOXKU OPraHU3UPAHO U CUCTEMATCKO OCMOCOOyBamke Ha HAYYHU KaJpu BO
obnacra Ha memaromkuTe Hayku, oa 1980/81 ce BoBemyBaaT ABETOJMIIHU MOCTIUILIOMCKU
CTYIMH MO Teaaromku Hayku, a oa 2004/5 HOBUM MOCTOUIUIOMCKU CTYIAHH 1O MEHAIIMEHT BO
obOpazoBanuero. Bo 2009 roa. mNOCTAMIIOMCKHATE CTYyIMM U BO JBETe O0O0JIacTH ce
TpaHcGopMupaar BO €IHOTOAUIIHYU CTYyIUU HA BTOP IIUKITYC.

Bo 1992/93 romuna na HWHcTUTyTOT 32 memaroruja mpu DOuino3oPckuoT (GaxyaTeT ce
BOBEyBaaT M MOCTIUIUIOMCKHU CTICIUJATUCTUYKU CTYAUU BO TPAaeHE O] eHa TOJ1Ha KOU BOAAT
JI0 CTPYYHO 3Bame cneyujanucm-nedazoe Bo OMpeaeaeHo BOCIUTHO-00pa30BHO MoIpayje.

Bo 1958 romunHa e mpoMOBUpaH MPBUOT JOKTOP MO TeENaromkd Hayku Ha Dumo3o(ckuot
¢axynrer Bo Ckomje, a ox 2013/14, co mpumeHnara Ha EBpornckuor kpeaut TpaHcdep cucremMm
(EKTC) ce BoBeayBaaT TPUTOAUIIHU JOKTOPCKU CTYIHH.
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Ilpoepamu

Bo TekoT Ha U3MUHATHUTE CEIYMJIECET TOUHU CTYTUCKUTE U MPEAMETHUTE MPOTPaMu Ha
WHCTUTYTOT 32 mearoruja ce 4eCT0 MEHYBaHH BO COTJIIACHOCT CO OIIITECTBEHO-EKOHOMCKHUTE H
MOJIUTHYKUTE TPOMEHH U peOPMCKUTE IMPOIECH Ha BOCHUTHO-00pa3oBHHOT cucteM. IIpBara
mporpama ja COYMHyBaaT 16 mpeaMeTH, OJHOCHO HAayYyHH ITUCHUIUIMHH, OJ KOM 6 ce of
nejaromika o0jacTt, a OCTaHaTUTE c€ OJ INCHXOJomKa, (uiIo3opcka W OMITOOOpa3oBHA
(Kamb6epcku, Kopyoun, 1996, ctp. 41). ITociennara nporpaMa ja counnyBaaT 40 mpeamMeTs oJ
KOHM 7 MOXaT, HO ¥ HEe MOpaaT Aa OuaaT ox Jpyru obJacTu, 3amro ce Oupaat o hakyaTeTcKa u
yHUBep3uTeTcka jucta Ha npeameru (Ilpupaunuk 3a crygeHtu..., 2013). Mery mpBata u
mocjieqHaTa TporpaMa OpOjHM C€ W KBAaHTHTAaTUBHUTE W KBAJIMTATUBHUTE W3MCHH BO
MIPOTPAMHUTE:

= (Ce BOBeayBaaT HOBM HACTaBHU [UCIMIUIMHU: METOJOJIOTHja HAa Tegaroruja u
anzaparoruja Bo 1962/63 (Ilpernen Ha npenaBamara 3a yuebHara 1962/63), Mmetonuka Ha
BocmUTHA paboTa U kommnaparuBHa nenaroruja Bo 1977/78 (Ilpernen Ha npenaBamara 3a
yueOnara 1977/78), cemejHa negaroruja u ydwininHa negaroruja Bo 1991/92 (Hacrasen
IJIaH ¥ PeXKUM Ha cTyauu Ha MHCcTUTYTOT 32 megaroruja, 1991), cnenujanna negaroruja
u comyjasiHa nemaroruja Bo 1997/98 (Ilpupaunmk 3a crymerTtuTe Ha PuUio30(hCcKuOT
dakynret, 1997, ctp.19).

= (Ce BOBeAyBaaT M300PHH TPYIH HACTAaBHO-HAYYHH JUCIUTUIMHU CO TEJArOIIKH KapaKTep
n u3zbopuu npenmeru (1977/78) (Ilpernmen Ha mnpenaBamara 3a ydebHara 1977/78,
1982/83). OBaa koHIENIMCKA TOCTABEHOCT Ha CTYyJIMUTE CE€ YCOBPILYBa U JIONOJHYBA BO
HapeaHUTE JICIEHNUH, CO BOBEIyBamke Ha M300pHU mporpaMcku noapadja ([Ipupaunuk 3a
crynentute Ha Dumozodckumor dakynrer, 1997, crp. 19-23), a ox 2009 co rpyma
M300pHU TIpeAMETH (MPeaydnIUIIHG, YIWIHIIHA, aHIparomika, COIMjaTHO-TIeAaromnka)
(ITpupaunuk 3a ctynentu 2009/2010).

*  HWHCTUTYTOT 3a meaaroruja u3HeapyBa JIB€ HOBU YETUPHUTOAMIIHU JIOUTIIIOMCKU CTYIUU
(nedexronomkn crymuu on 1993/94, anmparomku cTymMu kKow ce  ¢daza Ha
aKpeauTaIuja).

= (Co bosomckara pedopma Bo BHCOKOTO oOpa3oBanue W BoBeayBameTo Ha EKTC BO
yueOHnara 2004/05 ronm. ce 3ameHyBa TPATUIIMOHATHHOT TUCIUIUIMHAPEH IMPHUCTAIl CO
MOJyJIapeH, MpU IITO TOJEMHUTE JIBOCEMECTPATHU U TPUCEMECTPAIHU IPEIMETU Ce
3aMEHETH WM MOJeNIEHU Ha eTHOCEMECTPAJIHU, CO LITO 3HAYUTEIHO Ce 3rojieMyBa OpojoT
Ha IpeIMEeTHTE BO CTyAHMCKaTa mporpama.

= (Ce MeHYBa ja3UKOT Ha IeAarorujata u 00pa3oBaHUETO: TEOPHjaTa Ha COIMJaATUCTHUKOTO
BOCITUTYBaE YMja MapKCHUCTUYKA UACOJIOIIKAa MaTpulia Oerie BrpajaeHa BO CUCTEMOT Ha
MeJAaromKy TUCIUIUIMHU, BO MOCIEAHUTE ACIIEHUHM UM OTCTallyBa MECTO Ha IMPOLIECUTE
Ha rrnofanu3anyja 1 MapkeTu3alrja Ha 00pa30BaHUETO.

Cmyoenmu

CuTe oBue npoMeHH ce pedaekTupaar Bo MPOLECOT Ha OCIIOCOOYBamHETO HAa FEHEPALIUUTE
CTY/IEHTH KOM UMaaT MOMUHATO HU3 MIHCTUTYTOT 3a neaaroruja, a uuj 6poj oJ1 roAuHa BO FOJJMHA
MIOCTOjaHO ce 3rojieMyBa. BeymiHoct, ciopes 6pojoT Ha 3alMIlIaHy U AUIUIOMUPAHH CTYJEHTH BO
MU3MUHATUTE celyMmieceT roauHu MHCTUTYTOT 3a mejaroruja Moke Aa ce nodanu aexa e mery
BoaeukuTe Ha Punozodckuor ¢akyrrer Bo Ckomje. JIMHaMUKaTa MOXeE Jla C€ CIEAU HHU3
Clle/IHaBa CTaTUCTUKA: BO ydeOHaTta 1946/47 romuna ce 3anumanu 47 cryaeHTd, Bo 1956/57 -
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220, Bo 1962/63-514, a OpojoT Ha 3amuIlaHU JOCTHTHYBa KyJIMHHAI[Mja 1O BOBEIYBaIbETO Ha
CIIO0OTHUOT yIUC HAa YHUBEP3UTETOT Bo 1971/72- 968 (Kambepcku, Kopyoun, 1996, ctp. 45).
OBaa TeHIeHIM]ja ce OJpKyBa ce A0 KpajoT Ha 70-THTe KOTa OpOjOT HA 3aMMINAHU CTYACHTHU
nocternieHo ce HamanmyBa. Ox 1980 roa. Bo Hapemnurte neneHun T0j m3HecyBa 200-250, a BO
MOCJICTHUTE TOIUHU TOj Opoj e ctabunm3upan Ha 160-180 cTyneHTH 3a cCUTE YSTUPH TOJIUHHU.

N OpojkaTta Ha AMIUIOMHUPAHU CTYICHTH, MATUCTPUPAHHU U JOKTOpUpaHu Ha HCTUTYTOT
3a Iejarorvja €, UCTO Taka, UMIIO3aHTHA: 3aKIydHO co ydyeOHaTa 2015/16 roxa. memaromkure
CTyauu TH 3aBpurmie BKymHO 3179 crymentu; no jynmu 2016 ce ocmocobuine 168 maructpu mo
MeIarONIKy HayKu U 124 110 MEeHaIMEeHT BO 00pa30BaHMETo, 78 JOKTOPH MO MEAAronIKi HAYKH
10 o MeHaIMEHT BO 06pa30BaHUETO .,

Crynentute ©Ha MWHcTUTYTOT 3a Tmemarorudja ce VyiITe TOMHOTYOpPOJHH, 3aIlTo
npodecopure u copaboTHUIUTE HA HCTUTYTOT ApKaT HAcTaBa HE CaMO Ha MAaTHYHHTE, TYKYy U
Ha CTYACHTHUTE OJl NPYruTe MHCTUTYTH o1 Duno3odckuor daxynreT, o Apyrd (HakyaTeTd Ha
VYuusepsutetot ,,CB. Kupun u Metonuj* Bo Ckorje u o4 Apyrd YHMBEP3UTETH BO Jp’KaBaTa.
OcgeH T10a, ckopo 40 ronunu, ymre o yueOHara 1977/78 roguna, HcTUTYTOT OCTBapyBa u
Me/Iaronika ¥ MeToJICKa JOKBaTM(UKaIHja 32 JUIIOMAPAHN HA T.H. HEHACTaBHUYKH (aKyITeTH
Bo Makenonuja Bo cure obnactu (Ilpernen Ha mpenmaBamara 3a yueOHata 1977/78). Ce no
MOCIIETHUTE HEKOJIKY TOAMHHU Taa ce OCTBapyBa MPEKY MoJjarame Ha HEKOJIKY HCITUTH M OJpeICH
¢onxa Ha HacTtaBHaA mpakca. [lounyBajku on yuebnara 2014/15 ron. MHcTuTyTOT 3a megaroruja,
3aeHO CO TPHUTE MEAAromKu (aKkylITeTH O] Ip)KaBaTa, BOBEIyBa eqHocemMecTpamHu cryann (30
EKTC) 3a crtpyuHo mnpodecroHalHO YCOBpIIYBambE€ 3a CTEKHYBalkbe€ Ha HACTaBHUYKU
komnereHuu ([IpaBHITHUK 32 HAUMHOT M YCJIOBHTE 3a CTyIMpPamke Ha CTyIHCKaTa Imporpama 3a
CTEKHYBamb€ Ha TIEAaromIKo-TICHXOJIONIKa M METOJCKa moAroToBka..., 2014). Ilporpamara ce
COCTOH OJ1 TPH 3aJ0JDKUTEITHH MpeaMeTH (Tenaroruja, ICUX0J0THja U METOJMKa), IBa U300PHU
npeaMeTd M 45-THEBHA TMenaronika mpakca BO OCHOBHM WM cpeanu yuwnmumTa (Cryaucka
mporpama 3a CTpy4HO Npo()ECHOHATHO YCOBPIIYBAKE ... ).

[Tokpaj megaromkara u MeToackara mokBanndukaiuja, NHCTUTYTOT 3a memaroruja BO
cBOjaTa MCTOpHja OEJeKH YIITE €JHa aKTUBHOCT Ha IUIAHOT HA CTPYYHOTO YCOBpIIyBamke Ha
TUIUIOMHpaHnuTe Kajapu. MmeHo, mounyBajku o akagemckara 2005/06 romuHa, BO TEpHOI O]
HEKOJIKY T'OJIMHU, OpraHu3upa u oOyka 3a JUPEKTOPH Ha OCHOBHHUTE U CPEIHUTE YUHIIUIITA BO
JprKaBarta.

Hacmaeno-nayuen kaoap

Cure oBHE aKTUBHOCTH C€ IUJIOJ Ha paboTara Ha HAacTaBHUIMTE Ha WHCTUTYTOT 3a
nejarorvja, OHHE KOM IO TrpajaaT yrieqoT Ha MHCTUTYTOT M ja HOcaT OJArOBOPHOCTa 3a
KBJIMTETOT Ha MEAArolIKUTE CTYIUH U 3a Pa3BOjOT Ha IeAaronikata Hayka Bo MakeJoHuja.
CrynuuTe 3amouyHyBaaT caMO CO €/IeH HAacTaBHUK [0 HCTOpUja Ha menarorujara, a-p Kupo
Kamunos, mumiomen Ha ®uino3odckuor dakynrer Bo ITpara, JOKTOpaHI Ha YHHBEP3UTETOT BO
Hancu, ®pannyja (Temkos, 2006, ctp.50). HemocraTokoT 04 HacTaBHULIM BO OBaa rmo4yeTHa ¢asza
OJ1 pa3BOjOT Ha CTYAMUTE IO MEAAroruja ce MOKPUBa CO aHTAKHUPakE Ha MPOQecopu o1 APYTUTE
YHHUBEP3UTETCKH IIEHTPU O] ToramiHa JyrocmaBuja, ocobeHo on dumo3zodckuor dakynrer Bo
3arpe6 u benrpan. Bo Texkor Ha 60-TuTe M 70-TUTE TOAMHU OpPOJOT HA MAaTUYHU HACTABHHIIM
MOCTETeHO ce 3rojieMyBa M ce ¢opMupa IpBaTa reHepaiuja Ha HACTaBHO-HAy4YeH Kajgap Koja,
BCYIIIHOCT, TM MOCTaByBa TeMEIUTE Ha TeJaronikata Hayka M oOpa3oBaHHe BO MakenoHuja:
npodecopure Pucro KanrapuueB, Anaromu [lamjanoBcku, Jbymuo Komposcku, bpanko

%6 Hagesiennte momaTolm ce Ipe3eMeHH 01 MHTEPHATA CTaTUCTHKA Ha Puino3o(ckroT dakynrer Bo Ckorje.
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[TerpoBcku, fopfn Henues, npenaBayot Hukona [lonoscku, acucrentor Kinume [lambazoBcku,
Kako u TpodecopuTe OJ IPYIHTE [YrOCIOBEHCKH PEMyOJIMKH KOU CO E€AHOJCIICHUCKHOT
aHra)kMaH Ha MHCTUTYTOT ce pedyncHu OJOMAaKMHETH BO MaKeIOHCKAaTa akKaJeMCKa CpeIuHa
(bpanko BespkoBuk (1951-60), Bnagumup Cracuk (1958-67) u bopusoje CamonoBueB (1975-
85)). Tpu renepamuu HacIEIHUIM TO TMPOAODKYBAaT IMEJArolIKOTO JEeJ0: ACUCTEHTUTE Ha
npBara reHepanuja, Hwukoma IlerpoB, Harka Munkosuk, Mapuja KocrtoBa, bmaropomna
Jlakuncka, Kupo KamGepckn, Chexana Anmamuecka, Mapuja Todosuk-Kammnosa, cranaa
npodecopu Ha Tperara reHepanuja Koja, TMakK, BO IMOCJICIHUTE TOJUHU T'O CO3/1aBa CBOJOT
noaMiIanok. JleHemHuoT coctaB Ha MHCTUTYTOT 3a menmaroruja € croj Ha HCKYCTBOTO H
MIIagocTa U TO counnyBaar mpodecopute Mapuja Todosuk-Kamuaoscka, 3opan BeakoBekw,
Amnera bapakocka, Bepa Crojanoscka, Jacmuna JlenueBa-/{uznapesuk, Jlena Jlamoscka, Harama
Amnrenocka-I'aneBcka, Cy3zana MmuoBcka-CriaceBa, Tpajan T'oneBcku u bopue KocroB u
nonentute Ennsadera Tomescka-MnueBcka, Aanma TaceBcka u Enena Pusosa.

Cure oBue HacTaBHUIM, 24 Kou mpousnerie oA HMHCTUTYTOT W JeceTuHa JApyrH,
MCTOBPEMEHO CE€ M HaydyHH PaOOTHUIM KOW CO37aBaaT rojieM OIMYC Ha IMeAarolika JIMTepaTypa
mTo ja 300raTyBa Hay4YHO-MCTpa)KyBaukaTa TpaJuilMja BO 00JlacTa Ha BOCIUTYBAKETO H
oOpazoBaHueTo W ja adupmupa Iemaromkara Hayka Kaj Hac M MOIIUPOKO. Toa ce HEKOJKY
WIjagd HAyYHW W CTPYYHH TPYAOBH, TOJEM JeN OJ HHUB IPE3CHTHPAHW Ha MElyYHApOJHU H
JOMaIiHd KOH(QEpPEHIMH ¥ CHUMIIO3UYyMH, CTOTMHA KHUTH ¥ Yy4eOHWnm oj oOmacta Ha
nemarorujata. McroBpeMeHO, OBHE HACTaBHHIM KaKO €KCIEPTH BO CBOWUTE MOTECHH O0JAcTh
YUECTBYBaaT BO WHOBHPAWmETO Ha BOCIUTHO-O00pa3oBHATa MpPAaKTHKa KaKO PAKOBOJHWTEIH Ha
MeTryHapOJHHU TPOEKTH KOM 10 0CaMOCTOJyBamkeTO Ha MakenoHuja ja onpenenuja JUIaKTHIKO-
MeToauykata (U3HMOHOMHja Ha OOpa3oBaHMETO BO MakenoHWja, HO M BO TPAJCHETO HA
o0pa3zoBHaTa MOJUTHKA BO 3€MjaTa MPEeKy Y4eCTBO BO M3pabOTKaTa Ha CTPATEHIKH JOKYMEHTH 3a
pa3Boj Ha oOpa3zoBaHueTo BO Makenonuja. Bo Toj KOHTEKCT € M (PaKTOT JeKa TOKMY O/
HACTaBHO-HAyYHHOT Kajap Ha MHCTUTYTOT 3a memaroruja mpousierje IBajila MHUHHCTPH 3a
oOpaszoBanue, nBajiua npopekropu Ha YKHMM, enen mupexkrop Ha bupoto 3a pa3Boj Ha
0o0pa3oBaHUETO, €lleH AUPEKTOp Ha [Ip)KaBHHOT MPOCBETEH WHCIIEKTOPAT, €lIeH JAUPEKTOp Ha
JIp>KaBHHOT 3aBOJI 3a CTAaTHUCTHKA, TPOjla JICKaHW W CceAayM TpojekaHu Ha Dwno3odckuot
(dakynret Bo Ckorje.

IlepcnekTUBH

Bbpojkure ce, cekako, mokaszaTea 3a YCHEIIHOCT M pa3BOj, 32 MNOCTUTHYBamka CO KOU
MOJKEMeE Jia ce CIOopelyBaMe CO OCTaHATUTE MHCTUTYTH, (PaKkyJITETH BO 3eMjaTa, BO JAP>KABUTE BO
peruoHoT, Bo EBpomna u Bo cBeroT. Ho, kako mejaro3u, oHMe KOM HACTOjyBaaT Jia ja OBjajear
YMEIIHOCTa W/WIM Jia ja pa30epaT yMETHOCTa Ha BOCIHUTYBamETO, HE cMeeMe Ja 3a0opaBuMe,
0c00EHO He JIeHeC BO YCIIOBM Ha MOpAJIeH IaJ M U3ryOeHU BPEIHOCTH, JIeKa Iefarorujata He e
caMO IOYy4YyBame M ydyerme, NPOBEpKa Ha 3Hacwka M OoueKyBaHU pesynrtaTtd. Ilemarorujata
M3BOPHO U CYMITUHCKU HOCH JUTabOKa YOBEUYKa MOpPaKa: BOCHHUTYBAHETO €, Mpej ce, MOMOII U
MOJUIpIIKA HA Pa3BOjOT, HA CTPEMEHETO Ha YOBEKOT KOH YOBEYHOCTA. 3aT0a, BO TPACUPABETO Ha
naTekaTta Ha pa3BOjOT Ha IeJarolikara Hayka Bo MakeloHMja U MOIIMPOKO, HUE, Nearo3uTe,
MOpa Ja r0 UMaMe Ha yM, HO ¥ Ha CpLeE, KBAJIUTETOT HA OJHOCUTE LITO T'M IpajiiMe CO OHUE CO
KOHM IO OCTBapyBaMe€ BOCIUTHO-00pa30BHUOT notdar. Pokycupajku ce Ha MOCTUTHyBamara Ha
YYCHHMLIUTE, CTYACHTUTE M HACTaBHUIIMTE, KaKO HHIUKATOp 3a €(pEeKTHMBHOCTa Ha BOCIMTHO-
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00pa30BHUOT Mpouec W 3a 00e30eqyBame Ha KOMIIETUTHBHOCTa M KOMIIATHOMIIHOCTAa CO
€BPOIICKHOT M CBETCKHOT OOpa30oBeH maszap, Ja HEe JO03BOJIMME Ja ja M3ryOMMe cMmciara Ha
BOCIIMTHO-00pa3oBHATa paboTa: CO3JaBamETO 37paBa, CHI'YPHA, I'PUKIMBA M CTUMYJAaTHBHA
BOCIIMTHA 3acAHULA KOja HWHTPUH3HUYKHU K€ TH MOTHBHPA ACHAaTa, MJIAJUTEC U BO3PACHUTC Oa I'
pa3BUBaaT CBOWTE MOTEHIMjAIM HU3 KOMYHHKAIIMja M cOpabOTKa.

Cryauure 1Mo mejarorvja To cliefar, pediaekTupaaT W ro OBO3MOXKYBaaT pPa3BOjoT Ha
HameTto oOpa3oBaHMe, Hayka M JIpXaBa BeKke ceaymjaeceT roauHu. HaBpakameTo Ha
MOCTUTHATOTO BO HM3MHHATHOT TEPHOJ TOKa)XyBa JieKa IENaromKHOT NMPHIOHEC € 3HAdyacH,
JIETIOTO € TPajHO M BTKACHO BO LIEIMHATA HA OMIITECTBEHOTO KuBeewme. OTTyKa, M OJIrOBOPHOCTA
Ha 13-MHHATa KOM TO COUMHYBaMe aKTyeITHHOT COCTaB Ha MIHCTHTYTOT 3a mejaroruja € rojemMa:
71a TIPOI0JDKMUME OHAMy KaJie IITO 3acTaHalle HUBHUTE MPETXOIHUIM U CO 3HACH-E, TTOCBETEHOCT
Y 3a€JIHUILITBO Ja T0 HaArpajayBaMe TEMEeJOT Ha MakeJOHCKOTO oOpa3oBaHUE, CO3/IaBajku HOBHU
TeHepalny TeJaro3u U BpeIH! U TPajHH MEAaroIIKH JIea.
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Abstract

The paper presents an analysis of the developmental path of the study of pedagogy in Macedonia
since its establishment within the Faculty of Philosophy in Skopje immediately after the end of World
War 1. It is structured in three thematic sections that elaborate roots, development and prospects of the
study of pedagogy. At the beginning the characteristics of the different stages of the 70-year development
are identified, which is followed by an overview of the developmental changes regarding several aspects:
name of the Institute of Pedagogy, organization of the study, programs, students and teaching and
scientific staff. At the end, the author highlights ideas and dilemmas that are considered essential for the
future development of the study of pedagogy in Macedonia, but also in a global context.

Key words: Study of pedagogy, Higher education, Education in Macedonia, History of pedagogy.

Introduction

Celebration of the 70" anniversary of the Institute of Pedagogy at the Faculty of
Philosophy in Skopje is a great opportunity for a historian of pedagogy to make a retrospective
overview of the Institute’s developmental path and achievements, as well as of its historical and
contemporary challenges. 70 years is not a long life for an educational institution worldwide, but
for the specific Macedonian context, it is almost duration of free Macedonia, it is the history of
the national educational system, of the Macedonian higher education. These 70 years testify the
intense educational and cultural development in which pedagogy and training of pedagogical
staff have had extremely important roles in developing the Macedonian society and scientific
thought. In fact, the developmental path of the study of pedagogy reflects the socio-political and
educational movements and turmoil in the region, as well as the major efforts of the Macedonian
intelligence for educational, scientific and social progress.

Roots

The studies of pedagogy represent the foundation of the higher education in Macedonia
and reflect its developmental stages and challenges. They have been developed within three
different states with different political and educational systems. Their tradition is actually longer
than 70 years, because the very beginnings go back to the 20s of the last century, when the
Faculty of Philosophy was founded in Skopje, as a branch of the homonymous faculty in
Belgrade (Ypen6a o ®unozodckom dakynrery y Ckomby...,1920), and when the Chair of
pedagogy, together with the chairs of language, literature, philosophy and history, took the
responsibility for preparation of the teaching staff for schools in the southern part of the then
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Kingdom of Serbs, Croats and Slovenes. This first higher educational institution in the territory
of Macedonia implemented foreign national and educational policy, since it was expected that
the secondary school teachers that gained their education at the Chair of pedagogy would
“develop the national consciousness” of “the Serbian people” in “South Serbia” (Kapros, 1973,
ctp.103). Nevertheless, its two-decade long existence in the period between the two world wars
(1920-1941) was the basis on which to develop higher education and pedagogical scientific
thought in free Macedonia.

1946 marked the beginning of a new study of pedagogy within the newly established
Faculty of Philosophy in Skopje as the first Macedonian higher education institution and the
foundation of the first university in Macedonia that was set up three years later (3akon 3a
yauBep3uteToT Bo Ckomje, 1949). These beginnings, as well as those of the higher education in
the socialist Macedonia in general, were modest, staff was insufficient, working conditions were
inadequate, but enthusiasm was great, and the importance of the studies and the need for
pedagogical training was socially recognized. During the 45 years of development of the
Socialist Republic of Macedonia within the unified system of Federal Yugoslavia (1945-1991),
the studies of pedagogy, as well as other studies that were developed within the Faculty of
Philosophy, were built on the ideological foundations of the Marxism, which was undersood as a
scientific theory, a class liberating ideology and revolutionary praxis of the working class
(damjanoscku, 1985, crp. 28). During this period, the Institute of pedagogy witnessed the
general trend in the Macedonian higher education of continuous increase in the number of
students, but also many challenges and disproportions of its development regarding the
compatibility of studies with secondary education, as well as with aligning its academic offerings
with the needs of the science and the labour market and its social and cultural environment
(KambGepcku, 1994, crp. 162-178). In the socialist period of development the Institute of
Pedagogy at the Faculty of Philosophy was the only higher education institution in Macedonia
that continually provided four-year education to prepare the profile of a pedagogist, an expert in
upbringing and education. The Institute in this period, through its study programme and
organization, built a reputation of a cradle of highly qualified professional and scientific staff
that was incorporated in all aspects of the socialist educational system and social life.

The teaching and research tradition of pedagogical studies continued to be built in
independent Macedonia as well. It is a period of 25 years in which major achievements were
made in terms of opening of Macedonian pedagogical science toward the European and world
experiences in the field of educational theory and practice. That was done through participation
and organization of international conferences in the country, participation of Macedonian
scholars in international scientific projects, study visits abroad of Macedonian professors and
students, visiting lectures of foreign professors, and collaboration with colleagues from
universities in the region, Europe and beyond. Since the beginning of the new millenium the
national educational policy was focused on creating conditions for unimpeded implementation of
the principles and recommendations emanating from the Bologna Process in order to improve the
quality of educational process and increase efficiency of studies, as well as to ensure
competitiveness and compatibility within the European and global academic market
(HaumoHnanna mporpama 3a pa3Boj Ha oOpa3oBanuero Bo Penybnuka Makenonuja 2005 — 2015,
2006, ctp. 241-243). These priorities caused significant changes in the studies of pedagogy and
raised numerous issues and dilemmas regarding the future development of the studies and of the
higher education in the country in general .
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Development

The development of studies of pedagogy over the past 70 years could be qualified as
dynamic and intense, characterized by constant reform changes and efforts to modernize studies
and adapt them to the needs of the changing society as well as to the development of pedagogy
and the sciences that are related to it. This process is evident in several aspects of the studies:

Name

The studies begun to develop together with the studies of philosophy within the single
Chair of Philosophy and Pedagogy (1946-49). In the 1949-1950 academic year, the study of
pedagogy was separated into a Chair of Pedagogy, which in the late 70s was renamed the
Teaching and Research Study Group of Pedagogy. Ten years later became the Institute of
Pedagogy, the name that has remained through today (Kambepcku, Kopyoun, 1996, ctp.41).

Organisation of the study

The beginnings were at the undergraduate level, as one-major studies of four years.
Double major system existed only during a short period of time (1959/60-1961/62), and a
parallel one-major and double major system was introduced in 1967/68 and lasted until 1976/77.
Since 1978/79 the studies of pedagogy have exclusively one-major character (ITpermex Ha
npeaaBamara 3a yaeonara 1959-60, 1962-1963, 1967-1968, 1977-1978).

In order to provide an organized and systematic training of researchers in the field of
pedagogy, in 1980/81 two-year postgraduate studies in Pedagogical sciences were introduced
and in 2004/5 the same length studies in Management in education. In 2009 postgraduate studies
in both areas were transformed into one-year studies of second cycle.

In 1992/93 the Institute of Pedagogy at the Faculty of Philosophy initiated one-year
postgraduate specialist studies leading to professional title of a specialist-educator in a certain
educational area.

In 1958 the first doctor of pedagogical sciences was awarded at the Faculty of
Philosophy, and since 2013/14, as a result of the implementation of the Bologna reform and the
European Credit Transfer System (ECTS) , three-year doctoral studies were introduced.

Study programmes
During the 70 years of development the study and the course programs of the Institute of
Pedagogy have been often changed in accordance with the socio-economic and political changes
in the country and the reform processes in the educational system. The first program consisted of
16 academic disciplines out of which 6 were from the pedagogical area, while others were in the
field of psychology, philosophy and general education (Kam6epcku, Kopyoun, 1996, ctp. 41).
The latest program consists of 40 courses, out of which only seven could be, but not necessarily,
from other areas, since they are chosen by students from the Faculty and University lists of
elective courses (ITpupaunuk 3a crymenTu..., 2013). Between the first and last programme there
have been numerous quantitative and qualitative programme changes:
= |ntroduction of new academic disciplines: Methodology of pedagogy and Andragogy in
1962/63 (ITpernen Ha mpenaBamara 3a ydebHara 1962/63), Methodology of educational
work and Comparative pedagogy in 1977/78 (Ilpernen Ha mpenaBamaTa 3a ydeOHara
1977/78), Family pedagogy and School pedagogy in 1991/92 (HacraBeH miaH U pexxum
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Ha cTyauu Ha MHcTuTyTOT 32 menaroruja, 1991), Special pedagogy and Social pedagogy
in 1997/98 (Ilpupaynuk 3a crynentute Ha Ounozodpckuor pakyarer, 1997, ctp.19).

= |ntroduction of elective groups of pedagogical disciplines and elective courses (1977/78)
(Ilpernen Ha mnpenaBamara 3a yueOnata 1977/78, 1982/83). This concept of the
curriculum was refined and expanded in the following decades, with introduction of
optional programme areas (Ilpupauynuk 3a cryaeHTuTe Ha PHI030PCcKUOT (akynTer,
1997, crp.19-23), and since 2009 with several groups of electives (preschool, school,
andragogical and socio-pedagogical) (ITpupaunuk 3a cryaentu 2009/2010).

= Establishment of two new 4-year undergraduate studies: Defectology, today renamed in
Studies of special education and rehabilitation, in 1993/94, and studies of Adragogy
(currently in the process of accreditation).

* Implementation of the Bologna reform and the European Credit Transfer System in the
higher education in Macedonia replaced the traditional disciplinary approach with a
modular one, which resulted in breaking up the extensive two or three-semester subjects
in one-semester courses. This significantly increased the total number of subjects in the
study programme.

= Changes in the language of pedagogy and education. The theory of socialist education
whose Marxist ideological matrix was built into the system of pedagogical disciplines, in
recent decades has been giving place to the processes of globalization and marketisation
of education.

Students

All these changes in the study programmes were reflected in the training of generations
of students who have passed through the Institute of Pedagogy, and which number from year to
year was constantly increasing. In fact, regarding the number of enrolled and graduate students in
the past seventy years, the Institute of Pedagogy is among the leading departments of the Faculty
of Philosophy in Skopje. The dynamics can be observed through the following statistics: in the
school year 1946/47 there were 47 enrolled students, in 1956/57-220, in 1962/63-514, and the
number of students reached its height-968 students- with the introduction of free admission to the
University in 1971/72 (Kam6epcku, Kopyoun, 1996, crp. 45). This tendency was maintained
until the end of the 70s of the last century when the number of enrolled students was gradually
decreasing. Since 1980, the number of enrolled students is between 200 and 250, and in recent
years this number has stabilized at 160-180 students for all four years.

The number of graduates, masters and doctors of sciences awarded at the Institute of
pedagogy is also impressive: as of the academic year 2015/16 there were 3179 students who
successfully fineshed the study of pedagogy; by July 2016 there were 168 masters of pedagogical
sciences and 124 of management in education awarded, as well as 78 doctors of pedagogical
sciences and 10 of management in education®’.

The students of the Institute of Pedagogy are even more numerous, because the
professors and associates of the Institute teach also students from other institutes of the Faculty
of Philosophy, from other faculties of the university of St. Cyril and Methodius in Skopje, as
well as from other universities in the country. Moreover, in a period of almost 40 years, since
1977/78, the Institute has been providing pedagogical and methodological training for the
graduates from the so called non-teaching faculties in Macedonia in all scientific areas (Ilperien
Ha mpeaaBamara 3a yueOnata 1977/78). Until recent years it consisted of few exams and a

57 Data are given according the internal statistics of the Faculty of Philosophy in Skopje.
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prescribed hours of teaching practice. Starting from the academic year 2014/15 the Institute of
Pedagogy, along with three pedagogical faculties in the country, introduced one semester studies
(30 ECTYS) for specialized professional training for acquiring teaching competence (ITpaBuiHuk
3a HAYUMHOT U YCJIIOBUTC 3a CTyJUpalC HAa CTyAHMCKATa porpamMa 3a CTCKHYBALC Ha MCJaromKo-
MICUXOJIONIKA ¥ METOJCKa MmoaArotoBka..., 2014). The program consists of three compulsory
subjects (pedagogy, psychology and teaching methodology), two electives and 45-day
pedagogical practice in primary or secondary schools (Cryamcka mporpama 3a CTPyIHO
PO EeCHOHAITHO YCOBPIIYBAKE ... ).

Beside the pedagogical and methodological training, the Institute of Pedagogy in its
history had another activity in the area of professional development of the University graduates.
Starting from the academic year 2005/2006, over several years, it was avtively envolved in
organizing training courses for principals of elementary and secondary schools in the country.

Teaching and research staff

All these activities are fruits of the work of teachers of the Institute of Pedagogy, those
who have built the reputation of the Institute and took the responsibility for the quality of
pedagogical studies and the development of pedagogical science in Macedonia. Studies began
with only one teacher of history of pedagogy, Dr Kiro Kamilov, a graduate from the Faculty of
Philosophy in Prague, holder of PhD degree from the the University of Nancy, France (Temkos,
2006, ctp.50). The shortage of teachers in this initial stage of the development of the study of
pedagogy is covered by hiring professors from other university centers of former Yugoslavia,
especially professors from the Faculties of Philosophy in Zagreb and Belgrade. During the 60s
and 70s of the last century the number of home teachers was gradually increasing to form the
first generation of teaching and research staff of the Institute who actually laid the foundations of
pedagogical science and education in Macedonia: professors Risto Kantardziev, Anatoli
Damjanovski, Ljupco Koprovski, Branko Petrovski and Gjorgji Delchev, lecturer Nikola
Popovski, assistant Klime Dzambazovski as well as professors from other Yugoslav republics
who had a decade-long engagement in our academic environment (Branko Veljkovic (1951-60),
Vladimir Spasic (1958-67) and Borivoje Samolovchev (1975-85)). Three generations of
descendants continued and extended their pedagogical work: teaching assistants of the first
generation, Nikola Petrov, Natka Mickovik, Kiro Kamberski, Blagorodna Lakinska, Marija
Kostova, Snezana Adamceska, Marija Tofovik-Kamilova, became professors of the third
generation of pedagogues who in recent years are engaged in forming the team of their
successors. Today's Instute of Pedagogy is a blend of the experience of ten professors: Marija
Tofovik-Kamilova, Zoran Velkovski, Aneta Barakoska, Vera Stojanovska, Jasmina Delceva-
Dizdarevik, Natasa Angeloska-Galevska, Lena Damovska, Suzana Miovska-Spaseva, Trajan
Gocevski and Borce Kostov, and of youth of three assistant professors: Elizabeta Tomevska-
Ilievska, Alma Tasevska and Elena Rizova.

All these teachers, 24 arising from the Institute and a dozen of others, are researchers in
different pedagogical areas, who have created a large body of literature that has enriched the
scientific tradition in the field of education and has affirmed the pedagogical science in our
country and beyond. It consists of several thousand scientific papers, many of them presented at
international and national conferences and symposia, hundreds of books and textbooks in the
field of pedagogy. At the same time, these teachers as experts in their scientific fields have
participated in the innovation of educational practice in Macedonian schools as national
coordinators of international projects that shaped the didactic and methodological components of
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education in Macedonia after gaining independence. They were also actively engaged in creating
the educational policy in the country by participating in the preparation of strategic documents
for the development of education in Macedonia. In this context it is worth mentioning that the
teaching and scientific staff of the Institute of Pedagogy has given two ministers of education,
two vice-rectors of the University Cyril and Methodius in Skopje, one director of the Bureau for
Development of Education, one director of the State School Inspectorate, one director of the
State Statistical Office, three deans and seven vice-deans of the Faculty of Philosophy in Skopje.

Prospects

Numbers are certainly an indicator of success and development, of achievements that
allow us to compare with other faculties in the country, countries in the region, in Europe and in
the world. However, as pedagogues, those who seek to master the skill and/or understand the art
of education, we must not forget, especially nowadays in times of moral decline and lost values,
that pedagogy is not only teaching and learning, student examination and expected outcomes.
Pedagogy originally and essentially brings deep human message: education is assistance in
development, support in striving toward humanity. Hence, in tracing the future path of
development of pedagogical science in Macedonia, as well in wider context, we, the pedagogues,
must bear in mind the quality of the relationships that we build with those with whom we
accomplish the educational venture. Focusing on the achievements of students and teachers, as
an indicator of effectiveness of the educational process and of ensuring competitiveness and
compatibility with the European and world educational market, we must not allow to lose the
essence of the educational work: creating a healthy, safe, caring and stimulating community that
will intrinsically motivate children, young people and adults to learn and develop their individual
potentials and strengths through communication and cooperation.

For a period of seventy years the studies of pedagogy have been following, reflecting and
enabling the development of Macedonian education, science and state. Recalling the
achievements of the past shows that the pedagogical contribution is significant and permanently
woven into the whole of society. Hence, the responsibility of the 13 of us who represent the
current team of the Institute of Pedagogy is enormous: to continue where our predecessors
stopped and to continue to build on the foundation of our education with knowledge,
commitment and unity, thus creating new generations of pedagogues and valuable and lasting
pedagogical deeds.
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