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ITPEATOBOP HA I'VTABHNOT YPEJIHUK

Hparu uurarteinu,

Co 3aJI0OBOJICTBO ja M3BeCTyBaMe HayyHaTa M CTPYYHa jaBHOCT JleKa IO ITOBeKe-
rO[VIIHN Pa3MHUC/yBamka M [oroBapama J0jIoBMe Ha KpajoT of maTtoT. MHCTUTYTOT
3a nexaroruja npu dusnosodckuoT dakynrer Bo CKolje ro u3maBa IMPBUOT OPOj O]
CIIMCAHUEeTO 3aMUCIIEHO KaKo MeryHapoHO, o[ HacJIoB: ,MeryHapoIHO CIMcaHue 3a
oOpa3oBaHUe, UCTPa)KyBakbe U 00yKa“.

HacioBOT ru oTKpuBa 06/1acTUTe Kaje LITO Ke ce OBIKUMe. Ke omdarnume Temu
o[l TeopujaTa Ha BOCIIUTAHHUETO M 0O0pa30BaHUETO U O] UCTPa’KyBamara BO objlacTa Ha
obpa3oBaHUETO U OOyKaTa.

HaBepeHuTe TeMu yKasKyBaaT Ha KOMIDUIEKCHOCTA Ha ITPOOIeMUTe KOUIITO Ke OujiaT
obpaboTeHU.

3aToa ru IIOKaHyBaMe CHUTe OHHe uuja paboTa M HMHTepec ce BO JIOMEHOT Ha
HaBeJleHUTe 00JIaCTH Jla y4eCTBYBAaT CO CBOU TPYIOBU.

Bo 0B0j 6poj of1 crimcaHueTo ru myoJIMKyBaMe TPYIOBUTE Kou Oea Ipe3eHTUpaHU Ha
Hayunata KoH(epeHIIHja 1101 HaciaoB ,PedhopmMuTe Bo BOCIIMTHO-OOPa30BHUOT CHUCTEM
BO Penybinka MakegoHuja”.

['onmemuoT OpOj TPYHOBHU, M3JIOKEHM Ha KOHQepeHIMjaTa, KaKo U CEeBKYITHOCTa
Ha TeMuTe IITo Oea oOpaboTeHM, YKasKyBaaT Ha MHOKECTBO ITpoOJieMHu off ob1acTa Ha
obpa3oBaHueTo. ToKMy 3aToa, YpeayBauKMOT O0OOp pelllu ITI0JIOBMHA Of TPYIOBUTE Jia
ce U37a/aT BO IPBUOT OpOj OfI CIIMCAHUETO - BO Mecel] jyHHU, a Jpyrara moJioBUHa BO
BTOPUOT OPOj, KOj ce IylaHMpa [a h3jie3e Bo Mecel] JeKeMBPU OBaa IrojiiHa.

M3pa3yBame 0aroflapHOCT KOH CUTe OHME KOM ITOMOrHaa CITMCAHUeTO Jia T'o
IIO’KMBee CBOETO IPBO U3JaHue, Tpeq ce, Ha: AeKaHoT Ha DPuio30dcKUOT haKkyITeT of
Ckomje, JlekaHCKaTa yIrpaBa, YPeIHHUIIMTE Ha CIIMCAaHUETO, TEXHUUKUOT CeKpeTap Ha
CMMCaHNeTo, CUTe YIeHOBU Ha YpeqyBauKUOT O700p U HA aBTOPUTE Ha TPYIOBUTE.

Co mouwur,
['naBeH 1 0[IrOBOpPeH YpeIHUK
rmpod. 1-p bopue KocToB



EDITORIAL FOREWORD

Dear readers,

We have the pleasure to inform the scientific and experts’ public that after many
years of consideration and negotiation we came to the end of the road. The Instutute
of Pedagogy at the Faculty of Philosophy in Skopje is publishing the first issue of the
magazine conceived as international, under the title: “International Magazine for
Education, Research and Training”.

The title itself reveals the fields where we will move. We shall cover topics from
the theory of education and upbringing, as well as from the research in the field of
education and training.

The topics indicate the complexity of the problems that are going to be elaborated.

That’s why we invite everybody whose work and interest are in the domain of the
fields men- tioned, to visit us with their scientific works.

In this issue of the magazine we are publishing the papers presented at the
Scientific Conference titled “Reforms in the Educational and Pedagogical System in
the Republic of Macedonia”.

The number of papers presented at the Conference and the totality of the topics
elaborated indicate the abundance of problems in the field of education. That’s exactly
why the Editorial Board decided half of the works to be published in the first number of
the magazine - in June, and the other half in the second number, planned for publishing
in December this year.

We express our gratitude to all who helped the magazine to see its first issue,
first of all to: the Dean of the Faculty of Philosophy in Skopje, The Board of Deans,
the Editorial Board of the magazine, the technical secretary of the magazine, all the
members of the Editorial Board and the authors of the works.

With due respect,
Editor-in-chief
Prof. Dr. Bor¢e Kostov
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PE®OPMUTE BO BOCIIMTHO-OBPA30BHNOT CUCTEM BO
PEITYBJINKA MAKEJJOHUJA 23 'OAUHU IIOJOLIHA

3opaH BenkoBcku
YHugep3uuieuu ,,Cs. Kupun u Mettoguj*, @uno3zogpcku gpaxyaiewu - CKotije,
Hucituuttiyiu 3a uegazozuja, Peuiyoauka MakegoHuja
E-mail: zoran@fzf.ukim.edu.mk
VIIK: 37.014.3(497.7)“2005/2015“

AncrpaxkT

M 1okpaj TEeIIKOTHUTEe CO KOM Ce CcOoOouyBa BO TOJIMHMTE Ha TpaH3UIdja KOH Ila3apHa
eKOHOMMja M JEeMOKpPaTCKO OMINTeCcTBO, Penybnuka MakegoHMja ce CTpeMM KOH Ipajieihe Ha
00pa30BeH CUCTEM BO COITIACHOCT CO COBpPeMeHUTe ri1o0aHu TeHaeHIY. OBre HaIllopy ITI0CTOjaHo
ce coouyBaa CO HaJIBOPEIIHU 1 BHATPELIHM IIPeIU3BULIY KOU I'0 00J/IMKyBaa 00Pa30BHUOT CUCTEM
1 ro HacouyBaa HEroBUOT UleH pa3Boj.

l'omem Opoj MHTepBeHLMM Oea WHUIIMPaHU BO 00Opa30BaHUETO BO MpPBUTE 23 TOJUHU
II0 0CaMOCTOjyBamkeTO, IIPBEHCTBEHO Ha MPOeKTHO HuBO. lleiTa Ha oBMe WHUIIMjaTUBHU Oelle
rnomoOpyBame Ha KBaJIMTETOT Ha oOpasoBaHMeTO. 3a jKajl, IIorojieM [Iejl ce CIIpoBefyBaa
M30IMpaHU eqHU OfI IPYTU 1 BO OKPY;KyBaihe 00peMeHeTO CO MOIUTUUKY BiujaHuie U TeH3UU, CO
LITO Ce MapryuHa/iM3upalle 3HaueheTo Ha BiIMjaHUjaTa Ha 00pa3oBHUTE pedOpPMU.

Pedopmure Bo oOpa3oBaHHETO BO TojieMa MepKa TU cjiefiea TeMeJIUTe 3alpTaHu BO
Pecopmurte ®ape Bo COO, HarjponanHaTa Imporpama 3a pa3Boj Ha oOpa3oBaHueTo Bo Pernybsinka
Maxkepgonuja 2005-2015, pas3nuuHU 3aKOHM UM TO[I3aKOHCKU aKTHU, DOJIOHmCKUOT IMpoliec BO
BHCOKOTO obOpasoBaHue, KoHIlemiipjaTa 3a OeBeTrOAUIIHO oOpasoBaHue, KoHllemiiujata 3a
33JOJ/KUTE/THO CcpegHO obOpa3oBaHMe, VHTerpasiHaTa KOHIIEIIIdja 3a CTPYYHO oOpa3oBaHHE U
o0yKa M HallMOHAJIHUTE 1IeJITHO-OPUEeHTHPaHU CTPATEIIKU JOKYMEHTU 3a HallMOHa/IeH U JIOKaJIeH
€KOHOMCKU pa3B0j, 1 HaMaJlyBalbe Ha CUpPOMAaIlIThjaTa U HeBpabOTeHOCTa, 1 YHAIIpeayBatbhe Ha
KY/ITypaTa Ha JKUBeeme.

Knyuuu 36opoBu: obpasosatue, pechopmu, UOAUTUUKA

Criopen gpskaBHUTe [eKJjapupaHu orpenenou, Peryonmka MakemoHuja Tpeba
Ia ce TpaHcopMupa BO OIMIITECTBO BO Koe oOpa3oBaHMETO M obOyKara, KylaTypara u
HayKaTa Ke IIpeTcTaByBaaT KJIydeH ¢aKTop 3a Joopara cocTojO6a Ha Hej3SMHUTe rparaHu
1 jakHemeTo Ha eKoHoMwujaTta. OTTamy, pecdbopmuTe Bo oOpa3oBaHMETO Tpebalie Ja
OBO3MOJKAT TIOrosieMa KOMITAaTUOWTHOCT Ha HAI[MOHA/THUTE CTaH/Aap/iu CO CTaHAapauTe
Ha EBporickaTa yHUja U TIONIMPOKO, pa3Boj Ha JieMOKpaTujaTa MW YyHaIlpe/ayBame Ha
rparaHCKOTO OIIIITEeCTBO 1M Pa3BOj HA COBPEMEHO U MHTErpupaHo Ma3apHO CTOMAHCTBO
Ha 3eMjara.

OcHoBHa 1Ie1 Ha oOpa3oBHATa IMOJIUTUKA Ha Pemybsimka MakeoHuja, 3alpTaHa
Bo HauuoHanHawia tipozpama 3a pa3soj Ha obpa3osaHuettio 2005-2015, e ma obe3benu
MO>KHOCTH 3a CTEKHYBamke Ha COOABETHO 0OPAa30BHO HMBO 3a CEKOTO U 3a CUTe BO3pacHU
rpynu U Jla OCUTYPU [ieKa THe ToceflyBaaT KOMIIETEHI[UM KOU Ceé BO COIJIAaCHOCT CO
OapamaTa Ha OIUITECTBOTO U a3apoT Ha TPYAOT.

3a ocTBapyBalbe Ha Taa I1eJI, 00pa30BaHUeTO Mopa Ja Oujie TOCTaIlHO 3a CeKOoj IITO
’)KuBee Bo PerryOonuka MakezoHuja, 6e3 orjieq Ha HeroBaTa BO3pacT, I10JI, PeIMIMO3Ha
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1 CeKcyaJlHa orpepesiba, eTHUYKaA IPUITaJIHOCT, 3/IpaBCTBEHA COCTOj0a M collujaiHa U
¢duHaHCcKUCKa 1o105k0a. Mcto Taka, oOpa3oBaHMeTO U oOyKaTa Mopa j/ia TW Ioce/iyBaar
cUTe YCJIOBU 3a e(pUKAacHOCT U e(eKTUBHOCT 3a Jia OujaT BOo cOCTOj0a Ha CUTe Jla UM
TIOHY/IAT JOBOJIHO OIIIITO U CTPYYHO oOpa3oBaHUe.

CooueHa co mpobjieMoT Ha cjaba o0Opa30oBHA CTPYKTypa Ha HaceJIeHUeTo,
roJieMUoT Opoj JIMIja CO HajMHOTY 3aBPIIEHO OCHOBHO oOpa3oBaHUe (rmoBeke of 40%),
cimabaTta KBaju(UKalMCKa CTPYKTypa Ha BpaboTeHaTa M HeBpabOoTeHaTa pabOTHa
cujla U BUCOKMOT CTelleH Ha OCHUIIyBaie BO IIKOJIYBameTo, JiprKaBaTa Ipesefie MepKU
3a 3rojJieMyBaibe Ha 3aJJ0/KUTETHOTO oOpa3oBaHue. OBUe MePKH Tpeba Jja 0BO3MOKAT
MOJIMrHYBalhe Ha HMBOTO Ha oOpa3oBaHMe Ha MJIaJuTe, CO IoceOeH aKIeHT Ha
3roJIeMyBalbeTo Ha KBaJIUTETOT Ha HUBHUTE OMIITOOOPAa30BHM, CTPYUYHM/PAaOOTHU U
COLIMjaTHU KOMITeTeHIIUH.

3rojieMyBameTO Ha TPAeHheTO Ha 3aJ0JLKUTETHOTO 0Opa3oBaHue Tpeba f1a TOMOTrHe
BO BOCITOCTaBYBalheTO Ha AWHAMHYHA BPCKa Ha 00pa30BaHUETO CO Ia3apoT Ha TPY/IOT
1 omiiTecTBeHUTe mpomeHu. Co3maBamkeTo Ha YCJI0BU 3a KOHTUHYMPAHO CTEeKHYBamhe
Ha KBaJIM(UKALIMKA Ha MJIaiuTe Tpeba Ja UMIUIMIUPA IT0J00pHU CTapTHU MO3UILIUU TTPU
IIPEOIOT OfI yUeke Ha paboTa, 3aApsKyBathe WM ITPOMeHa Ha paOOTHOTO MECTO U aKTUBHO
y4decTBO BO IIPOLIeCUTe Ha JIeMOKPATCKOTO OJIJTyUyBamhe.

TepuujapHuoTt cekrop, Bo nepuogot o 2003 mo meHec, MOCTOjaHO e BO ITpoliec
Ha TPpOMeHU, BO HajrojieMa Mepa npeau3BUKaHU Off HAaCTOjyBamaTa Ha Jip;kaBaTa Jia Th
MMIUIeMeHTHPa ITperopaKkuTe Ipou3sjie3eHu o7 bomomCKUOT mpoliec.

Bo cepaTa Ha 0Opa30oBaHMETO Ha BO3PACHUTE, CTO TaKa, Ce HaCTOjyBa Jja ce HajaaT
pellleHrja KoM Ke ja 3ajakHaT OBaa KOMITOHEHTa off T7I00a/THUOT 00pa30BeH CUCTEM.

[TepuomoT Ha TpaH3UlIMja Ha JIp;KaBaTa e UCIIOJIHeT CO rojieM Opoj MHULIMjaTUBU 3a
MeHyBalha Ha JIeTucjiaTuBaTa BO 00pa30BaHMETO, 3a BOBelyBalhe Ha JelleHTpasn3alyja
BO 00Opa3oBaHUETO, 3a JIOHeCyBare Ha pa3BOjHM IIpOrpaMu, 3a 3ajakKHyBame Ha
aJIMUHUACTPATUBHUTE UM CTPYUYHUTE KallalluTeTH Ha [Ip)KaBHUTe WHCTUTYLIMU, 3a
dopMmupame Ha TpodeCUOHAIHY TeJla, areHIIUU U LIeHTPH, 32 MeHYBakhe Ha CTPYKTypaTa
1 OpraHu3aliicKara ITOCTaBeHOCT Ha 00pa30BHUOT CHCTEM M O0OPaA30BHUTE YCTAHOBU U
ci1. CeTo Toa e 1JI0/] HA HACTOjyBamaTa Ha JipykaBaTa Jia Hajjie OITTUMaJIHU pellleHrja KOu
Ke 0BO3MO>KaT n3rpajidba Ha (pyHKIIMOHajIeH oopa3oBeH cucteM. Co IpaBo, OBOj EPUO]]
MOKe JIa ce Hapeue Iepruoji Ha 0O6pa30BHU pedopMu.

3omrto pedpopmu?

/KuBeeMe Bo BpeMe Ha HarlaceHU eKOHOMCKU TYPOY/IeHIIUH ITPOC/IefIeHH CO KPU3u
KOM TellKO ce npeasuayBaat. Bo 2012 rogquHa cBETOT ce cOOUU CO CEPUO3HU ITPeIu3BULIA
BO Iorvief] Ha BpaboTyBamkheTo U co rojgeM aeduiuT Ha paboTHU MecTa. TpuTe roguHu Ha
KOHTMHYMPAHU KPU3HU COCTOjOU Ha I7100aJIHUTe ITa3apu Ha paboTHa cujia Ipegu3BUKaa
3rojieMyBaibe Ha HeBpaboTeHoCTa o, 27 MUIMOHMU JIMLIa Ol [TIOYeTOKOT Ha Kpu3aTa, Koja,
criopeq rmpoekiujaTa Ha MJIO ke pacte u Bo 2016 roguHa Ke gocturHe 206 MUIMOHU
HeBpabOTeHU HU3 CBETOT.

Bo 2011 roguna, Bo cBeToT, 74.800.000 mtagu nuiia Ha Bo3pacT o, 15 1o 24 roguHu
ce HeBpaboTtenu, mto o 2007 roguHa Ta JI0 JIeHelIH! JTHUITPETCTaByBa 3r0JIeMyBaihe
ox Hapn 4 muanoHu. I'mobanHara crarnka Ha HeBpaboTeHOCT Ha mjiajgute, of 12,7%, e 3a
1IeJ1 TIPOLIEHT ITOBMCOKA Off HUBOTO Mpej Kpus3aTta. Ha rimobasHo HUBO, MIafuTe MMaaT
peurcu TPUIIATH MOrojieMa BepojaTHOCT O BO3pacHUTe Aa bugat HeBpaboTeHu. LlpHuTe
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clleHapuja, BO KOHTEKCT Ha cerallHUTe CjlydyBama, IpeBHUjyBaaT Majia HajeK 3a
3HAUMUTEJTHO TTO00PYBakhe Ha MOKHOCTHUTE 3a BpaboTyBame Ha MyIaJIuTe JIyl'e BO OJI1CKa
UAHMHA.

MmeHo, Ke OupaT moTpedbHu noseke o1 400 MUIMOHM HOBU paOOTHM MeCTa BO TEKOT
Ha cJjIeHaTa JelleHHja 3a Jla ce u30erHe MoHaTaMOIIIHO 3rojiIeMyBakhe Ha HeBpaboTeHOCTa
BO CBeTOT. 3a /la ce reHepupa OJIP>KJIMB PacT U Jla ce OJpsKU colivjajiHa TTOBP3aHOCT,
CBETOT MOpa Jla Ce COOUM cO reHepupame Ha 600 MUIMOHY ITPOYKTUBHY PaOOTHU MecTa
BO TEKOT Ha cJie[iHaTa JelleHuja.

[Topagu moBp3aHOCTa HAa eKOHOMUMTe Ha 3eMjuTe Bo EBporia, Kpu3arta rnmpein3BuKa
BepryKHA peakiiydja Koja He ja MOUITeIU HUTY egHa 3eMja Ofl HecaKaHHUTe IT0CJIeUlin
BO cuTe ceKTopu. Kako 1ito ce ucrakHyBa Bo ,EBpomna 2020“ ekoHOMCKaTa Kpu3a I'u
n30puila CTabMITHUTE BPeJHOCTU Ha CTOIMAaHCKUOT PACT U CO3/jaBalheTo Ha HOBU pabOTHU
MecTa, Kou Oea pe3yiaraT Ha paboOTeHmeTO BO IIOC/Ie[IHATa JlelleHHja BO eBPOIICKUTE
semju. bBpyro-gomantauot rmpousBoy (B/I1) Bo EY nagxa 3a 4% Bo 2009 ropuHa, mogeka
WHIVCTPUCKOTO MPOM3BOACTBO MajHa Ha HUBO of 90-tute romuHu Ha 20 Bek. Toa
Impenu3BUKa HeBpaboTeHOCT 3a 23 MuanoHu jyre winu 10% ol akTMBHOTO HaceJjieHHe BO
3emjute Bo EBporia. JaBHUTe (pyHaHCUU IpeTpIiea TeKOK yaap, co mpoceueH AeUuIiuT
on 7% on B/IIT u HuBoa Ha 3amomkeHocT of rmpeky 80% Ha B/II1. IloemHocTaBHO KayKaHo,
IIBe KPU3HU TOIMHU ja n30puiliaa (prcKajHaTa KOHCOIUAllMja 3a U3SMUHATUTE JIBaeceT
TOIUHMA.

JleHelllHaTa eKOHOMHUja Ha IIpefieH IUIaH ucdpiIu onpenesieHu TPEeHJOBU KOUu ce
pa3JIMKyBaaT of OHa IITO Oellle cjiydaj BO MMHATOTO. Taka, Ha IIPUMep, CEé IOMaJIu ce
MOKHOCTHUTE 3a 00e30efyBambe Ha JIOKMBOTHA Kapuepa M 0e30egHOCT Ha pabOTHOTO
MeCTO 3a pabOTHHULIMTE, He caMO IOPajii TEeXHOJIOIIKUTE MPOMEHM TYKY U Iopaju ce
rorojieMaTa IeKCHMOUIHOCT BO u300poT Ha paboraTta. Kpusara ocraBu rosiem Opoj
Jiyre 0e3 IPyru OMNLMHU, CO LITO Ipegu3BUKa 3rojieMyBalhe Ha OpOjoT Ha uija Kou ce
caMoBpaboTreHu. [lopaiu Toa MpeTIIPUEeMHHUIITBOTO € ,,JKelIKa" TeMa BO ITpeJIBUyBambaTta
Ha eKOHOMCKMOT pPa3Boj.

YiITe efleH TpeH/ I CUJIHO ja OpaHyBa CBeTCKaTa jaBHOCT U KpeaTOpUTe Ha MOIUTUKU
BO 3eMjuTe HU3 cBeTOT. CTaHyBa 300p 3a TpeH/I Ha 3rojieMyBaibe Ha paboTHaTa CUa IITO
IIOTIOJTHUTEJTHO BPILM ITPUTHUCOK BP3 CUCTEMUTE 3a oOpa3oBaHMe U 0OOYVKa U MOHyAATa Ha
paboTtHu mecta. Criopep n3Bemtaute Ha OO0eIMHETUTE HAIIMH, BO TTOC/Ie/IHATA AelleHNU]a,
paboTOCIIOCOOHOTO HAaceIeHre ce 3roJIeMUJIO Ha T7I00aTHO HUBO 3a oKoy 600 MUJIMOHU.
Bo ucto Bpeme, O6pojor Ha BpaboTeHU BO MH(OPMAaJIHUOT CEKTOp OeJiesKu TpeH[ Ha
3rojieMyBalbe 1 e BO IMPeKTHa KopeJialyja co eKoOHOMCcKaTa cocTojoa. BakBaTa cocTojoa
e TIpeM3BUKaHa CO HamajlyBalhe Ha HaTaJIMTeTOT, NPOAO/IKyBalhe Ha rpaHUIlaTa 3a
MeH3MOoHMpahe U 3rojieMyBaibe Ha JKUBOTHUOT BEK Ha HaceJIeHUeTo.

Op ceTo HaBedeHO ITpou3JieryBa JeKa eJUHCTBEHO CUT'YpHa € HeCUI'ypHOCTa BO
BpeMeTO IITO Aoara. HoBoTo Bpeme Oapa pelIUTeTHOCT U MCTPajHOCT. [IpomeHuTe
BO JKMBOTOT UM paboTaTa HE cTaBaaT CUTe IIpeJl Cepuo3eH HCIUT Ha KOj MopaMe
O1aroBpeMeHoO Jia oropopume. HamecTo f1a ru yekame IpOMEeHUTe, CUTE 3ae[IHO Tpeba
Ila ce U3IUTHEMeE CO HUB, Jia ' TpecpeTHEeMe U Jia IIpe3eMeMe Cée IIITO e TToTpebHo 3a J1a
obe30emuMe pa3BOj Ha HalllaTa eKOHOMMja M Ojiarojar 3a cute. Kako IITO ce Belu BO
rpearoBopoT Ha Espotickattia cuupauiezuja 2020, ,Kpusara e 1oBUK 3a Oyyierhe, MOMEHT
BO KOj chakaMme JeKa BOOOMUYAEHOTO JIejCTBYBame Ke He JIoBejie IO IMOCTelleH Iaf, A0
BTOPOKJIACHO 3Hauere BO HOBUOT I7100asieH mopenokK... OBa € MOMEHT Ha BUCTHUHATA...
cera e MOMEHTOT Jla OujiemMe cMead U aMOUITMO3HM. “

-11-



(IJERT) International Journal for Education, Research and Training

Bo upHuHaTa Koja HOCHM MHOTY HeIIpeIBU/IMBYA HeITa, HeCOMHEHO e [eKa
IIPOCIIEPUTETOT Ha HalllaTa 3eMja MopaMe fa ro bapaMe BO IMI0OA/IHUOT HaTIIpeBap Ha
nen, 3Haeha U BellITuHU. Mopame J1a ru 1ooo6prMe BeIITUHUTEe Ha HAaIIMOT Hapoy, U J1a
I' IPUCIIOCOOMMe Ha cIieliuruyHuTe Oapara Ha HOBaTa eKOHOMU]ja, U Jla ' 3ajaKHeMe
HalllUTe KallallUTeTH 3a UCTPayKyBambe U1 pa3Boj. OBa ce cTonboBUTe Ha Kou Tpeba [a ja
rpajymMe HallaTa UJHUHA.

MacoBHOTO MPOMU3BOJICTBO, UMaHEHTHO 3a I10c/1ab0 pa3BUEHUTE 3eMjUu BO CBETOT,
Koe M0 IIPaBWIO MMa moTpeba of IIOMaJKy OoO0yueHU paboOTHULIM M PAaOOTHUIIU CO
TOHMCKA KBajiMuKalyja, o jorukata Ha CBOeTO U3yMUpame, JUPEKTHO I'o 3arpo3yBa
€KOHOMCKHOT Pa3B0j U OICTAaHOKOT Ha OBUe 3eMju. AKO 3HaeMe [leKa aBToMaTu3alijaTta
1 nHPOPMaTUUKUTE MHOBATOPCTBA BO HajroJiemMa Mepa I' IToroflyBaaTt HajeJHOCTaBHUTe
U pereTULUCKUTe pabOTHU MecTa 3a KOu e IoTpebHa HMCKa KBajinuKaliija, a KOU ce
HMCTOBPEMEHO U JIOMUHAHTHA CTPYKTYPa BO MACOBHOTO IIPOU3BOACTBO, TOralll Cy0MHaTa
Ha I10C1a00 pa3sBUEHUTE 3eMju BO CBETOT BOOIILITO HE e PO30Ba, 0COOEHO Ha IVIaHOT Ha
HeBpaboTeHOoCTa.

Criopepn, TipefBupyBamaTa Ha EKCIepPTUTe, TOKMY TepLUjapHUOT CEeKTOp Ke
IIpeTcTaByBa I10JIe BO KOe Ce OueKyBa JIhljaTa CO IIOBHCOKU KBan@UKalMU [a Hajoat
paboreH rwiacmMaH. Meryroa, co orjief, Ha TeHeHLMjaTa 3a CUMIUIM(pUKaIja Ha
paboTHUTEe onepalyy, KapaKTePUCTUUHU TOKMY 3a pabOTHUTE MecTa BO TepLiMjapHUOT
CEeKTOp, He CMee J1a ce UCKIYYM MOKHOCTA 3a [IOCTOehe Ha paboTHU MecTa Kou Ke MaaT
rorpeba of ITOHNUCKU KBa/IM(PUKALIUN.

3rojieMyBameTo Ha KOMIUIEKCHOCTA Ha paboTara 6apa of pabOTHHULIMTE [a 3HaaT
MHOI'Y MOBeKe Of] eJJHOCTaBHO Jila I'M M3BpIIyBaaT cBouTe paboTHu 3agaun. Of HUB,
HCTO TaKa, ce Obapa ja bugaT epeKTUBHU U Aa padboTaT Bo TUMOBU. PaboTHUTe 3aaun,
6asupaHu Ha 3Haema off paboTHUIMTe, OapaaT aHAJIUTUUKUA BEIITUHU U BEIITUHU 3a
JIIoOHeCcyBame Ha oIyKu. Mako moTpebaTa o BUCOKO KOTHUTUBHU BEIITHHU € ITPUCYTHA
Kaj MpodecruoHaJIHUTe, TeXHUUYKUTe U MeHallepCKuTe paboTHU MecTa, Cerak, OypU
M aJMUHUCTpPATUBHUTE 3ajlauM OapaaT IIOBeKe He3aBHCHO [oHecyBame oyKu. Of
paboTHULIMTe ce Gapa KOHTUHYMpPaH pa3BOj Ha HUBHUTE KOMIIETEHI[UM U TOa € O]l
CYLIITUHCKO 3Hauelhe 3a CUTe HUB.

CriocobHOCTa 3a TUMCKa paboTa U pa3pellyBambe Ha KOH(MIUKTYA U ITperopapauykuTe
BELITUHU Ce O] CYIITMHCKO 3Haueme 3a 3aeJHuuka paboTa, Oufejku mojaBaTa Ha
KOH(IMKTHU e yecTa BO Koj1abopaTUBHUOT IIpoliec Ha paboTa, BO pacpaBUTe 3a LieJIUTe,
MeToAuTe Ha paboTa, pabOTHUTe 3ajlaul, BPeMeTO, OIITOBapeHOCTa, IpU3HaHUjaTa U
HarpaguTte utH. Tue oBO3MOKyBaaT I1oj00pa IoIr0TBEHOCT 3a CIIpaByBaibe CO OTBOPEHU
IIpobIeMy KOM Ce COCTaBEeH [Iell O] COBpeMeHUTe Ipolecu Ha paboTa, 3a Mogoopo
ciyiiambe U pasOupare Ha pas/IMuHUTe HIeUd U IePCHeKTUBU U I0Jo0po peliaBambhe
Ha ITIpalllarba IMPeKy 3aeMHO MOoJIe3HU HauuMHHU. Pa3BOjoT Ha OJHOCUTE U BMPEKEHOTO
criofie/iyBarbe Ha BayKHU MHPOPMAaLIMH, KCIIOJIHYBAkeTO Ha BeTyBamaTa, IOroTBeHOCTa
Jla ce B/IMjae BP3 pa3BOjoT Ha JJoBepba 0BO3MOKyBaaT MerycebHa JoBepba 1 IoCBeTEHOCT
BO [IOCTUTHYBAKbETO Ha 3a€JHUUKU LIeJIN.

Ianu 0O6pa30BHUOT CUCTEM MOKe Jla OJiroBopu edUKACHO Ha CUTe oBUe Oaparba?
M3rnema HeBO3MOKHO 0Opa30BaHUeTO Aa MPoayIpa pabOTHULIM KOU Ke OUJaT CITpeMHU
e(bMKaCcHO [1a ce BKIyYaT Ha 1a3apoT Ha TPYAOT. JJuHaMuKaTa Ha IPOMEeHU BO TeXHUKaTa
1 TeXHOJIOrMjaTa e MPeMHOI'Y CUJIHA 3a efeH KPYT CUCTeM CcO 0aBHM MeXaHH3MHU U BO
rojlemMa Mepa 3abaBeH CO OMPOKpaATCKU IPOLIeAYpPU Ja MOjKe VCIIeIIHO Aa ja ciaegu
oBaa OuHaMuKa. [Tpob6seMOT cTaHyBa IIOrojJieM ako Cce OflHeCcyBa Ha LeHTpaJM3upaH
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CHCTeM Ha oJiyydyBame. be3 aBToHOMUja 1 c10007a 3a Op30 OofjTyuyBahe 1 peakiiija Ha
ITUHAMUYHUTE ITPOMeHU BO chepaTa Ha TPYAOT, 0OPA30BHUOT CUCTEM € HEeCIIOCOOEeH Ja
oAroBOpHU Ha oBUe Oapamba. Bo Toj ciryyaj, OM3HUC-CEKTOPOT MOCTOjaHO Ke ce KaJiu JeKa
He 7o0OuBa KBaJIMTETHU PaOOTHULIM U JleKa HOBOBPaOOTEeHUTe MMaaT JOOPU TeOPeTCKU
3Haema, HO UM HeJIoCTUraaTr creluUUHA CTPYUYHU 3Haema, MOTPeOHU 3a pabOTHOTO
MecTo.

['eHepasIHO I7Ie[laHo, IOTEHIIMPakheTo Ha IoTpebaTa 3a (popMupame Kagpu Co TeCeH
nmpocun Ha mpodecroHasiHa KyJITypa, Cé Mo cTelleH Ha ax-uauoTuja, Mpeau3BUKa
rapajiokcasiHa cutyalja. O6pa3oBaHMETO IITO HEKOj IO CTEKHAJT 3a BpeMe Ha peJOBHOTO
IIKOJTyBatbe, TI0pajii ToJIEMUOT BpeMEeHCKH MHTEepBa/l Ha HEBPaOOTEHOCT, He MOKe Jia
Ouye ynorpebeHO BO MOMEHTOT Ha BpabOOTYyBameTO IMOPajii HeroBaTa 3aCTapeHOCT
WIN OUAEejKU CUCTEeMOT He MOJKe Jia IMOHY[M JIOBOJIHO pabOTHU MecTa 3a aKyMyJaluja
Ha HoBUTe paboTHUIIM. MCTO TakKa, 3HAaeWmEeTO IITO Ce CTEeKHYBa BO (DOpMaIHOTO
obpa3oBaHUe, TIopaay Op3aTa AUHAMUKA Ha 3aCTapyBakhe Ha HaydHUTe 3Haekha, TEMITOTO
Ha HAYYHO-TEXHOJIOIIKMOT Pa3BOj U MCUE3HYBAheTO Ha HM3a 3aHMMama U Ipodecun,
ryou oJf cBojaTa OoITMMATHOCT ITPU HeroBaTa alUIMKalija Bo ccpepaTa Ha TpyzoT. Ha Toj
HaulH, 00pa30BaHMETO MOCTOjaHO JIOLIHM 3apalii AUHAMUKaTa Koja ro cjiefud pa3BojoT
Ha TPY/IOT U, HAMeCTO /ia Oujle HacOUeHO KOH UHUHATA, TOa, I10 TPpaBUJIo, Ce 3aHNMaBa
CO ceramnrHocTa.

Pedopmu Bo 06pa3soBaHUETO

Cure pedopmMu BO BOCIIMTHO-00OPa30BHUOT cCUCTeM Bo PenyOnuka MakeoHuja, off
0CaMOCTOjyBameTo 10 JleHec, CBojaTa IPUUYMHA 3a MOCTOeHhe ja bapaa BO OJATOBOPHOCTA
Ha [ApsKaBaTa 3a OCTBapyBame Ha IVI00a/JIHUTEe IOJIUTHUKU KOM Ce OJIHecyBaaT Ha OBaa
chepa o cTrpaHa Ha cuTe (PAKTOPU KOU Ce BO AUPEKTHA WIM MHIUPEKTHAa BpPCKa CO
obpa3oBaHueTo. Bo Taa cMmciia, Jip;KaBaTa mpe3emMa OrOBOPHOCTA 3a peajyid3alivja Ha
LleJIiTe, HaueslaTa U IIPeropakuTe KOU ce 3allpTaHd BO MeI'VHApOJHUTE JTOKYMEHTU 3a
pa3Boj Ha obpa3zoBaHueTO Bo EBporia u cBetoT. CTpaTemikuTe NPUOAU, ITPUOPUTETUH U
IIperopaKku coapsKaHu Bo: rmporpamara ObpasosaHue 3a cuiue (2000), MureHuymckuue
ueau (2000) na OH, JlucaboHckauia azeHga (1997 u 2001), Jekaapauujaiia og KouietxazeH
(2002), MemopaHgymouu 3a goxusoutiHo yuere (2000), KomuHuxeitio og Maacitipuxiu
(2004), KomuHuxetio og Bopgo (2008), KomuHuxewio og bpux (2010), TopuHckuoiu
upouec (2010), Obpasosarue u obyxa (2020) Ha EBpornckaTa KoMucHja U IIPEropakuTe
rpoussie3eHn ol bosowcKuoil tipouec peTcTaByBaaT pedepeHTHa paMKa BO Koja ce
COJIp;KaT HajroJIeMUOoT Jie/l O]l 1leJTUTe KOU Jip;KaBaTa, a Co Toa U Hej3MHUOT 00pa30BeH
cucteM Tpeba Ja ru peajansupa BO IPETCTOjHUOT ITePUO,.

[TapasiesTHO CO EKOHOMCKUTE U MMOJIMTUYKUTE UHTEPBEHIIUM, 3eMjaTa, BO IEPUOAOT
o[l He3aBHUCHOCTA 10 JIeHeC ce CYApU CO TPeAu3BUIIM 3a 3rojieMyBakkhe Ha KBaJIUTETOT U
echnkacHocTa Ha 0Opa30BaHUETO Ha CUTe HHUBOA. Taa HacTojyBallle 00pa30BHUOT CUCTEM
Ila TO ycorjlacu ¥ MpUCIIOCO0OM Ha CTaHAapAuTe IIITO ce MMaHeHTHH 3a 3eMjuTe Bo EY.

Bo u3MuHaTUTEe [IBe [eLieHWM [pyKaBaTa CIIpoBefle rojem 0Opoj pedopMcKu
WHTEePBEHIINN U aKTUBHOCTU BO 0Opa3oBaHueTo. OBUe MHUIIMjaTUBU ' KapaKTepus3upaa
HEKOJIKY TUTTIOBU peOpMU BO BOCITUTHO-00pa30BHUOT cucTeM Bo Perty0iika MakeioHuja:

+ Pedopmu o cUCTeMCKU/CTPYKTYPEH KapaKTep;
+ PedopMu o1 KOpeKTUBEH KapaKTep;
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+ PedopMu o1 MOgepHU3ALMCKY KapaKTep; U
+ Pedopmu op riiobaneH KapakTep.

Bo paMKuTe Ha CUCTEMCKUTe/CTPVKTYpHUTe pedOpMU Ce Ipe3efioa CJieJIHUBe
VHTePBEHLINN:

+ 3rosiemyBame Ha 3aJ0/DKUTEJTHOTO oOpa3oBaHue o 8 Ha 13 roguHuy;

+ BoBepgyBame Ha KypUKY/TYMU CO pa3/IMuHO BpeMeTpaee U 3a pa3IndyHU HUBOoAa
Ha KBa/IMUKALIUK BO CPEJHOTO CTPYUYHO 0Opa3oBaHUeE;

+ TlocTaByBameTO Ha CUCTEMOT Ha 0Opa30BaHMETO Ha BO3PACHUTE KaKO COCTaBeH
eJleMeHT Ha TJI00aTHUOT 0OpPa30BeH CUCTEM;

+ JlomosHyBale Ha MpejkaTa Ha jaBHU 00pa30BHU YCTaHOBU CO YCTAaHOBU BO
ITPUBATHO BiIaJleehe;

+ BoBepyBame Ha Jip;KaBHaATa MaTypa U eKCTePHOTO OLleHYBalhe;

+ 3ajakHyBame Ha MHCTUTYLIMOHATHUTE KaraluTeTH 3a MoJIApIliKa Ha
obpa3soBanueto (CoBetu u Heutpu 3a COO, CoBeTu U LIEHTPU 3a 0Opa3oBaHue
Ha Bo3pacHH, /Ip;KaBeH 1IeHTap 3a OlleHyBabhe U CJL.);

+ IlpoummpyBame Ha MpesKaTa Ha BUCOKO-0Opa30BHU YCTaHOBH,

+ O6uAYM 3a MHCTUTYLIMOHAJIHO pelllaBalhe Ha COLIMjaJTHOTO MapTHEPCTBO U
COLIMjaJIHUOT AUjaJiorT;

+ BoBepmyBaibe Ha JielieHTpa/in3aliija Bo yIIpaByBamheTo 1 TpaHcdep Ha
HAaJIJIe;KHOCTUTE U OJTOBOPHOCTHUTE OJf LIeHTPa/IHO Ha JIOKAJIHO HUBO;

Bo PaMKUTe Ha KOPEKTHMBHUTE pecdopmu ce IIpe3enoa ciieHrBe MHTePBEeHIINN:

+ H3paboTKa Ha CTpaTerMCKU U Pa3BOjHU JJOKYMEHTH U [IPOrpaMu;

+ [IpoMeHHu Ha JIErUC/IATUBHOTO OKPY;KYBaibe Ha 00pa30BaHUETO;

+ Jedunupame Ha HaljmoHasHa paMka Ha KBasinuKaliuy (cTaHgapau Ha
3aHUMamwa, KBanudukauuu u ctadgapau 3a COO);

+ [IpomMeHu Bo cucTeMuTe 3a (pMHAHCUPAIHE,

+ Ha6aBKka Ha ommpeMa U yueOHM IToMarasia;

+ 3ajakHyBame Ha UCTPa)KyBamkeTO U MTHOBAILIUUTE,

+ Tlogurame Ha 0OPA30BHOTO HUBO HAa MapruHaIHUTE I'PYIIM Ha HacejeHue,;

+ 3ronemyBame Ha OI1paToOT BO MpeayUINIIHOTO 0Opa3oBaHUE;

+ HamanyBame Ha OpojoT Ha JUIlaTa KOU IpeiBpeMe T'o HaIlylITaaT
00pa30BaHUETO;

+ 3rojieMyBaibe Ha BepTUKa/JIHaTa MOOMIHOCT T.e. 3rojieMyBaibe Ha OpojoT Ha
IUIJIOMUPaHU CPeJHOLIKOJILIM KOU I'o TIPOA0/IKyBaaT 00pa30BaHUEeTo;

+ OOuau 3a 3ajakHyBabe Ha 00pa30BaHUETO Ha BO3PaCHUTE U CJI.

Bo paMKuTe Ha MofepHU3aUUCKUTe pedhOpPMHU ce ITpe3eioa cieJIHIBe NHTePBeHIIUN:
+ HacrojyBama 3a co3/iaBalbe Ha 00pa30BeH CUCTEM KOj Ke T'Y TTOUHTYBa

HalIMOHAJIHUTE TPaIUIINN U UICTOBPEMEHO Ke OHjie BO COTJIACHOCT CO
€BPOIICKUTE TeHIeHLIUY;
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+ OOuauM 3a MpoMeHU BO KYPUKYTYMUTE (TpOMEHa Ha 11eJINTe, BOBeJyBambe
Ha HOBU IpeJMeTH, MHTe DAUCLMIUIMHAPEeH IPUCTAaIl, IIPHUcIiocoOyBambe Ha
KYPUKYJIYMOT Ha IIOTpeOuTe Ha KJIMeHTUTE U Ap.);

+ BoBepyBame Ha cTaHIap/iy Ha KOMIIETEHI[UW BO MPeayUINIIHOTO, CPeHOTO U
BHICOKOTO 0Opa3oBaHUe;

+ OOyKM Ha HACTaBHUOT Kajiap;

+ OOumu 3a co3aBame Ha UHKTY3UBHO YUWIHIIITE;

+ BrnyuyBame Ha nHGOpPMAaIMCKaTa TeXHOJIOTUja BO 00Pa30BHUOT MPOLIEC;

+ 3ajakHyBalbe Ha MPETIIPUEMHHUIITBOTO BO 0O0Pa30BHUOT MPOILIeC, 1 CJI.

Bo paMkuTe Ha rimobanHuTte pedopMu ce mpes3eioa CaeJHUBe UHTePBEeHLIUH:

+ HHTepHammoHanu3alyja Ha 06pa30BaHUETO U TTIOBP3YBalbe;

+ (OO6pa30BHa MOOMJTHOCT Ha HAaCTaBeH Kajiap U YYeHUIIU/CTYIeHTH,;
+ Dbonomcku npotiec / EBporicku o0pa30BHU ITPOrpaMu;

+ BoBepyBame Ha eBpoIIcKaTa JIMMeH31ja BO 00pa30BaHUETO.

[TpamawaTta opn TuroT: Kako ma ce usrpagu eduKaceH KYpUKYIYM KOj Ke TH
3aJI0BOJIM MOTpPeOUTEe Ha MOIIMPOK OpOoj KJIMeHTU (YUeHUId, POAWTENTH, BpaboTyBauu,
00pa30BHU YCTAHOBH, OIIITECTBOTO BO IMobasa)? KakBo MHUIMja/THO oOpa3oBaHUe Ha
HaCTaBHUIIUTE UM € TTOTPeOHO M KaKo Jla ce MocTaBu e(UKaceH U JUHAMUYEeH CHUCTEM
3a TpodecHOHAZIHO VCOBpIIYBake Ha HacTaBHuUIUTe? Kako pOa ce peopraHusupa
yuuJIMIiIHaTa agMuHucTpainuja? Koja e ymorara Ha IpocBeTHaTa MHCIIeKLMja? Kako
oa ce npubupaar mHpoOpMalMM 3a paboTara Ha VUWIMIITATA W [AECTUHALUUTE Ha
y4eHULIUTe TI0 HUBHOTO 3aBplilyBame? Kako Jla ce BKiydaT pejieBaHTHUTE 3acerHaTu
CTpaHU He caMo BO paboTara U OJIJTydyBamkeTO BO YUMJIUILITATA TYKY U BO I'PaJIeHeTo Ha
obpa3oBHaTa nonmutuKa? Kako a ce o6e36equ BUCOK KBaJIUTET BO yuewmeTo? Kako fa ce
BocCIocTaBU eheKTUBEH ColLiFjajieH Aujasior U KOj cé Tpeba Ja yuecTByBa Bo Hero? Kako
Ila ce BOCIIOCTaBU e(prKaceH MeHalIMeHT Ha pepopMuTe? U CJL., Ce YIITe IO UCIPITyBaaT
BHMMAaHUETO Ha eKCIlepTcKaTa jaBHOCT 1 Ha HAJ|JIe;KHUTE UHCTUTYIIUMN.

Nma nu mecTo 3a 3aJO0BOJICTBO

Ianu ceBKynmHUTE pedOPMCKU MHULIMjaTUBU MOCTUTHAJIE VCIIeX WIN He, Hajao0po
MO3Ke [Ia ce 3aK/Iy4M caMo BO ITPOLiecOT Ha KoMITapaliija Ha IMTOCTUTHYBamhaTa Cco JpyTruTe
3eMju of1 EBpora. AKo ce cmopefaT rnogaToLITe Off HalllaTa 3eMja co ogpegHuiiute 2020
Ha EBporickaTa yHMja Bo cdepaTa Ha 0Opa3oBaHUETO MOKe [a ce 3aK/Iy4Uu CJIeIHOBO:

+ J1o 2020 roguHa HajMasKy 95% oj geraTa Ha Bo3pacT oji 4 roIuHU 10
rojHaTa 3a 3allI0UHYBalbe Ha 3aJI0/LKUTETHOTO oOpa3oBaHue Tpeba fa
MapTUIIMIIHPaaT BO paHO JeTCKO oOpa3oBaHMe. YUeCTBOTO BO PaHO JIETCKO
obpa3oBaHue nu3HecyBa 29,6% HacIpoTu mpocekoT Ha EY-27 ox 92,3% yKasKyBa
IleKa Tpeba Ja ce B/IOKAT JOITIOJIHUTEJIHUA HAIlOPH 3a JIOCTUTHYBamke Ha HUBO Ha
EY;

+ Do 2020 roguHa yaesnoT Ha 15-roguIIHUIK CO HeJOBOJIHI CIIOCOOHOCTH
3a ynTame, MaTeMaTHKa 1 HayKa Tpeba ga ouge mmox 15%. Co yuecTBOTO Ha
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np>kaBarta Bo [IMCA 2015 Ke MosKe J1a ce YTBPAU BUCTUHCKAaTAa YCIIEIIHOCT Ha
3eMjaTa BO OJTHOC Ha OBaa OJIpeTHULLA;

+ o 2020 roguHa v/ie/I0T Ha JIMila KO ITpeBpeMe I'o HaIlyurraaT
obpa3soBaHueTo Tpeba ma oume momanky of 10%. ITpegBpeMeHOTO
HaIVIITamke Ha 00pa30BaHUETO Oesie;Ku U3BOHpeleH Harpeaok of 10,8% mery
2006 u 2012 (op 22,8 Ha 12,0%). 3emjaTa IOKaKyBa Mozodap ycrex oJf IpoCeKoT
Ha EY-27 (12,9%). UHOuUKaTOpOT 3a ’KeHcKaTa MoIlyJialiija e BO U3BecHa Mepa
T10JIONI OJIOIITO 3a MallKaTa;

+ Do 2020 roguHa 6pojoT Ha HaceleHHe Ha Bo3pacT o, 30 mo 34 roguHu co
BHCOKO oOpa3oBaHue Tpeba ga ouge Hajmanky 40%. Bo nmiepuogot mery 2006
u 2012 ocTtBapeH e miopact of 10,3 % u mocturHa 21% (HaCITpoOTH IIPOCEKOT
Ha EY-27 on1 35,5%, 2012). Bo corytacHOCT CO TPeHOBUTE BO APYTU 3eMjH,
WHAUKATOPOT 3a KeHCKaTa IoIlyjialijja e MOBUCOK,;

+ Do 2020 roguHa HajMasKy 15% o Bo3pacHuTe Tpeba /1a yuecTByBaaT BO
IOKUBOTHOTO ydyerwe. OBa yueCcTBO U3HeCyBa 3,3% HACIHPOTU MPOCEKOT O/
9,3% Bo EY. 3emjaTa 3abeneska ropact of, 2,3% Ha 3,3% mery 2005 1 2009
(HagMUHYBajKu rojieM 6poj 3eMju o jyrorcrouHa EBpomna, kako u Typiiuja).
[TomaTouuTe 3a 2011 roguHa, MOKayKyBaaT 3rojieMyBaibe Ha 3,4%;

+ Hajmanky 20% op nuruioMupaHUTe CTYIeHTH U 6% o MiaguTe Ha BO3pacT
o7 18 mo 24 roguuu co HHUIMja/IHA CTPYUYHA KBanuduKalyja Tpeda ga
IMMOMMHAaJIe CTYAUCKHU Iepuoy Bo crpaHcTBo. Education and Training Monitor
2012 Ha EBporickaTa KoMucHja IocodyBa JieKa MoJaToLU 3a IUIIJIOMUPaHUTe
He ce JOCTaITHU 3a MHOT'Y 3eMjU 1 He € BO3MO>KHO [la ce YTBPZIM HUBOTO Ha
oBaa ojipeHuIla. AKO ce MorjieaaaT IoJaToLuTe 3a YIIMC, 3eMjaTa IoKaKyBa
pesaTUBHA YCIIEIIHOCT, co 6,6% (2010) oz cuTe CTyIeHTU BO BUCOKOTO
obpa3oBaHue 3aMullIaHU BO Jpyra 3eMja-ujieHKa Ha EY, EEA unu 3emja-
KaHIUJIaTKa;

+ YpenoT Ha BpaboTeHHU JUIIOMHPAHU VUEHUIU U cTyaeHTH (o7 20 1o
34-ropuiiHa Bo3pacT) KOU o HaIlyIITH/Ie 00pa30BaHUETO U OOyKaTa
He MOBeKe o] TpU roAnuHu npex pedpepeHTHaTa rogrHa Tpeba 1a oumge
Hajmanky 82%. Bo 2011 roguHa, BKYITHaTa CcTarka Ha BpaOOTEeHOCT (HacejleHue
oz 20 mo 64 rogunu) nsHecyBaiie 48,4% (a camo 38,8% 3a sKeHH), IIITO € HUCKO
BO criopesba Bo npocekoT Ha EY-27 ox 75,2% (1 62,3% 3a >KeHn).

BakBaTa KoMmIiapaliija mokaskyBa JieKa e HallpaBeH U3BeCceH UCUYeKOop BO oJipeJeHN
chepu on obpasoBaHMETO BO HalllaTa 3eMja, HO MCTO TaKa MOKa)KyBa JeKa IIOrojaem
OpOoj OfIpeHULIM Ce VIITe He cMe I'Ml [IOCTUTrHaJIe, a Kaj HeKou cMe MHOTY faneKy. Kou ce
IMPUYUHUTE 3a Toa?

Koj 1 ;ma e obpa3oBeH MOTCUCTEM MpPETCTaByBa CBET 3a cebe, HO MCTOBPEMEHO
1 (pYHKIUOHAJIEH M HeMe/uB JIesl Off IjelocTa Ha o0Opa3oBHUOT cucteM. OTTtamy u
pedopMuTe BO IPEAYUUIIUIIHOTO, OCHOBHOTO, CPEIHOTO M BMCOKOTO OOpa30oBaHUe,
KaKo 1 o0pa3oBaHUETO Ha BO3pacHUTE, MOpa Jia ce IIocMaTpaaT caMoO BO KOHTEKCT Ha
ceornTuTe pepOpMH BO IMI00ATHUOT 0O0pa3oBeH cucteM. JJoceraniHute HaIlOpy Ha OBOj
IUIaH MU300MIyBaa CO HU3a IIPOTUBPEUYHOCTU M C1ab0OCTU TOKMY MOpajy IapiivjaHUuTe
ITPUCTAIIM U UHTePBEHIIUN.

Ogp 1991 roguHa 1o meHec beBMe CBeoLIM Ha rojieM Opoj MHUIIUjaTUBU BO chepara
Ha BOCIIUTHO-00Pa30BHMOT cucTeM Ha Penyb6iumka MakepmoHwuja. I'1aBHaTa 11e/1 Ha CUTe
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OBHe aKTUBHOCTHM Oellle TTourakhe Ha KBaJIMTETOT Ha 00pa30BaHUETO. 3a »KaJl, HajrojeM
Opoj o1 UHTEPBEHIIUUTE Ce CITPOBe/lyBaa BO YCJIOBU Ha MHTEH3UBHU ITOJIUTUYKA TEH3UU,
CO IITO Cce MapruHajM3upalle Ba)KHOCTA Ha 00pa3oBHUTe pedopMu. VIMITJIeMeHTHpaHU
T10]T CeHKaTa Ha TOJIUTUYKO PUBAJICTBO, 00pa30oBHUTe pechbopMmu MaHudecTHpaa cepuja
HEKOH3MCTEeHTHOCTH U c1aboCTH, KaKo Ha Ip.:

+ Ce npe3eMaa aKTUBHOCTU 0e3 MOAIOTOBKA Ha CTPATeLIKU JOKYMEHTH KOU jaCHO
6u ru meduHUpae Ap;KaBHUTE MTPUOPUTETH BO obJ1acTa Ha 0O0pa30BaHUETO.

+ HHTepBeHIIMNTE HA TepeH 4ecTo He Oea cjiefleH! CO MHTePBEHIUN BO
JIerucjiaTuBara;

+ Bo ciyuam Kora ce U3roTByBaa CTpaTellKU JOKYMEHTH 3a COOJIBETHUTE
roTcucTeMu, 6e3 orje; Ha HUIBHUOT KBaJIMTET, IIOPaiy YeCTUTE IIPOMEHU BO
BJIafiaTa, IapTUjaTa Ha BJIACT cOCeMa ' UTHopupaile, oujiejku 6ea moAroTBeHU
o] CTpaHa Ha ITpeTXoJiHaTa B/a/ia... U TaKa oJ TOUYeTOK,;

+ Pedopmure Bo 06pa3oBaHHETO ce KapaKTepu3upaa Co HU30K CTeleH Ha
KOOpAuHalja, 0aBHU OMPOKPATCKU IPOLeypU U Hee(UKaCHOCT;

+ Pedopmure uecTo maTu ce CripoBelyBaa IIPeKy HeCeJIeKTUBHO aHTa)Kupambhe
Ha ,,TI0JIOOHU" TOMAIITHU eKCIePTH, KOU Mopaau c1abuTe KOMIIETEeHIIUH,
HeMaa KaralUTeTH 3a UMIUIEMeHTHpamke Ha KBaJIMTeTHU pechbopmu Bo
00pa3oBaHUETO;

+ Ilopagu ,cnabMOT* KBAJIMTET HA TAKBUTE ,,JIOMAaIIHU eKCIIepTU®, Mopaa Ja
ce aHTa)KMpaaT MeIr'yHapOIHU eKCIIepTH, KoM nMaa cj1abu Io3HaBama 3a
cocTojouTe Bo Perry0yimka MakejoHuja, IIITO pe3yaTUpalle co HeIoTpeOHU
aKTUBHOCTH U 3aJIyJHO TPOIlIehe BpeMe U (DUHAHCUCKU CpecTBa UIU CO
ITPeKNHYBabe Ha UHTEePBEHIIUNTE;

+ JloMalHUTEe ¥ MeryHapOJHUTe HOCUTETM Ha aKTUBHOCTUTE 4eCTO
IejcTByBaa Oe3 edpMKacHa KoopauHaiyja. [Topagu Toa, HEKOM aKTUBHOCTH
ce MpeKJIoITyBaa, WX HEKOU KJIYUYHU HallMOHAJIHM 00pa30BHU TTpaliiama Oea
HCITYILITeHH, JIo/leKa 3HauajHu CpeJiCTBa Cce Tpolllea Ha IIpalllaibha BajKHU 3a
IPYTH 3eMjd, HO He KapaKTepUCTUYHU U 3a MaKeIoHUja;

+ U mokpaj rmocToemeTo Ha oIpe/ie/iIeH! aHa/IM3U 3a COCTOjOUTe BO
obOpa3oBaHHeTO Bo MakeoHMja, BO TojieM OPoj cirydau, ce U3roTByBaa HOBU
aHa/IM3Y, KOU 4ecTo Bojiea 10 UCTUTEe 3aK/IYJOIIM KOU BeKe Oea IpeTCTaBeHU BO
IIOCTOjHUTE aHaJIN3U. Baka HermoTpeOHO ce Tpolilelle BpeMe U PeCYpPCH;

+ MHHTerpasieH npucTtan KoH pehopMuTe Bo oOpa3oBaHueTo Bo Penybimka
MakepgoHuja Hemaille. Hajuecto nHTepBeHLIMUTEe Oea TMMUTUPAHU Ha
oTpejie/ieHU cerMeHTH (00yKa Ha HaCcTaBHUIIY, ITPpeBeHIja Ha KOH(IUKTH,
pa3BOj Ha HACTABHU IIPOT'PaMU 3a OIlpefieJIeHO HUBO, 00e30eyBame
Ha KOMITjYTepHU 3a YUWIKIITA; MHTePBEHIIUH Ce TIpaBea BO OCHOBHOTO
oOpa3oBaHUe Oe3 IMOBP3yBakke U KOOp/AMHAIja CO TIPeIydUsIUIITHOTO U
cpenHoTO obpasoBaHue, BET-pedopMuTe ce npaBea 6e3 KoopJuHalija Co
OCHOBHOTO 1 BUCOKOTO 0Opa3oBaHUe, UTH.);

+ T'onem 6poj o UHTEPBEHIIMUTE KOU Pe3yJITUpaa Co yCIIex U IMO3UTUBHU
pes3y/aTaTy He ja oCcTBapuja cBojaTa O P KJIUBOCT.
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Habpoenure ciabocTu of MHPeTXOAHUTE HHTEPBEHIUM BO 00Opa3’oBaHUETO BO
Penyoniuka MakemoHMja ce camo Aesl Of UCKyCTBaTa IITO MOKAT MOBTOPHO /ia Urpaar
HeraTHBHA y/I0Ta aKo He ce eJIMMUHMpaaT Ui u3berHar.

OuurnenHo e geKa KJIYYHHOT (paKkTop 3a yclleniHa pedopma Bo 0Opa3soBaHUETO
ce JIYI'€TO M TOa Of CHUTe 3acerHaTyd CTpaHud (OAp:KaBHUTE WHCTUTVIIUM, BOCIIMTHO-
00pa30BHUTE YCTaHOBH, OM3HUC-CEKTOPOT, EKOHOMMjaTa, CUHAUKaTuTe, u cii.). Co ormne
JleKa IVIaBHUTe CTPYKTYPU 'Y MoceAyBaaT IOTPeOHUTe KOMIIETEeHIIUN 1 KaraluTeTH 3a
ycremiHa pedopma Bo 0Opa30BHUOT CEKTOP, Tpeba Ja ce ouyeKyBa HEj3MHO YCIIeIIHO
cripoBefiyBatbe. Certak, ako ' TOBTOPUME MCTUTE IPEIIKU O MUHATOTO 1 aKO IOBTOPHO
He[joCTacyBa KOOpJrHallja Mel'y HUB, II0CTOjaT ro/IeMH IIaHCU 3a HeyclieX. MeryceOHaTa
copaboTKa e HeomxogHa CO HeJT:

+ TlocTurame KOHCEH3YC OKOJIY KBAJIMTETOT KaKO KpajHa 1jeJ1, Ha LITO Ce JPyro
Tpeba ga My e noJpeneHo;

+ EnuMmuHupame Ha MOIUTUUKK/TIapTUCKU UHTePeCcH 1 BlIMjaHuja;

+ JacHo geduHUpame Ha IIPUOPUTETH;

+ HaBpemeHo oroBapaibe Ha aKTUBHOCTH;

+ Wpentndunupame Ha GUHAHCUCKU CPeCTBa (IoHALIMY, KPeOUTU, UTH.);

+ IlpepgBumyBame U e IMMUHUPakhe Ha MOYKHU OIICTPYKIIMKM BO paMKUTe Ha
CcaMHOT 0Opa30BeH CEeKTOD;

+ EduracHo KopucTeme Ha KalalUTeTUTe Ha JOMAaIIHUTe eKCIIePTH;

+ AKTHBHO BKJIyUyBambe Ha 3aCerHaTUTe CTPaHU;

+ TIpopmomKkyBambe co AeleHTpan3alujaTa Bo 00pa30BaHUEeTO;

+ YuecTBO Ha Mel'yHapOJHUTE HATIIpeBapHu.

IlobpuTe TmoOTeHIWja/iM 3a ycrnex Ha pedopMuTe BO 0OPa30BHUOT CEKTOP ce
3aCUJIeHU CO (paKTOT IITO HAjrojIeMUTe OICTPYKLIMKU M HUBHO OA0MBaiba O]l CTpaHa Ha
caMUTe BOCIIMTHO-0Opa30BHU YCTAHOBU ce BeKe e TMMUHUPaHu. OUuriieHo e ieka JjeHec
KaJapoT BO 00Opa30BaHUETO e IO/ITOTBEH 3a CIIpoBeyBame Ha pedopmure. Co 11e1 oBa
Jla ce oCcTBapH, Tpeba /1a ce 3a/10BOJIaT YETUPU OCHOBHU ITPEJTyCIOBU:

+ Mopa ga ce uieHTU(MUKYBaAT JIOMOTHUTETHN (PUHAHCUCKU PECYPCH;

+ Tpeba ga ce mpe3eMe quHaMHUUYHa oOyKa 3a paKOBOJIHUOT Kajlap 3a Jia ce
00e30e11 yCIEIIHO pean3upambhe Ha pedOpMUTe;

+ Tpeba ga ce goHecaT NMpelU3HU U jaCHU AP;KaBHU JOKYMEHTH (3aKOHHU,
peryJaTuBH, YIIaTCTBA) 3a Jia ce 0JIeCHU U MOAIPKU pecdhopMara;

+ Tpeba ma ce 3ab6p3aar afIMUHUCTPATUBHUTE TIPOLIEIYPH;

+ TloTpebHO e MoCTUTHYBake Ha MTOJTUTUYKO e JUHCTBO.

OCHOBHUOT NPUHLMIT Ha pedopMara Mopa Ja Ouje oc/JIOHYBalkhe Ha JOMAallHU
KaraliuTeTd BO TeKOT Ha Hej3MHOTO cITpoBedyBame. (CeKoja IIOMOII OJHAIBOP
(buHaHCHCKa U eKcIepTCcKa), Koja Ke ja MoAgapsKy Hej3suHaTa UMITJIEMeHTallja, ke ouje
IobpemojmeHa. MoskeMe J1a ce HajajieMe off pubaTa LITO Ke HU Oujie [ajieHa, HO CeMak,
1oJ00pOo e Jla HayuyuMe caMU [a JIOBUMe puoba.
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Abstract

Despite the hardships it has been experiencing in the years of transition into a market
economy and a democratic society, the Republic of Macedonia has been endeavoring to shape
its education system in correspondence to global contemporary tendencies. These efforts have
been constantly plagued by external and internal challenges that have molded the education
system and determined the direction of its future development.

In the first 23 years since independence, a number of interventions were initiated in the
education system, primarily on a project level. The goal of these initiatives was the improvement
of the quality of education. Unfortunately, most of them were implemented in isolation from
each other and in an environment wrought with political influence and tensions, marginalising
the significance of the impact of education reform.

Reforms in education have to a large extent followed the the foundations laid in: the
Phare VET Reform, the National Programme for Development of Education in the Republic
Macedonia 2005-2015, various law and bylaws, the Bologna Process in Higher Education, the
Nine-year Primary Education Policy, the Compulsory Secondary Education Policy, the Integral
Vocational Education and Training Policy, and the national goal-oriented strategic documents
for national and local economic development, poverty and unemployment reduction, and
strengthening of the culture of living.

Key words: education, reforms, policy

In line with the commitments declared publicly by the state, the Republic of
Macedonia was to be transformed into a society in which education and training, culture
and science embody key factors for the wellbeing of its citizens and the strengthening
of its economy. Hence, reforms in education were to facilitate greater compatibility of
national standards with the standards of the European Union and wider, development
of democracy, growth of civil society and development of the country’s contemporary
and integrated market economy.

The main goal of Republic of Macedonia’s education policy, enshrined in
the National Programme for Development of Education 2005-2015, is to facilitate
opportunities for all and for all age groups to reach a level of education and to ensure
that they possess competences meeting the demands of society and the labour market.

In order to achieve this goal, education must be available to all who live on the
territory of the Republic of Macedonia, irrespective of their age, gender, religious or
sexual orientation, ethnic affiliation, health status and social and financial situation.
In addition, specific preconditions must be fulfilled to facilitate efficiency and
effectiveness of education and training so that they can offer sufficient general and
vocational education to all.
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Faced with the problems of poor educational structure of the population, large
number of individuals (over 40%) who have completed primary education at most,
poor structure of qualifications of the employed and the unemployed workforce and
high school drop-out rate, the state undertook measures to increase the duration of
compulsory education. These measures were to facilitate improvement of the level of
education attainment among youth, with special emphasis on improving the quality of
their general educational, vocational/work-related and their social competences.

Increasing the duration of compulsory education should assist the establishment
of a dynamic relation among education, the labour market and social changes. The
creation of preconditions for continuing upgrade of qualifications among youth should
result in better starting position at the transition from learning to work, retention
or change of the job and active participation in the processes of democratic decision-
making.

The tertiary sector has since 2003 been undergoing a process of continuing change,
brought about mostly by the efforts of the state to implement the recommendations of
the Bologna process.

The area of adult education has also seen efforts for seeking solutions for
improving this component of the overall education system.

The period of transition of the state has been marked by a number of initiatives
aimed at improving the legislation governing education, at introducing decentralisation
ineducation, atadoptingdevelopment programmes, at strengthening the administrative
and professional capacities of state institutions, at establishing professional bodies,
agencies and centres, at changing the structure and organisational set-up of the
education system and education organisations, etc. All this is a result of the efforts
of the state to identify optimal decisions that would enable the creation of a function
education system. This period can justifiably be called a period of education reforms.

Why Reforms?

We live in times of pronounced economic turbulence accompanied by crises that
aredifficult to predict.In 2012, the world faced serious challenges related to employment
and a huge deficit of jobs. Three years of continuing crises on the global labour force
markets caused increase of unemployment by 27 million since the beginning of the
crisis, which, according to ILO projections will continue to grow and reach 206 million
unemployed throughout the world by 2016.

In 2011, 74,800,000 youth aged 15-24 were unemployed throughout the world,
whichis anincrease of over 4 million compared to 2007. The global youth unemployment
rate of 12.7% was a whole percentage point higher that before the crisis. On a global
level, youth are three times as likely to be unemployed as adults. Grim scenarios, in
the context of latest developments, project slim chances for significant improvement
of the employment opportunities for youth in the near future.

Over 400 million new jobs will be necessary in the coming decade to avoid further
increase in unemployment throughout the world. In order to generate sustainable
growth and maintain social cohesion, the world must face the generation of 600 million
productive jobs over the next decade.

Due to the interlinkages between European economies, the crisis sparked a chain
reaction that spared no country from the unwanted consequences in all sectors. As
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,Europe 2020” highlights, the economic crisis disposed of the stable values of economic
growth and creation of new jobs, which emerged as effects of the last decade in Europe.
EU GDP fell by 4% in 2009, whereas industrial production fell at the level of the 1990-ies.
This resulted in 23 million unemployed or 10% of the active population in the countries
of Europe. Public finances suffered a severe blow, with an average deficit of 7% of the
GDP and levels of debt of over 80% of GDP. In simple terms, two years of crisis erased
the fiscal consolidation of the last twenty years.

Today’s economy brought to the forefront certain trends that differ from the ones
of the past. For example, possibilities for ensuring a lifelong career and job security for
workers are shrinking, not only because of technological changes, but above all due to
the increasing flexibility in the choice of work. The crisis left great numbers of people
without other options, bringing about an increase in the number of self-employed. This
made entrepreneurship a “hot” topic in the forecasting of economic development.

Another trend that is causing significant ripples among the general public and
policy makers throughout the world is the trend of a growing workforce, which puts
additional strain on systems of education and training and job offers. According to
United Nations reports, working population has increased in the last decade globally
by about 600 million. At the same time, the number of workers in the informal sector
is also increasing, which is in direct correlation with economic circumstances. This
situation is caused by decreasing birth rates, prolongation of retirement age and
increase in the life expectancy of the population.

From all this, it can be concluded that the only certain thing is the uncertainty of
the times to come. The new age requires determination and perseverance. Changes in
life and work confront us with a serious test to which we must respond in time. Instead
of waiting for changes, we must rise with them, meet them head on and do whatever
we must in order to ensure economic development and wellbeing for all. The Preface to
the European strategy 2020 states “The crisis is a wake-up call, the moment where we
recognise that “business as usual” would consign us to a gradual decline, to the second
rank of the new global order. This is Europe’s moment of truth. It is the time to be bold
and ambitious.”

It goes without saying that in a future which brings unpredictability, out country’s
prosperity must be sought in the global competition of ideas, knowledge and skills. We
must improve the skills of the population and adapt them to the specific demands of
the new economy, and strengthen our capacities for research and development. These
are the pillars upon which we must build our future.

Mass production, characteristic for less developed countries, which as a rule
has a need for less trainer workers and workers with lower level qualifications, by
the logic of its demise, directly threatens the economic development and survival of
these countries. If we know that automatisation and information innovations affect
primarily the simplest and repetitive jobs which require low level qualifications, which
in turn dominate the mass production, then the fate of the less developed countries in
not rosy, particularly in the area of unemployment.

Experts predict that the tertiary sector is the area expected to provide individuals
with higher level qualifications with employment. However, given the tendency for
simplification of work operations characteristic for the tertiary sector, we cannot rule
out the possible emergence of jobs requiring lower level qualifications.
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The increase in complexity of work requires worker to know and be able to do
much more than simply perform their tasks. They are required to be effective and
work in teams. Knowledge-based tasks require workers to possess analytical and
decision-making skills. Although the need for high cognitive skills is present among
professional, technical and managerial jobs, even administrative tasks require more
independent decision making. An essential requirement for workers is to engage in
continuing development of their competences.

Team work and conflict resolution abilities and negotiation skills are critical
for joint work, since conflicts frequently emerge in collaborative work processes, in
discussions on objectives, work methods or assignments, time, workload, recognition
and awards, etc. They facilitate readiness to better handle open problems which
are an inescapable element of contemporary work processes, to better listen to and
understand different ideas and perspectives, and to better resolve issues through
mutually beneficial paths. Development of relations and networking and exchange of
important information, meeting promises, readiness to influence the development of
trust lead to mutual trust and dedication in meeting joint goals.

Can the education system address efficiently these demands? It seems impossible
for education to produce workers ready to efficiently participate in the labour market.
The dynamics of change in electronics and technology is too strong for a rigid system
with slow mechanisms and bureaucratic procedures to be able to successfully follow.
The problem is even greater if it involves a centralised decision-making system. Without
the autonomy and freedom to quickly make decisions and react to dynamic changes in
the area of labour, any education system is incapable of answering these demands. In
such a case, the business community will constantly complain that it does not receive
workers of sufficient quality and that the newly employed possess good theoretical
knowledge, but lack specific technical knowledge, necessary for the respective job.

In general, highlighting the need for narrow profile workers, to the level of
narrow-minded one-track specialists, has led to a paradox. The education acquired in
the course of ones’ regular schooling, due to the time gap of unemployment, cannot
be used at the moment of employment because it is out-dated or because the system
cannot offer sufficient jobs to accumulate new workers. Also, knowledge acquired in
formal education, due to the speedy dynamics of outdating of scientific knowledge, the
quick pace of scientific-technological development and disappearance of a number of
occupations and professions, loses its optimal value at the moment of its application in
the area of labour. Thus, education constantly lags behind the dynamics of labour and
instead of being focused on the future, is as a rule occupied with the present.

Reforms in Education

All reforms in the Republic of Macedonia’s education system since its indepen-
dence based their rationale on the responsibility of the state for implementation of
general policies pertaining to this area by all actors directly or indirectly linked with
education. In this sense, the state undertook responsibility for the realisation of the
goals, principles and recommendations enshrined in international documents guiding
the development of education in Europe and the world. The strategic approaches, pri-
orities and recommendations contained in: , Education for All” (2000), the UN Millenni-
um Development Goals (2000), the Lisbon Agenda (1997 and 2001), the Copenhagen Dec-
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laration (2002), the Memorandum on Life-long Learning (2000), the Maastricht Com-
muniqué (2004), the Bordeaux Communiqué (2008), the Bruges Communique (2010),
the Bruges Communique (2010), Education and training - 2020 of the European Com-
mission and the Bologna Process recommendations present a reference framework
which presents goals which the state, and thus its education system, should pursue in
the coming period.

In parallel to economic and political interventions, the country has since its
independence been facing a number of challenges related to improving the quality and
efficiency of education at all levels. Significant efforts were invested to harmonise its
education system with and adapt it to standards valid in EU countries.

In the last two decades, the state implemented a number of interventions and
activities in education, characterised by several types of reforms of the education
system in the Republic of Macedonia:

+ Systemic/structural reforms;

+ Corrective reforms;

+ Modernising reforms; and

+ Opverall reforms.

+ The following interventions were undertaken within the scope of systemic/
structural reforms:

+ Increase of the duration of compulsory education from 8 to 13 years;

+ Introduction of curricula of different duration and for different levels of
qualifications in secondary vocational education;

+ Establishment of a system of adult education as a constituent element of the
overall education system;

+ Supplementing the network of public education institutions with private
institutions;

+ Introduction of State Matura and external assessment;

+ Strengthening the institutional capacities for education support (VET Council
and Centre, Adult Education Council and Centre, National Assessment
Centre, etc.);

+ Expansion of the network of higher education institutions;

+ Efforts for institutional solution to the issues of social partnership and social
dialogue;

+ Introduction of decentralization of management and transfer of competences
and responsibilities from central to local level.

The following interventions were undertaken within the scope of corrective
reforms:

+ Development of strategic and developmental documents and programmes;

+ Changes in the legislative environment of education;

+ Defining of the National Qualifications Framework (standards of occupations,
of qualifications and standards for VET);

+ Changes in the financing systems;

+ Procurement of equipment and teaching aids;

+ Strengthening research and innovations;
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+ Improving the educational attainment level of the marginal population
groups;

+ Increasing coverage in preschool education;

+ Decreasing the number of early school leavers;

+ Improving vertical mobility, i.e. increasing the number of secondary school
graduates who continue their education;

+ Efforts for strengthening adult education.

The following interventions were undertaken within the scope of modernisation
reforms:

+ Efforts for creating an education system in line with European trends and
tendencies at the same time respecting national traditions;

+ Efforts for improving curricula (change of goals, introduction of new subjects,
of an interdisciplinary approach, adaptation of the curricula to the needs of
clients);

+ Introduction of standards of competences in preschool, primary, secondary
and higher education;

+ Teacher training;

+ Efforts to create an inclusive school;

+ Introduction of information technology in the education process;

+ Strengthening entrepreneurship in the education process.

The following interventions were undertaken within the scope of overall reforms:

+ Internationalisation and networking of education,;

+ Educational mobility of teachers and students;

+ the Bologna Process / European education programmes;
+ Introduction of a European dimension in education.

Question such as: How can an efficient curriculum be built that satisfies the needs
of a wider client base (students, parents, employers, education institutions, society in
general)? What kind of initial education do teachers need and how can we set up an
efficient and dynamic system for teacher professional development? How can school
administration be reorganised? What is the role of education inspection? How should
information on the work of schools and destinations of student after their graduation
be collected? How are relevant stakeholders to be involved not only in the work and
decision-making in schools but also in the development of education policy? How is
high quality of learning to be ensured? How is effective social dialogue to be established
and who should participate? How is efficient management of reforms to be established?
etc. still draw the attention of the expert community and the competent institutions.

Is there Room for Complacency?

Have the overall reform initiatives been successful or not can be ascertained only
through comparison with other countries’ achievements. If we compare data from our
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country with the 2020 education benchmarks of the European Union, the following
can be concluded:

+ By 2020, at least 95% of children between 4 years old and the age for
starting compulsory primary education should participate in early
childhood education. Participation in early childhood education lies at 29.6%
against the EU-27 average of 92.3% pointing out that additional efforts need to
be made to reach the EU level,;

+ By 2020, the share of low-achieving 15-years olds in reading, mathematics
and science should be less than 15%. Through participating in PISA 2015,
the country will be able to establish its achievement level against this
benchmark;

+ By 2020, the share of early leavers from education and training should
be less than 10%. In early school leaving, with a remarkable improvement
of 10.8 percentage points between 2006 and 2012 (from 22.8 to 12.0%), the
country performs better than the EU-27 average (12.9%). The female indicator
is slightly worse than the male;

+ By 2020, the share of 30-34 year olds with tertiary educational attainment
should be at least 40%. In the period between 2006 and 2012, with an
increase by 10.3 percentage points, the country reached 21% (against the EU-
27 average of 35.5%, 2012). In line with trends elsewhere the female indicator
is higher;

+ By 2020, an average of at least 15% of adults (25-64 years old) should
participate in lifelong learning. Participation in adult learning lies at 3.3%
against the EU average of 9.3%. The country registered an increase from
2.3% to 3.3% between 2005 and 2009 (outperforming many other Southeast
European countries as well as Turkey). Data for 2011 show an increase to
3.4%;

+ Atleast 20% of higher education graduates and 6% of 18-24 years-olds
with an initial VET qualification should have had a period of study abroad.
The European Commission’s Education and Training Monitor 2012 specifies
that graduate data are not yet available for many countries and it is not
possible to indicate the level at which the benchmark currently lies. Looking
at enrolment data, the country performs relatively well, with 6.6% (2010) of
all higher education students enrolled in another EU member state, EEA or
candidate country;

+ Share of employed graduates (20-34 year-olds) having left education and
training no more than three yvears before the reference year should be at
least 82%. In 2011, the total country employment rate (population 20-64) was
48.4% (and only 38.8% for females), which compares low to the EU-27 average
of 75.2% (and 62.3% for females).

The comparison demonstrates that a certain step forward has been made in
Macedonia in individual fields of education, but also indicates that we have not reached
the majority of benchmarks, and for some we still have far to go. What are the reasons
for this situation?
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Each education tier is a world to itself but at the same time also a functional and
inseparable part of the entire education system. For this reason, reforms in preschool,
primary, secondary and higher education and also in adult education must be viewed in
a context of overall reforms in the entire education system. Efforts invested so far were
marked by pronounced contradictions and weaknesses, precisely due to the piecemeal
approaches and interventions.

Since 1991, we have witnessed a number of initiatives implemented in the education
system of the Republic of Macedonia. The ultimate goal of all these activities was
improvement of the quality of education. Unfortunately, the majority of interventions
were carried out in anenvironment of intensive political tensions which marginalised
the importance of education reforms. Implemented under the shadow of political
rivalry, they manifested a number of inconsistencies and faults, such as:

Activities were undertaken without the existence of strategic documents that
would clearly define state priorities in the area of education.

Practical interventions were not accompanied by legislative interventions.

In case when there were strategic documents in specific tiers, regardless of their
quality, due to frequent turnover of parties and personnel, the ruling party ignored
them since they had been prepared by the previous one, and so on...

+ Reforms were characterised by poor coordination, slow bureaucratic
procedures and inefficiency;

+ Reforms were frequently carried out through non-selective hiring of
“suitable” national experts, who due to their poor competences did not have
the capacity to implement quality reforms;

+ To compensate for the “poor” quality of the “national experts”, international
experts were hired who were not familiar with the situation in the country,
which resulted in unnecessary activities and waste of time and money, or
termination of the interventions;

+ National and international implementers frequently acted without efficient
coordination. Thus, there was overlap and omission in some crucial issues,
with significant funds being used on issues pertinent to some other countries,
but not for Macedonia;

+ Despite the existence of various analyses on the situation in education,

a lot of new analyses were prepared, which frequently lead to the same
conclusions already present in existing documents. Again a waste of time and
money;

+ An integrated approach to reforming education was absent in the Republic
of Macedonia. Most interventions were limited to specific segments (teacher
training, conflict prevention, development of curricula for a specific level,
provision of PCs to schools; interventions were made in primary education
without linkage to and coordination with preschool or secondary education,
VET reforms were carried out without coordination with primary and higher
education, etc.);

+ A number of initiatives which resulted with positive impact and effects failed
to secure their own sustainability.
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The enumerated weaknesses that emerged in some previous interventions in the
Republic of Macedonia are only some of the experiences that could continue to plague
further reform efforts if not eliminated.

It is evident that the key factor for successful reform of education is the people,
i.e. all stakeholders (state institutions, educational facilities, the business sector, the
economy, trade unions, etc.). Given that the main actors and structures possess the
necessary competences and capacities for a successful reform in the education sector,
it is to be expected that it can be successfully implemented. Still, a repetition of the
same mistakes from the past and a continuation of a culture of non-coordination will
inevitably lead to failure. Cooperation has paramount importance in order to:

+ reach a consensus around quality as the ultimate goal, to which all else is
subordinated;

+ eliminate political/partisan interests and influence;

+ clearly define priorities;

+ timely agree on activities;

+ identify funding sources (grants, donations, loans, etc.);

+ foresee and eliminate possible obstacles within the education sector itself;

+ efficiently utilise the capacities of national experts;

+ actively involve stakeholders;

+ continue decentralisation in education;

+ participate in international competitions.

Good chances for successful reforms in the education sector are guaranteed by
the fact that the majority of obstacles and rejections occurring within the educational
institutions in the past have already been eliminated. It is evident that those working
in education are ready and willing to implement reforms. For this to be achieved, four
preconditions must be met:

+ Additional funds must be identified;

+ Dynamic training of managerial staff must be undertaken,;

+ Precise and clear national document must be adopted (laws, by-laws,
guidelines) to facilitate and support reform,;

+ Administrative procedures must be sped up;

+ Political unity must be ensured and achieved.

The basic principle of reform must be reliance on domestic capacities in its
implementation. All outside support and assistance (financial and technical) that
supports its implementation is welcome. We can live on the fish that is given to us, but
it is far better that we learn to fish ourselves.
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ArncTpakT

Bo TpyioT ce aKTya/iM3upa MpaniameTo 3a MTOCTUTHYBabe KBAJIUTET BO YUEHETO U Pa3BOjoT
Kaj JellaTa oJi paHa Bo3pacT. E(QeKTHUBHOTO yuyeme ITPeTIIOCTaByBa CO3jlaBaibe MpeyCcIOBU
HEeOITXOAHM 3a ITIOCTUTHyBalhe Ha KBa/JIMTET BO peajm3alldjaTa Ha TUIAHUPAHUTE COMIPKUHU,
OITHOCHO Ha ILIeJINTe U 3aJaunTe CO JlellaTa BO paHaTa Bo3pacT. KonKy akTye/THUTe eBpPOICKU
MIPUHLIMIIA 3a ITIOCTUTHYBahe KBaJIUTET U A0OpococTojba 3a meljaTa ce MOKHU IIPETIIOCTaBKU 3a
Kpeupame Ha HoBaTa MOJIMTHUKA 3a PaH AeTCKU pa3Boj Bo MK.

Knyunu 360poBu:  egekiiuBHo yuetrve, XONUCUYKU pa3soj, paHa 8o3paciu, UpeqyuuauiiHuU geud.

[TocriegHUBE TOAMHU Ce aKTyaJl3upa NoTpebarTa 3a MOJAUrHyBalkhe Ha KBAJIMTETOT
Ha 0oOpa3oBaHMETO, OJJHOCHO, Cé MOBeKe ce aKTyaJu3upa obOpasoBaHHe Oa3upaHO Ha
cTaHJapAu, Wix oOpa3oBaHUe Oa3MpPaHO HA U3JIe3HU Pe3y/ITaTH:

IIto 3Hauu Toa?

JlutiaTa Kou AUPEKTHO ce BKJTyUYeHU BO peasr3aliijaTa Ha BOCITUTHO-0OPa30BHUOT
Ipolec Co Jellara, 4ecTolaTU CU MOCTaByBaaT Mpaumawa 3a Ttoa: Kou ce HusHuuue
ouekysara og geyauwia? Illwo 3Haawi u wWio moxkawl ga Haupasaul geuyaia Ha Wo4YHO
ogpegena so3pacui? Illivio cakaaui ga uociiuzHal U Kako ga zo Haupasauu woa? Kou ce
HuBHUue yeau?

»JJUCTUHKIIVjaTa MOMer'y YYeHeTO U IOCTUTHYBAKETO Ce MPero3HaBa KaKo IJlaBeH
Hariop 3a MojioOpyBame U TMOCTUTHYBamke Ha KBaJIUTET BO obOpa3oBaHueto. Criopef
HeKou aBTopu (DpeHY,M.), caMo U3BOHPEAHOTO OOpa3oBaHUe ce 3aHUMaBa CO YUEHEeTO:
BOOOMUAEHOTO KO€ JIOMWHMpA € HAaCOUeHO KOH IMOCTUTHYBameTo. 3a MyIaJiuTe YMOBU
OBUE []Be HelllTa Ceé Peuyrcy cocemMa CIIPOTUBHU. YUEHEeTO e MMOCBeTEHO Ha MCKYCTBOTO,
IIOCTUTHYBAKkETO Ha KOHTposiaTa®.

HeornxonHo e f1a ce mpaBu pasjvKa [IOMer'y ydelheTo U IIOCTUTHYBaweTo. Kako 1To
rnctakHyBa bnym,b. Bo HeHagMuHIuBaTa , TakcoHOMUja Ha 11e/iuTe Ha 0Opa30BaHUETO",
1le/TUTe ce eKCIUTUIUTHU (DOopMy/Ialiiy 3a HaUuMHUTe Ha KOU JeljaTa ce oueKyBa Jia ce
IIPOMEHAT, BO BOCITUTHO-00pa30BHUOT ITPOIIEC.

KpenpameTo Ha ycioBM 3a e(eKTUBHO ydelhe BO paHaTa BO3PacT € AUPEKTHO
YCJIOBEHO, IIpey ce, O HAaUMHOT Ha KOU Ce IUlaHUpaaT U peajusupaar IpejBuieHuTe
COZIPKUHU Of] CUTE TIPOTPAaMCKU IMo/paydja, HO UICTOBPEMEHO U O] CUTe Pa3BOjHU JIOMEHU.
VHTerpnpaHoTo IUIaHUpawke Ha COIPKUHUTE KAKO COBPeMeH IUIaKTUUYKO-MeTOINYKU
KOHIIEeNT (Buau rpacdUKOH) IPEeTIIOCTaByBa COO/IBETHA MHTEPBEHITMja Ha BOCIIUTYBAuOT
BO COTJIACHOCT CO WHIUBU/YAJTHUTE Pa3BOjHU KapaKTePUCTUKU U MOTpeOu Ha JiellaTa,
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Kpenpamwe CTUMYJ/IaTMBHa CpejiiHa 3a ydebhe U pa3Boj, co3aBakbe e IJHAaKBU MOKHOCTHU
34 CUTe [ella BO I'pvyilaTa, IUlaHMpalkhe aKTUBHOCTHU CO pa3/IMUHM TEKMHCKKW HHMBOaA N
n3JjieryBarmbe BO IIpecpeT Ha MHAWMBUAYVA/IHUTE MOKHOCTHU Ha CeKoe AeTe.

WHTErPUPaHo
niaHuparme

Kpeuparbe
YC/I0BM 3a cUTE
Aeua

CTUMYNaTMBHA
cpefMHanH

€eAHaKkBH
MOMHOCTH 38
cHTe Aeua

ajjleKkBaTHa
WHTEPBEHLM]a

[TpuToa 0BOj AMAAKTUUYKO-METOICKM KOHIIEIIT, CeKorall VKasKyBa Ha IoTpebarta
Ieka Tpeba Jja ce MMa rojieMH odyeKyBarba O/ Jieliara.

Kou ce Bogeuku Espoiicku UpuHyuiiu 3a paHuoiu geiicku pa3ssoj go 2030?

+ Jleuatua ce wipetiupaati Kako KoMueweHWHU UapuiHepu B0 BOCUUUIHO-
0bpa3osHUOW UipoUec

+ TocuiuzHysareitio gobpococuiojoa Ha geualia ga ce ccpattiu Kako upouec, a He
KaKo u3Jjie3eH pe3yaiail Ha HeKoja tpozpama,

+ Obpa3sosaHuellio Ha geyaia ga 0BO3MOXKU 3AjaKHYBAe HA UHGUBUGYAJTHUOUI
Kauauuieul Ha cexkoe getlie 6e3 UCKAYUOK

+ 3gpasjettio Ha geuala ga ce ccpattiu BO HAjUIUPOKA cMUCAA HA 360potd, 0GHOCHO,
upomouuja Ha XoAUuCuUuKuUowW upucuiau,

+ Iloguzarwe Ha KBasuwewlowl Ha pejiavyujauia poguuies-geule.

PanuoT meTcku pa3Boj Bo PM, mupeKTHO UM UHAUPEKTHO, TIOMAaJIKy WU MOBeKe,
r'd JoTMpa IeTTe NMPUHIUIIN 33 VYeHe 3a MOCTUTHYBale 01arococTtojba Ha jeliara.
EKoHOMCKaTa cuTyaliijaBo 3eMjaTa U To/laToluTe, FOBOpaT 3a HaMajTlyBathbe Ha KBaJIMTETOT
Ha JKMBOT, Ha KBAJIMTETOT Ha CTaHAapAO0T Ha I'paraH1Te, a Co Toa U Ha bj1arococtojoara Ha
Iertata caTreHa BO HAjIIMPOKa cMUCIa Ha 300poT. Cenak mpoMolifjaTa Ha JIOKYMEHTOT
Ha CTaHJapAuTe 3a paHo yuyeme u pa3Boj (Yauued u MTCII, 2009), Kako 1 mpoMoliijaTa
Ha HoBaTa [lonmuTuka 3a PaH meTcKu pa3Boj ja akTyanusupa cuHtarmara geka CUTE
HELIA MOJKAT. Cocema aipyro e IpallambeTo KOJIKY THe MOKaT!

VcTo Taka e JoHeceH HOB 3aKOH 3a AeTcKa 3amruta (2013), moarorseHa e HOBa
Imporpama 3a paboTa BO JIeTCKUTe IpaJuHKu win [Iporpama 3a paHO yueme U Pa3Boj
(2014) Koja ce 6a3upa Ha CTaHIAPAUTE 3a PAaHO YUEHhe U Pa3BOj U I'O CJIeU XOTUCTUUKUOT
IpHCTaIl BO pa3BOjoT Ha JieliaTa.
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rporpama 3a
PaHo yueme 1
pa3Boj

HOBa ITOJINTUKa

3aKOH 3a
JleTcKa
3alITUTa

3a paH JIeTCKU
pasBoj

[TocnemHUBe rOJAMHU Ce CO30aIeHH YCI0BU 3a HeJlojaTHa KOHKYPEeHIIfja CO MOJKHOCT
MIPBIIAT JlJa Ceé OTBOPAT NMPUBATHU AETCKU T'PAIMHKU U Jla Ce 3rojieMU KOHKYPEHTHOCTa
BO oOBaa JejHocT. Ha HallMoOHa/iHO HUBO, MaK, [eKJIapaTUBHO IIOCTOjaT YC/IOBU 3a
KBaJ/IUTAaTUBEH MCUEKOP BO [€jHOCTA, CeNaK UMITJIeMeHTalljaTa Ha HOBUTE MOJIMTUKU BO
pPaHUOT pa3Boj U yuere e cocema apyra pabota. [TocTojHITe KallaliuTeTy Ha Jp;KaBaTta ce
orpaHMYeHM U THe BO CTApT Ce MpeuKa 3a UMIJIEMEeHTHUPabhe Ha rojieM Jiesl ol paboTure
KOM ce TIPOMOBUpAaT CO HoBaTa MOIUTUKA. HermounTyBameTo Ha CcTaHiapauTe 3a OpojoT
Ha Jelia Bo rpyma (Hag 30 mera Bo efHa rpyma) e (pakTuukaTa cocTojoa Bo Pernybika
MakeqioHuja.

Kou ce znasHu uesu Ha UoauwiuKkaiia 3a paH geicku pa3soj 8o PM?

+ Ilopuramwe Ha KBaJIUTETOT HA YCJIYTUTE BO JlejHOCTA

+ IIpomonnja Ha XOMMCTUUKKUOT MTPUCTAII BO TIPEIYUUJIUIITHOTO 0Opa3oBaHue

+ ITIpomorja Ha MeryHapogHUTEe JOKYMEHTH (KOHBEHIIMja Ha IpaBaTa Ha Jelara,
HOBUTE CBETCKU TeHeHIIMN BO PaHUOT JeTCKU pa3Boj

+ [IpoMoliija Ha AeTCKUTe IpaJIMHKM KaKO peCcypCHU 1LIeHTpHU 3a efiyKaliija Ha
poauTenure

+ AKTHBHO BKJIydyBake Ha POJIUTE/IUTe BO peajin3aliija Ha aKTUBHOCTUTE CO
Zleriata

+ 3roziemyBame Ha oIpaTOT Ha JellaTa BO paHaTa BO3PacT Ha HAILlMOHATHO HUBO,
0CO0eHO BO pypasTHUTe CpequHU

CuTe mpe3eMeHU aKTMBHOCTH CE€ CO Liejl Ha Hal[MOHaJIHO HMBO [a ce IIPOMOBUpa
3HaAUeHEeTO Ha PAHUOT JIETCKU Pa3Boj U MMOJIMIHYBAKEeTO Ha jaBHATa CBECT 3a 3HAUEHETO
Ha IPBUTE TOAUHU BO Pa3BOjOT Ha CeKoe geTe 0Oe3 HCKIIYVUOK. [IpuToa ce yBaKeHU
IOKYMeHTH Kako 111To ce: Euroschild, Learning for well-being, L4AWB Charter for children
2030, Green paper on Teacher education in EU, High Quality Teacher Education...2000,
Unesco Strategy on Teachers(2012-2015) http://unesdoc.unesco.org/....O6pa3oBaHue u
rpuka Bo paHOTO JieTcTBO, EBporicka komucuja 3a oopasoBanue, 2009.

MHBeCcTULIMATe BO PaHUOT JIeTCKU Pa3Boj IIPOoayLupaaT epeKTUBHOCT BO:

+ CouujanHaTa ajarnTalijdja Ha JeljaTta
+ JlaBa oCcHOBa 3a MOHATAMOIIIHO YUeHe 1 Pa3Boj
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+ TapaHTupa noMmasiv MIaHCHU 3a HaMyIITake Ha TTOHATAMOIIHOTO IIKOJTYBambhe
+ ['m HUBenupa pas3/MKuTe Nomery nerara.

Bo HapegHMOT Ilepuoj Ha HALMOHAJIHO HMBO Ce O4YeKyBaaT KOPEKLUU BO
cmabocTuTe BO MHULIMjaJIHOTO oOpa3oBaHMe Ha BOCIUTYBAauMTe U HaCTaBHULIUTE,
aKTUBHOCTHUTE Jla Ce HacouaT BO IpaBell Ha MIPOMeHU BO MHUILMja/IHOTO 0Opa3oBaHue,
ce O4eKyBa 3rojieMyBalbe Ha KOMIIaTUOWIHOCTa Ha EY-KBarmmduKamy 3a HaCTaBHUIIHU,
KOOPAMHUPAHU ITOIMTUKU U KBaJIMTETHU yCIyru. McTo Taka, ce odueKyBa M30erHyBaibhe
cUTyallija Ha JIOKa)KyBame Ha OIIITeCTBeHaTa BPeOHOCT U 3Haueme Ha mpodecujaTa
1iefjaror, BOCIIMTYBau 1 HaCTaBHUK.
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Abstract

This work covers the issue of achieving quality in learning, and the development of
children from an early age. Effective learning refers to creating preconditions necessary for
achieving quality in the realization of the aims, i.e. the planned content that is to be realized
with the children from an early age.

Among other points, this work stresses the current European principles for achieving
quality and well-being of the children, in addition to how possible the assumptions for creating
the new policies for early childhood development in R. Macedonia are.

Keywords: effective learning, holistic development, early age, preschool children.

These past few years there has been an emphasized need for raising the quality
of the education, i.e. the notion of an education based on standards, or an education
based on final results, has taken over:

What does that actually mean?

The people who are directly involved in the realization of the educational process
with children (especially in a preschool and early school age) frequently ask themselves
questions regarding: What are their expectations from the children? What do the
children know and what can they do at a specific age? What do they want to achieve and
how do they do that? What are their aims?

The distinction between learning and achieving is recognized as the main force
for improving and achieving a quality of education. According to some authors (French,
M.) only an exceptional education is concerned with learning: the usual kind, which is
dominant, is in fact directed towards achieving. For young minds, these two points
are almost total opposites. Learning is dedicated to experience, while achieving is
dedicated to control. Therefore, it is necessary to make a distinction between learning
and achieving; or as Bloom states in his unsurpassed work, “Taxonomy of Educational
Objectives”, the aims are explicit formulations of the ways in which the children are
expected to change in the educational process.

Creating conditions for effective learning at an early age is directly conditioned,
above all, by the way in which the contents of all of the program areas are planned and
realized, and at the same time all of the developmental domains. Integrated planning
of the content, as a contemporary didactic-methodic concept (see Graph below),
represents an adequate intervention of the educator, in accordance with the individual
developmental characteristics and needs of the children, thus creating a stimulating
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learning and developmental environment, creating equal opportunities for each child
in the group, planning activities for different levels, and finding a middle ground for
the individual opportunities of each child.

onditions timulating
for each environment

child

oppotunities ‘adequate
foreach intervention
child

Therefore, this didactic-methodic concept always demonstrates the need for
greater expectations from the children:

What are the leading European principles for Early Childhood Development by 2030?

+ The children should be treated as competent partners in the educational process;

+ Achieving the well-being of the children should be understood as a process, and
not as a final result of a given program;

+ The children’s education should allow for strengthening of the individual
capacity of each and every child, without exception;

+ The children’s health should be understood in the broadest meaning possible, i.e.
through the promotion of the holistic approach;

+ Improving the quality of the parent-child relation.

The early childhood development in R. Macedonia, directly or indirectly, more or
less, touches upon the five principles of learning and achieving the well-being of the
children. The economic situation in the country and the data demonstrate a decrease
in the quality of life, the quality of the citizens’ standard, and by that, the well-being of
the children, understood in the broadest sense of the word. Nevertheless, the promotion
of the document for the standards for early learning and development (UNICEF, 2009),
as well as the promotion of the new Policy for

Early Childhood Development, has brought to the focus the idea that EVERY
CHILD CAN DO. However, it is another issue as to how much they can do!

Furthermore, a new Child Protection Law (2013) has been brought, and a new
program for work in kindergartens has been prepared (or the Program for Early
Learning and Development, 2014, which is based on the standards for early learning
and development and follows the holistic approach in the development of children).
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In recent years there have been created conditions for disloyal competition, with
the possibility for the first time to open private kindergartens, and to increase the
competitiveness in this branch. On a national level, formally there exist conditions for
a qualitative step forward in this field, but the implementation of the new policies in
the early development and learning is totally a different thing. The existing capacities
in the country are quite limited, so this starting position represents an impediment for
the implementation of a large part of the points that are being promoted with the new
policy. Disrespect towards the standards regarding the number of children in a group
(over 30 children in one group) is the realistic state that R. Macedonia is in.

What are the main aims of the policy of early childhood development in R. Macedonia?

+ Improving the quality of the services;

+ Promotion of the holistic approach in preschool education;

+ Promotion of international documents (the Convention for Children’s Rights,
the new global tendencies for early childhood development);

+ Promotion of kindergartens as resource centers for education of parents;

+ Active inclusion of the parents in the realization of the activities with
children;

+ Increasing the coverage of children in their early age on a national level,
especially in rural environments.

All of these activities are undertaken with the aim of national promotion of the
significance of early childhood development and raising awareness of the importance of
the first few years in the development of each child, without any exception. At the same
time, certain documents are taken into consideration, such as: Euroschild, Learning
for Well-Being, L4AWB Charter for Children 2030, Green Paper on Teacher Education in
EU, High Quality Teacher Education 2000, the Unesco Strategy on Teachers 2012-2015
(http://unesdoc.unesco.org/), Education and Care in Early Childhood 2009 (European
Commission for Education).

Investments in early childhood development produce effectiveness in:
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+ The social adaptation of the children;

+ Gaining grounds for further learning and development;

+ Guaranteeing slimmer chances for leaving their further schooling;
+ Equaling the differences between children.

In the following period, on a national level there are expected to be corrections
in the weaknesses in the initial education of the educators and teachers, the activities
are to be directed towards changes in the initial education, in addition to increasing
the compatibility of EU qualifications for teachers, coordinated policies, and quality
services. In the end, there is also expected to be avoidance of the situation of proving
the social value and meaning of the profession of an educator, and teacher.
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ArmcTpakT

TpygoT nmpeTcraByBa aHa/IM3a Ha COBPEMEHUOT 00pa30BeH U ITpodecroHaIeH UAeHTUTET Ha
oIlle/IeHCKUTe HacTaBHULIM BO PeryOiKa MakeloHMja KOj ce rpaJii Bp3 OCHOBaA Ha CIIPOBEIEHUTE
rocyieqHU pepopMH BO OCHOBHOTO M BO BHUCOKOTO oOpa3oBaHue. OCHOBHATa Te3a O] Koja ce
roara e geKa UMITJIEeMeHTalljaTa Ha JIeBeTrOAUIIHOTO OCHOBHO oOpa3oBaHMe U Ha BosomCcKaTa
pecdopmMma ce ,mpekpilyBa“ Bp3 oOpa30BaHUETO Ha OfIie/IeHCKHUTe HaCTaBHUIIM U OTBOPA ITOBEKe
mpaiiamha KoM ce ofHecyBaaT Ha HUBHOTO oOpa3oBaHUe, KOMIIETeHI[UU U CTaTyCc. BHUMaHUeTo
e, IJIaBHO, HACOUEHO KOH IIPeIM3BULIMTE CO KOM Ce€ COOUyBa MHUIIMjaJIHOTO OOpa3oBaHME Ha
olJle/leHCKUTe HacTaBHUIIHY, ITPU IITO ce YKayKyBa Ha MoBeKe HeyCcoT/laceHOCTHU 1 HeJlopeueHOCTU
KOU Cce OfJHeCyBaaT Ha IUIUIOMUTE U 3BarbaTa KOU I'M CTEKHYBaaT CTYIEeHTUTEe CO 3aBPUIYBambeTO
Ha COOJIBETHUOT (DaKyJITeT, Ha CTATYCOT M KOMIIETEHLIMKTE Ha PO UInTe KOU MOJKAT Jia paboTar
KaKo OjiJle/IeHCKM HaCTaBHMIIM, KaKO U Ha MHCTUTYIIMOHA/IHAaTa U IIPOrpaMcKaTa ITOCTaBeHOCT
Ha oOpa30BaHMETO Ha OAe/IeHCKUTe HacTaBHULIM BO MakemoHuja. Bo TpymoT ce maBa U Kyc
KOMIIapaTUBEH ITPHMKa3 Ha 00pa30BaHUeTOo Ha O le/IeHCKUTEe HaCTaBHULIM IIPe/] 1 110 BOBEJYBaHbETO
Ha DBOMOmBCKUOT cucTeM Ha paboTa, BO OJIHOC Ha BpPEMETPAemeTO Ha CTYOUUTe, CTYAUCKaTa
IporpamMa M opraHu3alyjaTa ¥ peaju3alyjaTa Ha HAaCTAaBHUOT Ipoliec Ha (PaKyJITeTUTe KOU I'o
ITO/ITOTBYBaaT 0BOj Kazap.

Knyunu 360poBU: 0ggeneHCKU HacasHuyu, 06pa3osaHue Ha HacwasHuyu, pechopmu 8o
0bpaszosBaHueitio, 0CHOBHO 0Opa3oBaHue, BUCOKO 0O6pa3oBaHue.

BoBeg,

OO6pa3oBaHMETO Ha HACTaBHUIIMTEe BO MaKeJloHMja BO TEKOT Ha CBOjaTa Peuyucu
cegyMelleHUCKa TpaJuliFja Ma IIpeTpreHo 3Hadajuu npomenu. On 1944/45 rop. Kora
ce BOCTaHOBYBa MHCTUTYIIMOHAJIEH CHUCTEM 3a OOyKa Ha HACTaBHUIIUTE O] OCHOBHUTE
YUMJIAIITA, 0Opa30BaHUETO Ha HaCTaBHULIMTE OeJIeKU HaropHa JIMHWja Ha, TIPBEeHCTBEHO,
KBaHTUTAaTUBEH pa3BOj KOj ce corjiefyBa KakKO BO OJHOC Ha BpeMeTpaeweTo Ha
IIIKOJTYBaIheTO, TaKa M BO OJTHOC Ha CTEINIeHOT Ha 0Opa3oBaHMe Ha Koj ce ocTBapyBa. OBoj
pa3BoeH Mmpollec e 0cob0eHO eBUIeHTeH Kaj HaCTaBHULIMTE KOU PaboTaT CO YUEHUIIU BO
HIKUTE OfifieJieHMja Ha OCHOBHUTE YUWJIMIITA, KOM, BOOOMUYAeHO, ce MMEeHyBaaT KaKo
ofJle/leHCKM HacTaBHUIM. Taka, of MPBUTE CPETHOIIKOIICKA 00pPa30BHU UHCTUTYIIUH,
YUUTEICKUTE LIKOJIM, KOU MPOoAyLIMpaaT yUuTe I BO BpeMeTpaeke o] UeTUPU I'OJIMHU, BO
paHuTe 60-TU rOIMHU HA MUHATUOT BEK ce ITpeMUHYBa Ha [BeTOoAUIIIHY BUIlIM rTe/iarouku
ITKO/IM, TOAOI[HA MperMMeHyBaHu Bo [legaromiku akajieMud, KOM TM OCIIOCOOyBaat
yUuTe/IMTe Ha HUBO Ha BUIIO oOpa3oBaHue. [loToa, co mpepacHYBameTO Ha IejarolKUTe
aKaJleMHH BO TleJaroliku (paKyaTeTH, OCIIocoOyBambeTo Ha O/iJle/IeHCKUTe HAaCTaBHUIIY Ce
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MOJUrHYBa Ha YHUBEP3UTETCKO HMBO, CO IIITO BpeMeTpaewheTo Ha HUBHAaTa IO/ITOTOBKa ce
M3egHauyBa CO OHaa Ha HaCTaBHULIMTE BO BUILIUTE Of[e/IeHrja Ha OCHOBHUTeE YUWIUIITA
(mpegMeTHU HACTAaBHULIM) U BO CPEIHUTE YULJIUIITA.

[TocriegHuTe U3MeHM BO OOpa30BaHUETO HA OJJle/IeHCKUTe HaCTaBHUIIM BO
Penybiirka MaKe[oHMja O3HAuyBaaT CBPTYBame O] KBAHTUTATUBHUTE, HAJBOPEIIHUTE
obesiesKja Ha Pa3BOjOT KOH KBaJIMTAaTHBHU MapaMeTpPU: IMOAWrarke Ha KBaJIMTETOT Ha
00pa30BaHUETO U IIOCTUTHYBakhe Ha HeroBa KOMIIATUOM/IHOCT CO eBPOIICKUTE CTaHJapau.
Bo ocTtBapyBameTo Ha OBHE 1IejId, KJIYUYHU Ce [ABEe CUCTEMCKHU pedOpMU KOHU, PEUMCH,
HMCTOBpPEMEHO ce cjIyurja BO HallleTo oOpa3oBaHUe: UMIUIeMeHTaljaTa Ha bomomcKarta
pecdbopMa Bo BHCOKOTO OOpa3oBaHHE UM BOBEAYBAaHETO Ha AEeBETTOAUIIHOTO OCHOBHO
obOpa3oBaHUe.

Bo/IoBCKUOT cucTeM Ha paboTa BOBefle TP LUK/IYCU Ha CTYIUU U JIOHece TOBeKe
M3MeHHN KOU ce oJiHecyBaaT Ha opraHusalidjaTa, BpeMeTpaewmeTo U TepMHHOoIorvjaTa
Ha CTYIUUTE: ,CTapuTe” JOAUIIIIOMCKU CTYAUU Oea 3aMeHeTU CO UpB YUJKYC Ha CTYOUN
(Bachelor degree), mBeroguiHUTe TMOCTAUIUIOMCKHU (MAarucTepcKH) CTYAWUM OTCTaruja
MeCTO Ha HOBUTEe eJHOTOIUIIHU CTYAUU Ha Buwiop uyukayc (Master degree), a HamecTo
MeHTOpHpaHaTa HWHAWBHUAYya/iHA paboTa Ha [JOKTOPCKa JucepTaiija ce BOBejoa
TPUTOAUIIIHY CTYAUY Ha TPpeT LuKyc (Doctor degree). Co orsie Ha Toa IIITO CO OCHOBAKHETO
Ha [legaromkute hakyntTetTr Bo 1995 rof. mobpa3oBaHUETO Ha OfI/Ie/IeHCKUTE HaCTaBHULIN
cTaHa MHTerpaJieH Jiesl o BUCOKOTO oOpa30oBaHUe BO ApsKaBaTa, OBHMe M3MEHU CTaHaa
3a/I0JDKUTEJTHU U 3a (aKy/ITeTUTe KOU ' MOAr0TBYBAaT, ITPH LITO CEKOj O] HUB co3/1ajie
CHCTeM Ha TPOTrpaMCK{ M OpraHMU3allMCKU pellleH’ja KO To ofpa3yBaaT COIICTBEHOTO
pa3bupatbe Ha eBPOIICKUTe 00pa30BHU pedopMU.

[Tokpaj Bonomckara pedopma, Koja e T7100ajieH eBpOIICKM IoTdar mTo Tpeba
la OBO3MOKM MeIyHapoJHa TPaHCIIApEeHTHOCT U aKaJeMCKO U IIpodecroHaIHo
Npu3HaBale Ha KBajnudukaluuTe Ha HactaBHulute (Benelux Bologna Secretariat,
2009), Bp3 oO6pa3oBaHMETO Ha OfIieJIEHCKUTE HacTaBHUIIM BO MaKeJoHMja ce ITpeKpIiyBa
VIIITe e[THa, ,BHATpeIIHa", HallMoHa/IHa pepbopMa Koja ce MMITJIEMeHTHPa HEITOCPEJHO T10
OHaa BO BHMCOKOTO OOpa3oBaHHUe: MPOJIO/KYBakhe Ha OCHOBHOTO 0Opa3oBaHME OJI OCYM
Ha nieBeT rogunu (CrojaHoBcku & Yerapos, 2007). OBaa pecpbopma goBejie 110 CITYIITakhe
Ha JlojlHaTa I'paHUlla Ha 3aJI0/KUTETHOTO IIKOJyBalke CO BKJydyBalhbe Ha rofiuHaTa
IIpeJi Troaramke Ha YUWJIUIITE BO OCHOBHOTO OOpa3oBaHHUe. VMcToBpeMeHO, Taa JoHece
1 HOBa OpraHu3alicKa oCTaBeHOCT Ha OCHOBHOTO OOpa3oBaHUe, KAKO U U3MEHU BO
HACTaBHUOT KaJlap KOj I'o OCTBapyBa.

1 pBeTe pecdhopMu goOMBaaT MmpaBHA paMKa CO JOHECYBalheTO Ha HOBUTE 3aKOHU
3a OCHOBHO 1 BHCOKO 0Opa30BaHUe KOU Ce YCBOEHHU BO MCTa roguHa (3aKoH 3a BUCOKOTO
obpa3oBaHue, 2008; 3aKoH 3a 0CHOBHOTO oOpa3oBaHue, 2008). Tue moBemoa 10 3HaUajHU
M3MEeHHU He caMo BO OpraHu3aljijaTa 1 peajim3alijjaTa Ha paboTaTa Ha iBaTa [IOTCUCTEMH,
TYKY M BO OJIHOC Ha 0O0pa30BHMOT M MHpPOQeCHUOHAJIHUOT CTATyC Ha OJeIeHCKUTE
HaCTaBHUIIM, OHHE KOWU, BCYIIHOCT, Ce CII0j Ha JiBaTa CUCTeMH, 3allITO Cce TPOMU3BO/, Ha
eJHUOT, a I7laBeH aKTep BO BTOPUOT. MeryToa, UMIUIeMeHTal[jaTa Ha HoBaTa 3aKOHCKa
peryjaTtuBa Bo MpaKTHUKaTa OBO3MOKYBa UAeHTU(PUKYBamke Ha MOBeKe HeJIopedyeHOCTH
1 HEyCOITIaCEHOCTH KOU ce ofHecyBaaT Ha JUITJIOMUTE M 3BambaTa IITO ce JJoOuBaaT Cco
3aBpIIYBakbeTO Ha CTYMUTe Ha MPB IUK/IYC, Ha TMOCTOjHATA TePMUHOJIOTHja BO OJTHOC
Ha HOBOHACTaHATUTE COCTOjOM KOU Ce pe3y/ITaT Ha ciipoBefeHuTe pedopmu, Kako U Ha

I TloBeKke uHdoOpMaIMy 3a pa3BojoT Ha CUCTEMOT Ha 0Opa3oBaHUe Ha HACTaBHUIM BO MaKe/loHUja MOKaT
Ia ce Hajgat Bo Kambepcku, 2000 u Kanrtapiines, 2002
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,Z[e(bI/IHI/IpaH)eTO Ha CTaTyCOT Ha l'IpO(bI/IT[I/ITe 1M HUBHUTE KOMIIETEHII1N. Bo IIpogonKeHne
Ke ce OCBpHeMe Ha HEKOM OJ1 OBHUe IIpalllatba 1M OWJIeMU.

IIpepusBuiuTe Ha pedpopMUTE BO HHUIINjATHOTO
oOpa3oBaHMe Ha OfJieJIEHCKUTEe HAaCTaBHUIU

Bo Penyonuka MakemoHuja IOCTOjaT IeT BHCOKOOpPa30BHU YCTAaHOBU (KoM ce
COCTAaBHU eIMHUILIM Ha YeTUPHU JIP;KaBHU YHUBEP3UTETHU) IITO IIOJITOTBYBAAT OJIie/IeHCKU
HactaBHuLM: [lemaromkure dakynretu Bo Ckomje u burtona, @akynTeToT 3a 00pa3oBHU
Hayku Bo Illtun, ®duno3zodckure pakynretu Bo Ckorje u TeroBo. Cutre obe3bemyBaaT
CTYIMU Ha MPB U BTOP LIMKJIyC, HEKOU W Ha TPeT, IPU LITO caMo IIPBUOT LIMKJIYC ja TaBa
HeoITXoJHaTa KBa/IM(PUKyBaHOCT 3a paboTa co YUEeHUIIM Of TIPBO JI0 TMEeTTO ofjie/ieHre
BO JIeBETTOJIMIIHOTO OCHOBHO oOpa3oBaHue. Meryroa, Mery pasjandHuTe (pakyaTeTu
MoCTojaT 3HauajHu pa3/IMKU BO OpraHu3aliicKaTa MoCTaBeHOCT, ITporpaMcKaTa IMmoHyja
1 mpodusIOT Ha Kajap IITO r'o IIPoAyLurpaar.

bonmomckara pedopMa U mOperopakUTe Ha EBPOINCKUTE WHCTUTYIIUM 3a
ocrioco0yBame Ha HacTaBHUIIUTE Ha BHUCOKooOpa3oBHO HUBO (European Commission,
2005, Council of the European Union, 2007, C300/8), Bo MakKegoHuja He IgoHecoa
HOBMHA BO OJIHOC Ha 00Opa30BaHMETO Ha OfieJIEHCKUTEe HAaCTaBHUIIM, TYKy caMo ja
TIOTBP/Ija BeKe BOCTaHOBeHaTa IpaKTuKa Koja o71 1995 roji. mocToelie Kako yHU(MOPMeEH
MoJiesT Ha YeTUPUTOIUIIHO (haKyITeTCKo obpa3zoBaHue. Cerak, Tpeba [a ce HAITOMHU
IleKa 3aKOHCKaTa perysaTuBa rmpej; pedpopMuTe BO BUCOKOTO U OCHOBHOTO 0Opa3oBaHue
OBO3MOjKyBallle BpabOTyBake M Ha HACTAaBHUIIM CO IIOHMCKO, OJHOCHO BHIIO
obOpa3oBaHUe?,

HoBuOT 3aKOH 3a OCHOBHO oOpa3oBaHME ja CaHKIMOHUpAIle 3aJ0/KUTETHOCTa
Ha (paKy/ITeTCKaTa JUIUIOMAa 3a CUTe HAaCTAaBHUIIM KOW PabOoTaT CO YUEHUIIM BO IIPBUTE
1eT oje/ieHuja off OCHOBHOTO yumjuiiTe. (3aKOH 3a OCHOBHOTO oOpa3oBanue, 2008).
MeryToa, co oryieq Ha Toa IITO BOJIOKCKUOT CUCTEM OBO3MOKYBa (QJIEKCUOMTHOCT BO
OJHOC Ha OpraHM3alCKUTEe MOJeud Ha crygupame (4+1 unu 3+2), u hakyareTuTe Kou
MOATOTBYBaaT OfifieJ/IeHCKM HAacTaBHUIIM ce oTfipefiesidja 3a elleH oj IBaTa Mojejia Kou
BOJIAT A0 pa3nuueH 0poj kpeautu (240 wau 180) 3a pasnuunu npodunu. Criopen 3aKOHOT
3a OCHOBHO oOpa3oBaHue, Bo Perrybiinka MakeioHUja ITOCTOjaT TPU MPOGUIN KO MOKAT
Ila paboTaT CO YUEHMIIM O]l ITPBO 0 IeTTO OfJie/IeHe: 0ggeleHCKU HACWAaBHUK, Ulegazoz
U BocUullysay, TIPU IITO BOCIMTYBAUdOT MOKe Jla pabOTH caMO CO MPBOOJIeIeHIIN.
[TocTojHaTra cuTyalija BO OJHOC Ha HHHUIIMjaJTHOTO oOpa3oBaHME Ha Ofe/IeHCKUTEe
HacTaBHUIIM BO MaKe/loHUja e MpeTcTaBeHa BO JoTHaTa Tabesa.

2 Bo mepuogort of 1995 mo 2004 roz., Bo Torail oCyMIoJUIIHOTO OCHOBHO VUMJIAIITE, KAKO OfIie/IeHCKU
HaCTaBHULIM MOyKea Jja paboTat [Ba rmpodusia co 3aBpIIeHo 4-TOIUIIHO BICOKO 0Opa3oBaHUeE:
yuuilies Koj ce obpasyBaille Ha TPUTe Iearoiky aKkyITeTy BO 3eMjaTa U liegazoz, u3ie3eH mpoduil
Ha MHcTUTYTOT 3a negaroruja rmpu dustozodckuot dakysrer Bo Crorje. Bo HapemHuTe Tpu yueOHU
rogunu (2004/05-2006/07) ce BoBefie ITOAIOTBUTEIHA TOAMHA BO OCHOBHUTE YUMJIMIITA, BO KOja KAKO
HaCTaBHULIM MOKea Jja paboTarT refaro3u, HoO U BOCIMTYBaUM CO JIBErOAUIIHO BUIIO 0Opa3oBaHUe.
Co 1en ga ce HAJIMUHAT Pa3/IMKUTE BO MHUIIMja/IHaTa IIOIrOTOBKA HA HACTaBHULIMTE KOU paboTaT co
IlellaTa Ha BO3pacT ol 6 rol., BOCIUTYBauMTe MMaa 3aKOHCKA 00OBPCKA Jla CTEKHAT AUIUIOMA Ha YUUTeJT
(3akoH 3a M3MEHYBalbe U [OMOJIHYBake Ha 3aKOHOT 3a OCHOBHO oOpasoBanue, 2004). Bo 2007 ropg, co
UHTErpupameTo Ha IIOArOTBUTEIHATA MOAMHA BO 9-TOAUIIIHOTO OCHOBHO oOpa3oBaHue, (paKy/ITeTcKaTa
IUIJIOMa CTaHa 3a[I0/KUTeIHa KBaiMdUKaljja Ha cuTe Mpoduivi Kou padboTaT co IPBOOIAe/IeHIIUTE.
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Ta6esa 1. I1pB LIMK/IYC HA CTYIUM 32 OfJe/IeHCKY HaCTaBHULU

dakynrer EKTC | I'og. Ha Juroma KomnieTeHIINu
CTYOUU 3a paboTa
[Teparoumku dakynrer | 240 4 HunmoMmupaH npodecop 1o 1-5 op .
CB.KnumenT ojileIeHCKa HacTaBa
OxpuacKu IurmomupaH npodecop 1o 1onp.
YKUM-Ckorije MpeayuuIUITHO BOCIIMTaHHe
[Teparoumku dakynrer | 240 4 HacTaBHUK 3a ofifie/ieHCKa 1-5 op .
YKJIO-burona HacTaBa 1 onm.
JlurmoMupaH BOCIIUTYBay
dakynreT 3a 240 4 Jlurutomupa rmpodecop 1o 1-5 op .
00pa30BHU HayKU ofiJlesleHCKa HacTaBa
YTI'-1ITumn 240 4 JuriyioMmupaH BOCIIMTYBa4 1lonp.
(180) | (3) Ha Jella o [IpegyJynIniiHa
BO3pacT
NHcTuTyT 32 240 4 Junyiomupan negaror 1-5 op .
neparoruja
dunozodcku
dakynreT
YKUM-Ckorije
NHcTUTyT 32 240 4 IunmoMmupaH npodecop 1o 1-5 op .
reflaroruja ofile/leHCKa HacTaBa
duno3zodcku IurioMmupas mpodecop 1o 1 om.
dakynrer MIPeIyYUINIIHO BOCIIUTaHLE
I pkaBeH Jurnyiomupan negaror 1-5 op .

YHUBeP3UTET-TeTOBO

KomrmiapaTuBHaTa aHaji3a Ha IIOCTOjHATa CHUTyallMja BO IeTTe HaCTaBHUUKU
daky/nTeTH OBO3MOKYBa HIeHTU(UKYBale Ha OJIpelleHH COCTOjOM KOM OTBOpaaT
Trpaliamba U JUJIeMHU LITO 3ac/Ty;KyBaaT IONIMPOKa eabopaiiyja.

HI/IHHOMI/I M1 3Baba: TEPMHUHOJIOIIKO IIIapeHUJIO

EBUfeHTHN ce pa3/IMUHUTE 3Bakba CO KOU Ce CTeKHyBaaT CTYJeHTUTe IO
3aBpIIYBAlbeTO Ha COOABETHUOT (haKy/lITeT, a KOHW, BCYIIHOCT, TM KBajM(pUKyBaaT
3a McTa paboTa: HAaCTaBHUK OJ1 MPBO A0 IETTO ojifejieHre (O[JHOCHO TIPBO OAJl.) BO
OCHOBHO yumiuilTe. Taka, BO HUBHaTa JUITJIOMa MOKE Jla CTOU: gUUJIOMUPAH Upoghecop
Uo oggejeHcKad Hacwasd, HACWABHUK 3ad O0ggeJeHCKd HACWAasd, quuJoMupaH ueqgaezoe,
guiiloMupaH upogecop U0 UpegyuUUAUWHO BOCUUWIAHUE, GUUJOMUPAH BOCUULIYBAY.
OBaa curyaluja e pe3y/TaT Ha HacjIeJleHW COCTOjOM KoM ja oApa3yBaaT TpajulidjaTa
Ha MHCTUTYLIFMjaTa U Pa3BOJHUOT IIaT BO OCIOCOOYBamkeTO Ha HACTaBHUOT Kajap BO
JprKaBara, HO, UCTOBpPEMEHO, U Ha IPOMEHUTe IITO Ce WU3BPIIEHU CO TIOCTIeJHUTEe
pedopMu BO OCHOBHOTO 1 BUCOKOTO oOpa3oBaHMe. 3aeIHO, THe CcOo3jaBaaT KOMITJIEKCHA
1, TIOHEeKoraill, KoH(Qy3Ha peayHOCT Koja TEeIIKO MOKe Jla ce IpeBejle BO €BPOIICKU
€KBUBAaJICHTU.
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Bo3akoHcKaTa peryiaTuBa ce KOPUCTU IIOUMOT HACWABHUK U0 0ggesleHCKA Hacllasd,
HO BO VHUBEP3UTETCKUTE [UIIJIOMM OBa 3Balbe ce cpeKaBa WIM BO MoauduiMpaHa
dopmMa, KaKo HACWasHUK 3d 0ggesieHCKa Hacuiasd, NI KaKko upogecop 1o oggeneHCcKa
Hacwasa. VI nBaTa TepMHHAa Ce HACJIeIHULIM Ha TIOUMOT yuuiliesl, IPBOTO U, JIOJIT'O BpeMe,
eIMHCTBEHOTO 3Bame 3a IpodecroHajiell Koj paborellle BO OCHOBHUTE YUWJIMIITA BO
MakepoHuja co mera Ha Bo3pacT of 7 Ao 10 romunu. OBoj TepMuH Oellle coAp;KaH BO
Ha3MBOT Ha TPBUTE CPETHOIIKOJICKM YCTAaHOBU 3a oOpa3yBame Ha HacTaBeH Kajap,
yuuitejacKultie wKoJu, IIITO ce OCHOBaa BegHAlll IT0 0cJI000yBameTo Ha MaKeloHHja BO
1944/1945 rop; Toa 6Oelle rIIaBHUOT IIPOMUII LITO TO MIPOAYLIMpaa JABeroJuiiHuTe Buiim
rejaroiiku Koy 1 [lemaromkure akajjeMru KOU T 3aMeHUja YUUTEJICKUTe IITKOIU, a
TaKa MMeHYBaH I'o 3a/ipyKaa U3BeCeH Iepuo/i u yeTupuroguiiHuTe [legaromku pakynreTu
cé go 2008 rop; mypu, HA3UBOT Ha ejHa BUCOKOOOpa30BHA MHCTUTYIIMja 3a HaCTaBHULIU
ro copapkeiie TepMuHOT yuuuien (mo 2001 rop. IlegaromkuoT dakyarer Bo burosna
Oemre uMmeHyBaH MakynreT 3a yuutenu u BocnutyBaun). Op morHute 90-TU rOAUMHU Ha
MWHATHOT BEeK OBOj TEPMUH, 3a >KaJl U HeolTpaB/laHO, BeKe ITpecTaHyBa /ja ce KOPUCTHU
BO C/IYKOEHHUTe JIOKYMEHTU U ce 3aMeHyBa CO YHUMUIIUPUPAHUOT TEPMUH HACUIABHUK
3a CUTe CTelleHM Ha obOpasoBaHme. [locTerieHo, HeroBaTa IpHMEHa Ce MPOLIMPU U BO
roBOpHaTa KOMYHUKallja Mer'y YJeHUIIMTEe 1 HAaCTaBHUKOT, TaKa IITO TPAJUIIMOHATTHOTO
obpakamwe yuuuieske/yuuitieny, ce 3aMeHU CO HaclwasHuuke/HactiasHuky. CeTak,
TEePMUHOT YUUTEJI C€ VIIITE MOKe Jla Ce CPeTHe BO HEKOU YUeOHUIIY KOU [JeHeC ce KOPUCTaT
BO HUJKUTE Ofifie/IeHrja HA OCHOBHOTO YUWJIMIIITE.

JIluninomarta, Tak, tipogpecop uio oggeaeHcKka Hacuiasa/lipogecop o UpeqyuuauUuHO
BocuiultiaHue, Koja BO MIOHOBO BpeMe ja BoBegoa CKOIICKUOT Ilegaromku akyiaTeT H,
110 HeroB ypHeK, duno3odckuor dakynrer Bo TeToBo, e, BepojaTHO, ofpa3 Ha HCTaTa
3aJI10;K0a, HO MHOTY TOHAar/IaceHO, Koja YCJIOBU M 3aMeHa Ha YUYUTEJIOT CO HaCTaBHUK:
HaJIMUHYBarbe Ha TPaJIUI[MOHAJTHO TTIOJBOEHUOT CTAaTyC Ha HACTaBHUIIUTE KOU paboTaT co
Iella Ha pa3/iIMyHa BO3pacT, IITO Oellle M3pa3eH COo Pa3/IMuyHU MMeHyBamha: BOCUUYBau
BO MpeJlydWINIIHA YCTAaHOBA, Yyyullies BO HUKUTE OJifleJieHrja Ha OCHOBHOTO YUWJIUIIITE,
HaciasHUK BO BUILIKMTE ofJieieHuja, Uipoghecop BO cpegHO yuuuiiTe. Mlako e moBeke of
roTpebHO Ja ce HaAIJIacu eJITHaKBaTa BasKHOCT, Ma JIypyu U MPUMapHOCTa HA HACTABHUKOT
KOj paboTu co IoMaJsiu Jiella BO OJIHOC Ha APYruTe HacTaBHUIIM, CeMak, yroTpebara Ha
TEePMUHOT Upoghecop U0 oggeneHcKa Hacuiasa, a 0cobeHo tpogecop 1o UpegyuuAUUHO
BocuUulllaHUe Toa He TO OCTBapyBa, OUJIejKM e BellTauka TBopbOa Koja He COO/IBETCTBYBa
HUTY Ha HalllaTa BOCIIMTHO-OOpa30BHa TpaJuliFja M MpaKTHKa, HUTY Ha COBPEeMEHUTe
€BPOIICKU UCKYCTBA U MPAKTUKMU.

PasHooOpa3ueTo e 0cob6eHO rojieMo BO 3Bamara Ha NpodecruoHasielioT Koj pabotu
CO TIPBOOIEJIeHIIN, OuJlejKM KOH BeKe CIIOMEeHaTUTe BapujaHTH Ha MMEHYBameTO Ha
OJIZIeJIEHCKUOT HACTaBHUK, Ce TPUPYKyBaaT M Iefaroror, Ho, CO BOBeyBawkeTO Ha
IeBeTTOleTKaTa, U Upoghecopoil U0 UpeqyUUAUWHO BOCUUWIAHUE W GUUJIOMUPAHUOLU
BocUUWYBa4y, KOU BO 3aKOHCKaTa peryjaTuBa Ce HWMeHyBaaT KaKO HACWAaBHUK 3d
UpegyuuauwiHo BocUuliaHue (3aKOH 3a OCHOBHOTO obOpa3oBanue, 2008, um.d42/2).
BocruTyBauoT, HAaCTaBHUKOT U TIPoecopoT ce, BCYIIHOCT MCT MpPOQusI, CO HUCTHU
KBa/n(UKaIui, HO CO pa3/IMuHM HMMeHyBama. OBUe COCTOjOM jacHO yKaKyBaaT Ha
HEITOCTOEeHhe Ha TePMUHOJIOIIKA YCOTTIaCEHOCT MeTr'y OfIJIe/THUTe HACTaBHUUKY (DAKY/ITETH,
KaKo U Mery o0pa30BaHMETO Ha HAaCTaBHUIIMTE W 3aKOHCKaTa peryjaTuBa Bp3 Koja ce
3aCHOBYBa.
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Op mpyra cTpaHa, ce IIOCTaByBa IIpalllalbeTO M 3a COOJBETCTBOTO Ha ITOCTOjHATAa
TEePMMHOJIOTAja BO OJHOC Ha HOBOHACTAHATUTE COCTOjOM KOM ce pes3yaraT Ha
crpoBesienuTe pedopmu. Taka, TepPMUHOT o0ggeseHCKU HACWABHUK ITpeTCTaByBa
HacJIeJICTBO O MOpPaHeNIHWOT KOHIIEeIIT Ha OCYMIOJUIIHO OCHOBHO VUMJIMIITE KOe
OpraHu3allMCKu Oellle II0ieJIeHO BO [ABa LIMKJIYCU: OfiejieHCKa HacTaBa (o7 mpBO OO
YeTBPTO O/JI.) U IIpeJIMeTHa HacTaBa (071 IIeTTO A0 OCMO of/.). Meryroa, oBa UMeHYBambe
He COOABETCTBYBAa Ha IIOCTOjHATAa OpraHU3allliCKa CTPYKTypa Ha pedopMUPaHOTO
OCHOBHO oOpa3soBaHue. ViMeHo, 1eBeTroUIIHOTO OCHOBHO VUMJIMIITE € OpraHu3upPaHo
BO TPU BOCIIUTHO-0OPa30BHU IePUOAU (01 IIPBO Ol TPETO Of., Of YETBPTO O IIECTO
opJl., Ofl CeAMO JI0 JIeBeTTO OJI.), a HUTY eIeH OJ] HUB He MOjKe 1IeJIOCHO Jia ce u3eaHauu
Cco opJieJieHCKaTa HacTaBa, MaKo BO CTYAMCKaTa IporpaMa Ha HeKou (hpaKy/ITeTHu CTOU
IleKa ojIje/IeHCKUOT HAacTaBHUK MMa KOMIIETeHIIMM 3a paboTa BO IPBUTE [Ba LIMKJIyCa
(Crymucka mmporpaMa 3a HaCTaBHUK 3a ofjesieHcKa HactaBa I u Il nuknyce, I[lemaromku
dakynret-butona). BecylmHocT, 3agpKaHu ce cTapyd MMeHyBabha 3a COCTOjOM Ha KOU He
M KOpecIoHaupaaT. 3aToa, CMeTaM JieKa e o] UCK/IYUYMTes/IHA BasKHOCT Jla ce HaIrpaBaT
TePMUHOJIOIIKY [AUCTUHKLUMU M TI0jacHYBala, Jla Cce MPUCIOCOOM WHUIMjaTHOTO
obOpa3oBaHUe Ha HaCTaBHUIIMTE HA HOBUOT KOHIIEIIT HA OCHOBHO VUW/IMILTE U [ia Ce
ycorjacaT JUIIJIOMUATE LITO T JoOMBaaT OUIIOMUPAHUTE CTYIeHTU Ha HaCTaBHUUKUTE
dakynTeTun.

CraTyc 1 KOMITIETEeHIIMY Ha MpouinTe: HeJie(PUHUPAHOCT U IMTPEK/IONYBambhe

HoBara KoHIIeIllI1ja 3a IeBe TTOIUIIIHO OCHOBHO 0O pa3oBaHMe JOoBele, Mer'y ApyroTo,
U [0 penucTpubylija HAa HACTaBHUOT Kajiap: HA BOCIIUTYBAUMUTE O]l TIPeqyYVIUIIHUTE
YCTaHOBU MM Ce OBO3MOKU Ja paboTaT co IpBauliba, a OfAJIeJIeHCKUTe HaCTaBHUILIU
,J00uja“ rmomasia Bo3pacT Ha jielia Bo ITpBo ojjeneHre. OBUe U3MeHU OTBOpPUja MOBEKe
ITpaliama 1 JuIeMU BO OJJHOC Ha HUBHUOT CTaTyC U KOMITEeTeHI[UH, KAKO 1 Ha KBaJIUTETOT
Ha paboTara IITO ja OCTBapyBaar:

+ IlpumagHocTa Ha BOCIIUTYBauuTe e HegeHUpaHa, 3aToa IITo ,CceaaT” Ha JIBe
CTOJIMIIA KOU Ce pa3/IMuHO TUIaTeHU, CO pa3jiInueH CTaTyC U BO HAJIJIEXKHOCT
Ha [IBe MUHHCTepcTBa (MUHUCTEPCTBO 3a TPY/L U COIWjaTHa MOJTUTUKA U
MuHMCTEpPCTBO 3a 0Opa3oBaHKe M HayKa), CO IITO Ce Ip;KaT pa3gBOeHU
MpeydusInITHaTa U YIWIKITHATA 3aeHuIa. [IpelydaumuimHuTe yCTaHOBU BO
MakeioHUja, TpaJULIMOHATHO, Ceé BO Ha/yIe;KHOCT Ha MUHHCTEPCTBOTO 3a TPy,
U collyjaJTHa MOJIMTHKA, 3allITO HUBHaTa (DYHKIIMja, TPBUYHO, Ce corjieyBasia
KaKo 3rpuyKyBauka. Meryroa, co oryieji Ha BOCHUTHO-00Pa30BHUOT KapaKTep
Ha paboTaTa IITO JIeHeC ja ocTBapyBaaT IPeIyUu/INITHUTE YCTAHOBU U
BOCITMTYBaulTe BO HUB, HEOITXOJIHO € Jla ce HallpaBU UHTerpaijija Ha CUTe
WHCTUTYLIUM U ITPOMUIN Ha CTPYUhall KO OCTBapyBaaT BOCIIUTHO-00Pa30BHA
IIejHOCT BO paMKUTe Ha eJIMHCTBEH BOCITUTHO-0OPa30BEH CUCTEM.

+ Co oryiep Ha Toa ILITO BOCITMTYBAaUMUTe MOKaT Ja paboTaT caMo CO IpBauniba,
THe ceKoja yueOHA rofiiHa IpedeKyBaaT HOBa reHepalija HeCTroguIIIHY JIelia.
Kako pesyirar Ha Toa, ce ToBe/lyBa BO ITpalllarhe 00e30e[yBabeTo e JHAaKBU
YCJIOBH 3a IIIKOJTyBake, OuiejKu OHUe Jlella KoM paboTaT CO UCT HaCTaBHUK
BO MePHUO/T O]I eT I'OJIMHU Ce, CeKaKo, BO MPeJHOCT BO OJITHOC HAa OHHE KOU
Tpeba Ja ja cMeHaT cBojaTa HaCTaBHUUKA I10 3aBPIIYBAakETO Ha ITPBOTO
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onnesnenue. Majku ru ripegBu/, pa3BOjHUTE KapaKTePUCTUKU U IOTPeou
Ha IIPBOO/IAe/IeHIIUTe, O] ToJleMa BayKHOCT e Jla ce IIpeurcIInTa yjiorata Ha
HACTaBHULIMTE 3a MPeayUYn/IMIIHO BOCIUTAaHNEe BO OCHOBHUTE VUMIUIITA U
HMBHOTO MHUILIMjaJTHO 0Opa3oBaHue U Jia ce 06e306e1u eJHAKOB TpeTMaH 3a
IlellaTa BO HIZKUTe ofjfle/ieHrja Ha OCHOBHOTO YUMJIMIIITE.

+ Cé po 2007 roguHa pa3nuuHuTe (GaKy/ITeTH OAroTBYBaa OfiieIeHCKU
HaCTaBHUIIM KOU Ke paboTar co felia Ha Bo3pacT of 7 o 10 rop., mogeka
Ipeay4duInIIHaTa BO3PacT, JI0 FOpHa I'paHulia 6 roguHu, oelle BO
KOMITeTeHLIMU Ha BocrnuTyBauyuTe. Co BOBeJyBamkheTO Ha IeBETIOIUIIHOTO
OCHOBHO 0Opa3oBaHUe, Ofie/IeHCKUTe HaCTaBHUIIY UM ,,BJIeroa“ BO JIOMEHOT
Ha paboTa Ha BocruTyBauuTe. Meryroa, OCBeH HUBHATa MHULIMja/THA
3arpuKeHOCT 3a HeMambeTO KOMITIeTeHIIUM 3a paboTa Co IIoMaIu Jella 1
VHAUBUAYATHUTE MHULIMjaTUBU 3a TIoj1arambe JOTIOIHUTETHN UCTIMTHU 3apagu
obe306eIyBabe Ha MPOLIMPEHNU KOMIIETEHILIMH, Ha OfeIeHCKUTe HaCTaBHULIN
0e3yCJI0BHO UM Ce J03BOJIM Jla paboTaT co IIpBauMiba. 3aKOHOIaBelloT He
pe3ejie HUIITO BO OJTHOC Ha OBa ITpalllathe, HUTY, I1aK, HaCTaBHUUKUTE
(hakysTeTH HarpaBUja 3Ha4YajHU U3MEHU BO CTYIUCKUTE U IIPeMEeTHUTE
IIporpaMu: YUMIMIIHATa BO3PaCT, €ITHOCTAaBHO, ce ITIOMECTHU 3a eJHa roJguHa
MMO/I0JTY.

HNHcTUTYIIMOHATHA MTOCTABEHOCT: MPEKYOPOjHOCT Ha Mpoduiu

3a MaJia ap;KaBa, Kako 1ITo e Perryonmuka MakezioHuja, ITOCTOU TojieMa oOpa30BHa
TIOHY/Ia Ha aKpegUTHUPaAHU Pa3/IMUHU ITPOTrpamMu KOU OcriocobyBaaT UAHU Ofiie/IeHCKU
HacTaBHULIM. [leTTe HaCTaBHUUKU (DAKY/ITETH IIOJrOTBYBAAT pa3InUHU ITPO(GUIN KOU T1
ofpasyBaaT crell(pUUHOCTUTEe Ha HUBHATa 00Opa30BHA Tpagulldja.

IBaTanemaromku pakyiareTu Bo CKorje 1 butosa, Kako 1 MaKyaTeToT 3a 00pa30BHU
Hayku Bo LllTur (o HeogaMHa 1 TOj UMeHyBaH Kako Ilegaromniku akysTeT) criozieryBaaT
1CTa UCTOPUja: TPUTE Cce Hac/Je[HUIIM Ha aBeroguniHuTe [learoumiku akajeMund KOU
MMOArOTBYBaa OfifieJIeHCKU, HO U ITpeJIMeTHU HaCcTaBHUIIY, IIITO e M3pa3 Ha HacTojyBamaTa
Ia ce obe3bemu emUHCTBEHO oOpa3oBaHMe 3a cUTe MPOMUIM Ha HACTAaBHULM IITO
ja U3BeAyBaaT HacTaBaTa BO OCYMIOJIMIIHOTO OCHOBHO YUWIMIITE U Jla Ce€ MOJUTHe
00pa30BaHMETO Ha TOTAITHUTE YUUTEIN O] CPeJHOLIKOIICKO Ha BUIIEIIKOJICKO HUBO. Bo
1982 ropuHa THe ro 3aAp;KyBaaT camMo 0oOpa3oBaHUETO Ha Ofifle/IeHCKUTEe HaCTaBHUIIU
1 Ha ITpeAyYWINIITHUTEe BOCIIMTYBAuM, a Toa ce MpeHecyBa U Kaj HUBHUTE HacCJIeIHULIH,
[TegaromkuTe akyaTeTH, II0 HEILITO ITOBEKe 01 eHa JelieHuja. BeyimHoct, [Tegaronikure
daky/lTeTM MMaaT [OBe OCHOBHU KapaKTePUCTUKU KOU T'o obejie;KyBaaT HUBHUOT
WHCTUTYIIMOHA/JIEH Pa3Boj: IIPOAO/LKYBalke Ha BpeMeTpaemeTo Ha 00pa30BaHUETO
Ha OJi/leJIeHCKUTe HACTaBHUIIA U MNpeAyUYUIMIIHUTE BOCIUTYBAuu U 3aJip>KyBakbe Ha
IMpaKkTUUYHaTa OPUEHTUPAHOCT Ha CTYAUUTeE.

3a pasnuka o, HuB, IHCTUTYTOT 3a nemaroruja mpu @uno3odckuoT GakyaTeT Bo
Cxorje, YIIITe 01 CBOETO OCHOBame Bo cjioboiHa HapogHa Pentybiika MakemoHuja Bo 1946
roj., obe30eayBa UeTUPUTOIUIIIHO BUCOKO 0Opa30BaHue 3a MOIIMPOK ITpod w1, Iearor,
KOj MOJKe Jla pabOTH M KaKO OfI/ie/IeHCKY HACTaBHUK U KaKo ITPeyJn/IUIIIeH BOCIUTYBay.
OrTyKa, Bo criopegda co Ilemaromkure dakynaretr, UHCTUTYTOT 3a Iefgarorvja uma
TOBeKe aKkaJileMCKU KapaKTep U e (pOKyCHpaH 1 Ha HacTaBHO-00Opa30BHAaTa, HO M Ha HAyYHO-
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HCTpasKyBaukaTa paboTa, 3a IITO CBeJIOUM 1 PAaHOTO OPraHU3Upame Ha MOCTAUTIOMCKI
1 JOKTOPCKU CTY/IUMN.

HajmmagaTta BHMcOKooOpa3oBHaA [Ip;KaBHA MHCTUTYLIMja Koja  IOATOTBYBa
HacTaBHULIM, Prno30dcKkuoT dakyTeT Bo TeToBo, ' HOITOTBYBA CUTE TPU ITPOMUIIN CO
TOa IITO HYAU TPU OJIBOEHU CTYIMCKU MPoTrpaMu: ofifieJieHCKa HacTaBa, ITpeIydInIITHO
BOCIUTaHWEe U TIpodpecroHasHa nemaroruja. McTuoT uMHTerpasjieH IIPUCTAIl I'o Caeau
n DakynTeToT 3a 00pa3oBHU HayKu Bo IIITHIT KOj, OCBEH ITporpaMuTe Mo OfjejleHCKa
HacTaBa M MOpeIydujIMIIHO BocrmuTaHue, op ydebHarta 2012/13 roz. BoBeme M HOBa
CTYZIUCKa ITporpamMa 1o rejiaroruja.

Co ornex Ha Toa 1ITO MakejoHMja e MaJ 00pa30BeH IMPOCTOP CO 3HAUMTENIeH Opoj
HeBpabOTeHU o/iJle/IeHCKU HaCTaBHULIM [TOPA/IH ILITO Ce BPIITM KOHTUHYUPAHO peayliipamhe
Ha OPOjoT Ha HOBO3aIIMIIAHU CTYAEHTU Ha CUTE T1eT (paKy/ITeTH, Iapaae/IHOTO ITOCTOeHhe
Ha pas3/IMyHU MTpoduIn U, 0co06eHO, HUBHOTO MOHATAaMOIIHO MY/ITUTIIUIINPamke, KAaKO 1
HEKOMITaTUOWTHOCTa Ha IOCTOJHUTE CTYAVCKM MporpaMu Ha (pakyJITeTHuTe, YKasKyBaat
Ha roTpebara off MperCIIUTyBamke Ha MHCTUTYI[MOHATHATA 1 [IPOrpaMcKaTa IOCTaBeHOCT
Ha obOpa3oBaHMETO Ha OjiJle/IeHCKUTe HaCTaBHUIIM BO ApsKaBaTa U JeduHUparme Ha
HUBHUTE KOMITeTeHIIUN.

O06pa30BaHMETO Ha O/Ife/ICHCKUTE HaCTaBHUIIU
npen u 1o boomwckara pedpopma

AKo ce criopeqi THUIIMjaJTHOTO 0Opa3oBaHue Ha Ojifle/IeHCKUTe HacTaBHUIY MTpej]
u 110 bonoma, Ke ce 3abeie;Ku JIeKa co BOBeyBameTo Ha EBPOIICKMOT KpeauT TpaHchep
CHCTeM He ce HalTpaBeHU 3HauajH1 M3MeHU BO OJTHOC Ha BpeMeTpaeheTo U opralu3alijjara
Ha CTyAuUUTE: MOoBeKeTo (haKy/lATeTH I'M 3aAprKaa IMOCTOJHUTE UETUPUTOAUIIHU CTYOUU
KoM, efHocTaBHO, Oea mperBopeHU Bo 240 EKTC. VMcKaydoK IIpeTcTaByBallle CaMO
dakynTeToT 3a 0oOpa3oBHM Hayku Bo IllTun Koj, eguHCTBeH, Ao yueOHata 2011/12
nygemie tpurogumHu ctyguu (180 EKTC) 3a mpegyuyuMIIHO BOCIIUTYBame. 3aKOHOT
OBO3MOjKyBallle BpabOTyBae Ha MpeAyJdiIiIiieH HAaCTaBHUK CO Pa3/IMYHO BpeMeTpaekhe
Ha ctyguute (240 unmu 180 EKTC), co 1mTo ce co3maBaiile HejlojaJiHa KOHKYPEHILIMja Mery
HacTaBHUYKUTe (DAKY/ITETH, a TIOHEKOoralll, 1 HeeTHaKBU MO>KHOCTHU 3a BpaOOTyBalhe Ha
IUTJIOMUpaHuTe. BepojaTHO TOKMY Topaau oBue ciaboct, @aKy/ITeTOT 3a 0O0pa30BHU
Hayku BO LIITUIT TO HATIYIITH TPUTOAUIITHUOT MOZeJT U 00pa30BaHMETO Ha BOCIIMTYBAUNTe
TTOBTOPHO T'O BpaTU Ha MPeI00/IOBCKUTE YeTUPU TO/TUHMU.

MHory r1orojieMd WM3MeHM Oea HaIllpaBeHM BO CTYIUCKUATE IIporpamMyd Ha
HaCcTaBHUYKUTE (DAKY/IITETH, KOM BO U3MUHATUTE JeceTWHa roJIMHU Oea HEKOJIKY MaTu
peBUAMPAHU KAKO pe3ylaTaT Ha MOCTOjaHUTe 3aKOHCKW M3MeHU UM, KOHCeKBeHTHO, Ha
OapamaTa OJl YHUBEP3UTETCKUTE yIIpaBU. BakBuTe 3ayecTeHU M3MEHHU BO MTPOrpaMUTeS,
JloBeJloa 10 OpraHM3allMCKy TEeNIKOTUM BO OJJHOC Ha peajiu3aliydjaTa Ha HacTaBaTa Koja
ce OJIBMBA T1apaJjiejTHO M0 HEKOJIKY CTYAUCKU ITporpaMu: UCTU TIpeJIMeTH CO pas3jandeH
CcTaTyC (3a[0/BKUATETHU/U300pHM) 1 pas3indeH (OHJ Ha 4YacoBM, pa3jIMuyHU T'PYIIM Ha
CTyAeHTU (07l pa3/IMUHU WHCTUTYTH/OAdeseHUja W/Wau (paKyaTeTH) KOU CAyIIaaT KUCT
npeaMeT. PeBupameTo Ha CTYIUCKUTE TIPOTpaMK OTBOpa 1 JIPYry Mpaliamba KOou ce of

3 IHCTUTYTOT 3a efaroruja TPUIATU ja peBUAMpalle CTYAUCKaTa [IporpaMa ojf BOBeqyBambeTo Ha
BonomckuoT cuctem Ha pabora Ha PunmosodckuoT dakyarer Bo Ckomje Bo yuebHara 2004/05 rog.
[MociemHuTe U3MEHM Ce HallpaBeHU U ce UMIUIEMEeHTHpaaT Bo paboTara co CTYAeHTUTE KOU Ce 3alliilaHu
BO akajieMcKata 2013/14 rog.
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HNCKJIYUUTE/THO 3HaUY€ehe 3a O6€36€,[[YB8H:;€ Ha KBaJIUTETHO PIHI/IL[HjaHHO O6p830BaHI/I€ Ha
ogae/IeHCKUTe HaCTaBHUIM:

+ TpaguliMOHa/THUOT AUCHMIUIMHAPEH IPUCTAII BO CTYIUUTE Oellle 3aMeHeT CO
MogaynapeH. Toa 3HauM ieKa MoBeKeceMeCcTpaJIHUTe TIpeMeTH ce IpeTBopuja
BO eJHOCeMeCTPaIHi KypPCeBH CO IITO 00eMHOTO HaCTaBHO IpaJliBO Ce CBefe
Ha orpaHUYeH Opoj IeKINY Yre YCBOjyBamke, BOOOMYaeHo, ce IpoBepyBa
CO TEeCTOBU Ha 3Haewa. CTyleHTUuTe yJyaT 3a [a 't II0JI0KaT TeCTOBUTE UJIN
HCIIUTOT; UHTEPECOT 3a JOTOJIHUTEeTHU NH(POPMAaLIMU, UHAMBUAYATHOTO
HCTpa)kKyBaibhe, KpUTUUKOTO U CAMOCTOJHOTO pa3sMUC/IyBabe, Ce peTKa IojaBa.
OcobeHo pu U300POT Ha U30OPHUTE MPeIMETH, CTYAeHTUTE ce PaKOBOJAaT Off
nHdopMalmjaTa IITo Ke ja JooujaT off MpeTXOJHUTe reHepaliy 3a 00eMHoCTa
Ha MaTepujasioT 1 JIeCHOTHjaTa Co Koja ce IOMUHYBa Ha UCIIUT;

+ HajroseMuotT Opoj OJ1 CTYZIeHTUTE yJaT OJf YUeOHULIM, IIPUPAUYHULIN U
MaTepujaJiuTe UITO UM I'i 06e30eyBaaT MpeMeTHUTe HaCTaBHULIA®.

Bo nocieHUTe roIMHN 3HAUNTE/THO Ce 3rojieMyBa OpojoT Ha U3/1ajieHU
y0/IMKaLMy Ha HaCTaBHUOT Kajiap of HacTaBHUUKUTEe PaKy/ITeTH, Meryroa,
KBaHTUTETOT, BO C/Iy4ajoB, He 3HaUM 1 KBaJIUTET, OMIejKU He ceKoralll
objaBeHUTE MyOIMKAIIUM TU 3aI0BOJTYBaaT CTaHAAP/IUTe Ha KBaJIUTETEH
YUeOHUK WIK ITPUPaYHIK;

+ EBporckuoT Kpegut TpaHcdep cucTeM ce MpUMeHYBa ITOBeKe KaKO MeXaHUUKU
IIPUCTAIl 3a IIpeTBopame Ha (POHIOT Ha YaCOBU I10 OAe/THUTE ITpeaMeTH BO
KpeIuTHU, a He KaKo ceordaTHa ITpecMeTKa Ha OIITOBapeHOCTa Ha CTYJeHTHUTe.

HajHoBopeBUaupaHUTe CTYAMCKU TporpaMu Ha (PaKy/ITEeTUTe KOW MOATrOTBYBaaT
o/JTeJIeHCKM HaCTaBHUIIY 3all0UHaa Jla ce MMIJIEeMeHTHpaaT MUHaTaTa ydeOHa To/IMHa U
THe ce OHeCyBaarT, I7IaBHO, Ha 3aKOHCKU TTPOIIMIIIAHUOT COO/THOC MeT'y 3aJ0/IKUTEeTHUTe
npegMeTH, U300pHUTE TipeaMeTH oji haKyITeTcKaTa JIMCTa U U300pHUTE MpelIMeTu
oJ YHHBep3uTeTCKaTa jucTa (3aKOH 3a M3MeHyBalhe U JIOTOJIHYBalhe Ha 3aKOHOT 3a
BHUCOKOTO obOpa3soBanue, 2011, us1. 8), Kako 1 Ha OPraHU3UPabEeTO U CIIPOBEIYBAmkETO Ha
3a/I0JKUTeJIHATa IPaKTUUHaA HacTaBa 3a CTYJIeHTUTe oj] CUTe TOAUHU. Mako MpBUUHUTE
HMCKYCTBa OTBOPaaT AUJIEMHU OKOJTy OCTBAp/IMBOCTA, Ha ITPHUMeD, Ha KOHLIEITTOT Ha U300pHU
npegMeTy, UMajKu T'Md MPeJBUJ] 3HAUWUTETHO 3TOJIeMEeHUOT Opoj M300pHU MHpeMeTU
IITO UM Ce HyJaT Ha CTYAeHTH O pPas3JIhyHU Mporpamu, pasandyHUTe MpeA3Haerma Ha
CTYIeHTUTE BO OJTHOC Ha OfIIeJTHUTE ITPeJIMeTH, KAKO 1 Ha roJIeMUOT OpOj CTYIeHTH CO KOU
paboTaT (haKyJITeTCKUTEe HAaCTaBHULIY, CEMAaK e IIPepaHo /ia ce OAroBOPH Ha ITpallakheTo
IlaJii 1 KOJIKY HajHOBUTE 3aKOHCKM M3MeHHU, 1 Bp3 HMUBHA OCHOBA, U3MEHeTUTe CTYJIUCKU
ImporpaMu, Ke 0BO3MO>KaT OCTBapyBame Ha MOCAKYBAaHUTE Pe3y/iTaTu U yHalpeayBambe
Ha KBaJIMTETOT Ha 0Opa30BaHMETO Ha OJIe/IEHCKUTEe HaCTaBHULIN.

4 HeopamMHeNIHO UCTpakKyBalbe Ha MUC/IehaTa U ctaBoBuTe Ha 240 cTyfeHTH off (haKky/ITeTuTe Kou
MOJITOTBYBAAT Ofifle/IeHCKU HacTaBHUIM Bo MaKeZjoHUja 3a opraHu3aliijaTa Ha HaCTaBHUOT ITpoliec
TOKa’ka JieKa HajrosieM Opoj ofi CTyJIeHTUTe yJaT oJf TPUPAUYHUIU UM YIeOHULIM KOU Ce HAIUIIaH! O]f
MpodecopoT LITO TO APKU TOj TTpeiMeT. MHOT'Y e MaJt MPOIIeHTOT Ha OHUE CTY/IEHTU KOU KOPUCTAT KHUTH
ol IPYru aBTOpU, 0COOEHO JITepaTypa Ha cTpaHCKHU ja3uk (Miovska-Spaseva, S., Bocvarova, J., 2011, cTp.
14-15).
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3aK/Iy4oK

[TocieguuTe pedopMu BO OCHOBHOTO M BHCOKOTO OOpa3oBaHHe BO PemnyOnuka
MaxkepoHuja MMaa 3a 11eJ1 Ia ro yHarpeiaT KBaJIMTETOT Ha 00pa30BaHUETO U J1a OBO3MOKAT
IoOMMyKyBakhe Ha HallleTo oOpa3oBaHMe [0 eBPOIICKUTe craHgapau. Ho, cripoBegeHuTe
pecbopMu moBefioa 0 YCIIOKHYBame Ha CHUTyalldjaTa BO OJHOC Ha T'pajielheTo Ha
1poeCcOHa/IHUOT UIEHTUTET Ha OfJle/IeHCKUTe HacTaBHMLIM. Toa ce coryeamyBa BO
HaBe[JeHUTe, HO U BO JIPYTrd OTBOPEHU IIpalllaha KoM YKayKyBaaT Ha HeycorjiaceHoCTa
Mer'y 3aKOHCKaTa peryjaaTuBa, BUCOKOOOPA30BHUTE WHCTUTYIIMUA KOU I'O TIOJI'OTBYBaat
KaJapoT M HemocpegHaTa BOCIIMTHO-OOpa30BHA MpPaKTHKa. 3aToa e HeOoIIXO/IHO Ja ce
HallpaBU BHaTpeIIHa XapMOHHU3allija Ha MPoduIoT Koja Ke ce ba3upa Bp3 ceoriaTHa
1 TeMeJIHa aHa/Ii3a Ha IOCTOjHUTE COCTOjOM, KAaKO 1 BP3 ITPOA/Iab0UueHO UCTPasKyBakbhe
Ha pedOPMCKUTe TPEeHIOBU U HUBHUTE UMIUIUKALIUU BO APYTUTE 3eMjd BO PETHUOHOT U
romrpoko. CeKoja CTPYKTYpHA IIpoMeHa Ha 00pa3oBHUOT cUcTeM Tpeba Aa rmoapasoupa
WHTeTpaJieH U CUCTEMCKU IIPUCTar, OUejKu caMo CO YCOTJIaCeHOCT U KOOPAMHUPAHOCT
Ha WHTEPBEHLIMUTE BO pa3/IMUHUTE CEerMeHTH MOKaT Aa ce u30erHaT wu30p3aHu,
raplidjaJiHi 1 Hee(bMKacHU M3MEeHU KOM JIoBedyBaaT [0 pacueKop Mery oOpa3oBHaTa
TOJIUTHKA UM HermocpeJHaTa BOCIUTHO-oOpa3oBHa IpakTuka. CaMo Bp3 Taa OCHOBA,
II0TOa, MOJKe Jla Ce TIOCTUTHEe TOJIKY MoCaKyBaHaTa KOMIIATUOMTHOCT M KOMITapaOUTHOCT
BO MeI'YHapOJIHU PaMKHM.
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Abstract

The paper presents an analysis of the contemporary educational and professional identity
of class teachers in Macedonia that is created by the recent reforms in primary and higher
education. The main thesis is that the implementation of the nine-year elementary education
and the Bologna reform has a direct impact on the education of class teachers and opens more
questions relating to their education, competencies and status. Attention is mainly focused on
the challenges that the initial education of class teachers if facing with. Several inconsistencies
and mismatches are indicated and discussed, concerning diplomas and titles that students gain
by completing the appropriate faculty, status and competences of the profiles who may work as
class teachers, as well as institutional and program setting of the education of class teachers
in Macedonia. The paper also provides a brief comparative overview of the education of class
teachers before and after the implementation of the Bologna system of work, regarding the
duration of the studies, the study program and the organization and realization of the teaching
process at different faculties that prepare future class teachers.

Keywords: Class teachers, Teacher education, Educational reform, Elementary education,
Higher education.

Introduction

Teacher education in Macedonia during its almost seven-decade long tradition
underwent significant changes. Starting from 1944/45, when an institutional system
of training teachers for primary schools was established, the process of teachers’
education has upwards trend of, in the first place, quantitative development, which is
indicated by the length of the training process as well as by the educational level on
which it is realized. This developmental process is especially evident with the teachers
who work with students in the lower grades in primary schools, usually deemed class
teachers. That way, from the first high-school educational institutions - the teachers’
schools, which produce teachers in a four years’ period, in the early 1960s a shift was
made to two-year Higher Pedagogical Schools, later renamed Pedagogical Academies,
which train teachers at college level. Then, by the transformation of Pedagogical
Academies into Pedagogical Faculties, the training of class teachers rises to university
level, whereby the length of the training was equaled to that of the teachers in the
higher grades in primary schools (subject teachers) and in high schools'.

I More information on the development of the educational system for teachers in Macedonia can be
found in Kam6epcku, 2000; and Kanrapiiues, 2002.
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The latest changes in the education of class teachers in the Republic of Macedonia
make a shift from quantitative, external features of the development, to qualitative
parameters: raising the quality of education and achieving its compatibility with the
European standards. In the realization of these goals, the key are two system reforms
that took place almost simultaneously: the implementation of Bologna reform in higher
education and the introduction of nine years’ primary education.

Bologna system of work introduced three cycles of studies and brought
many changes in the organization, length and terminology of the studies: the “old”
undergraduate studies were replaced with first cycle of studies (Bachelor degree), the
two-year post-graduate studies gave place to the new one-year studies of second cycle
(Master degree), and instead of mentorized individual work on doctoral dissertation,
three-year studies of third cycle were introduced (Doctor degree). Taking into account
that by the foundation of the pedagogical faculties in 1995 the education of class
teachers became integral part of the higher education in the country, these changes
became obligatory also for the faculties that prepare them, where each of them created
a system of curriculum and organizational solutions that reflect the own understanding
of the European educational reforms.

Beside Bologna reform, which is a global European endeavour supposed to
enable international transparency and academic and professional acknowledgement
of teachers’ qualifications (Benelux Bologna Secretariat, 2009), education of class
teachers in Macedonia is subject to another, “internal”, national reform, implemented
immediately after the reformin higher education: extension of primaryeducation length
from eight to nine years (CtojanoBcku & Yernapos, 2007). This reform led to decreasing
the lower limit of compulsory schooling by inclusion of the last preschool year into the
primary education. At the same time, this reform brought a new organizational setting
of the primary education, as well as changes regarding the teaching staff who conduct
the educational process.

Both reforms got legal framework by passing new laws for primary and secondary
education, enacted the same year (3akoH 3a BucokoTo obpasoBaHue, 2008; 3akoH 3a
ocHoBHOTO obOpa3oBanue, 2008). The laws led to significant changes not only in the
organization and realization of the both sub-systems, but also in the educational and
professional status of the class teachers, those who, in fact, are a link between the two
systems since they are a product of one of them and a main actor in the other. However,
the implementation of the new legal regulations in the practice reveals identification
of many imprecisions and discrepancies regarding diplomas and titles acquired by
finishing the studies in the first cycle, the existing terminology in respect to the newly
created situation which is a result of the implemented reforms, as well as the defining
the profiles’ status and their competences. In the following text we shall discuss some
of these issues and dilemmas.

Reform challenges in the initial education of class teachers

In the Republic of Macedonia there are five higher education institutions, which
are integral part of four state universities, that prepare class teachers: the Pedagogical
Faculties in Skopje and Bitola, the Faculty of Educational Sciences in Stip, the Faculties
of Philosophy in Skopje and Tetovo. They all provide studies in the first and second cycle,
some in the third too, with the first cycle giving the necessary qualifications for work
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with students from first to fifth grade in the nine-year primary education. However,
there are significant differences between these faculties regarding the organizational
scheme, the programme offer and the profiles of the qualified personnel they produce.

Bologna reform and the recommendations of the European institutions for
training teachers at higher education level (European Commission, 2005; Council of the
European Union, 2007, C300/8), in Macedonia didn’t bring any novelty in the education
of class teachers, but instead they only confirmed the already established practice
which since 1995 existed as a uniform model of four-year faculty education. However,
it has to be mentioned that the legal regulations before the reforms in the higher and
primary education allowed employment also of teachers with lower educational level,
i.e. college education?

The new law for primary education prescribed as obligatory a faculty diploma
for all the teachers working with students in the first five grades in primary schools
(3akoH 3a ocHOBHOTO obpa3oBanue, 2008). However, taking into account that Bologna
system allows flexibility regarding the organizational models of studying (4+1 or 3+2),
also the faculties that prepare class teachers chose one of the two models that lead
to different number of credits (240 or 180) for different profiles. According to the Law
for Primary Education, in the Republic of Macedonia there are three profiles who are
allowed to work with students from first to fifth grade: class teacher, pedagogue and
preschool teacher, the last being allowed to work only with first-graders. The current
situation in the initial education of class teachers in Macedonia is presented in the
table given below.

Table 1. First cycle of studies for class teachers

Faculty ECTS Study Diploma Competent to
duration work with

Pedagogical Faculty 240 4 Graduated professor of Grade 1-5

“St.Clement of Ohrid” class teaching

UKIM-Skopje Graduated professor of Grade 1
preschool education

Pedagogical Faculty 240 4 Teacher for class teaching | Grade 1-5

UKLO-BItola Graduated preschool Grade 1
teacher

2 In the period from 1995 to 2004, in then eight-year primary schools, as class teachers were allowed
to work two profiles with completed 4-year university education: teachers, trained in the three
pedagogical faculties in the country, and pedagogues, trained in the Institute of Pedagogy at the
Faculty of Philosophy in Skopje. In the next three school years (2004/05-2006/07) a preparational year
in the primary schools was introduced, where as teachers were allowed to work pedagogues, but also
preschool teachers with two-year college education. With the goal of overcoming the differences in
the initial preparation of the teachers working with children at the age of 6, preschool teachers were
obliged by the law to acquire teacher’s diploma (3akoH 3a U3MeHyBambe U JOIOJIHYBakhe Ha 3aKOHOT
3a 0cHOBHO obpa3soBanue, 2004). In 2007, by the integration of the preparational year into the 9-year
primary education, faculty diploma became obligatory qualification for all the profiles working with
first-grade students.
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Faculty of educational | 240 4 Graduated professor of Grade 1-5
sciences, UGD-Stip class teaching
240 4 Graduated preschool Grade 1
(180) (3) teacher of preschool
children
Institute of Pedagogy 240 4 Graduated pedagogue Grade 1-5
Faculty of Philosophy
UKIM-Skopje
Institute of Pedagogy 240 4 Graduated professor of Grade 1-5
Faculty of Philosophy class teaching
State University-Tetovo Graduated professor of Grade 1
preschool education
Graduated pedagogue Grade 1-5

The comparative analysis of the current situation in the five teachers’ faculties
enables identification of certain conditions that give rise to some issues and dilemmas
which deserve broader elaboration.

Diplomas and titles: terminological mishmash

Evident are various titles the students acquire after graduating from different
faculties, which, in fact, have qualified them for the same job: teacher of first to fifth
grade students (or first graders only) in primary schools. Namely, in their diplomas it
can be stated either: graduated professor of class teaching, teacher for class teaching,
graduated pedagogue, graduated professor of preschool education, or graduated preschool
teacher. This situation is a result of inherited conditions that reflect the particular
institution’s tradition and the course of development in the process of training teaching
staff in the country, but, at the same time, also of the changes made in the latest
reforms in the primary and higher education. Together they create a complex and,
sometimes, confused reality that is hard to be translated in European equivalents.

In the legal regulations the term teacher of class teaching is used, but in university
diplomas this title can be found either in modified form, as teacher for class teaching,
either as professor of class teaching. Both terms are successors of the term ucitel, the
first and for a very long period of time the only name for the professional working in
primary schools in Macedonia with children at the age from 7 to 10 years. This term
was included in the name of the first secondary schools for educating teaching staff
- the teachers’ schools (ucitelski skoli) founded right after the liberation of Macedonia
in 1944/1945; this was the main profile produced by the two-year Pedagogical Colleges
and Pedagogical Academies which both replaced the teachers’ schools, and in such
form the term was kept for a period of time also by the four-year Pedagogical Faculties,
until 2008; moreover, the name of one higher education institution for teachers also
included the term ucitel (till 2001 the Pedagogical Faculty in Bitola bore the name
Faculty for teachers and preschool teachers (Fakultet za uciteli i vospituvaci)). Starting
from the late 1990s this term ceased to be used in the official documents and was
being replaced by the unified term teacher (nastavnik) for all the ranks of education.
Gradually, the use of this term spread also in the spoken communication between the
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students and their teacher, so the traditional address to the teacher was replaced with
teacher, too. However, the term ucitel can still be found in some textbooks for the lower
grades in primary schools.

On the other hand, the diploma of professor of class teaching/professor of preschool
education, more recently introduced by the Faculty of Pedagogy in Skopje and, following
its example, the Faculty of Philosophy in Tetovo, probably is a reflection of the same
idea, but in a much more accentuated way, which also led to substitution of the term
ucitel with the term teacher (nastavnik): elimination of the traditionally different status
of the teachers who work with children of different age, which was expressed with
different names: preschool teacher (vospituvac) in preschool institutions, ucitel in the
lower grades in primary schools, teacher in the higher grades in primary schools,
and professor in secondary schools. Though it is more than necessary to stress their
equal importance, even the priority of the teacher who works with younger children
compared to the other teachers, nevertheless, the use of the term professor of class
teaching, and especially professor of preschool education does not achieve that goal since
it is an artificial creation which does not correspond either to our educational tradition
and practice, either to the modern European experiences and practices.

The variety is especially wide in the titles of the professionals who work with first-
grade students, since the already mentioned variants in the name of class teachers
are complemented by pedagogue and, with the introduction of nine-year primary
schools, professor of preschool education and graduated preschool teacher, all of them
in the legal provisions denoted as teacher for preschool education (3aKoH 3a OCHOBHOTO
obpa3oBaHue, 2008, art. 42/2). Preschool teachers, teachers and professors are, in
fact, same profiles, with same qualifications, but with different denominations. These
circumstances clearly indicate the lack of harmonization between teachers’ faculties,
as well as between teachers’ education and the legal framework it is based on.

On the other hand, the question arises about the suitability of the current
terminology to the newly created circumstances that are a result of the reforms
conducted. For example, the term class teacher is a legacy from the former concept
of eight-year primary school which in organizational respect was divided in two
cycles: class teaching (1s-4" grade) and subject teaching (5*-8" grade). However, this
denomination does not correspond to the current organizational structure of the
reformed primary education. In fact, the nine-year primary school is organized in
three educational periods (15-3'! grade, 4"-6%" grade, 7!"-9'" grade), and none of them
can completely be equalized to the class teaching, though in the study programmes
of some faculties it is stated that class teachers have the competences for work in the
first two cycles (CTygucka mporpamMa 3a HaCcTaBHUK 3a ofie/ieHCKa HactaBa I u II iiukiyc,
[Temaromku darynreT-burona). Actually, old terms are retained for situations that
don’t correspond to them. Therefore, it is of exceptional importance terminological
distinctions and clarifications to be made, the initial education of the teachers to be
adjusted to the new concept of primary schools, and the diplomas the graduates get
from teachers’ faculties to be harmonized.

Status and competences of the profiles: inconclusiveness and overlap

The new concept of nine-year primary education, among else, led to redistribution
of the teaching personnel: the preschool teachers from preschool institutions were

-061-



(IJERT) International Journal for Education, Research and Training

allowed to work with first-grade students, and class teachers “got” younger children
from first grade. These changes gave rise to many questions and dilemmas regarding
their status and competences as well as the quality of the work they do:

+ The affiliation of preschool teachers is not specified, for they "sit on two
chairs", being differently paid, with different status and in the jurisdiction of
different ministries (the Ministry of Labour and Social Policy and the Ministry
of Education and Science), which way the preschool and the school teachers’
communities remain separate entities. By tradition, preschool institutions
in Macedonia are in the competence of the Ministry of Labour and Social
Policy, since initially their function was perceived as taking care of little
children. But, with regard to the educational character of the work preschool
institutions and the preschool teachers perform nowadays, it is necessary all
the institutions and experts’ profiles performing educational activities to be
integrated in a single educational system;

+ Given the fact that preschool teachers are allowed to work only with first-
graders, every school year they welcome another generation of six years
old children. As a result, providing equal schooling conditions was called
into question, since those children who work with the same teacher in a
period of five years are, of course, in advantage compared to those who
must change their teacher after finishing first grade. Taking into account
the developmental characteristics and the needs of the first-grade students,
it is of great importance to reconsider the role of preschool teachers in the
primary schools and their initial education, and to provide equal treatment of
the children in the lower grades in primary schools;

+ Until 2007, different faculties were training class teachers who would work
with children at the age from 7 to 10 years, while the children of preschool
age, i.e. up to 6 years old, were in the competences of the preschool
teachers. With the introduction of nine-year primary education, class
teachers "encroached" the domain of preschool teachers’ work. However,
with the exception of their initial concern about not having the appropriate
qualifications for work with younger children and the individual initiatives
for taking additional exams for securing wider qualifications, class teachers
were unconditionally allowed to work with first-graders. The legislator took
no steps concerning this issue, nor the teachers’ faculties made significant
changes in the cTyas and subject programmes: the going-to-school age was
simply moved by one year earlier.

Institutional setting: surplus of profiles

For such a small country as the Republic of Macedonia is, there is a large
educational offer of various accredited programmes for training future class teachers.
The five teachers’ faculties produce different profiles which reflect the specifics of
their own educational traditions.

The two pedagogical faculties in Skopje and Bitola, as well as the Faculty of
Educational Sciences in Stip (recently this one too renamed as Pedagogical Faculty)
share a common history: all the three are successors of the two-year pedagogical
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academies which trained both class and subject teachers, which is a reflection of the
strives for providing uniform education for all the profiles of teachers carrying out the
curriculums in the eight-year primary schools, as well as for raising the educational
level of the then teachers, from high-school to university level. In 1982 they retained
only the education of class teachers and preschool teachers, and, more that one decade
later, this has been transferred to their successors - the pedagogical faculties. In fact,
pedagogical faculties have two basic characteristics which mark their institutional
development: extension of the length of the educational process for class teachers and
preschool teachers, and retaining the practical orientation of the studies.

Unlike them, the Institute of Pedagogy at the Faculty of Philosophy in Skopje,
since its foundation in the People’s Republic of Macedonia in 1946, has been providing
4-year university education for a wider profile - pedagogue, which may work both as
a class teacher and as a preschool teacher. Therefrom, in comparison to pedagogical
faculties, the Institute of Pedagogy has mainly academic character and focuses on both
teaching and scientific research work, which is testified by the early organization of
post-graduate and doctoral studies.

The youngest university-level educational institution for training teachers, the
Faculty of Philosophyin Tetovo, produces all the three profiles by offering three different
study programmes: class teaching, preschool education and professional pedagogy.
The same integral approach was followed by the Faculty of Educational Sciences in
Stip which, beside the programmes for class teaching and preschool education, in the
school year 2012/2013 introduced a new study programme in pedagogy.

Taking into account that Macedonia is a small educational area with a significant
number of unemployed class teachers for what reason a continuous reduction of the
number of new students is done at all the five faculties, the simultaneous existence
of different profiles and, especially, their further multiplication, as well as the
incompatibility of the current faculty curriculums, point out the need of revision of
the institutional and programme settings of class teachers’ education and of defining
their competences.

Education of class teachers before and after Bologna reform

If a comparison is done of the initial education of class teachers before and
after Bologna reform, it becomes evident that with the introduction of the European
Credit Transfer System no significant changes were made regarding the length and
organization of the studies: the most faculties retained the existing four-year studies
which were simply transformed into 240 ECTS. The only exception was the Faculty
of Educational Sciences in Stip which up to the school year 2011/2012 was offering
three-year studies (180 ECTS) for preschool education. The law allowed employment
of preschool teachers with different length of studies (240 or 180 ECTS), thus creating
unfair competition between teachers’ faculties, and sometimes, unequal chances for
employment of graduated students. Probably just because of these faults, the Faculty of
Educational Sciences abandoned the three-year model and brought back the education
of preschool teachers to the pre-Bologna four-year length.

Much bigger changes were made in the study programmes of the teachers’
faculties, being revised several times in the last ten years as a result of the current
changes in the legal framework and, consequently, of the demands of the university
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managements. Such frequent changes in the programmes® led to organizational
problems in the realization of the teaching process that is carried out following several
study programmes simultaneously: same subjects with different status (compulsory/
optional) and different fund of lessons, different groups of students (from various
institutes/departments and/or faculties) studying the same subject. The revision of
study programmes raises other issues as well, which are of exceptional importance for
providing quality initial education of class teachers:

+ The traditional disciplinary approach in the studies was replaced by modular.
This means that the many-semester subjects were converted into one-
semester courses, which way the very comprehensive educational material
was reduced to a limited number of lessons the knowledge of whose is usually
checked using tests. The students learn only to be able to pass the tests or the
exams; their interest for more information, individual research, critical and
autonomous thinking, are very rare phenomenons. Especially when choosing
the optional subjects, the students go on the information they get from the
previous generations on the volume of the material and the ease for passing
the exam;

+ The majority of the students learn from textbooks, manuals and materials
provided to them by the respective teachers in charge of the subject in
question®. In the recent years there is a significant increase in the number
of issued publications by the teaching personnel from teachers’ faculties,
but, in this case the quantity does not necessarily mean quality, since
the publications don’t always meet the standards for quality textbooks or
manuals;

+ The European Credit Transfer System is implemented mainly as a mechanical
approach for converting the fund of lessons for particular school subjects
into credits, not as a comprehensive estimate of the students’ workload.

The implementation of the most recently revised curriculums of the faculties that
produce class teachers began in the past school year, and they are mainly related to the
legally prescribed proportion between the compulsory subjects, the optional subjects
from the faculty’s list and the optional subjects from the university’s list (3akon 3a
M3MeHYBame U JOIoJIHYBalkhe Ha 3aKOHOT 3a BUCOKOTO oOpa3oBaHue, 2011, art. 8), as
well as to the organization and implementation of the compulsory teaching practice
for the students in all the school years. Though the initial experiences give rise to some
dilemmas, in example - about the feasibility of the concept of optional subjects, having
in mind the significantly increased number of optional subjects offered to the students
from various programmes, the different foreknowledge of the students in particular

5 The Institute of Pedagogy has revised its study programme three times since the introduction of the
Bologna system of work at the Faculty of Philosophy in Skopje in the school year 2004/05. The most
recent changes were made and implemented in the work with the students enrolled in the academic
year 2013/14.

4 One recent research of the opinions and the attitudes of 240 students from the faculties that train
class teachers in Macedonia, on the organization of the educational process, showed that the majority
of the students learn from manuals or textbooks written by the professor in charge of the respective
subject. The percentage of those who use books written by other authors is very small, especially
regarding literature in foreign languages (Miovska-Spaseva, S., Bo¢varova, J., 2011, p. 14-15).
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subjects, as well as the large number of students with whom the teachers work, it is
anyway too early to answer the question whether and how the latest changes in the
legal framework and, on these bases, the changed curriculums, are going to enable
realization of the desired goals and improvement of the quality in class teachers’
education.

Conclusion

The latest reforms in the primary and higher education in the Republic of
Macedonia have the goal of improving the quality of the education and to enable
the educational system to draw near to European standards. However, they led
to the creation of a more complex situation regarding the professional identity of
class teachers. This is perceived in the already mentioned and in other open issues
which point out the disharmony between the legal framework, the higher education
institutions producing teaching personnel and the educational practice. Therefore,
it is necessary an internal harmonization of the profiles to be done based on a
comprehensive and thorough analysis of the current state of affairs, as well as on in-
depth research of reform trends and their implications in other countries in the region
and wider. Every structural change in the educational system ought to involve integral
and systematic approach, for by harmonization and coordination of the interventions
in various segments it is possible to avoid hasty, partial and inefficient changes leading
to discrepancy between the educational policy and the educational practice. Only on
this basis, then, the so much desired compatibility and comparability in international
context can be achieved.
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AmncTpakT

Bo TpymoT ce TpeTupa efHa MHTepeCcHa, COBpeMeHa M HeJIOBOJIHO IIPOoyJYyBaHa II0ojaBa BO
MaKeJOHCKHOT 00pa3oBeH cucteM. CTaHyBa 300p 3a CUCTEMAaTCKU U OpraHu3MpaHu IPaKTUKU, CO
peraTuBHO IIOCOBPEMEH JIaTyM, CO KOU BO HajreHepa/IHU paMKM HallleTo oOpa3oBaHUe BO O]f ce
MIpUOJIMKYBa KOH eBPOIICKUOT 00pa30BeH IPOCTOP.

Bo TpyzoT ce maBa cBoeBUJIEH IIPeceK Ha 0Opa3oBHUTE OIIpene0u ol BAKOB KapaKTep Kou
ce peanusuparie Bo nepuodotT o 2007 go 2013 roauHa. [IpuToa eBUIeHTHO € JeKa BOBeJyBabheTO
1 MMIUIEMeHTallijaTa Ha MHOTYOpojHM EBPONCKU mporpaMu U MHUIIAjaTUBUA Ce€ HACOUEeHU KOH
OCOBpEMeHYBalhe Ha MaKeJIOHCKUOT 00pa30BeH CHUCTEM, CJiefleiheé Ha COBPEeMEeHHUTe pPa3BOjHU
TeHJeHLIMU BO oOpa3oBaHMETO BO EBpolla M IIOAUrHYBale Ha KBAJIMTETOT Ha JIMUHUOT U
rpodecroHaieH pa3Boj Ha [TOeAMHE0T, KAKO U 3ajaKHYBalhe Ha MHCTUTYLIMOHAJIHUTE KallalluTeTU
BO cdepaTra Ha oOpa3oBHUTE NONMUTUKU. VICKyCcTBaTa Off CIPOBEAYBAbETO Ha OBHE MPOrpaMu
Ke pesy/ITupaaT CO VHampe[yBarme Ha 00pa3’oBHUTE MOJIUTUKUA M Pa3Boj Ha HOBU 0OPa3OBHU
crpareruu Bo Perryoimka MakegoHuja.

Knyauu 36opoBu: obpaszosHa mobuiHoct, EBpoticku 06pa3osHu Upozpamu, obpa3osHa
nosuiuKa, obpa3oBHu Katuauuiieiiu

OO6pa3oBaHMETO € OCHOBA 3a ColMjajiHa TpaHcgopMalirja Ha OmIITecTBOTO. Toa e
CBOEBHJIEH ABUTATesT Ha JIeMOKpaTu3aliijaTa U pa3BOjOT Ha I'ParaHCKOTO OIIIITECTBO.
HernoOuTHO e HEroBOTO B/IMjaHNe BP3 eKOHOMCKHUOT pa3Boj, MOOMJTHOCTA Ha paboTHaTa
cuja, KaKo M MOJKHOCTa 3a HHTerpaiidja BO MeI'VHapOJHHUTE eKOHOMCKU TEeKOBH.
EBporckuTe mporpamMu 3a oOpa3oBaHue U 0OyKa MMaaT TeHjieHIIWja 3a YHaITpe/lyBambhe
Ha oOpa30BaHMETO, KOe Ke ja 3ajakHe OIpP;KJIMBOCTAa Ha eKOHOMCKUOT pa3Boj. KpajHarta
puoOuBKa e edeKTyrupame Ha MPOoLecoT 3a Kpeupamwe MoBeKe U Mogoopu paboTHU
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MecTa U IIorojieMa colifjaJiHa KoxXe3uja, OJJHOCHO Ke BOJIM KOH OIIIITeCTBO O6a3upaHo Ha
3Haeme.

MobOunHoCcTa Ha KOPHUCHUIIUTE Ha IIpOrpaMUTe OBO3MOKYBa pa3MeHa Ha
HCKYCTBa U 3Haema, JoOpU TMpaKTUKHU, CTeKHYBamke Ha HOBU 3Haema U pa3BUBaibe Ha
BelITUHU. MOOMIIHOCTA - TpeTHUpaHa KaKo COBpeMeHa moTpeba Iojpa3bupa IIMpPOKa
OTBOPEHOCT 3a KOMYHHUKAaIUja 1 Kperpamwe Ha MpPeKU Ha eBPOIICKO HUBO BO HaCOKa Ha
yHarpeayBamwe Ha onmrectBaTta. CeTo oBa Ke MpUAOHece 3a CO3JjaBakbe Ha KyYpeHTHa
paborHa cuia Bo Penyonuka MakegoHuja. YduecTBOoTO Ha Pemyonuka MakepgoHuja BO
oOpa3oBHUTe TIporpamu Ha EBporickaTta yHuja IpeTcTaByBa 3HauajHa ITIOJApIIKA Ha
eBPOMHTerpalcKUTe MPollecH 1 ja OTC/IMKYBa MaKeJIoHCKaTa repcreKTruBa KoH EY.

HarponanHaTa areHiyja 3a eBPOICKM OOPa30OBHU ITpOrpaMu M MOOMITHOCTa e
Bo (QYHKIMja Ha YHampeayBame Ha MaKeJOHCKUOT 0Opa3’0BeH CHUCTEM, IIPOMOBHPabhe
Ha aKTUBHO rparaHCTBO Ha MJIaJUTe, CO3JaBalbe Ha MOJOOpM MOKHOCTU 3a CUTE U
MOJUTrHYBalkhe Ha KBAJIUTETOT Ha JKUBOTOT. AreHuujata umijieMeHTupa EBporcku
IIporpaMy M MHUIIMjaTUBHU BO cpepaTa Ha 0Opa30BaHUETO, KOM BOJIAaT KOH 3ajaKHYBakhe
Ha JIMYHUOT, IMPO(eCUoOHaTHUOT Y MHCTUTYIIMOHAJTHUOT pa3Boj. OpraHu3upaHoOToO U
CUCTeMAaTCKO NapTULIUIINPahe BO 0OYKUTE U ITPOEKTUTE BOAAT KOH U3JIe3U KOU Ce KIIYUHU
3a TpaHcopMalijaTa Ha MaKeJIOHCKMOT 00pa30BeH CHUCTEM.

CraBeHa BO 00pa30oBeH KOHTEKCT, MOOMTHOCTA TT0/Ipa30upa MUHYBamke Ha oJipeJieH
BPEMEHCKHM ITepUo/] BO Jpyra 3eMja 3a CTy/iupaibe, CTeKHyBalkhe Ha PabOTHO UCKYCTBO U
CEeKaKOB BHJI HAa yuele - HacTaBa WM aKTUBHOCT 3a O0OyKa, KaKo 1M aJJMUHUCTpaTHUBHA
AKTHBHOCT, COOJIBETHO TIO[iJIp;KaHa CO TOJrOTBUTEHM KypCceBU WM KypceBU 3a
YCOBpILIYBame Ha ja3uMKOT Ha 3eMjaTa JOMaKUH UJIM Ha paOOTHUOT ja3uK.

EBpornckuTe IOJIUTUKKA BO OOpa30BaHUETO Ce TeMejlaT Ha II0BeKe CTpaTellKu
IoKyMeHTH, Kou ru Hocu CoBeToT Ha EBporckara yHuja. Kako 3HauaeH KIIyueH
IIOKYMEHT OJf JIOMeHOT Ha EBporcKuTe MNOJIUTUKUA 3a obOpa3oBaHUe, IIpeTCTaByBa
pabortHaTa nporpama ,,O6pa3soBaHue 1 ooyka 2010, Koja Bo KoHTeKcT Ha JIucaboHcKaTa
cTpaTeruvja MpBIIaT BOCIIOCTaBYyBa COIM/IHA paMKa 3a eBpoIicKa copaboTKa Ha MoJieTo Ha
obOpa3oBaHUeTO 1 OOyKaTa.

KomneHxaliKkuoT mpoliec U UHULMjaTUBUTE BO KOHTEKCT Ha BOIOWCKUOT Tipoliec
JloBejoa O OCTBapyBaile Ha 3HAuMTesIeH HaIlpelloK BO IOAApIIKa Ha HallMOHATHUTe
pedopMu Ha JOKMBOTHO YUere, MoJiepHHU3aliija Ha BUCOKOTO 0Opa30BaHUe 1 pa3Boj Ha
3aeJIHUYKN eBPOTICKA MHCTPYMEHTU KOM MPOMOBHUPAAT KBAJIMUTET, TPAHCIApPEeHTHOCT U
MOOMJTHOCT.

EBporickaTa yHHMja co e/ [1a ja ocTBapu aMOuIjaTa Jja cTaHe HajKOHKYPeHTHA U
HajAMHaMMUYHa eKOHOMMja BO CBETOT, ja YCBOM M HOBaTa CTpaTelllka paMKa 3a eBpOoIicKa
copaboTKa Bo 0O6pa30BaHMETO ¥ 00YKaTa, KOjalllTo [IpeTCcTaByBa Ha/irpaioa Ha paboTHaTa
rmporpama ,,O0pa3oBaHue 1 06yka 2010,

,O0pa3oBaHue u obyka 2020, ondaKka 3aeJHUUYKU CTPATEIIKU 1Ie/IM Ha YHUjaTa
BKJTYUYBajKU U CeT Ha IIPUHIIUIIY 32 OCTBapyBame Ha OBUe 11e/11. Taa coipyKu U 3aeJHUUKU
paboOTHU METOJM CO ompefesieHU IIPUOPUTETHU chepu 3a CeKoj mepruoaudeH paboTeH
LIUKJIYC.

HoBarTa cTparelllka paMKa 3a eBpoIcKa copaboTKa Bo oOpa30BaHMETO U OOyKaTa
,O0pa3oBaHue u obyka 2020“, ocobeHo ce (poKycupa Ha YeTUPHU CTPATELIKU LIeJIU:

+ JIOKMBOTHOTO VUekhe U MOOMIHOCT Jja CTaHAT PeaHoCT;
+ TI0400pYBame Ha KBAJIMTETOT 1 epKaCHOCTA Ha 0Opa30BaHMETO U 00yKaTa,
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+ TIPOMOBHpame Ha PaMHOIIPAaBHOCT, COLIMja/THa KOXe3H1ja U aKTUBHO I'paraHCTBO;
+ 3ajaKkHyBaibe Ha KpeaTUBHOCTA U MHOBAIUjaTa, BKIIYUYBajK1
MIPeTHPUEeMHHUIITBO HA CUTEe HUBOA Ha 0Opa3oBaHue 1 00yKa*“.

Bp3 ocHoBa Ha KAYYHUTE [OKYMEHTH, reHepajIHUTe Le/Id U CTpaTellKuTe IeIu
coapsKaHu Bo HUB, EBporickara yHuja Bo 2006 roguHa co3jaBa mporpamMa Ha 3aeJHuIlaTa
BO o0Oj1acTa Ha JOKUBOTHOTO yueme — Lifelong Learning Programme.

Bo nepuopgor o 2007 go kKpajot Ha 2013 roauHa Bofieuka rporpama Ha EBporickaTa
VHUja BO obOjlacTa Ha oOpa3oBaHMeTO M oOyKaTa e Iporpamara J[oKuBowWiHO Yyuere,
Koja ce MMIIJIeMeHTHpa Ofi cTpaHa Ha EBporickata kKoMmucuja. Ha HallmoHajIHO HUBO
yIipaByBakeTo CO oBaa ITporpama e AopereHO Ha HallMmoHajHM areHIIMM KOWIITO ce
dopMupaaT Bo 3eMjuUTe yUeCHUUKMU.

CranyBa 300p 3a mmporpamMa Koja MHTerpupa rnopeke MHHUIIMjaTUBU 3a oOpa3oBaHUe
1 ooyKa. [Iporpamara /[oKuBOUWIHO yuetbe e TIofleJieHa Ha YeTUPU CEKTOPCKU ITPOTPaMU U
YeTUpPU TpaHCBep3asHU ITporpaMu. Bo ogHoc Ha cTpyKTyparta, riporpamaTa /Jo;KUuBouwHO
yuere COIPKU TaKaHapeueHU CEKTOPCKU ITOTIIPOorpaMu, Kou ce QOKyCUpaHU Ha pa3/IndHU
cucTeMM Ha obpasoBaHme: KomeHuyc 3a yauuinra; Epasmyc 3a BUCOKO 0Opa30BaHUE,;
Jleonapgo ga BuHuu 3a cTpyyHo obOpa3oBaHue U oOyKa u ['pyHgsuz 3a oOpa3oBaHUe 3a
BO3pacHU.

I'eHepasHa 11e/1 Ha TiporpaMara Jlo;KMBOTHO yUeme e ia ce MIOTTUKHe MeryceOHaTa
pa3sMeHa, copaboTKa U MOOMJTHOCT TTIOMerl'y CUCTeMUTe 3a oOpa3oBaHUe U OOyKa 3a Ja
npeTcTaByBaaT pedepeHiia 3a cBeTCKM KBasiuteT. O Hea ITpou3JieryBaaT U CJIeHUTe
KOHKPETHU 1leJiu: MpUJIOHeCcyBalkhe BO Pa3BOjOT Ha KBAJIMTETHO [JOKMBOTHO YUeHe
1 TIPOMOBHpalke BHUCOKHM OCTBapyBalha, MHOBATMBHOCT M €BPOIICKA [AUMeH3Hja BO
CUCTEeMUTe U IPaKTUKUTE Ha TepeH; IToJIApIIKa BO peasn3alidjaTa Ha EBporickaTa oonacT
3a [JOKMBOTHO YUele; 3ajakKHyBame Ha KBAJIMTETOT, aTPAKTUBHOCTA U IMPUCTAITHOCTA
Ha MOKHOCTUTE 3a JIOKMBOTHO yuelbe, KOM Ce Ha pacriojiararbe BO 3eMjuTe-ujieHKU;
3rojieMyBalbe Ha e(UKaAcHOCTAa Ha JI0;KMBOTHOTO Yyuele 3a colldjajiHaTa Koxesuja,
aKTHBHOTO I'paraHCTBO, MEI'VKY/ITYPHUOT JAUjasior, poJoBaTa paMHOIIPABHOCT U JIUYHAaTa
HCITOJTHETOCT; ITPOMOIIMja Ha KPeaTUBHOCT, KOHKYPEHTHOCT, MO>KHOCTH 3a BpaOOTyBambe
1 pa3BOj HA MpeTHpueMadku AyX; 3rojieMeHa MmapTUuliunaluja Bo O KUBOTHOTO YUEHE,
BKJTYUYBAjKU T U paH/JIUBUTE TPYIIU; MOAJPIIKA U Pa3BOj HA MHOBAIIUCKU COAPKUHU
6asupanu Ha KT, yciyry, nemaroruja v MpakTUKY 3a OKUBOTHO Vuehe; eeKTyrupame
Ha pe3yaTaTUTe, MHOBALMCKUTE MPOJVKTU U TpollecuTe, KaKo U Ja ce pa3MeHyBaaT
moOpu MTPaKTUKM BO TI0JIeTO Koe e ordaTeHo co [IporpaMaTa 3a JOKMBOTHO yUeme 3a Jia
ce nooOpu KBaJIMTETOT Ha 0OPa30BaHUETO U OOYUEHOCTA.

[Tporpamata /[o;KusolliHO yuere yCIIOBYBa MocelyBalbhe OCHOBHU BeIITHHU, KAKO:
MO/ArOTBEHOCT [la Ce yueCTBYBa U [la Ce MPOJIO/IKU COMTPOLieCOT Hayde e 1 Jla ce OpraHu3upa
nudeH obpasoBeH mpocriepuTeT. OCHOBHUTE BEIITUHU O TUIIOT HA JOOIMCMEHYBakbe
u KT BemrTuHM ce MoTpeOHHU CO 1iejl yuecTBO, JoOuBambe U aCUMUINpPame Ha HOBOTO
3Haele U BEelITUHU. Ja3WUHUTe BeIITUHU U MYITUKYITYPHUOT KOHIIENT CTaHyBaaT ce
MOBa)KHM Ha eBPOIICKUOT Ia3ap Ha TPy M BO eBPOIICKOTO OINIITECTBO COCTAaBEHO Of
pas3IMUHU TPAJULINM U KYJITYPU. YUUJIUIIIHOTO 0Opa3oBaHKe ce COOUyBa CO ITPeIN3BUKOT
na rv o6e30e11 oBre OCHOBHM BEIITUHU U Jla UM OBO3MOKU Ha MJIaJiuTe 1o0ap IMmovyeToK
BO KapuepaTa Ha JOKMBOTHO yuewe. CeKTopcKara mporpama KomeHuyc usneryBa BO
rpecpeT Ha 00pa30BHUTE MOTPEOU Ha YUEHULIUMTEe, HAaCTaBHULIUTE U APYTUOT BOCIIMTHO-
00pa3oBeH Kajlap BO MPeAyUYTUITHOTO, OCHOBHOTO M CPEeJHOTO OIIITO 0Opa3oBaHUe BO
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EBpona. Taa ru momap;KyBa HAacCTaBHUIIUTE W T'M MOATOTBYBa MJIaJUTe Jyre 7a OUpaT
KOMITIETEHTHHU Jla 3all0UHAT KMBOT MOJTH CO MOKHOCTHU 32 Pa3BUBabhe, YUEHe U PACTEHE.

IlenHaTa HacoueHocT Ha KomeHnuyc aBa MOKHOCTM 3a 3ajaKHyBalbe Ha
oOpa3oBHUTe KarnauuTeTu Bo Peryonnka MakejoHuja, Mery ApyroTo U IPeKy IIpoLiecoT
Ha MOOMJIHOCTA Ha pejieBaHTHUTe cybjektu. [IpumoOuBKaTa of oBa ce coryeayBa
IIPEKy 3ajaKHyBalbe U 3rojieMyBame Ha OpOojoT Ha IMapTHepPCTBa TOMEry YUWJIAIITaTa
O]l 3eMjU-4IeHKH!, CO HajMaJIKy TPU MUJIMOHM YUEHUIIM KOU ydeCcTBYBaaT BO 3aeJIJHUUKU
obpa3oBHU akTUBHOCTH A0 2013 rognHa, co MogoOpyBamke Ha KBaJIMTETOT U eBpoIIcKaTa
IMMeH3Mja BO 00pa30BHUOT Mpoliec, KAaKO U IPeKy OCOBpeMeHyBake Ha IeJarouikuTe
MMpUCTaIlli ¥ MeHalIMeHTOT Ha yuuauiirata. [IpuopuTeTHUTe MoiWa Ha Tporpamara
Komenuyc ce poKycupaaT Ha MOTHUBallMjaTa 3a ydemhe U 0OCOBpeMeHyBalhe Ha MeTO/IUTe
3a yueme, Iojlo0pyBame Ha IPOLIeCOT Ha YUekkhe Ha ja3sully, 3TojieMyBabe/1I0I00pyBamhe
Ha MNHUCMEHOCTa, Mpe3eHTHpame Ha HayKaTa KaKo aTpaKTUBHO Iiojie, TMOAJpPIIKa Ha
MpeTnpueMHUIIITBOTO, MO IPIIKA Ha KpeaTUBHOCTA U MHOBalujata. O riocebeH UHTepec
Ha [Iporpamara ce gurutajHUTe eIyKaTUBHU COIAPKUHU U CEPBUCU, MEHAIIMEHTOT Ha
YUWIMIITaTa, HACOUYyBalkheTO KOH COIMO-eKOHOMCKM ITpeu3BUIIM U HamajlyBalkhe Ha
OpojoT Ha JMila KOM MpeaBpPeMeHO I'o HaIlyIITaaT 00pa30BHMOT IIPOIlec, y4eCcTBO BO
CIIOPTCKM aKTUBHOCTH, YUehe BO Pa3HOOOpa3HU I'PYITM Ha YUEHUIIY U [IOTTUKHYBamke Ha
pPaHOTO yueme.

Hus mnporpamata KomeHuyc ce peanu3upaaT aKTUBHOCTHM KOU ITPOMOBHpAaaT
MOOUMJTHOCT Ha peieBaHTHU CybOjeKTU of] 1eJIHUTe Ipynu. AKTUBHOCTUTE MOBP3aHU CO
KOJIETUTe ¥ 00Pa30BHUTE MHCTUTYLIMU Off IPYTUTE eBPOIICKU 3eMjH JaBaaT MOKHOCTH 3a
OP’KJIMBOCT U 3ajaKHYBarbe Ha 00pa30BHUTE KallallUTeTH MTPeKYy Kpernparme Ha MorojieMu
IIPOEKTHU KaKo OATrOBOP Ha HUBHUTE 3aeJIHUUKU IMOTpebu. 3a Taa 1es1 Bo P. MakemoHuja
ce cripoBefieHn akuuuTe: [logrorBurennu mocetu u OOyka Ha pabOTHO MeCTO.

[Tporpamata JleoHapgo ga BuHuu oBo3MosKyBa copabOTKa BO IT0JIETO Ha CTPYYHOTO
obpa3zoBaHue u oOyka. OcHOBHHU 1Ilenu Ha JleoHapgo ga BuHuu ce IIPBEHCTBEHO
OBO3MOJKYyBalhe Ha OpraHMU3al[uuTe KOUW Ce TOBP3aHU CO CTPYYHOTO OOpa3oBaHUe U
oOyKka ma copaboTyBaaT CO eBPOIICKM IapTHEpY, Ja BpIIAT pa3MeHa Ha Hajmoopure
IPaKTUKY, Ja ja 3rojieMaT CTPYYHOCTAa HA HUBHUOT Kajlap, YYeHUIIM, BpaOOTEeHU WTH.
3aToa U I'vi IIoAAPsKyBa HAIlOPUTeE Jla ce HallpaBU CTPYYHOTO 0Opa30BaHue MOIIPUBIEUHO
3a MJIauUTe JIyre.

CtpyuHoTo oOpaszoBaHMe M OOyKa ITpeTcTaByBa Jle/1 O OOpa30BHUOT CUCTEM
KOj o0e3bemyBa MHAMBUAYaJIeH pa3BOj Ha JIMUYHOCTA IPEKY CTEKHYBame 3Haewma U
pa3BUBabe KOMIIETEHIIMU KO Ce HEeOMXO/THU 3a BK/IyUyBake Ha Ma3apoT Ha TPYIOT UJIU
3a MPOJIO/KyBalkhe Ha obpa3oBaHMeTo. Bo cyiiThHa, CTpydyHOTO oOpa3oBaHUe U 00OyKa
I' MMOI00pPYBa CIIOCOOHOCTHUTE 3a BpaboTyBame UM IO IoMara ydyemheTo HU3 JKUBOTOT,
0be30e1yBajKy BEIITUHU U 3Haee 3a paboTa.

AxuuuTe Ha oBaa [Iporpama ro orBopaat mpolLiecoT 3a BpabOTyBathe Ha YUeCHULIUTE
Ha MHTepHAIIMOHA/THO HUBO, BO C€ MoBeKe IOBP3aHUOT CBET Kajle IITO ,MOOWTHOCTA,
diekcubUIHOCTA, ja3MUHUTE CIIOCOOHOCTU M MHTEPHALIMOHAIHOTO MCKYCTBO“ MOMKAT
la UM TIOMOTHaT HAa OHMe Kou OapaaT BpaOOTyBalbe Ha I1a3apoT Ha TpymoT. LlemHaTa
rocraBeHocT Ha [Iporpamara oBO3MOKYyBa ITOAAPIIKA Ha YUECHULIMTE BO OOYKa U BO
TIoOHaTaMoIlTHa oOyKa 1 yIioTpeba Ha 3HAEeHeTO, a CO TOAa CTEKHATUTe CITOCOOHOCTH U
KBa/IM(UKaIUK [a ro TOoApKaT JIMUHUOT pa3Boj. Kako HapejHa OIIIITa 1ieJ1 ce U3/IBOjyBa
MO>KHOCTA 3a IT0JIo0pyBakhe Ha KBAJIMTETOT U IIOJIAPILIKA Ha MHOBALIMHUTE BO CTPYYHOTO
obOpa3oBaHre U OOyKa Bo mHcTuTyuuute. CeTo Toa ja 3acuiyBa aTpaKTUBHOCTA Ha
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CTPYYHOTO oOpa3oBaHMe U 00yKa, MOOMJIHOCTA Ha BpaboTeHUTe, npodecruoHalIluTe,
VUeHULIMTE U JIa ja MoAAp:KU MOOMTHOCTA Ha IMTPAKTUKAHTUTE (CTa)KaHTHU), IIITO BIIPOUEM
e TpeTa 3HayajHa ITporpamMcka Iieq. Kako rmoceOHO 3HadajHa olepaTWBHA IieJ1 Ha
Jleonapgo ga BuHuu ce n3/1BOjyBa IOJIpIIKaTa Ha TpaHCIIapeHTHOCTa U MTPU3HABamkeTo
Ha KBaJM(UKALIMUTE U 3HaewaTa, BKIYUYBajKU T'M U OHME KOU Cce 3000MeHHU IPeKy
HedopMmanHO U uH(popMasiHO yuere. CeKoja jaBHa U IIpMBaTHA opraHu3alyja, Koja e
BK/IyUeHa BO CTPYYHOTO oOpa3oBaHUe U 0OyKa M Koja e jierajiJHo perucTpupaHa, MosKe
Ila aruiypa 3a rpadT 3a [logrorButesiHa moceta 1 MOOMTHOCT BO eJIHA Off Ip;KaBUTe-
YUeCHUYKH.

Bo Penybiinka MaKeioHHja BO paMKUTe Ha OBaa I[IporpamMa ce peajan3upaa cJieJHUTe
aKI1N:

+ TloAroTBUTeIHU MOCETH,

+ TloueTtHa cTpyuHa 0OVKa;

+ JIuia Ha ma3apoT Ha TPYIOT U

+ IIpodecuroHaniy Bo CTPYYHO OOpa3oBaHUe U O0OYKa.

Jleonapgo ga Bunuu MoOWIHOCTa e (pOKycMpaHa Ha PacTOT Ha KBAJIMTETOT U
3HauewmeTo Ha CTpyuHoTO oOpasoBaHue u obOyKa (BET) Hu3 EBpoma. OBa mnpeTcTaByBa
OJI/IMYHA MOKHOCT 3a opraHu3ainuuTe BKIydeHu Bo BET pma wusrpagar EBporicku
IapTHEPCTBA, J1a ja 3roJieMaT CTPYYHOCTa Ha CBOUTE BpabOTeHU U Jla pa3BUjaT BEIITUHU
Kaj yUeHULIUTe.

ITocTankaTa 3a MOOMJTHOCT MMa 1171 [ia ja Togo0pu criocoOHOCTa Ha paboTHAaTa cusia
BO MakeJioHHja ITPEKy HU3a IIPOEKTHU aKTUBHOCTU. [IpeKy MoOMIHOCTa Ha TPAKTUKaHTU
WIN JIyI'e Ha T1a3apoT Ha TPYAOT BO Jpyra eBpOIICKa 3eMja Ha pabOTHA I103ulifja, ce
OBO3MOKYBa Jla CTEKHAT peaylHO MCKYCTBO M CIIOCOOHOCTH Ipu BpaboryBamweTo. BET-
rpodecroHa/ILIMTe UCTO TaKa MOKAT [ia YU4eCTBYBaaT BO MPUBPEMEHHU ITPECTOU CO LIl
7la yyaT O] HUBHUTe KOJIerd BO APYTU €BPOIICKU 3eMju, a IoToa BO CBojaTa 3eMja Jila Th
IpeHecaT HOBOCTEKHATUTe UCKYCTBA.

sIIporpamara Epa3zmyc, mpomoBuUpaHa ofi ctpaHa Ha EBporickaTa komucuja Bo 1987
rofuHa, ce meduHUpa KaKo IMporpamMa Koja ja MOTTUKHYBa MOOMIHOCTA Ha CTY[EeHTUTe
M Ha HacTaBHUTe Kaapu u EBporickara copaboTKa, BK/IYUyBajKM BHCOKOOOpPa30BHU
WHCTUTYLIMU U OPYTd KJIYUHU aKTepu BO eKOHOMMUjaTa OasupaHa Ha 3Haeme. Om 2007
roguHa mporpamaTta Epasmyc e BKIydeHa Bo Mporpamata /J[o;KUBOWHO yuerwe Ha
EBporickaTa Komucuja. YdecTBOTO Bo ITporpamara Epa3myc rogpa3orpa uCIoHyBambe Ha
HH13a KpuTepuymu. HajBasKHUTe KpUTepUyMH ce OTBopame Ha HallnoHasiHa areHiiyja Koja
Ke Oujie oJIrOBOpHA 3a [ielleHTpa/In3upaHo yIIpaByBamke CO ITporpamMaTa Ha HallMOHAJTHO
HHMBO, KAKO 1 OTBOpame Ha Epa3smMmyc-KaHilenapyuu Ha YHUBeP3UTeTCKO HUBO. [loHaTaMy
3a JIa MOKaT Jla KOpUCTAT cpeAcTBa of Epasmyc, 3auHTepecrupaHnuTe BUCOKOOOpa30BHU
uHCcTUTYUM o7 P. MakejoHMja Tpeba [a aluiMipaar U Ja ctaHaT HocuTeau Ha Epasmyc
VHUBEP3UTETCKa IMoBeaoa‘.

[Torriporpamara Epasmyc OBO3MOKYyBa pa3/IMUHU MOKHOCTU 3a oOpa3oBaHUe,
oOyKa, HacTaBa, MeryHapojHa copabOTKa M pa3BOj HAa MeryHapoJHU IIPOEKTH U
WHUIUjaTUBU. LlesiTa Ha mporpamMara e Ja IpoMOBHpa MeryHapoHa copab0oTKa Ha JIniia
U [1a ja 3rojieMu copaboTKaTa IoMery pa3IMyHUTe UHCTUTYI[UM BKJIYUEHU BO BUCOKOTO
obpa3oBaHue Bo EBporia.
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AK1iuu Ha riporpamaTa Epasmyc Kou ru uMIvieMeHTUpaaT HalloHa/THUTe areHIun
ce: MOOWIHOCT Ha CTYJeHTU - Epasmyc Kako eBpOIICKa Iporpama 3a copaboTKa BO
T10JIeTO Ha BUCOKOTO 0Opa3oBaHNe OBO3MOKYBa CTYIEHTUTE Ja ITIOMUHAT /eI O] HUBHUTE
CTYAWU WIK MpaKTUUHA paboTa BO HEKoja ojf 3eMjuTe Kou ydyecTByBaaT Bo [Iporpamara
(MmobunHOCT o1 P. MakeioHMja MO3Ke Jla ce OCTBapy eJJMHCTBEHO KOH HEeKOoja Off 3eMjuTe-
yjieHKU Ha EBporicKaTa yHMja); MOOMJTHOCT Ha HacTaBeH Kajap - Imporpamara Epasmyc
3a HaCTaBHUOT Kajlap OJl BUCOKOOOpa30BHUTE MHCTUTYIIUM JaBa MOKHOCT 3a HaCTaBeH
aHrakmaH Bo Epa3myc mapTHepcKa UHCTUTYIIH]a.

CekTopckara mporpama IpyHgsuz obpaboTyBa TeMu oj objlacTa Ha OIIIITOTO
obOpa3oBaHUe 3a BO3pacHU. BocornacHOCT o aKTYeTHUTE CJIYUyBamka, [IOTPeOUTe 3ayUemhe,
neMmorpadCcKUTe TPEeHIIOBU U COITMO-eKOHOMCKUTE YCJIOBU BO EBporia, moTirporpamara
CBOETO M0JIe Ha JIejCTBYBabe r'o HacouyBa KOH: IT0/I00pyBame Ha Mo3uiidjaTa Ha 11a3apoT
Ha TPYIOT (HOBU KBa/IM(PUKAIIMK 32 HOBU PabOTHU MecTa U HOBM KBa/M(pUKAIIUM 3a
crapuTe pabOTHU MeCTa) U KBaJIMTETHO KCIIOJIHYBakhe Ha CJI000JHOTO BpeMe U aKTUBHO
crapeeme. OcTBapyBambheTO Ha IIPorpaMcKaTa MUCHja ce OCTBapyBa MpeKy IMOTTUKHYBabhe
Ha MOOWJIHOCTa U copaboTKaTa BO obOjiacTa Ha oOpa3oBaHHETO 3a BO3pacHU BO Iiejia
EBpora, mpeKy MoAapIiKa Ha J1IjaTa o/ YyBCTBUTETHN U MapruHau3upaHu COLUjaTHU
IpyNu, IOCTapy JIMIla W THe KOW IIPeJIBpeMeHO IO HamyurTwie o0pa30BaHUETO.
[TopgmpiiKaTa 3a pa3BOjOT Ha MHOBAILIMCKU MPaKTUKU U HUBEH TpaHcdep, pa3sBojoT Ha
nHoBancku UKT-coapKuHu, yciayru, refaroiiki MeToii U MpaKTUKa 3a T0KUBOTHO
ydeme, ce UCTO TaKa OCHOBHU IPOrPaMCKU MpUuopuTeTu. LleTHY rpyIim ce cute cy0jeKTH
M MHCTUTYLIMU YUK IOTPeOM KOpecIIOHAWpaaT CO COAPKMHUTE M AKTMBHOCTUTE Ha
rporpamMara.

Pennybiiuka MaKegoHMja pa3BuBa HallMOHaJIHA IIOJIMTMKA BO objacta Ha
obOpa3oBaHHeTO 1 0OyKaTa. EJleH of IpropuTeTUTE € MHTEeH3UBUPakheTo Ha oOpa3oBHaTa
MOOMJTHOCT CO CETO 3HaUeHe Koe I'o MMa BO OJIHOC Ha KOMITaTUOMJTHOCTa CO COBPEMEHUTe
€BPOIICKY 00Pa30BHU TPEHJOBU U ITPUKJIyUyBalkhe KOH eBPOIICKUOT 00pa30BeH ITPOCTOP.

Ha HaljMoHa/THO HUBO MOJIMTUKUTE BO 00Opa30BaHUETO ce TeMeslaT Ha CTpaTellKu
IOKYMEHTHM KOM MMaaT 3a 1Iejl Jla I'M IIoCTaBaT MpaBIUTEe 110 KOU Tpeba [la ce OBUKU
00pa30BHUOT CHUCTEM M OOpa30BHUTe IOMUTHUKU. HallMoHasiHaTa mmporpama 3a pasBoj
Ha oOpasoBaHueTto 2005 - 2015 roguHa e HacouyeHa KOH e(UKAaCHU WHTEPBEHIIUU BO
c/IeIHUTE CTpaTelIKU 00JIacTU: oOpa3oBaHMe 3a cuTe — obe30eqyBame Ha oOpa3oBHa
paMHOIIPaBHOCT, VHampeJyBamke Ha Ky/ITypaTa Ha JKUBeele, 3rojleMyBame Ha
coliyjasHaTa MapTULIAIALIYja, 3ToJIeMyBakhe Ha 0Opa30BHAaTa, Ky/JITYpHAaTa 1 eKOHOMCKaTa
KOMITETEHTHOCT Ha MaKeJOHCKOTO OIIIITEeCTBO, KAKO W 3acu/lyBame M yHaIlpeayBambe
Ha Mer'yHapojHaTa copa0OOTKa M VIIpaByBaime cO ITpoMeHMUTe. EBpoIricKaTra guMeH3uja
U 1roTpebaTa o MOOMJIHOCT ce BrpajiyBa M Bo HallmoHasiHaTa cTpaTervja 3a CTPY4YHO
obpa3oBaHue 1 00yKa BO KOHTEKCT Ha JIo;KUBOTHOTO yuerbe 2013-2020 roguHa.

IloKoNKy ce aHajuW3uMpaaT OCHOBHUTE 1€/l Ha CTpaTellKuTe [JOKYMEeHTH 3a
obOpa3oBaHue 1 00yKa Ha Perryonnka MakejoHuja, ce MapKUpa JieKa HUBHUTE oIlpeJiesion
BO rojemMa Mepa ce KOMIIAaTUOWIHM CO IIeJIMTe Ha eBPOIICKUTE IIOJIUTHUKU, HO U CO
nporpamara 3a Jo;kuBoTHO yuyerwe 2007-2013 roguHa.

OTTyKa mpousjeryBa KOHCTaTalldjaTa JeKa 3ajakKHYBalmbeTo Ha 00pa3oBHUTE
KamanuTeTy Bo Perrybsimka MakeioHHja BO TOJIeM CTeIleH € YCJIOBEHO O KOPUCTEHEeTO
Ha eBPOIICKUTE ITporpaMu 3a oopa3oBaHue 1 00yKa, JJo’KUBOTHO yuelhe I KOHCEKBEHTHO
HOBaTa IporpamMa 3a obpasoBaHMe, 0OyKa, MIagud W CIOPT IIporpamara Epa3smyc roiyc
2014-2020.
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Abstract

This scientific paper is treating an interesting, contemporary and less studied emergence
in the Macedonian educational system. The content describes systematic and organized
practices that are relatively recent whit which in most general frames our current education is
aligning with the European educational area.

This paper provides an overview of the educational commitments of such character
that have been conducted in the period from 2007 till 2013. It is noticeable that introduction
and implementation of numerous European programmes and initiatives are focused towards
modernization of the Macedonian educational system, following the contemporary developments
and tendencies of the education in Europe and raising the quality of personal and professional
development of the individuals, as well as strengthening of the institutional capacities in
the field of educational policy. Gained knowledge and experience from the implementation
of these programmes has already resulted and will contribute to a further advancement of
the educational policies as well as development of new educational strategies in Republic of
Macedonia.

Keywords: educational mobility, European educational programmes, educational policy,
educational capacities

Education is the basis for social transformation of the society. It is the driving
force of democratization and development of the civil society. The influence of
education towards the economic development, mobility of labor as well as integration
in the international economic flows is incontrovertible. The European programmes for
education and training have a tendency towards enrichment of the education which
will enhance the sustainability of the economic development. The end benefit is the
effectuation of the process for creation of new and improved job opportunities and
stronger social cohesion, a society based on knowledge.
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Mobility of the users of the programmes gives an opportunity for exchange of
experiences, knowledge and good practices as well as acquiring new knowledge
and development of new skills. The mobility itself treated as a contemporary need,
understands wide openness for communication and creation of networks on European
level in direction of development of the societies. This should contribute the creation
of a competitive work force in Republic of Macedonia. The participation of Republic of
Macedonia in the educational programmes of the European Union gives a significant
support to the integration processes and gives a clear view of the Macedonian EU-
perspective.

The National agency for European educational programmes and mobility main
aims are to contribute towards enchantment of the Macedonian educational system,
promotion of active citizenship of the young people, creation of better opportunities
and raising the quality of life. The Agency implements European programmes and
initiatives in the field of education that leads towards strengthening the personal,
professional and institutional development. The organized and systematic participation
in the trainings and projects leads to outputs that are the key for transformation of the
Macedonian educational system.

If we look the mobility in its educational context it understands spending a
certain period of time in another country for the purpose of education, acquiring work
experience, and any other kind of learning - instruction or training activity supported
by preparatory courses or language courses of the host country or the language of
instruction.

The European policy for education is based on several strategic documents
which are adopted by the Council of the European Union. One of the most significant
documents in the realm of European policy for education is the “Education and training
2010” Work programme, where a solid framework for European cooperation in the
field of education and training is established on the basis of the Lishon strategy.

The Copenhagen process and the initiatives in the context of the Bologna process
lead to a significant progress in support of the national reforms for lifelong learning,
modernization of the higher education and development of common European
instruments which promote quality, transparency and mobility.

The European union aims to fulfill the ambition of becoming the most competitive
and most dynamic economy in the world and has adopted the new strategic framework
for European cooperation in the field of education and training which should represent
an upgrade of the Work programme “Education and training 2010”.

“Education and training 2020” is consisted of mutual strategic aims of the Union
including a set of principles for achievement of these aims. It contains common working
methods with designated priorities for every periodic cycle.

The new strategic frame for European cooperation in the field of education and
training “Education and training 2020” is focused on four strategic aims:

+ making lifelong learning and mobility a reality;

+ improving the quality and efficiency of education and training;

+ promoting equity, social cohesion and active citizenship;

+ Enhancing creativity and innovation, including entrepreneurship, at all levels
of education and training.
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On the basis of the key documents, the general aims and the strategic aims
contained, the European Union in 2006 creates the community programme in the field
of lifelong learning -Lifelong Learning Programme.

In the period from 2007 till 2013 the flagship programme of the European Union
in the field of education and training was Lifelong learning programme which was
implemented by the European Commission. On national level implementation this
programme was entrusted to the National agencies formed by the member countries
for this purpose.

This programme (Lifelong learning programme) integrates several initiatives in
the field of education and training. Lifelong learning programme is comprised of four
sectorial programmes and four transversal programmes. In regards to the programme
structure it is consisted of so called sectorial programmes which are focused on
different systems of education: Comenius for schools; Erasmus for higher education;
Leonardo da Vinci for vocational education and training as well as Grundtvig for adult
education.

The general aim of the Lifelong learning programme is to develop and foster
interchange, cooperation and mobility, so that education and training systems
become a world quality reference. Out of the general aim several specific objectives
are determent: contribution to the development of quality lifelong learning and
promotion of high performance, innovation and the European dimension in systems
and practices; support the realisation of a European area of lifelong learning; help
improve the quality, attractiveness and accessibility of the opportunities for lifelong
learning which are on disposal of the member states; reinforce their contribution to
social cohesion, active citizenship, intercultural dialogue, gender equality and personal
fulfillment; help promote creativity, competitiveness, employability and the growth of
an entrepreneurial spirit; contribute to increased participation in lifelong learning by
people of all ages, including those with special needs and disadvantaged groups; support
the development of ICT-based resources, pedagogics and practices of Lifelong learning;
improve their quality by encouraging the best use of results, innovative products and
processes, as well as the exchange of good practice in the field which is covered by the
Lifelong learning programme.

Lifelong learning programme requires having basic skills such as willingness to
participate and continue with the process of learning as well as the ability to organize
the personal educational prosperity. Basic skills such as literacy and ICT skills are
needed for participation, gaining and assimilating new skills and competences.
Language skills and the multicultural concepts are beginning to become more and
more important on the European labor market and in the European society which
is consisted of different traditions and cultures. The school education is facing the
challenge to provide all of these basic skills and to help the youth to have a good start in
the lifelong learning career. The sectorial programme Comenius meets the educational
needs of the students, teachers as well as other persons engaged in school education
in the systems of preschool education, elementary and secondary general education in
Europe. This programme supports the teachers as well as prepares the young people
to be competent to start their life filled with opportunities for development, learning
and growth.

Comenius general aim gives opportunities for straightening the educational
capacities of Republic of Macedonia, among other through process of mobility of the
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relevant entities. The results can be seen via the enhancement and enlargement of the
number of partnerships among schools of the member states and the three million
students that has been participating in the programme till 2013, improvement of the
quality and the European dimension of the education processes as well as the use of
modern pedagogical approaches and modern school management.

The fields of priority in the sectorial programme Comenius are focused on
the motivation for learning and the modernization of the methods for learning,
improvement of the language learning, literacy, presenting the science as an attractive
field, support of the entrepreneurship and support of the creativity and innovation.
Specialfield of interestis thedigital educational resources and services, the management
of the schools, aiming towards socioeconomic challenges and reducing the early
school leaving, participation in sports, learning in multicultural environments and
encouraging early learning.

The Comenius programme helps realize activities which promote mobility of
the relevant subjects from the target groups. Activities connected with colleagues
and educational institutions from other European countries gives opportunities for
sustainability and enhancement of the educational capacities through creation of
larger projects as an answer to the common needs.Therefore in Republic of Macedonia
is implementing Comenius actions such as in-service training and preparatory visits.

The sectorial programme Leonardo da Vinci enables cooperation in the field
of vocational education and training. Leonardo da Vinci programme general aim
is cooperation with European partners and exchange of best practices between
organizations that are in the field of vocational education and training in view of
increasing the competences of their staff, students and employees. The programme
supports the efforts to make the vocational education and training more attractive to
young people.

Vocational education and training represents a part of the educational system
which provides individual development through acquisition of knowledge and
development of competences that are necessary for participation in the labor market
or for continuing the education. In its essence vocational education and training
improves the capabilities for employment and supports the lifelong learning delivering
skills and knowledge for work.

The supported actions of thissectorial programme opens the wayof the possibilities
for employment of the participants on international level in the interconnected world
where mobility, flexibility, language capabilities and international experience can
help those who are seeking their place on the labor market. The general objective of
this sectorial programme provides support to the participants in training and in the
practice of the gained knowledge and supports the personal development with the
acquired calcifications and capabilities. Additionally the possibility for improvement
of the quality and support for the innovations in the Vocational education and training
institutions represents one of the aims of actions of Leonardo da Vinci.

All this increases the attractiveness of the vocational education and training,
mobility of the staff, as well as professionals and students and support to the internships
which is the third significant programme aim. One of the most important operational
aim is to support the transparency and recognition of the qualifications and knowledge,
including those which are gained through non formal and informal learning. Every
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public or private organization that is involved in the vocational education and training
can apply for a grant for mobility in some of the programme countries.

Republic of Macedonia in the framework of this programme was eligible for the
following actions: preparatory visits; initial vocational training; people on the labor
market; professionals in vocational education and training.

Leonardo mobility is focused on growth of the quality and significance of
the vocational education and training across Europe. It is an excellent opportunity
for organizations involved in vocational education and training to create European
partnerships and to increase the competence of their staff and students.

The procedure of mobility has an aim to improve the capability of the work force
in Macedonia throughout series of project activities. Mobility of apprentices or people
on labor market in other European country allows the beneficiaries to have a real
experience and obtain real capabilities needed for employment. Vocational education
professionals also can participate and be mobile in order to learn from their colleagues
from other countries and than multiply their new experiences in their own work
environment.

The programme Erasmus is promoted by the European commission in 1978 and
it’s defined as a programme that supports mobility of students and teachers as well as
European cooperation that will include the higher education institutions and other
stakeholders in to the knowledge based economy. From 2007 the Erasmus programme
is incorporated in to the Lifelong learning programme. Participation in the Erasmus
programme understands meeting the Lifelong learning programme criteria. Most
important precondition in this sense is that the country has to have an established
National agency and the Universities to have a international office. Additionally in
order to participate and use founds from Erasmus the higher education institutions
from Macedonia have to apply for an Erasmus university charter.

The sectoral programmme Erasmus supports various forms of learning, training,
instruction, international cooperation and development of international projects
and initiatives. The aim is to promote international cooperation and to enhance the
cooperation between higher education institutions in Europe.

The action supported by Erasmus which are implemented by the National agency
are mobility of students where by the programme in the framework of European
cooperation in the field of higher education enables students to have a part of their
studies or practice in some other programme country and staff teaching assignment
where the teaching staff of one higher education institutions can have in another
Erasmus partner institution.

The sectoral programme Grundtvig deals with issues of the general education of
adults. In line with the trends, the need for learning, demographics and socio economic
conditions in Europe the programme sets its focus on: improvement of the employability
of adults (new qualifications for new jobs and new qualifications for old jobs) as well
as quality of life and active aging. The programme mission is to promote mobility and
cooperation in the field of education across Europe through support of people from
marginalized social groups, adults and early school leavers. Basic priorities of the
programme are also development and transfer of innovative practices, development of
innovative ICT resources, support, development of pedagogical methods and practice
for lifelong learning. The main target groups are subjects and institutions which needs
corresponds with the content and the activities supported by the programme.
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Republic of Macedonia is developing its own national education policy. One of
the main priorities is intensifying educational mobility with all its meaning in regards
with the compatibility with the contemporary European educational trends as well as
participation towards the European educational area.

On national level the education policies are founded on strategic documents that
are aiming to set the guidelines for the educational system as well as the education
policy. The national programme for development of the education 2005-2015 is aimed
to make efficient interventions in the following strategic areas: education for all -
providing equal opportunities in education, promoting the culture of living, increasing
social participation, increasing the educational, cultural and economics competences
of the Macedonian society as well as strengthening the international cooperation and
change management. European dimension and the necessity for mobility are imbedded
in the National strategy for VET in the context of lifelong learning 2013-2020.

Analyzing the general aims of the strategic documents for education and training
of Republic of Macedonia it is clear that they are compatible with the aims of the
European policies as well as the Lifelong learning 2007-2013 programme. All of this
implies that strengthening the educational capacities in Republic of Macedonia is
mostly conditioned with the utilization of the European programmes for education
and training, Lifelong learning 2007-2013 and consequently the new programme for
education, training, youth and sport Erasmus plus 2014-2020.
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AmncTpaxkT

HacTaBHMKOT Ha 4aCOBUTE I'M T0Y4YyBa, HO U T'M VYU YUEHUIIUTE KaKO Ja ydar, Mpu IITO
HMCTOBPEMEHO U BOCITUTHO /IejCTBYBa HAa HUB. 3a Jja TOCTUTHE TTo00pU pe3yJiTaTy BO COBpeMeHaTa
HacTaBa BO CBojaTa BOCHHUTHa paboTa, TOj Tpeba [a MpuUMeHyBa HU3a BOCIIUTHU METOIU Mery
KOU € U IMOTTUKHYBAheTO CO KOe I'o HacouyBa HUBHOTO OJIHECYBab€e BO ITO3WTHBHA HACOKa IpU
CTEKHYBameTO Ha 3Haea, yMeerba, BEIITHHY, BPeJJHOCTU U CTaBOBU. Bo coBpemeHaTa HacTaBa
CO TpajielbeTo Ha MHTepaKidjaTa MoMer'y HACTaBHUKOT U YUEHUKOT IMOTTUKHYBAheTo J00uBa
Ha 3Hauewe. YUeHUKOT e MOBpaTHO MH(OPMUPaH 3a CBOjOT HAIIPEJIOK HA YacoT Off CTpaHa Ha
HaCTaBHUKOT U TOA Ha HAUMH KOj IO BOJIM KOH IOHATAaMOIIIEH ycIieX. AKO YUEHUKOT e Ha Jobap
1aT BO IPOLIECOT Ha YUEHEeTOo, TOj e MOTTUKHYBaH O] CTpaHa Ha HAaCTaBHUKOT U ITPOJIO/IKYBa BO
HACOKa Ha ITOCTUTHYBame HOB ycIieX. VIMeHo, HaCTaBHUKOT TIPEeKYy HEKOJIKYyTe BUIOBU 3HAIU U
CpeJicTBa Ha MOTTUKHYBabe I'o BOAW YIEHUKOT JI0 peasin3alidja Ha MOCTaBeHUTe 11e/Ti Ha J4acoT.
Ho, uecTo nmaTy ydeHUIUTe HAUyBaaT U Ha HEIIPEMOCT/IMBU ITPEUKU U TOKMY BO TAKBU MOMEHTHU
HaCTaBHUKOT Tpeba Jla UM JlaBa MOAAPIIKA 3a [ja I'M HaJ]IMUHAT TIPEeUKUTe U J1a JIO’KUBeaT yCIiex.
CpepcTBaTa U 3HaI[UMTE 3a OTTUKHYBakhe BO COBpeMeHaTa HacTaBa ce IMoOpOjHU U MTOCOAPyKajHU
3aToa IITO OBaa HacTaBa roara oji CTaBOT JleKa YAeHUKOT € aKTUBeH Cy0jeKT BO CTeKHYBambEeTO Ha
3HaewaTa v yMeemwarTa, a He caMo IMacuBeH IpuMaTes Ha nHgopMatmu. Ciope; Toa, Kako e Ha
HallleTo UCTPayKyBambe e: 7]a ce Coryiefia BU/IOT U 3a4eCTeHOCTa BO ITIpUMeHaTa Ha TTIOTTUKHYBambeTO
BOOITIITO W TIOEJUHUTE CPEJICTBA BO HacTaBHaTa paboTa T.e. OTKPUBaIe KOU Ce THe, KOJIKY Ce
OCMUCJIEHU 1 00pa3/I0;KeHH O] CTpaHa Ha HAaCTaBHULIUTE BO OCHOBHOTO 0Opa3oBaHue. JloOueHuTe
pesynTatu Tpeba Ja TMOC/AY)KaT 3a OTKpUBalbhe U HaJIMUHYBalhe Ha BOOUYEHUTE IMPOIYCTU BO
BOCIIMTHO-O0Opa30oBHaTa paboTa Ha HACTAaBHUIIUTE O] aCIIeKT Ha IIPMMeHa Ha IMOTTUKHYBAEeTO.

Knyunu 360poBu: HAcCWABHUK, YUeHUK, UOWIHUKHYBAe, HOWWUKHYBAUKU 3HAUU U
UOWUKHYBAYKU Ccpegcuisa

BoBe,

Bo coBpeMeHaTa HacTaBa CO rpafielheTo Ha MHTepaKiijaTa [oMery HaCTaBHUKOT 1
VUeHUKOT, IIOTTUKHYBAheTO J00OKMBa Ha 3HAUeHmhe. YUeHUKOT e IOBPaTHO MH(popMUpaH
3a CBOjOT HaIpeJoK Ha yacoT O] CTpaHa Ha HaCTaBHUKOT U Toa Ha HAUMH KOj T'O BO/IY KOH
IIoHaTaMolIlleH ycriex. ['oieMa e ysiorata Ha HAaCTaBHUKOT BO KperpameTo 1 peanu3alijjara
Ha JIejHOCTa CJIeJICTBEHO Ha Toa 1 BO KCXOJIOT OJ caMaTa pean3aliyja. 3a Jia ce TOCTUrHaT
MO3UTUBHU e(eKTH BO BOCIIUTHO-OOpa3soBHaTa paboTa HaCTaBHUKOT Tpeba [1a e mpej
cé mpodecuoHasner, gobap BOCIUTYBau, JeMOKPATCKU OpUEHTUpaHa JIMUHOCT U [ia
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1Ma U3rpajieHo MO3UTHBHY MOPAaIHU BPeIHOCTHU. 3a [a uMa yCIellHa peasjii3alidja Ha
BOCITUTHO-0Opa30BHa pabora Toj Tpeba Mery JApyroTo jia rpaji MHTEPaAKIIUCKU OJTHOC CO
VUEeHULATE U [ja 'Y [IOYNTYBa KaKo IMYHOCTU. BoemHo Tpeba ga co3paie roBoIHa K/IMMa BO
CeKoja mapasiejika KaKo OCHOB 3a ycIlelllHa BOCIIUTHO-00pa30BHa JiejHocT. HacTaBHUKOT
IIPeKy HEeKOJIKY BUIOBU 3HALM U CPeCTBa Ha MOTTUKHYBamhe I'o BOAU VUEHUKOT [0
peanu3aliija Ha MOCTaBeHUTe 1ieJiM Ha JacoT. YecTo maTu yUyeHULIMTe HauayBaaT U Ha
HeITPeMOCT/IMBU IIPEUKU U TOKMY BO TAKBUTE MOMEHTU HAaCTaBHUKOT Tpeba Ja UM JaBa
MOAAPIIKA 3a HUBHO HaJMHUHYBame U IMOCTUTHyBame ycrecu. CpefcTBaTa U 3HALIUTE
3a MOTTUKHYBamke BO COBpeMeHaTa HacTaBa cé MOOpPOjHU U ITOCOJIp;KajHU, 3aToa IITO
oBaa HacTaBa Iloara oji CTaBOT JeKa VUeHUKOT € aKTHUBEeH CYDjeKT BO CTeKHYBambeTO Ha
3HaemwaTa U yMeemara, a He caMo ITacUBeH IpuMartesn Ha uHgopmanu. CpeacrBaTa u
3HaL[ATe 3a IOTTUKHYBalhe BO COBpeMeHaTa HacTaBa ce [OOPOjHH U ITOCOAP;KajHH, 3aToa
IIITO OBaa HacTaBa Ioara off CTaBOT JIeKa YUeHHUKOT e aKTUBeH CyDjeKT BO CTEKHYBabeTO
Ha 3HaewaTa U yMeemara, a He caMo ItacuBeH IpuMaTes Ha uHpopmaruu. Co oBa
HCTpa)KyBaihe HallpaBeH e oOu[ fa ce coriefa MpUMeHaTa Ha IIOTTUKHYBAbeTO KaKo
BOCIIUTEH METOJI, KAKO U BUJOBUTE Ha IOTTUKHYBalbhe M HUBHATa 3aUyeCTeHOCT BO
HacTaBaTa BO OCHOBHOTO VUMJIULIITE.

1. HOTTPIKHYBEIH)GTO KaKO MeTOJ M HeroBaTa IIpYMMeHa BO HaCcTaBaTa

[ToTTUKHYBamkeTO KaKO BOCIUTEH MeTO/] ce TMOTIHPa Ha IeJarolIKUOT OIITUMKU3aM
Ha HaCTaBHUKOT JIeKa CO MpaBWIHA OpraHK3aliija Ha BOCIIUTHO-00pa30BHUOT MPOILieC Ke
ce IIOCTUTHAT MOTTUKHYBAUKKU pe3y/ITaTH 3a MAaKCHMMAaJIeH pa3sBoj Ha MCUXO(PU3NUKUTE
MOJKHOCTU Ha ydeHuiurte. ,,OBOj mMeToj Tpeba [a ce HMpHMeHyBa Toralll Kora ce
CcaKa BOCIIMTAaHUKOT Ja ceé MOTHBHpPA 3a IOCTUTHYBalkbhe Ha IoJo0pHu pe3y/ITaTu BO
OJIHECYBamhEeTO, BO HACTaBaTa, UM 3a 3a4yByBake Ha ITocaKaHUOoT ycrex“. (Emepaxy,
I.,1998, cTp.84 ).OB0Oj MeTO[I € TIOBP3aH U CO EMOLIMUTE, T1a ITPEKY CpeJicTBaTa Bjiijae Bp3
JIaO0KO JOKMBYBamke Ha YCIIEXOT BO YUEHETO 1 OJHECYBAlmeTO Kaj YUeHUIMTe. 3aToa
,TIOTPEOHO e ToCcTojaHo UH(popMHUpamke Ha YUEHUIIUTE 3a TOCTUTHATUTE pe3y/ITaTh
3a BpeMe Ha yuemweTo Ha yueHukoT". (KoctoBa, M. 2004, cTp.107). YirTe Bo aHTUYKOTO
BpeMe, To3HaTUOT megaror M. @. KBuHTWIMjaH HallOMHAaJI JleKa y4eHULIUTe ce JesaT
Ha /IBa TUIIA: eKCTPOBEPTHU M MHTPOBePTHU. VIMeHO, TOj ja UCTaKHasI U rmorpebaTa BO
COIJIACHOCT O TUIIOT Jla ce IPUCIOCOOM M MeIaronikoTo BivjaHue. EKcTpoBepTHUTe
YUEeHUIIY ce OTBOPEeH! U KOMYHUKATHUBHU IMUHOCTH 1 CO HUB Tpeba Jla ce BHUMaBa Kora ce
riocbasiyBaaT MM MOAAP;KYBaaT, P IITO aKo ce HaJIMUHAT rodasiouTe Ke ce IMOCTUrHaT
HecakaHu edeKTu. McTo Taka He cMmeaT HUTY jJa ce obecxpabpyBaaT M UTHOpUpaar,
3aToa IITO MOJKe [a Ce MOCTUTHe HeraTUBeH edeKT, OJJHOCHO MOpajiHa JeMOTHUBallyja.
HacripoTu HUB, MaK, UHTPOBEPTHUTE JIMUHOCTU KOU Ce TIOBJledeHu Bo cebe Tpeba J1a ce
riodasiaT 3a /1a CTeKHAT camomoBepOa. Kora craHyBa 300p 3a MOTTUKHYBAamkETO KaKo
KOMITJIEKCEeH BOCIIMTEH MeTOJ], He MOjKe Jla ce ofipe/id CUCTeM Ha jaCHU KpPUTepPUuyMU
3a KaTeropusaliyja Ha pa3/IMUYHUTEe BUJIOBU IOTTUKHYBama. EfHa o1 T1ofie1onTe Kou ce
jaByBaaT BO JIUTepaTypaTa ce YeTUPUTE OIMIITU KiIacuUKALIIK:

+ MaTepujasHU TIOTTUKHYBambAa,

+ TIOTTUKHYBaka BO BU Ha CUMOOJIH;

+ couMjayTHU U BepbOajTHU TIOTTUKHYBamba U
+ TIOTTUKHYBama BO BUJ HA aKTUBHOCTU.
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a) IotniuukHyBauku 3Hayu

Bo roTTUKHYBame UCTO TaKa craraaT MOTTUKHYBAUKUTe 3HAILA U TIOT TUKHYBAUKUTe
CpelicTBa, LITO MPEeTCTaByBa U VIITe efeH oOuJl 3a KilacuduKalija Ha 0BOj BOCIIUTEH
MEeTO]I, KOj O[] acIleKT Ha IIpMMeHa BO HacTaBaTa e MollHe nipudatiuB. Bo coBpemeHara
HacTaBara, Koja ce peajiMi3upa BO OCHOBHUTE YUMJIMIITA, HajuecTo ce TpUMeHyBaaT
BepOayTHUTe 3HALM BO (DYHKITMja Ha TTIOTTUKHYBame. TyKa criaraaT 300poBUTe U KPaTKUTE
peuyeHUIIM JaJleHu o] CTpaHa Ha HAaCTaBHUKOT, a KOU ce OJlHecyBaaT Ha MOCTUTHYBambaTa
Ha YYEHUKOT Ha 4yacoT. Toa ce HajuecTo HEKOJKY 300pa wind KpaTKu adupMaTHBHU
peuyeHMIIM KOUW T'M yraTyBa HACTaBHUKOT KOH YUeHUIIMTe Kora caka Jla MM COOIIIITH
Jleka T cjefu, HO U ieKa UMa TMO3UTUBHO MUC/IEeHe 3a HUBHOTO IMOKaKaHO 3Haeme,
yMeeme, BelllTuHa u cj1. Of HeBepOa/IHUTEe 3HAIM KOU ce IPHMMeHyBaaT Off CTpaHa Ha
HACTaBHUKOT, HajueCcTo ce KOPUCTAT JIBUKewaTa Ha TeJIoTo, U3pa3eHu MpeKy ABIKeha
CO TJlaBaTa M HacMeBKarTa, BO 3HAK Ha OJlo0pyBaibe 3a MOKa)KaHOTO 3Haelwe WIn
TO3UTHUBHO OJTHECYBake Ha YUeHUKOT. BepbasiHUTe 1 HeBepOaIHUTe 3HALIM KaKo BUJI Ha
MMOTTUKHYBakhe, IpeTcTaByBaaT BOOIIIITEHA pPeaKliija Ha HAaCTaBHUKOT KOja HajuecTo € BO
BH/I Ha eJHOCTaBHa acprupMaliyja Ha OJITOBOPOT Ha YUEHUKOT UJIM HEI'OBOTO OJTHECYBAe.
OBo0j BuJI IIOTTUKHYBame ce OJHeCyBa HajuecTo Ha:

+ BooITeHnu 30oposu (/la, mobpo,Taka...);

+ Kpatku peuenuiiu ([Joopo Hamnpasu. Tu HanpeayBaiil...);
+ HeBepbayiHU dalirjaJIHU 3HAaKOBU (HACMEBKA);

+ TIOKPEeTHU Ha TeJIOTO (IBUKeme CO rjiaBaTa).

OcHoBHaTa KapaKTepuCTHKa Ha BepOa/IHUTe U HeBepOa/IHUTe 3HAllM € Toa IITO
THe He [aBaT OIMC Ha MOeMHOCTUTE Ha YUeHUUKUTe U3BPIIEeHU 3a7jaun. Tue UCTo TaKa
He J1aBaarT ITOTIIO/IHA MH(OpMaIlija 3a VYUeHUUKUTE Pe3yITaTh BO IIPOLIeCOT Ha YUEHeTO
WIY TIaK Ha OJIHECYBaheTO Ha VUEeHULIMTe, HO CO HUB cellak ce o0e30e/lyBa KOHTAKT Ha
VUEeHHKOT CO HaCTaBHUKOT IIITO OAroBapa Ha CUTyalldjaTa Ha JIBOHACOUHA KOMYHHUKalIHja.
ITpeky oBue 3HAIIM HACTAaBHUKOT ja HACOUYBa U Op;KyBa KOMYHUKAIIUjaTa CO YUeHUILUTe
1 aBa appMaTHUBHU ITOPAKU [0 YUEHULIUTE KOU Ce TTOTBP/ia JleKa HAaCTaBHUKOT ' CJIeIN
HUBHUTE aKTUBHOCTH Ha UacoT. 3a ja ce IIOCTUTHe cJI000Ha U JJOOPOBOIHA COPabOTKa
Ha BOCIIMTaHUKOT BOCIIUTYBauoOT TpebagaruobjacHyBa, 00pa310;KyBa i apryMeHTHpa
noctankure“. (KocroBa, M. 2004, cTp.107). YueHUKOT cekoraill Tpeba ga buje u3sBecteH
3a pe3y/ITaTUTe O]f yuemeTo. ,M3BecTyBameTo 3a pe3y/ITaTUTe BO YUemheTo Tpeba fia e
IIITO IOIIPEI[U3HO, ITO IoceuUUHOo, a He OIIITO U HeonpeaeneHo“. (/lazapocku,
J. 1980, ctp.230). ITpuToa, HaCTAaBHUKOT TpeOHa Ja KOPUCTU 300pPOBU KOU Ce jacHU U
HeJIBOCMHCJIEHU, MOTMBUPAUYKU U COOZIBETHU Ha BO3pacTa Ha YUeHHUIIUTe U CUTyallijaTa.

6) IowitiukHYBauKu cpegciusa

On aHTMUYKO Bpeme Ma [0 JleHec, HajueCcTU CpeAcTBa 3a IOTTUKHYBaimbe ce:
oXpaOpyBameTo, AOKUBYBAalEeTO Ha YCIeX, IaBalkheTo Ha IIPU3HAHUe, BeTYBameTo,
TIOJIIPIIKaTa, rmodasbara, Harpajara, HaTIPEeBapoT, JIMUHUOT MPUMEDP Ha HaCTaBHUK U
1np. Cekoe cpeicTBO Ma CBOja HAMeHa U LIeJIUCXOIHO ITPUMEHETO BOAU KOH IIOCTUTHYBakhe
1ojioOpy pe3y/ITaTu Ha I10JIeTO Ha JIMYHUOT HAITPeJIOK Kaj YUeHUKOT BO IMPOLIeCOT Ha
yuerweTo. KoMOMHalMjaTa Ha MOTTUKHYBAUKUTE 3HALIM 1 CPeJICTBa, BOAU KOH IpaBUJIHA
1 yCIIelllHa MpYUMeHa Ha MTOTTUKHYBamwkeTo. 300poT 1 reCTOT BO KOMOMHALIMja CO HEKOe Of
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cpejicTBaTa Ha ITOTTUKHYBakbe, '0 HACOUyBa U MOTUBHMPA YUEHUKOT, ja OJIp;KyBa HeropaTa
KOHIIeHTpalja u yCIex.

2. MeTojiosiorvja Ha UCTPAKYBAKHETO

Xuiioinie3a Ha uctupaxkysarseitio: HacuiasHuyuilie 80 0CHOBHO 0bpa3osaHue 3a ga
U UOWMUKHAW YYeHUUuwe Ha yacosuuie, UpumeHysaalld ZJiadBHO cuiepeotutiHuU 3Hauu u
cpegcuiBa Ha UOMWUKHYBare (360p, Kpaltiku pedeHUly U U HEKOOPGoOHUPAHOCUL HA Z0BOPOTU
u zecwiou).

Ifenwua Ha ucwipaxysarewio :

a) ,Z[a ce corjiega BUOOT M 3a4eCTeHOCTa BO IIpMMeHaTa Ha IIOTTUKHYBalkbeTO KaKo
BOCIIMTEH METO/] BOOITHITO U ITOEJVHUTE HEI'OBY 3HAIIW N CPpeCTBad BO HaCTaBHaATa
pa60Ta O/l CTpaHa Ha HaCTaBHUIINUTEe.

6) ,Z[a ce corileada HaYMHOT Ha ITpMMe€Ha Ha oJpedeHMr 3Hallu M CpelacTBaTa 3a
IIOTTUKHYBabe T.e. OTKpUBalbhe KOU Ce The, KOJIKY Cé OCMUCJIEHU 1 O6p3.3HO)KeHI/I
Ol CTpaHa Ha HaCTaBHUILINUTE.

Mewuogu Kou ce KopuciueHu 3a 08aa UCUWIPAKYBare

IlecKpUITTUBEH MeTO/, (TTPU OITUC Ha TOTTUKHYBAaKETO 1 BUJOBUTE ITIOTTUKHYBAUKU
cpefcTBa O CTpaHa Ha HAaCTAaBHUKOT), KOMIIapaTUBEeH METOJI MPU BpIIeme criopenda
Ha TOJIaTOLIMTE 3a BUJIOT Ha IOTTUKHYBamkaTa CO HMBHATa 3a4eCTeHOCT, MeTOoJ Ha
3aKJIlydyBame [pU CpelyBamke Ha I0aToI[iTe BO Tabenmu W HUBHA WHTepIIpeTaliyja,
aHa/In3a Ha JOOMEeHUIIOKa3aTe/lu U MOAATOLU ITPU HUBHO CPe/lyBakbe

TexHuKu: TeXHHKa Ha HEIIOCPEIHO CHCTEMATCKO HaO/by/IyBalbhe Ha O[JHEeCYBaheTo,
BO CJIy4ajoB Ha HACTABHUKOT.

HuciupymeHiiu: TPOTOKON KoOj ordaka eBujeHTUpame, aHaJu3upame u
MPOLleHYBame Ha ITOTTUKHYBAKEeTO U BUJIOBUTE CPEeJICTBA HA MTOTTUKHYBakbe U HUBHUOT
Opoj U 3auecTeHOCT Ha YAacOBUTEe IO HACTaBHU TmpeameTH. VIMeHO, 3amuilyBaHU ce
CUTe 3HAIM U CPe/iCTBA 3a MOTTUKHYBamke yIoTpebeHu off cTpaHa Ha HACTaBHUKOT KOH
yuyeHUKOT. Tue ce:

a) 3HaIu
- 3boposutle: ,na", , mobpo*, ,Taka“, ,IPOJO/LKU", U ,, 00 INYHO".
- peueruuyuite: ,Taka e moopo“ ,Camo Taka mpojo/pbku”, ,Ha BUCTHHCKU TIaT
cu“, ,Bo pen e, ,Tu HanipenyBam“.
- IOBUXKema Hd wWeslollo: KUMame CO rjlaBa U HaCMeBKa.
0) cpencTBa: oxpabpysareiio, Uogarbaiia, Hazpagauia, OUeHYBare U03UUBHUOTU
upumep

Bapujabau: He3asucHa sapujabna (Bo3pacTa Ha YUEHULIUTE) U 3aBUCHU Bapujab.iu
(BUIOBUTE Ha cpefcTBaTa 3a MOTTUKHYBalhe O]l CTpaHa HAa HAaCTaBHUKOT 3a BpeMe Ha
YacoT, CTEIIeHOT Ha 3a4eCTeHOCT Ha CpeJ/iCTBaTa 3a TOTTUKHYBame YIIOTpeOeHU of
CTpaHa HAa HAaCTaBHUKOT 3a BpeMe Ha 4acor).
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ITpumepok Ha ucuipakysareuio

BKyItHO BO McTpaskyBameTo ce ordareHu 120 yuyeHUIIU of METTO Ojje/ieHrue Off
QY ,bparctBo - Murenn“ on TeToBo co HacTaBa Ha MaKeJIOHCKU U Ha ajI0aHCKU ja3UK.
3pa3eHo Bo IpoLeHTH Toa e okony 80% o/ BKyITHATa IoIy/lalja Ha yueHulu. M136opoT
e HallpaBeH Ha MeTTOoOo/Ie/IeHIINTe CO OorJie]l Ha (paKTOT /IeKa Toa e TTepro/T Ha ITPeMUH Of
oJile/leHCKa BO TpeMeTHa HacTaBa 1M BOeIHO Iepuro/ Ha ajarliTaliija Ha HaCTaBHULIUTe
u yueHurute. OripaTeHr ce cuTe 8 HACTABHUIIM KOUW M3BeJlyBaaT HacTaBa IO MajunH
jasuK, aHIVIMCKMU jasuK, OMoJIordja U MaTeMaTHKa BO UYETUPUTE Iapajie/ikKu Off MeTTO
opJiesieHe BO HacTaBaTa Ha MaKeJIOHCKU U Ha aji0aHCKU ja3uK. MIMeHO, UCT HaCcTaBHUK
M3BelyBa HacTaBa BO MeTTHUTe Ofljie/ieHuja, ce pa3bupa Ha HUBO Ha HacTaBeH ja3uk. Co
TOa ce 00e30eyBa U BEPOJOCTOJHOCT Ha JOOMEHUTe TO/IaTOL Ha HUBO Ha OfIfie/IeHUe.
HacTraBHUIIUTE Ce TTOCeTeHN Ha YaCOBU 3a 00pabOoTKa Ha HOBa HacTaBHA COAP’KMHA, KAKO
1 Ha 4YaCOBMU 3a YTBPIyBame 1 Toa BO e[JHAKOB O/IHOC, a BKYITHO ce roceTeHu 16 yaca unu
1o 2 yaca Ha HacTaBHUK (1 yac 3a 06paboTKa Ha HOBa HacTaBHa COZIp;KMHA U 1 yac 3a
VTBP/IyBame).

3. AHanu3a U MHTepnpeTaliyja Ha pe3y/JITaTuTe
3.1. 3aueciueHna upumeHa Ha MepKullie Ha UOHUWIUKHYBAE

Bo uHTepec Ha TPyIOT Ke MPWIOKUME CaMo [ejl Of] Pe3y/ITaTuTe OOOHMEeHU IPEeKY
CITPOBEJIEHOTO HUCTpayKyBatbe. Kako ITpB 4eKop, o7 aHa/im3aTa Ha JIoOMeHUTe Mo aTOL
CO CUCTeMAaTCKOTO HaOJbyAyBame Oellle YTBP/IYBakheTo BO KOja Mepa MOTTUKHYBAHkETO Ce
IIPUMMeEHYBa BO HacTaBaTa M TOa M3pa3eHO MpeKy I7Io0aIHUTe KaTeropuu (BepbaHUTe
U HeBepOa/IHUTE 3HAIIM KAaKO M CpeJICTBaTa 3a IIOTTHUKHyBamwe). Bo MpOTOKOJIOT ce
eBUJeHTUPaHU 300pOBU U pPeUyeHHUIM KOPUCTEHHU Ojf CTpaHa Ha HACTAaBHUIIUTE KaKo
IIOTTUKHYBalhe 3a YUEHUKOT M THe Ce BCYIIHOCT BepbOasiHu 3Halu. 3abejie;keHu ce,
HCTO TaKa, U ABW)KeHa Ha TeJIOTO Ha HACTAaBHUIIMTE KOUM ce HeBepOa/IHM 3HAlLlM Ha
MMOTTUKHYBalhe KOPUCTEHU O] HaCTaBHUILIMTE, a yIaTeHW Ha ydyeHUKOT. [loHaTaMy ce
3abeJie;kaHU CpeficTBaTa 3a IOTTHUKHYBale KaKo: oXpabpyBame, Todanba, Harpaja u
MO3UTHBEH MpUMep JlaJleHu oj] CTpaHa Ha HacTaBHUIIUTe U ydyeHuluTe. [IpecmeTanu ce
IIPOCEYHU BPEIHOCTHY Ha 3aUeCTEHOCT Ha jaByBalbe Ha CeKoja of] KaTeropuure (BepbaaHu
1 HeBepbOajiHM), a IIOTOA € IpecMeTaHa M HMBHATa apUTMETHYKa CpeduHa U Taa ce
ofHecyBa Ha BKYITHUOT OpOj 3HAll KOPUCTEHU O]l CUTe HAaCTaBHUIIU IO CUTe HAaCTaBHU
IIpeJIMeTH Ha ABaTa HacTaBHU ja3uka. OfI IojaToLMTe BHECEeHU BO TabesaTa 6p.1 Moske
Ila ce KOHCTATUpa [ieKa HaCTaBHUIIMTE HajuecTo KOpUCTaT 300pOBM KAaKO CpeJicTBa Ha
BepOayTHO MOTTUKHYBalhe. 300pOBUTE KOU I'M KOPUCTAT THE Ce€ MHOI'Y CTEPEOTHUITHU U
YyeCTo ITaTh HeJOBOJTHO MOTUBHPAUKH 3a YUEHUILIUTE [P ILITO HEe MM JIaBaaT oOpas3siosKeHa
rnoBpaTHa uH(popmanyja. [TomanKky ce KopucTaT IIOKpeTUTe Ha TeJIOTO, a HajMaJIKy
peueHHuLIMTe, MaKO PeUeHUIIUTe JaBaaT nogobap omuc Ha HallpeJoKOT Ha YUEHULIUTE Of
300pOT WIK O TIOKPETUTE Ha TEJI0TO.
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Tabesna 1. [IpoceuHa 3auecTeHOCT Ha BepOa/IHUTe U HeBepOa/IHMTe 3HALY 3a BpeMme Ha

4yacoBUTE
3Hanu BkyrieH 6poj Ha yrioTpebeH Ha CHUTe YaCcOBU M 110 HacTaBHUK
360poBU 64 8
Peuenuim 23 2,87
MMOKPEeTU Ha TeJio 35 4,37

Bo npojomKeHne Ke NpUIoKUME JIeJ1 of] Pe3y/ITaTUuTe JoOueHU IPeKy HaO/byIyBabhe
Ha MpoceyHa 3a4eCTeHOCT Ha cpeJicTBaTa 3a MOTTUKHYBake O] CTpaHa Ha HaCTaBHULIUTE
KOM ITpelaBaaT BO OCHOBHO oOpa3oBaHue. O MojaTolMTe BHECEHU BO Tabesia Op. 2 MoyKe
Jla ce 3aKJ/IVUM JleKa HajMHOTY € KOPMCTeHO oxpabpyBameTo, a HajMa/IKy Harpajara.
Peunicu puOIMKHO UCTO ce KOPUCTEHU Modasbarta 1 IMO3UTUBHUOT IIPUMeED.

Tabea 2. HpoceqHa 3a4eCTEeHOCT Ha CpeAcCcTBaTa 3a IIOTTUKHYBabhe

CpencTBa Ha BKyrmeH 6poj Ha yrioTpebeHu Ha cute | M 1o HacTaBHUK
IIOTTUKHYBakhe 4yacoBU

oxpabpyBame 33 4,125

rocpasnba 18 2,25

Harpaja 9 1,125
MMO3UTUBHUOT TIPUMEP 16 2

OlleHYBame 5 0,625

Op rojiaToIIUTe MOsKe JIa Ce 3aKJ/IY4H JIeKa HajMHOTY € KOPHUCTEHO OXpabpyBameTo,
a HajMaJIKy olleHyBambeTo. [TpubImMKHO UCTO ce KOpUCcTeHU Todanbara U MO3SUTUBHUOT
npuMmep. Hajuecto ymorpeOyBaHM HauMHU 3a oxpabpyBalbe Ha YydyeHMLIUTe Oea
pasbupameTo U npudakameTo Ha YUeHUUKOTO 3Haeke, CO HaMepa /la My ce YKasKe Ha
VUEeHHUKOT J€eKa e Ha IIpaB IaT M TaKa Ja ImpoAo/LKu. Toa Oellle HaBpeMeHO [1ajJieHO, BO
CIIPOTUBHO ,,aKO 0Xpabpysarseitio He gage pe3yaiiaii, iioa 3Hayu geka e ogopaH iozpeuwieH
momenw“, (ITangunocka,C. 2008, crp.68) IlodanbaTa on cTpaHa Ha HACTaBHUIIUTE
HajuecTo Oellle BO BU/] Ha MMO3UTHBHA M3jaBa [ajieHa 3a YUeHUUKOTO HarlpeyBame. Tue
6ea nodasiyBaHM 3a TOUHO OJITOBOPEeHOTO. HacTaBHUIIMTE HA YaCOBUTE OlieHHja HEKOJIKY
VUEeHMIIH, a OlleHKUTe Oea mo3uTuBHU. Ho, ocBeH 1ITO UM Oellle Ka)kaHO JieKa e 1o0po,
MHOTY MaJIKy ce 00jaCHU 30IITO YUEHUKOT ja JoOuBa Taa oijeHKa. OCBeH OlleHKa, Ipyr
BUJ] Harpaja oji CTpaHa Ha HaCTaBHULIMTe 3a TOCTUTHATHUOT yCIleX Kaj ydeHULMTe nMallie
BO BH/J] HA HUBHO BKJ/IyUyBame BO pPa3HU YUYWIMIIHM aKTUBHOCTHU. [lo3UTHMBEH mpumep
Oellle TaJleH caMO BO HEKOJIKY C/Iyuau ¥ Toa BO BU/I Ha U3jaBU U aKTUBHOCT. Tue yriaTyBaa
Ha OUEeKYBaHO OJHeCyBaibe O] CTpaHa Ha YUeHUIIUTE, a Toa O[fHeCyBaibe Oellle ITocieuiia
Ha MO3UTHUBHUTE ITPUMEPHU KOU ' TTOKaKaa HaCTaBHULIUTE WA YUYEHULUTE.
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3aK/IyV4oK

VcTpaskyBameTo [OoKa)ka JeKa HaCTaBHUIUTE BO OCHOBHO oOpa3oBaHMe 3a
TOTTUKHYBalbe Ha YUEHULINTE HAa YaCcOBUTE, TPUMEHYBaaT IJTaBHO MOIITHE CTePEOTUITHU
BOCITMUTHU MePKHU U CPeJCTBa Ha MOTTUKHYBamwe. HacTaBHUIIUTE HA YACOBUTE HajuecTo
yroTpeOyBaa 300pOoBM KaKO CpeJicTBa 3a IOTTUKHYBale Ha YUYEeHUIIUTe, a TMOPEeTKO
pedeHuIIY U aKo ' yIioTpeOyBaa, Tue Oea KpaTku. HacraBHULIMTe IIOHAaTaMy ITpUMeHyBaa
WM BepbOaJIHU WM HeBepOa/IHM 3HALM, a TTIOPeTKO MMallle HUBHAa KoMmOuHanuja. Kako
HajuecTo ynoTpeOyBaHU CpeJICTBa Ha MOTTUKHYBake Ce 0XpabpyBambeTo U TOA HajuecTo
co 300poBM, a HajMaJIKy CO PeUYeHUIIM, MaKO peueHuIlaTa [aBa MojoOpa ITOBpaTHa
nHpopMalija 10 YUeHUKOT. MHOTYy peTKo e ymoTpebyBaHa HarpajiaTa M Toa HajuecTo
IIPEKY OlLleHYBake Ha YUYEHMIIMTe CO MO3UTHBHA OlieHKa. Toa ce Ao/kKu M Ha (hpaKTOT
IIITO HACTABHUIIMTE PETKO T'M ITpero3HaBaaT CUTYaIlUMTe Kora Harpajara rmpuoHecyBa
3a HaIpegoKOT Ha YUEeHUKOT. MHOTY PeTKO € KOPUCTEH U MO3UTUBHUOT IIPUMep Ouio
O[] CTpaHa Ha HAaCTaBHUKOT WM OJf CTpaHa Ha YUEeHUKOT. Ha HUTY efleH o] moceTeHUTe
yacoBU He ce 3abejie;Ka JlaBalbe MMPU3HAHUE U BeTyBalbe, HeMallle HUTY HaTIIpeBap of
KaKOB U J1a e BU/I. VIHTeHII1ja e OBHe pe3y/ITaTH Jja UM Cce IIpe3eHTUpaaT Ha HaCTaBHUIIUTE,
Co 11eJ1 fla ce aHUMMpa IoTpebaTa 01 MOCOIP;KajHO KOPUCTEHe Ha MOTTUKHYBAKkeTO Kako
BOCITMTHA MepKa BO HacTaBaTa.

On cero oBa IITO TIPETXO/IHO IO ejabopupaBMe MOKe J1a 3aKJIyduMe JeKa
HaCTaBHUIIMTE BO UHUHA Tpeba Ja ce eAyLiMpaaT U MOTUBUPAAT, Jla MIPUMeHYBaaT IToBeKe
MMOTTUKHYBAUKU 3HAIIU 1 CPe/ICTBA U HUBHO KOMOMHUpame. McTo Taka ITIOTTUKHYBAaUKUTe
cpencTBa Tpeba jla OujaT 1mo3acTalleHM WM 00pa3jioyKeHW Ha YacoBUTE O CTpaHa Ha
HaCTaBHULIUTE.
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Abstract

The teacher teaches classes and teach students how to learn , with both educational and
acts on them . To achieve better results in modern teaching in their educational work he needs
to apply a range of educational methods including the encouragement which directs their
behavior in a positive direction with the acquisition of knowledge , abilities , skills , values and
attitudes .In modern teaching building of the interaction between the teacher and the student
receives meaningful encouragement. The student is reversible informed of their progress in
class by the teacher in a way that leads to further success . If the student is on track in the
process of learning that is encouraged by the teacher and continues in order to achieve new
success . The teacher through several types of signs and means of encouraging the student to
lead the realization of the objectives of the class. But students often encounter obstacles and in
these moments the teacher should be supportive to overcome them and achieve success. The
assets and signs to encourage modern teaching are numerous and richer because this teaching
method stems from the view that the student is an active subject in acquisition of knowledge
and skills, and not just an passive receiver of information’s. According to this, our goal on this
research is: to observe the view and frequency in applying the encouragement in general and
the special means in the educational work, meaning, discovering who they are, how much they
are foreseen and divided by the teachers in primary education. The given results should be used
as discovering and overcoming the observed flaw in the educational work by teachers from the
encouragement-applying aspect.

Keywords: teacher, student, encouraging, signs of encouragement and encouragement means.

Introduction

In contemporary teaching with building interaction between teacher and student,
the instigating gains importance. The student is reversible informed for his progress in
class by the teacher in a way which will lead him to a further success. The teacher role
is very important in the creation and realization of the activity and the consequently
outcome of the very realization. For achieving positive effects in upbringing-
educational work of the teacher he mainly needs to be a professional, a good tutor
and a democratic oriented person with positive attitude of ethical values. For there
to be successful realization of upbringing-educational work the teacher needs to build
interactive relations with the students and to respect them as a person. Furthermore
it needs to be created an advantageous ambience in every class as a base for successful
upbringing-educational activity. The teacher trough some types and signs of inceptive
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means, leads the student to the realization of the objectives in the class. Very often
the students encounter unbridgeable difficulties and in those moments the teacher
needs to give them support to overcome the same and to achieve success. The tools and
types of inceptive in contemporary teaching are numerous and more content because
this teaching starts with the attitude that the student is an active subject in gaining
knowledge and not just a passive receiver of information. With this research is made
an attempt to perceive the application of inceptive as an educational method and the
types of instigating and their frequency in class in primary school.

Instigating as a method and its application in class

Instigating as an educational method relies on pedagogical optimism of the
teacher that with a proper organization of the upbringing-educational process will
be achieved instigating results for students with maximum development of psycho-
physical possibilities. “This method needs to be implemented when we want to
motivate the student for achieving better results in his behavior, or just to keep the
wanted success. (D. Emerlahu 1998, page 84). This method is also connected with the
emotions so trough tools it acts on deeply experiencing of success in teaching and
behavior of students. Therefore “it’s necessary constantly to inform the students for
their achieved results throughout the school year” (Kostova, M., 2004 page 107). Since
ancient times, the famous pedagogue M.F. Quintilian has mentioned that the students
are divided in two types: extroverted and introverted. Notably he emphasized the
necessity according the type to adjust pedagogue influence. Extroverted students are
open and communicative persons and with them we should be cautious when they are
complimented or supported wherein if the praises are exceeded there will be adverse
effects. Also they should not be discouraged and ignored because it is possible for
achieving adverse effect i.e. moral demotivation. By contrast introverted persons are
persons who are withdrawn it needs to be complimented in order to gain confidence.
When it comes time for instigating as a complex educational method it can not be
determine a system of clear criteria for categorization of different types of encouraging.
One of the divides which occurs in literature are the four general qualifications:

+ Material encouraging;

+ Instigating in the form of symbols;
+ Social and verbal instigating;

+ Instigating in the form of activities.

a) Instigating signs

Instigating tools and signs belong to instigating as a method, which represents
another attempt for qualification of this educational method, which from an aspect
of application is quite acceptable. In contemporary teaching, which is realized in
primary school, mostly are implemented verbal signs in a function of encouraging.
These include words and short sentences given by the teacher, and which are related
to the student achievements in class. Those are mostly few words or short affirmative
sentences which the teacher directs to students when he wants to announce that
he has been following, but also that he has positive thinking for their demonstrated
knowledge, skills, etc. From the nonverbal signs which are applied by the teacher, most
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commonly used is body movement expressed trough head movement and the smile, as
a sign of approval for the demonstrated knowledge or positive behavior of the student.
Verbal and nonverbal signs in a form of instigating represent general reaction of the
teacher which mostly is a kind of simple affirmation of the student answer or behavior.
This kind of instigating mostly refers to:

+ General words (yes, good ...);

+ Short sentences (You did well, you’ll proceed ...);
+ Nonverbal facial signs (smile);

+ Body movement (head movement).

The main characteristics of verbal and nonverbal signs are that they do not
give description details of the students completed tasks. They also do not give full
information for students result in a process of learning or behavior. But with them is
still providing contact of the student and the teacher which correspond to bidirectional
communication. Trough these signs the teacher directs and maintains communication
with the students and gives them affirmative message which are confirmation that
the teacher follows their classroom activities. In order to achieve free and voluntary
cooperation of the reintegrated student the tutor needs to explain, elaborate and to
argument the procedures. (Kostova, M., 2004 page 107). The student always needs to
be notified for his results in studying. “The notification of result needs to be more
precisely, more specific and not general and indefinite. (Lazaroski J. 1980, page 230).
In addition the teacher needs to use words that are clear and unequivocal, motivating
and adequate to the age of the students and the situation.

b) Instigating needs

Since ancient times till today the most frequently used tools for instigating
are: assurance, experience of success, giving acknowledgment, promise, support,
compliment, reward, competition, personal example of the teacher, etc. Every tool has
its own purpose and all outcomes applied leads trough achievement of better results in
the area of personal progress and teaching. Combination of instigating needs and tools
leads towards proper and successful application of encouraging. The word and gesture
combined with any of the instigating tools, directs and motivate the student; it keeps
his concentration and success.

Research methodology

Research hypothesis: The teachers in primary school in order to encourage the
students in class, they mainly applied stereotypical signs and tools of instigating (word,
short sentences and uncoordinated speech and gesture)

The purpose of the research:

a) To perceive the type and frequency in the application of instigating as an
educational method in general and its individual signs and tools in educational
work by the teachers.
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b) To perceive the way of application of certain signs and tools for instigating i.e.
revealing who are the, how well are conceived and reasoned by the teachers.

Methods that are used for this research

Descriptive method (in instigating description and types of instigating tools by
the teacher), comparative method (while performing comparisons of the data for the
type of instigating with their occurrence), conclusionmethod (while settling the data
in table and their interpretation), analysis of the obtained data during their settling.

Techniques: technique of immediate systematic observation of behavior, in this
case the teacher.

Tools: protocol that includes record, analyzing and estimating of instigating
and types of tools in encouraging, their number and frequency during class in school
subjects. Namely, all signs and tools for instigating used from the teacher towards
students have been written. They are:

Signs:

+ Words: (yes, good, keep going, proceed and excellent);

+ Sentences: (That is good, Just keep going, you are on the right track, it is OK,
and you proceed);

+ Body movement: nodding and smile.

Means: encouragement, compliment, reward, evaluation, and positive example.

Variables: Independent variable (age of students) and dependent variable (type of
instigating tools by the teacher during class time. The level of frequency of instigating
tools used by the teacher during class time.

Research sample

In this research have been covered total 120 students all fifth grades from primary
school “Bratstvo Migjeni” Tetovo with Macedonian and Albanian language teaching.
Expressed as a percentage that is approximately 80 percent form total population of
students. The choice have been made considering the fact that is a period of transition
from elementary into primary (upper classes) teaching and in the same time is period of
adaptation of teachers and students. They were included all 8 teachers which perform
teaching in native language, English language, Biology and Mathematic in four classes
in fifth grades teaching Macedonian and Albanian language. Namely one teacher
performs teaching in fifth grade of course on a level of native language teaching.
With that is provided veracity of the gained data on a level of a class. Teachers have
been visited in class equally for processing the new educational content as in class for
establishing; in total were visited 16 classes or 2 classes by teacher (one for processing
the new educational content and one for establishing).
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3. Analysis and interpretation of the results
3.1. Frequency of application of instigating measures

In the interest of the paper we will enclose only a small part of the results obtained
trough the conducted research. As a first step of the analysis of the obtained data
with systematic observation it was a confirmation in which measures the instigating
applied in teaching and expressed trough global categories (verbal and nonverbal signs
as well as instigating tools). In the protocol were recorded words and sentences used
by the teachers as encouragement for the student which are in fact verbal signs. There
were also noticed body movements which are instigating nonverbal signs used by the
teachers and directed for the student. Furthermore there were noticed instigating tools
as: encouragement, compliment, reward and positive example given by the teachers
and the students. There were calculated average values of the frequency of occurrence
in each of the categories (verbal and nonverbal), and thereafter is calculated their
arithmetic mean which refers to the total number of used signs by all teachers, in
all teaching subjects and in both teaching languages. From the data imported in the
table number 1 it can be ascertained that the teachers mostly are using words as a
tools for verbal encouraging. Words such as words which they have been used are
very stereotype and often insufficiently motivating for students while they do not give
explained feedback information. Less used are body movement and least sentences
even though the sentences give better description for the student progress than the
word or the body movement.

Table 1. Average frequency of verbal and nonverbal signs during classes

Signs Total number of used words in all classes M By teacher
Words 64 8

Sentences 23 2.87

Body movements | 35 4.37

In addition we will enclose a part of the results obtained trough observation of
the average frequency of instigating tools by the teachers that teach in primary school.
From the data imported in table number 2 it can be ascertained that mostly used is
encouragement and least the reward. Almost approximately the praise and positive
example have been used.

Table 2. Average frequency of instigating tools

Instigating tools Total number of use in every classes M By teacher
Encouragement 33 4,125

Praise 18 2,25

Reward 9 1,125

Positive example 16 2

Grading 5 0,625
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From the data it can be concluded that instigating is used at most and the grading
at least. Encouragement and positive example have been used roughly the same. The
most used ways of instigating of students were an understanding and accepting of
student knowledge, all that with an intention that the student is on a right track and
should proceed that way. Instigating must be given on time otherwise “if instigating
does not give result that tools that a wrong moment has been used” (Pandiloska S.
2008 page 68). Instigating by the teachers very often was in a way of positive statement
given for the student progress. They were given praises for the correct answers. The
teachers evaluated some of the students and the grades were positive. But except that
they were told that it is good, a very little has been explained why the student got that
grade. Except grade other type of reward by the teacher for the achieved success of the
students was in a type of involvement in various school activities. Positive example was
given only in few cases and in the form of statements and activities. They indicated of
the expected behavior of the students and that behavior was a consequence of positive
examples which demonstrated the teachers or the students.

Conclusion

The research proves that the teachers in primary education for instigating the
students in classes mostly use quite stereotype educational steps and instigating
tools. Teachers in classes’ mostly use words as an instigating tools for students, and
least sentences even tough they were using short sentences. The teachers further
applied or verbal or nonverbal signs and less often combination of the both. As mostly
used instigating tools was encouragement and its use was very often with words and
sentences at least, even tough the sentences give better feedback information to the
student. The use of reward was very rarely and it often was trough evaluating the
students with a positive grade. This is due to the fact that the teachers rarely recognize
situation when the reward is beneficial for the progress of the student. The use of
positive example is also very rarely used whether it is by teacher or by student. On
neither of the visited classes we did not notice giving an acknowledgement and promise,
there wasn’t a competition in any form. Intention is these results to be presented in
front of the teachers in order to revive the need for more content use of instigating as
an educational measure in teaching.

From all these which we previously elaborate we can conclude that the teachers
in future needs to be educate and motivate to apply more instigating signs and tools
and to combine both of them. Also the instigating tools needs to be more represented
and explained in classes by the teachers.
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ArncTpakr

[TpemyuynnuUIHOTO BOCIIUTaHue 1 obpa3oBaHue Bo Pernrybirka MakegoHuja, BO U3SMHUHATUOT
repuoy Iofjieskellle Ha Hu3a pedopMu, ITPOMEHU U BMjaHUja KOW MMaa 3a 1[eJI CUCTEeMCKO,
KOHIIEIIIMCKO, TIPOTPaMCKO U COAPKUHCKO HHOBUpame. Kako 3HauaeH IMOTCHUCTEM BO KOj
3aroyHyBaaT ITPBUTE OpPraHU3WpPaHU U CUCTEMATCKU BjiMjaHHWja BP3 pa3BOjOT Ha JIMYHOCTA,
0Cc00eHO e OUTHO IITO, KAaKO M Ha KOj HAauMH Ke ce IPUCTaIld BO HEroBOTO pedopMupare.
I'maBHaTa TeHAeHIUja Oellle HacoueHa KOH HaJIMUHYBahe Ha cj1aboCcTuTe Kou 6ea eBUAeHTUPaHU
BO MpPHCTANUTe Ha IIaHUpaibe, MporpaMupame U peaju3upame Ha BOCHUTHO-00Pa3’0BHUOT
mpouec. Bo Taa cMmwucia ciemea HU3a Ha MOPOMEHM KOM IJIaBHO WMHHIIMpaa pas3jiMKA BO
ITporpaMcKaTa MoCTaBeHOCT, KaKo 1 0COBpeMeHeTa KOHIIeMNIMCcKa II0OCTaBeHOCT Ha clieflelheTo U
MIOTTUKHYBaWbEeTO Ha Pa3BOjOT Ha JIMUHOCTA Ha cekoe feTe o7l 0 1o 6 roguHu. TemaTCKUOT ITpUcTarl
KaKO HOCEUKH BO JIOTOTAlIHUOT ITepuoy Oellle HaJJMUHAT CO aKTyaJIM3uparbe Ha UHTerpupaHuoT
ITPYCTAM UMja aHaJIUTUYHOCT OAU UeKOop MOoHAIIpe]l BO CMHC/Ia Ha XOPHU30HTa/IHa U BepTUKaTHA
oripaTeHOCT Ha IIPorpaMcKuTe noapayvja. Taka ocoBpeMeHeTa JUAaKTUUKO-MeToACcKa oIpezesnda
ro IIPOMOBHUpAILIe ¥ XOJIUCTUUYKUOT IIPUCTAIl KOj BO CBOjaTa OCHOBa BKJIyU4yBa KOH3UCTEHTHOCT U
ceor1(aTHOCT BO IIPOLIECOT Ha CTUMYJ/IMpamke Ha CUTe acIleKTU Off Pa3BOjOT Ha JeTcKaTa JIMUHOCT.

Baka rocraBeHuTe peOpMU MHUIIMPAAT KOHIEMIIUCKO-TIPOrPAMCKU ITPOMEHU KOU Tpeba
Ja 6ugaT OCHOBA HA UIJAKTHMUKO-METOJICKAaTa KOMOMHATOPUKA Ha CEKOj BOCITMTYBAu, OJHOCHO
Ia ce majie Oejier Ha JIMUHOTO BOCIIMTHO-00Pa30BHO Kpeupame U MPaKTUUHO MTPec/IMKyBambe Ha
OBME JOKYMEHTU KaKo Haj3HadaeH cerMeHT Ha peOpMUTe BO HNPEeIyUWIMIIHOTO BOCIIUTAHUE U
obpa3oBaHue.

Knyauu 36opoBu: Xoauctiuuku Upuciiail, KOHUeUUUCKU u Upozpamcku pecpopmu,
ipeqyuuUAUWHO BoCcUUTAHUe U obpa3oBaHue

Bosep

CeBKYITHMOT aMOMEHT Ha WHOBUpame, ITpeodOpasyBambe, OCOBpPEMEHyBame U
pedopMupame Ha 0OpPa30BHUOT CUCTEM, HECOMHEHO ro 3acdaTu U ITOTCUCTEMOT Ha
MMpeyYINITHOTO BOCIIMTaHMe M obpasoBaHue Bo Penybrimka MakegoHuja. Moskebu
0BOj IOTCUCTEM CO TOAMHU HaHazaj e omndaTeH BO HU3a Pa3sHOBUIHU ITPOEKTHO-
IIPOrpaMCKY MHOBALIMKA KOM IWPEKTHO WIM MHAUPEKTHO BjiMjae Bp3 ceordaTHOCTa Ha
IlejCTBYBambETO Ha OBOj IoTcucTeM. JloHEeKajie e U pa3oup/IMBO COo orjief Ha (paKTOT IITO
MpeayYn/IUIIHUOT MePUOI, MaKO CUCTeMCKU He3ao/KUTeJIeH, cerak IMpeTcTaByBa IpB
WHCTUTYLIMOHAJIEH O0JIMK Ha OpraHu3MpaHo U CUCTEMCKO J1ejCTBYBabe.

KOHTUHYUTETOT Ha BaKBUOT aMOMeHT ce 3abejiekKyBa M CO OTBOPEHOCTa KOH
IIOHOBUTE TPEHJIOBM Ha COBPEMEHM IIPUCTalyd KOW IIPBUYHO Ce ojpa3yBaaT Ha
KOHILIEMNLMCKaTa UAeoIoruja Ha NpeaydiIMIIHOTO BOCIIMTaHUe U oOpa3oBaHUe, Ha IITO
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ce HaJIOBP3yBa U IporpaMckaTa KOHCeKBeHTHOCT. OBUe MPpOMeHU, KOU To/ieTaTHO Ke TU
aHaJIM3upame MoJiojTy BO TEKCTOT, ja ITOCTaByBaaT OCHOBaTa 3a Ipeobpa3ba Ha OHa IITO
€ BUJIMBO KaKO M3JIe3eH pe3y/iTaT BO MIpaKTUYHATa paboTa.

PecdbopMcKUOT mpucTan KOH IIPeIydWIUIIHOTO BOCIMTaHWe BO PenyOnmuka
MakefoHH1ja T OTBOPU I'paHUIIUTe Ha C/IMKaTa 3a pa3BOjoT Ha IPeaydiIMIIHOTO JIeTe,
IpeKy IpoMoliKja U TIoCTaByBabe Ha Mer'yHapOJIHU UCKYCTBa BO JloMallleH KOHTeKCT. Bo
Taa CMUCJIa cé IoBeKe ce 300pyBa 3a paH IeTCKU pa3Boj KOj e BrpajieH Bo HarimoHaTHUOT
pa3BoeH 11aH Ha Peryonuka Makegonuja 3a 2008-2013, Bo Koj, BO paMKUTe Ha o006 po
oOpa3oBaHHe 3a CUTe, TO Brpajii U PaHUOT JIETCKU pa3BOj HacoOueH KOH JiellaTa oOff
MmpeAyJdrIndiiiHa Bo3pacT. Bo Taa Hacoka, 3a J1a Mo)Ke [ja ce cjeyd pa3BojoT Ha AellaTa
o7l TpeAydyusIMIIHA BO3PacT ce 3alipTa U [JOHEeCyBameTo M HMIJIeMeHTallujaTa Ha
CTaHJapJuTe 3a PaHO yuyele U pa3Boj Kaj oBaa Bo3pacHa Ipyria.

HarroHasHOTO 3aKOHOAABCTBO (3aKOH 3a 3allTUTa Ha JellaTa) Bo PenyOnuka
MaxkepoHuja ro jecuHUpPa paHUOT AETCKU Pa3B0j KAKO ITPeIyYMIUIITHO 0Opa3oBaHue Koe
orihaka IOKpaj MEPKU 3a 3rpIyKyBaibe Ha AeljaTa, MePKU U aKTUBHOCTHU 3a IIPOMOILIUja
Ha 3/TpaBjeTo U YHaIpeyBame Ha UHTe/IeKTyaJIeH, eMOLIMOHaJIeH, (pU3UUKU U colivjajieH
pa3Boj. 3rpuKyBalkhe U BOCIUTYBalbhe Ha [eljata of IpedyduIdIlIHa BO3pacT ce
CITPOBEIyBa BO JIETCKUTE I'PaJIMHKY, a 3a AeljaTa Kou He ce ordaTeHd BO OBUE YCTAaHOBU
ce IpeIBUJIeHU MO>KHOCTHU 3a OpraHu3upame Ha JPYru CKpaTeH!u BOHUHCTUTYIIMOHATHHU
dopmu.

HaipionasHaTa IporpaMma 3a pa3Boj Ha oOpa3oBaHueTro Ha P. MakemoHuja ce
doKycupa u Ha o00e30emyBarbe KOHTpPOJIAa HAa KBaJIMTETOT Ha OOPA3’OBHUOT IIPOIEeC
1peky MUHHCTepCTBOTO 3a 0Opa3oBaHUe U HAyKa Koe Tpe3eMa MepKU 3a epMaHeHTHO
obe30eyBarbe Ha KOHTPOJIA Ha KBaJIMTETOT Ha 00pa30BHUOT cucTeM Bo P. MakejoHMja.

3aKOHCKUTEe JIOKYMEeHTU ITpeTcTaByBaaT MpPeyc/ioB 3a MOHATAaMOIIHO Tpacupame
Ha MaToOT KOH MIPOMEHU U MeHyBakhe Ha HACOKUTE Ha JIejCTBYBamke BO OBOj IOTCUCTEM.

CocTojOaTa Ha MpOrpaMCKUTE ITPUCTAIIN BO pefu3ajHUpPamkeTo Ha
MpeyYWIUITHOTO BOCIIUTAHNE U 00pa3oBaHue

[TpegyunyMiiHOTO BOCTIUTaHWEe U obpa3oBaHMe Bo P. MakefioHuja Bp3 OCHOBa
Ha cBojaTa ITporpamMcKa IOCTaBeHOCT To [eTepMUHHpa MNpaBelioT U IIPUCTAMOT BO
opraHu3upame Ha JUaKTUYKO-MeTOoJIcKaTa apTUKy/lallija Ha aKTUBHOCTUTE U BOOITIIITO
LIeJIOKYITHUOT BOCIMTHO-00pa30oBeH mpollec. TeMaTCKUOT MpUCTAl BO IJIAHUPAHETO
MOKe Jla ce KayKe JeKa IIpeTcTaByBa jJocera HajupudaT/ivuB M HajuecTo ITpPHUMeHYBaH
MMpUCTAIl BO OPraHU3MPameToO U peaju3upameTo Ha MPOTrpaMCKUTe COAPKUHU BO OBOj
rnorcucteM. I'71aBHaTa HeroBa KapaKTepPHUCTUKA Ce COCTOM BO OpraHU3Mpalhe Ha TeMU
1 HUBHa TMOHATaMOIIIHA JIOTUYKa pa3rpaHeToOCT Ha CYIITeMU, COJIPKMHU U aKTUBHOCTH.
Ce unMHU JleKa BaKBaTa ITOCTAaBEHOCT BO TojieMa Mepa ce HaJrpajiyBa Ha MeCeuHUTe,
HeJleJTHUTe U JHEeBHUTe TUIaHUpaba Ha BOCIIUTYBaulTe U BO HACOKa Ha TOa OBO3MO>KyBa
BpeMeHCKa U INJaKTUUKO-MeTOJCKa KOMITaTUOMITHOCT.

MHOryOpojHIUTe HaydHU UCTpayKyBatha MMOKa)KyBaaT JIeKa TeMaTCKOTO IJIaHUPabhe
BO CUT€e CBOM aCMeKTH BOJIM KOH OI1paT Ha TeMHU BO MTOIITMPOKA XOPU30HTaTHa OTI(DaTeHOCT,
HO HEIITO IITO CO TeKOT Ha MpaKTUUHUTEe MCKYCTBa ce TIOKajka e HeJIOCTaTOKOT Off
BepTUKa/IHa apTUKYy/Ialija Koja OM OBO3MOKMJIa MpojjlabodyeHa aHajM3a Ha TeMara.
TokMy oBaa peayIHOCT, BCYLIHOCT, /iaBa Oejier Ha TEMaTCKOTO TJIaHUPalhe U BOJIM KOH
TeH/leHI[’ja Ha HaJIMUHYBalkhe Ha OBOj HEeJIOCTAaTOK.
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KaKo MO;KHOCT UM eJleH BU]T OTCTaITyBakhe UeKOP MOHAITpe/] BO IVIaHUPAKEeTO Ce jaByBa
WHTEeTPUPAHUOT ITPUCTANl KOj TPeTIIOCTaByBa WHTerpupame Ha IoBeKe MMPOorpaMcKu
rojipadja BO peajii3alidjaTa Ha IPeIBUAEeHUTEe aKTUBHOCTU. TOKMY OBOj IpHCTAIl ce
O0asupa Ha aKTUBHOCTUTE, a OTTYKA U HA I[eJIUTe KO caKaMe Jia T'Y IIOCTUTHeMe U ce
pa3BHUBa BO IIMPOKaA HACOKA Ha BKJIYUEHOCT Ha PeUrCH CUTe IPOrpaMCKU Mojpayvja, Kajie
IIITO CeKoe OM I'o pas3riieiyBasI Tpo01eMOoT o CBOj arosi. UHTerpupaHoTO MyIaHUParbe YIITe
e ITO3HATO 1 KaKo paboTa Ha MPOEKTH BO KOj ydecTBYBaaT ITOBeKe Jiella, a akTUBHOCTA ja
peanm3upaaT Off IoBeKe aceKTH, ITpUToa 0e3 JelluHO HarjacyBambe U (haBOpU3Hpamhe
Ha eJTHO WJIM JPYTro ITPOTrpaMcKo Tojipadyje.

Cenak, coBpeMeHaTa TeHJeHIMja BO IUIAaHUPAKkEeTO Ha BOCIIMTHO-0OpPa30BHUTE
AKTUBHOCTHU BO MPeAYUYWINITHUOT MePUOo]T Ha T7I00aJTHO HUBO € XOJIMCTUYKUOT ITPUCTAIT
KOj IIojleKa HaBJjieryBa M BO HAIIMOT OOpa3’oBeH CUCTeM. XOJIHUCTUUKUOT ITPUCTAIl
r'd HaJMHHYBa CJ1a00CTUTe Ha WHTErpUPaHUOT IIPUCTAIl BO HACOKa Ha IIO/JITa00KO
IpoydyBare Ha KOHKpeTHa IpoOjeMcKa cuTyaliija, OJHOCHO Tema, BO Koja ce
oribaTeHW CUTE MPOrpaMCKU Mojpadja. AKO WMHTErpUpPaHUOT IIPUCTAIl II0JJIa00KO
Ipoy4dyBa ITpobieMaTrKa BO Koja ce orndaTeHU HEeKOJIKY IPOorpaMcKU Mojpauyja, Toraiil
XOJIMCTUUKUOT MIPUCTAI ITPeTIIOCTaBYyBa BKIIYUYBamke Ha CUTe MPOrpaMcKH Mmojipadja 1
HUBHO MHKOPIIOPHpPahe BO ITPOIaboueHo MpoyuyBakhe Ha JajeHa COAPKUHA.

KoHulenTOT Ha XOJIMCTUUKUOT ITPUCTAIl BO NMPey4UTUIIHUOT NIEePUOT,

XO/MMCTUYKUOT TMPHUCTAINl TpeTcTaByBa (uio30gcKko-o6pa3oBHA OpHeHTalldja
Koja ce 6a3upa Ha IpeMucara JieKa ceKoja MHUBHIya o ITPpOHAora CBOjOT U/IEHTUTET,
3Hauewe U UHTeHIIUja BO JKUBOT MOBP3aH CO OTIITECTBOTO, MPUPOJATa U BPEHOCTUTE.
OBoj mpucTan ro UCTaKHyBa UHTPUH3UYHOTO TTOUUTYBabe Ha YUEHETO, TIOYUYBAKETO U
BOOIIIIITO }KUBOTOT BO I'PaJIMHKATA.

KoHIlenTOT Ha XO/IMCTUUYKY OpUeHTHpaHa Tieflaroryja ce oJlHecyBa Ha ujiejaTa JeKa
CUTe acIleKT! O] Pa3BOjOT Ha MHAWBHAyaTa MOKaT Jla OupmaT ordaTeHu M He MOKat
cerapaTUBHO Jja ce pa3BUBaaT HEKOW HEroBU OJI/Ie/THU KOMIIOHEHTH WU [IeIOBU.
XoMMCTUYKUOT HAUMH Ha JIejCTBYBalbe ce OOUJyBa BO I1I€JIOCT /ia TO JIeTepMUHUpa U
HaZIOBP3U (DYHKIIMOHUPAKETO Ha OfIIe/THUTE JIeJIOBU U MPUTOoA /1a onipaT U UHTerpupa
roBeKeKpaTHU CJIOeBU Ha 3Haueke U UCKYCTBO Ha ceKoe JieTe.

Bo nurepaTypaTa ce HaBeJlyBaaT IIOBeKe MOKHOCTW 3a HMIUIEMeHTallnja Ha
XOJIMCTUYKUOT ITpUCTall, AedUHUpPAHU KaKo KIYUHU aclleKTH Ha BOCIUTaHUE U
oOpa3oBaHUe 6a3UpaHO HAa XOJIMCTUUKUOT ITPUCTAIT:

+ YuemweTo e IMPUPOJHO, HY;KHO, eKCIIepUMEeHTaTHO U Oa3upaHo Ha copaboTKa;

+ TloTpeba of CUJIHO UYBCTBO Ha 3aeIHUIITBO 1 aHTaKMPAHOCT MTOMETy JieliaTa,
poauTesiuTe, BOCIIUTYBAaUMTe U HUBHATAa rpuska eJHU 3a JPVIY;

+ [louuTyBame Ha AeTCKUOT BHATpeIlleH CBET ITpeKy MeTou KOU ro HaJIMHUHYBaaT
Ha/IBOPEITHUOT MPOCTOP Ha KOMIIETUTHBHA CpeJIuHa, 10 MO>KHOCTH 3a
110/ 1y1Ia00KM TIpalllakhba 3a 3HAUEHETO Ha JKUBOTOT U YUEHETO;

+ [loBp3yBame CO ceTo oHa IITO ITpUpoiaTa ro gaja, IIOYHYBAjKU o] ITpupojiaTa
Ha [eTeTo, MPUPOJHUTEe MaTepujajiv, peCypcu, HAaUMHOT Ha KOj ITpupoJaTa
¢dVHKIIMOHMpPA U ceTo Toa Ja ce nHkopriopupa [IPEKY KypukynyMor.
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XOMUCTUUKUOT TIPUCTAIl ¥ HeroBaTa MMIUJIEMEHTAalllja BO JAEeTCKUTE IPaJuHKU He
3HauUM eJIMTHCTBEHO pacIiopeiyBalbe Ha COIIP;KUHUTE BO IMporpamMata. Mcro Taka Tpeba ga
ce MCTaKHe AeKa XonucTUIKUoT rpuctan HE E BKyueH Bo mporpamata. XOIUCTUUKUOT
IIPUCTAaI ja IIpaBy IporpamMaTta BUIJIMBA HAa CBOj HAUMH U ja OCTBapyBa BpCKaTa MoMery
IporpaMara M CcjJydyBamarTa BO HpaKTHKaTa. Kako crnemuduueH IpucTtar, XOJIU3MOT
MMa CBOM BapWjaHTH U He MOKe Aa Oupe yHUpUIMpaAH WIM A0 Kpaj meduHUpPaH BO
HeKoja MuillaHa U cUcTeMaTu3upaHa opMma, eJHOCTaBHO Toa e JInJeH Oejler Ha CeKoj
BOCITMTYBa4y, CeKoja rpyna M Ha KpajoT cekoja rpaguHKa. BcymrHocT, Toa e HAauUMH Ha
KOj CeKoj BOCITUTYBAu I'o JIO;KUBYBa U IO TPaBU BUJIMB >KUBOTOT BO TIPeqyUIUIIHUATE
WHCTUTYIIUMN.

YueweTo M Ppa3BOjOT KaKO [esl OJi KMBOTOT BO [I€TCKUTe T'pajluHKU Ou Ouse
UHTEeTrpUpPaHU IIPEKY:

+ 3ajauu, akTUBHOCTH, KOHTEKCT KOj Ma 3Haueme 3a IeTeTo, BKIyJyBarmbe Ha
MpaKTUKaTa U aKTUBHOCTHU KOM He CeKoralll acolpaaT Ha 300poT Imporpama,
KaKo Ha MpuUMep PyTUHA Ha IprskKa, 0OPOK U CITUYHO;

+ MosKHOCTH 3a 3alTOYHATU U 10 Kpaj 3aBpliieHn objacHyBamba U Urpu, be3
HeJI0OpeuyeHOCTH;

+ VHTeH3UBHU U TOIUIU peJjialluii KOU ce MMOBP3yBaaT 3ae/iHo;

+ Ilperno3HaBamwe Ha CTIMPUTYaTHATA, OJJHOCHO Ujlea/lMCTUUKATa AUMeH31ja Ha
IIeTCKUOT KUBOT BO KYJITYpPEH, ColldjajieH U UHIMBU/IyaIeH HauKH.

BuctuHckaTa MMIUIeMeHTalldja Ha XOJIWCTUYKUOT TIPUCTAll BO MpaKTUKaTa ce
COOUYyBa CO UMIIEPATUBOT 3a Pa3B0Oj Ha ,JieTe BO I[eJIOCT" 1 Tpeba J1a IpeTcTaByBa 3HaUaeH
IIpeIN3BUK 3a CeKOj BocruTyBad. [Iporpamara 3a mpeJydJIMITHOTO BOCIIUTaHIEe 0COOEHO
Tpebaaaro pedieKTUpa XoJIMCTUIKUOT HAUMH Ha yUerhe 1 pa3Boj Ha ceKoe fgete. OHa IITOo e
ocobeHO 3HauajHO e moTpebaTa XOIMCTUUKUOT ITPUCTAM Ja ja pedieKTrupa IpakTUKaTa Ha
JIeTCKUOT 1leJIOCeH KOHTeKCT. Bo Taa cMuc/ia KOTHUTUMBHATA, COljdjajiHaTa, Ky/ITypHaTa,
dusnuKaTa ¥ eMOLIMOHAJ/IHATa JMMEH3Mja Ha pa3BOjoOT Ha JIMUHOCTA Ce ITPeTCTaBeHU
WHTerpaTuBHO. XOJIMCTUUKUOT MOIJie]l Ha yUeHheTo 1 MoyJyBamheTo I'o rjiefja IeTeTo Kako
JIMYHOCT KO€e caKa /ia YuH, U I1eJIOBUTOCTa ja pedyieKTUpa KaKko Imogobap HaurlH OTKOJIKY
HeKOU MHJUBUYaJIHA UCKYCTBA.

3aK/Iy4oK

Bo PenyOnuka MakezioHUja ce mpaBaT 0OUIU 3a MHKOPIIOPUpambhe Ha OBOj ITPUCTAIT
BO pelloBHATa BOCIIMTHO-OOpa30BHa MpaKTHKa. AHajiM3aTa Ha CUTe I[I03HavajHu
odulMjasTHU TIUIIAHU JTOKYMEHTHU 3a ITPeydu/IUITHOTO BOCIIMTaHUe [aBaaT OCHOBA 3a
opraHM3upame Ha OBOj MOTCHUCTEeM Oa3uMpaH Ha KOHIIEINITOT 3a XOJIMCTUYKU MPHUCTAIl.
IloKyMeHTOT Ha cTaHJapJiuTe 3a paHO yuyeme U pa3Boj Kaj geriata of 0 mo 6 roguHu,
KaKo KJIY4eH JIOKYMEeHT T'o TIPOMOBHpa XOJIMCTUUKUOT mpucTarl. Ho, cemnak, Tpeba ma ce
HCTaKHe JeKa OBOj IOKYMEeHT HY[IM caMo eJlHa KOHIIeITIMCKa paMKa Koja e HacoKa 3a
CeKO0j BOCIHUTYBau KOj Bp3 OCHOBA Ha XOJIWCTUUYKUOT TPUCTAIl BO TUIaHUPamkeTO Ke numa
TeHJleHIIja J1a I' JOCTUTHe TIoCTaBeHUTe CTaHIapAu MpeKy UHIANBUyajleH MaKCUMYM
3a ceKoe JieTe.

HajHOBUOT JOKYMEHT, MOTOYHO IIporpamara 3a paboTa BO [eTCKUTe TPajIuHKU
e Oa3uMpaHa Ha CTaHAAPAUTe W Tpeba Jla To CJIeM UCTHUOT KOHLIENT KOj OBO3MOKYBa
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IporpaMupame Ha BOCIUTHO-oOpa3oBHaTa paboTa Bp3 OCHOBA HA XOJIUCTUUKUTE
TIPUHLIUIIN.

[lo poarn TroguMHM Ce HyOU CTPYKTYpPHO opmasiHa IIpoMeHa, pedopma
BO IMpPeAydWIMIIHOTO BOCIIATaHMe Oa3MpaHa Ha Hjeja, KOHIENT U 1e. Baka
rocraBeHuTe pedOPMCKU O0MIU HYJAT COBpeMeHa HaydHO-TeopeTCcKa IM0CTaBeHOCT Ha
MIpeIyUIMIIHOTO BOCIIMTaHUe 1 oOpa3oBaHue, 3a uhja COOJIBeTHA IIPAaKTUUHA ITPUMeHa
MO>Kebu Ke Oujle moTpeOHO IIOOJIT MePHOoJl Ha ajalTupame U npudakame Ha JIeJI0T
IITO ja ITOBP3yBa TeopujaTa v MpakTUKaTa, a Toa € MIPOoLecoT Ha IUIaHUpaibe, yIorara Ha
BOCIIMTYBaunTe 1 HUBHATa CIIPEMHOCT /ia ja UMIIEMEHTHpaaT oBaa 1jieja BO BUCTUHCKaA
CMMUCIIA.

TokMy 3aToa ce MOTpeOHM jacHU, KOHKPETHU U 1[€JIOCHM HACOKHU 32 BUCTUHCKU
XOJIMCTUYKU ITPUCTAI KOj € MHOT'Y IToBeKe o030 cKo-00pa3oBHa OpreHTalija, a MHOTY
MaJIKy eIHOCTaBeH IIPUO] BO IJIAHMPAKheTO U IPOrpaMrpameTo Ha CeKOj BOCIIUTYBAY.
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Abstract

In the recent period, the preschool education in R. Macedonia was faced with a streak of
reforms, changes, and influences, which were aimed at systematic, conceptual, program, and
content innovations. As a significant sub-system in which the first organized and systematic
influences are placed upon the development of one’s personality, great significance is given
to how its reformation is going to be approached. The main tendency was directed towards
overcoming the weaknesses that were noticeable in the approaches concerning the planning,
programming, and realizing of the educational process. In this sense there followed a streak of
changes that mainlyinitiated differencesin the program ordering, as well as in the contemporary
conceptual ordering of the evaluation and instigation of the personality development of
every child between 0 and 6 years of age. The thematic approach, being the foundation of the
period up to then, was overcome with the implementation of the integrated approach, whose
analytic nature moves one step further in the direction of horizontal and vertical coverage of
the program areas. Such a modernized didactic-methodic determination in fact promoted a
holistic approach, which in its core includes consistency and comprehensiveness in the process
of stimulating all the aspects of the development of the child’s personality.

The reforms defined in such a manner initiate conceptual-program changes, which
should be used as the base for a didactic-methodic series of combinations of every teacher, i.e.
they can leave a mark on one’s personal educational creations and practical reflections of these
documents, as the most significant segment of the reforms in preschool education.

Keywords: holistic approach, conceptual and program reforms, preschool education.

Introduction

The general atmosphere of innovating, transforming, modernizing, and reforming
the educational system, has undoubtedly also grasped the sub-system of preschool
education in R. Macedonia. For years this sub-system was encompassed in a series
of various project-program innovations, which have either directly or indirectly
influenced the comprehensiveness of the working of this system. To some extent it is
understandable, considering the fact that the preschool period, although systematically
non-obligatory, still represents the first institutional form of organized and systematic
acting.

The continuity of such an environment is also noticeable in the openness towards
the newest trends of contemporary approaches, which are primarily reflected in
the conceptual ideology of the preschool education, even further attaching to it the
program consequentiality. These changes, analyzed in the following paragraphs, set
the base for the transformation of what is visible, as a final result in the practical work.
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The reform approach towards preschool education in R. Macedonia has expanded
the frames of the picture of the development of the preschool child, through the
promotion and incorporation of international experiences in a national context.
Moreover, there have been increased discussions about early childhood development,
which is incorporated in the National Development Plan of R. Macedonia for the period
between 2008 and 2013, having included in its framework for better education for all,
the early childhood development directed towards the children of preschool age. In this
direction, in order to be able to follow the development of the children of preschool
age, the implementation of the Early Learning and Development Standards for this
specific age group was brought forward.

National legislation in R. Macedonia (the Child Protection Law) defines early
childhood development as preschool education that covers not only measures
regarding child provision, but also measures and activities for promotion of health, and
intellectual, emotional, physical, and social development. Taking care of and bringing
up children of a preschool age is conducted in kindergartens, while for those children
not included in such educational institutions, there exists the possibility of organizing
other extra-institutional forms.

In addition, the National Program for Development of Education in R. Macedonia
is focused on providing control of the quality of the educational process through the
Ministry of Education and Science, which has been taking measures concerning the
permanent provision of control of the quality of the educational system in R. Macedonia.

These legal documents represent a precondition for further mapping of the road
towards changes, and for altering the directions of acting in such a sub-system.

The state of the program approaches in the
redesigning of the preschool education

Regarding its program setting, preschool education in R. Macedonia determines
the direction and approach in the organizing of the didactic-methodic articulation of
the activities, and generally, of the whole educational system. It can be stated that the
thematic approach in the process of planning represents the most acceptable and most
frequently applied approach in the organizing and realizing of the program contents
in this sub-system. Its main characteristic lies in the organizing of themes and their
further logical branching into sub-themes, contents, and activities. Additionally, it
seems that such an order largely builds onto the monthly, weekly, and daily planning
activities of the teachers, and in that direction provides time and didactic-methodic
compatibility.

Numerous scientific research illustrates that thematic planning, in all its aspects,
leads towards a comprehensiveness of topics in a wider horizontal range, but through
the course of practical experience there has been seen to exist a lack of vertical
articulation, which would provide for a deeper analysis of the topic. It is precisely this
reality that is specific for thematic planning, yet there is a tendency of overcoming this
shortage.

One possibility, and a step forward in the planning process, appears to be the
integrated approach, which represents an amalgamation of several program areas in
the realization of the planned activities. It is precisely this approach that is based on
activities, as well as aims that we wish to achieve. In addition, it is developing in a
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broad direction, including almost every program area, hence further developing and
solving the problems from its point of view. Integrated planning is also known as work
on projects, which includes several children - the activity is realized from more than
one aspect, while not placing emphasis on or favoring one or another program area.

Nevertheless, the contemporary tendency regarding planning in the educational
activities in the preschool period on a global level, is the holistic approach, which is
slowly entering our educational system as well. The holistic approach overcomes the
weaknesses of the integrated approach, in regards to a deeper research of a concrete
problematic situation (or topic) that encompasses all of the program areas. If the
integrated approach does profoundly research the problem issue at hand, which covers
several program areas, then the holistic approach would mean inclusion of all of the
program areas and their being incorporated into the detailed research of the given
content.

The concept of the holistic approach in the preschool period

The holistic approach represents a philosophical-educational orientation, which
isbased on the premise that each and everyindividual finds their own identity, meaning,
and intention in life in connection to society, nature, and values. This approach stresses
the intrinsic respect of learning, teaching, and in general, life in kindergarten.

The concept of a holistically-oriented pedagogy refers to the idea that every aspect
of the development of the individual can be covered, i.e. they cannot be developed
separately from certain distinct components or parts. The holistic manner of working
attempts to fully determine and connect the functioning of the separate parts, while
simultaneously covering and integrating the child’s multiple levels of meaning and
experience.

Works written on this subject have discussed several possibilities for the
implementation of the holistic approach, defined as key aspects of holistic-based
education:

+ Learning is natural, needed, experimental, and based on collaboration;

+ There is a need for a strong feeling of cooperation and engagement among
the children, parents, and educators, and their care for each other;

+ Respect is shown towards the child’s inner world through methods that
overcome the outer boundaries of the competitive environment, to
possibilities for deeper questions about the significance of life and learning;

+ Everything that nature has to offer (starting from the child’s own nature,
then the natural materials, resources, and the way in which nature functions)
is joined and incorporated THROUGH the curriculum.

The holistic approach and its implementation in kindergartens do not merely
mean ordering of the program content. It should be taken into consideration that the
holistic approach IS NOT included in the program, but it makes the program visible
in its own way, creating the link between the program itself and practice. As a specific
approach, holism has its variants, however they are not unified or fully defined in a
written or systematized form, since it is simply a personal mark of each educator, each
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group, and each kindergarten. In fact, it represents the educator’s view of the world,
thus transmitting the world and life into preschool institutions.

Learning and development as part of life in kindergartens are integrated
through:

+ Tasks, activities, and context, which are meaningful for the child, or practice
and activities that not are not always associated with the word “program”,
such as: care routines, meals, etc.;

+ Possibilities for explanations and games from the beginning to the very end;

+ Intensive and warm relationships that are mutually bonding;

+ Recognition of the spiritual, i.e. idealistic dimension of the child’s life in a
cultural, social, and individual way.

The real implementation of the holistic approach in practice is faced with the
imperative for the development of “a wholesome child”, and it should present a
significant challenge for every educator. The program for preschool education should
especially reflect the holistic way of learning and development of each child. What is of
great importance regards the need for the holistic approach to reflect the practice of
the child’s wholesome context. In this sense, the cognitive, social, cultural, physical,
and emotional dimensions of development of one’s personality are represented in an
integrated manner. The holistic view of learning and teaching perceives the child as a
personality that wants to learn, and comprehensiveness is taken as a better reflection
than merely their individual experiences.

Conclusion

Inthe Republic of Macedonia attempts are being made to incorporate this approach
in the obligatory educational practice. The analysis of all of the more significant official
written documents for preschool education has provided a ground for organizing this
sub-system, based on the concept of the holistic approach. The document for the
standards for early learning and development for children from O to 6 years, as a key
document, promotes the holistic approach. However, it should still be emphasized that
this document offers only one conceptual framework, which are in fact directions for
every educator, on the basis of the holistic approach that in the planning process will
show the tendency to achieve the set standards through an individual maximum for
each child.

The most recent document, i.e. the program for work in kindergartens is based
on the standards, and should follow the same concept, hence allowing programming of
the educational work through the lens of the holistic approach.

After so many years, a new structural-formal change has been offered; a reform in
the preschool education, based on an idea, concept, and aim. These attempts at reforms
offer a contemporary scientific-theoretical setting of the preschool education, whose
practical implementation might need a longer period for adaptation and acceptance
of the link between the theory and practice, yet this specifically is the planning phase,
the role of the educators, and their readiness to implement this idea in the real sense
of the word.

-108 -



ljert.fzf.ukim.edu.mk

Furthermore, this is exactly why there is a need for clear, concrete, and wholesome
directions for a real holistic approach, which is to be oriented more towards the
philosophical-educational streak, requiring a simple approach to the planning and
programming of each educator.

-109 -



(IJERT) International Journal for Education, Research and Training

References

1. Brady, L. (1992). Curriculum Development. Sydney: Prentice Hall.

2. Concept for the Nine-Year Elementary Education. (2007). Skopje: Bureau for the Development
of Education.

3. Curriculum Guidance for the Foundation Stage - Investing in our Future. (2000). London:
Department for Education and Employment & QCA.

4. Damovska, L. (2000). Compatibility of the Preschool with the Elementary School Education.
Skopje: KRUG.

5. Foundations of the Program for Educational Work in Preschool Education. (2007). Official
Gazette of R. Macedonia, Nmb. 125. p.12.

6. Foundations of the Program for Educational Work in the Preparatory Year. (2005). Skopje:
Bureau for the Development of Education.

7. Marsh, C.J. (1992). Kurikulum-temeljni pojmovi. Zagreb: Educa.

8. Ministry of Labor and Social Policy. (2009). Early Learning and Development Standards for
Children from 0 to 6 Years. Skopje: UNICEF.

9. National Program for Development of Education in R. Macedonia 2005-2015 with
Accompanying Program Documents. (2006). Skopje: Ministry of Education and Science of
R. Macedonia.

10.  Preschool Education in the Republic of Macedonia (Development, States, and Perspectives).
(2000). Skopije: Faculty of Philosophy, Institute of Pedagogy.

11.  Program for Educational Work in Preschool Education. (1982). Skopje: Republic Agency for
Advancement of Education.

12.  Teaching Program for Grade I in the Nine-Year Elementary Education. (2007). Skopje: Bureau
for the Development of Education.

13.  The New Nine-Year Elementary School. (2007). Skopje: Bureau for the Development of
Education.

14.  Tricia, D. (Ed.). (1998). Researching Early Childhood Education: European Perspective.

London: Paul Chapman Publishing Company.

www.bro.gov.mk
www.mon.gov.mk
www.mstp.gov.mk
www.unicef.org

-110 -



ljert.fzf.ukim.edu.mk

ITOPT®OJINO - ITPEAN3BUK BO ITIPEAYUU/IMIITHOTO
BOCIIMTAHUE 1 ObPA30BAHUE

Comwa BeTuukoBUK
Bucoka wikonaa 3a cuipy4yHu ciiyguu 3a socuuiiysadu, Anekcunau, Cpouja
svelickovic.sv@gmail.com

JTazap CToniuk
Bucoka wikona 3a ciipyuHu ciiyguu 3a Bocuutiysayuu, Anekcunau, Cpbuja
lazarstosic@yahoo.com

YIIK: 373.2.011.3-051(497.11)

ArncTpakT

BojiemeTo Ha TefiaromkaTa JJoKkyMeHTallfja BKJIydyBa pa3/IMuHU HAUMHU HA eBUIeHTUPabe
Ha 3ara3yBamaTa BO BOCITUTHO-00Pa30BHUOT TIPOIIeC W TPOIeCOT Ha Pa3BOjoOT Ha JIeTEeTO, IITO
BOJIU KOH Ipoliec Ha rmpodecroHan3alyja Ha paboTara Ha BOCIIUTYBAUOT.

Bo oBoj Tpy/ e pa3riiejiaHa MOKHOCTA 3a MO/ITOTOBKA HAa MHIUBUTyaTHO U TPYITHO ITOPT(OJIIO
KaKo HauuMH Ha cjlefielhe Ha pa3B0ojoT U HATIpeTyBamheTo Ha MpeIydUIUIIHOTO AeTe, MOJIr0TOBKA Ha
mpoecCuoHaTHOTO MOPTQOINO 1 e-TTIOPTGOTNO0 KAKO MHOBAI[MCKY HAUMH Ha CJIeflehe Ha JIeTCKUOT
1 mpoeCUOHATHUOT Pa3Boj Ha BOCIIUTYBAUUTE, CO 11eJT [la Ce OCOBPEMEHMU U IMOJIUTHE KBAJIUTETOT
Ha BOCITUTHO-OoOpa3oBHATa paboTa BO TMpEeIyYWIUITHATE OpraHu3anuu. VHOBalMCKUTe JIeTCKU
rpaJIiHKU Mojipa3bupaaT U MHOBAI[MUCKU BOCIIUTYBaUHU, TaKa IIITO OJITHOCOT Ha BOCITUTYBAUYOT KOH
IIPOMEHUTE € BayKeH CEerMeHT BO YIIpaByBatbe CO MHOBAI[MUTE BO MPeAYUW/IUIITHUTE OpraHU3alliy.

IleHec, BOCIIMTYBAuOT He e caMO WM3BOP Ha 3Haeme, TYKYy M OpraHuM3aTop Ha pabora,
MOTHBATOpP W WHUIIAjATOP Ha JIeTCKUTEe aKTUBHOCTU, a TOj caMuOT Tpeba /[a e MOTUBUpAaH,
O/IrOBOPEH, KOMYHUKATUBEH, ITOJ[TOTBEH M OTBOPEH 32 [TOCTOjaHO YCOBPIITYBabe U IMpodeCuoHaTHO
YHaIpe/iyBarme.

Knyauu 36opoBu: tiopitichonuo, UHOBAUUCKU BOCUUTUYBAU, ipoghecuoHaieH passoj.

Bosep

,Koj caka ga Halipasu Hewllio - bapa HA4YuH,
a Koj He caka HUWIO ga Haupasu - bapa oupasgysaree

(ITuxaco)

[TpomeHuTe Bo obslacTa Ha HayKaTa M TeXHHKaTa BO IocjiefqHaTa JelleHuja Ha 20
BEK YCJIOBHja U TIPOMEHU BO 0OPa30BHUOT CUCTEM HA CUTE HMBOA O] ITPeaYYUJIUIITHO [0
BHCOKOIIIKOJICKO. [IpoMeHnTe BO 00pa30BaHUETO CO BOBEIYBamkeTO Ha HOBU 0OPa30BHU
TEXHOJIOTMY MM HyJaT MOKHOCT 3a KOHCTPYKIIMja Ha CUCTEMOT Ha 3Haemwara, Mpu IITO
MHCTUTYLIMjaTa M KHUraTa He ce eJUHCTBeH U3BOp Ha 3Haera. Bo Taa cmuciia rmpu u3bopor
Ha 00pa30BHO-BOCIIMTHUTE COAPKUHU IIOKEIHO € Ja ce cJjiefaT OIIIITUTe HACOKU Ha
Pa3BOjOT Ha OIIITECTBOTO U OIMIITECTBEHUTEe MTOTPebH, KAKO U pa3BOjOT Ha MMOeJUHELIOT
M HeroButre o6Opa3oBHU MOTpebu. [IpoMeHUTe BO OIILITECTBOTO MpPeIU3BUKAHU O]
IIpOMeHUTe BO WHQOPMAIIMCKUTE TEeXHOJIOrMU, OapaaT oOjf BOCIIMTYBauuTe [a ja
OCOBpeMeHaT cBojaTa paboTa U [la CTeKHAT HOBU KoMIleTeHI[n1. HoBUTe KoMIleTeHIUU
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ce opgHecyBaaT Ha WMH(popMaTHUUKUTe 3Haema 3a 21 BeK, a Kou Iogpa3dupaar
BOCIIMTYBAUOT /a Ouje criocobeH caMOCTOjHO Aa n3paboTyBa OUIAaKTUUKU MaTepUjain
BO eJIeKTPOHCKa (popMa, oUyecTo Jja 'o KOPHUCTU KOMITjyTePOT KaKO COBPEeMEHO CPeJiCTBO
BO peaJiM3aliijaTa Ha IPorpaMCKUTe COJPKUHU CO JieljaTa Bo Ipeydyn/IMIlIHaTa BO3pacT,
KaKo 3aMeHa 3a rpagocKomnoT, KaceTooH, IUjalpoeKToP, KUHOIIPOEKTOpP, eIUCKOIl 1
IPYIrU 3acTapeHyu TeXHUUKM cpeficTBa U romarasa. CoouyBajKu ce CO Tpeau3BULIUTE
Ha HOBOTO BpeMe, BO I'PaJIMHKUTE ce MOTpeOHM MHOBAIICKYA BOCIUTYBAUM KOU MOKAT
Ja ce cIpaBaT CO ITpegu3BULIUTe Ha MHQPOPMAIUCKUTe TexHojoruu. Pa3BojoT Ha
NHGOPMALIMCKUTE BEIUTMHU U I103HABalkheTO Ha KOMYHHUKAILIMCKUTE TEeXHOJIOTMU Ce
OCHOBa 3a pa3BUBale BEIITHHU 3a JOKMBOTHO VUEHe IPEeKy pa3/IMUyHuTe OOJIUIIA Ha
dopMmasiHOTO U HedbopMmasHOTO oOpa3oBaHue. Co3aBakbeTo Ha HOBU YJIOTH M 3a/jauyu
HaMeTHyBaaT IIoTpeba 3a KOHTMHyHMpaH HpodecruoHajieH pa3BoOj Ha BOCIIMTYBauuTe,
3a TIOCTOjaHO VHAIpeAyBalhe Ha 3HaemaTa, BeLITHMHHU, CIIOCOOHOCTU U pa3BUBame Ha
npodecroHaHuTe KoMIleTeHLMU (BennukoBuk, 2014). 3a 1a Moke BOCIIUTYBAUYOT [ia r'o
KOPUCTHU KOMITjVTEPOT BO BOCIIMTHO-0Opa30BHATa paboTa co felraTa of ITpeayJduIniiHaTa
BO3pacCT, HEOIIXOJHO € Jla MoceJlyBa CTPYYHU KOMIIETEHIIMM, Kou omndaKaaT 3Haemha U
CIIOCOOHOCTHU MOTPEOHM 3a yIIoTpebaTa Ha OBHe TEXHOJIOIMU BO BOCITUTHO-00Pa30BHUOT
Impollec 1 HUBHA npuMeHa. [lejaromko-MeToquUKY KOMITETEHIIMH, TIaK Ceé OHHE KOU MY
OBO3MOKyBaaT Ha BOCIIUTYBAuUOT Ha COOBETEH HAUMH JJa ' YIIOTpeOyBa HOBUTE MeIUYMU
1 TeXHOJIOTMM BO paboTtara co gellaTa oj MpegyduIdIIHATa BO3PacT KaKo IoMarasja Bo
BOCITUTHO-00pa30BHUOT ITPOIIEC.

LlenrTa HA OBOj TPV € Jla 'O HacOUM BHUMAaHHeTO Ha IearolikaTa jaBHOCT KOH eJleH
HOB ITPUCTAIl Ha cjieflelhe U eBUeHTUpakhe Ha IPOMEeHUTe BO Pa3B0OjOT Ha MOeIMHEIIOT.
OBaa mpobiemaTrKa ce pasrjiefiyBa Ol aclleKT Ha IIpHMMeHaTa Ha uopiighouoiio Kako
efjeH oJl MOJIepHHUTe TIOCTalKU U CpeACcTBa BO CHUCTEMOT Ha BpeAHyBaimhe, IO IaT Ha
KOj ce 0be30eqyBa 1 MHTerpaliija 1 MHTepHpeTalyja Ha IMIPOMEHUTe BO LIeJIOKYITHUOT
IOPTpPeT U pa3Boj Ha moeauHeloT. CTaHyBa 300p 3a IPHMeHA Ha WHAWBUAYAJIHO U
I'PYITHO MOPTQOJIN0, KAKO MHOBALICKY HAUMH Ha CjIefiehe Ha Pa3BOjOT U HAITPeIyBaheTo
Ha MpPegyuuIMIITHOTO JleTe U HeroBOTO ydeme CO I1iejl Ia ce OCOBPeMeHU U MOIUTrHe
KBaJIUTETOT Ha BOCIIMTHO-OOpa30BHAaTa paboTa BO IpeayudiIdIiIHuTe opraHu3anuu. Ce
daBopusupa u u3paboTka Ha MpodecruoHaHO MOPTQOINO IITO BOAU KOH Ipoliec Ha
nmpodecruoHaM3alyja Ha paboraTra Ha BOCIIMTYBAuyOT, CO ITOCe0eH OCBPT Ha U3paboTKa
Ha eJIeKTPOHCKOTO MOPTQOIMO0 KAaKO MpeAu3BUK Ha HOBOTO MH(MOPMAaIICKO BpeMe BO
Koe JeHecC ;KuBeeMe.

IMopTdonuo Bo pyHKIIMja Ha ciiefiemhe Ha pa3BoOjoT U
HalpeyBame Ha MPeJyIUIUITHOTO JeTeTO

[TopTdhonuoTo Kako HAUMH Ha Cjleflelhe U JIOKYMEeHTUpame Ha JeTCKUOT Pa3Boj
IleHecC cé MoBeKe ce yroTrpeOyBa BO BOCIIMTHO-OOpa3oBHaTa ITpakTuka. I[loptdonuo e
30MpKa Ha IpynyupaHd U XPOHOJIOUIKY CPeIeHU MaTepujaiu U nHGOPMAaIUK 3a JielaTa
BO BOCIIMTHAaTa IpyIia, co3/iajieHH 3aeJHO CO HUB, TaKa OpraHuU3upaHu 3a Ja MoyKaT Jia
OBO3MOKAT YBUJ, U ITperjie/l Ha YUemeTOo U Pa3BOjoOT Ha JIeTeTO BO pa3/IMUHU 00JIacTH.
O6wuuHO ce n3paboTyBa Bo 00/TUK Ha hacIyKJIa, TeTpaTKa Win KyTtuja. Criope/i aBTOPKUTE
Jupguja MunikepuH u Kudka Kpmwaja moprdonmoro ce pasiauKyBa off Koe OMJIO APyro
pabOTHO Jlocue Mo Toa IITO MpeTCcTaByBa 30MpKa Ha HajioOpuTe TPYIOBU KOM OHOj Ulie e
1opTgoInoTO, caM I' U301pa, U 1o Toa IITO MOPTGOIMOTO IIpecTaByBa HE CaMO MECTO
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3a UyBame Ha TPYIOBUTE TYKY M OCHOBA 3a CaMOBpeIHYBale Ha COICTBeHaTa pabora u
HarpenyBatbe (Kpmwaja, Muiikenus, 2006).

Kako mo3uTuBeH HauuH Ha BpeIHyBame U IIpolieHyBalhe Ha JeTCKUOT Pa3Boj,
He caMoO IIITO OBO3MOKYBa Jla ce cJjieZli Pa3BOjOT Ha JIeTeTOo, Toa My OBO3MOKyBa Ha
BOCITMTYBAUOT U JIa ja ITpolleHyBa cBojaTa paboTa, a U PYTU Jia ja IIpolieHyBaaT HeroBarta
pabora. Op acmeKT Ha BOCHUTYBAuOT, I1aK, IMOPT(OIMOTO MpeTcTaByBa HAuyMH Ha
caMoeBaJlyaliija 1 eBajlyaliyja Ha IIporpamara U JjaBa HaCOKHU 3a IIOHaTaMoIlIHa pabora.
Bo Taa Hacoka aBTopKara Jluguja Muilike/biH HaBeqyBa: ,,IToOPT(OINOTO, KaKO HauMH Ha
opraHM3upame U OCMUCIEHO COOMpaibe Ha MOAATOLIM KOU JlaBaaT YBU/I BO MeIarolIKOTO
IlejcTBYBamke Ha BOCIIMTYBAuOT, € (DOKYCMpPaHO Ha KBAJIMTET, a He Ha KBAHTUTET U KaKo
TaKBO IpeTCTaByBa , KUB“ JIOKYMEHT M JoOpa ocHoBa 3a pedyiekcuja, eBajyaluja 1
caMmoeBasyaiuja (MunikespuH, 2009:598).

[TopTdonmmoTro MOKe [a COApPKU: CIWKH, ayaguo W BUIEOCHUMKH, IIPTEKH,
aHerJoTCKU OeJIellIKK, cKajia Ha MPoIeHKU. Hen3ocTaBHU ce 1 KOMEHTapuTe O] CTpaHa
Ha BOCIIMTYBAUOT 3a OJTHOCOT Ha JieTeTo KOH JAPYTruTe Jiella, 3a HeroBOTO O/JHEeCYBaHkeTO
BO KOH(YIMKTHU cuTyaluu... Cofip;KMHaTa Ha MoPTQOoIMoTO MOyKe Aa Ouze 1 Bo (hopMa Ha
peuenuny: lIto ymeam? IlITo moskam? IllTo 3Ham? Kako ce omHecyBam? MouTe apyrapu/
Ky, KakoB/a cym? IlITo Me uHTepecupa?..

MHory ejieMeHTM KOM ja COUMHyBaaT CoOJAp:KMHaATa Ha eaHO IOoPTQOIINo
IpeTcTaByBaaT M COAPKMHA Ha Pa3sHOBUJIHUTE JHEBHUIIM Ha BOCIIHUTYBAuyOT, aJI0YMH,
crioMeHapu Ha poauTtenuTe. MHOTY ceMejcTBa, BeAHalll T10 parambeTo Ha CBOETO JleTe
MMaaT HeKoja CBoja Bep3uja Ha rmopTdosnuo. TyKa BHecyBaaT pa3InyHU IIOJATOLU, KaKO
IITO Ce: CJIUKMU Off AellaTa, paMeH oj] KocaTa ITPU MMPBOTO CTPUKEHE, Pa3/IMUHU ayIIuo
1 BHUeO03arucy, Oelelky 3a MPBUTE 300pOBU, pedyeHUIU, IIPBUTE HaMUIIaHUu OVKBH,
JIMKOBHMU, CIIOPTCKU U IPYTU TIOCTUTHYBaha.

Pasnukara roMmery mopTgonamoTo u ajbyMOT, CIIOMEHApOT Ha POJUTESTUTE WIN
ITHEeBHUKOT Ha BOCIIMTYBAuOT, € BO TOa IITO IMOPT(MOJIMOTO JaBa VBUJ BO JIETCKUOT
pa3Boj. [lopTrdonruoro Bo rpajiuHKaTa e JIOTMUKO HacTaByBame Kaje IITO CJUKaTa 3a
Pa3BOjOT U HaIpegyBamkeTO Ha JIeTeTO VIITe IoBeKe Tpeba ma ce HamomnonHu. Camara
IIPUMeHa Ha IopT(OINOTO BO I'PpaJJMHKATA JlaBa MOKHOCT M HACOKM Ha BOCITUTYBaUdoT, a
1 Ha POJUTEJIOT, KOM MOJKAT Jla B/IMjaaT 3a mogobap pa3Boj Ha JIeTeTo KOH OHUe 00J1acTh
Kajie LITO MY e HajIroTpeOHo.

[TopTdonmoTo Kako [IOKYMEHT Ha Cjiefielhe Ha pa3sBOjOT W HallpeayBambeTo Ha
IeTeTO MOJKe [la ce MpOoC/Ieu OO0 YUUTEJIOT IIPU IIPHeMOT Ha JellaTa/V4eHUIIUTe BO
yawmite (bapakocka, BenmmukoBuk, 2013). Ha Toj HauMH y4uTeJIOT MOKe Jla MMa
VBUJI BO CIIOCOOHOCTUTE, MOKHOCTUTE, MHTEPECUTEe WM €BEeHTYa/IHUTe TEeUIKOTUU U
IMpo0IeMy KOU ce 3arta3yBaaTr Kaj MoenHU fella, IMoo0po [Aa ro 3alo3Hae ceKoe fieTe
U Jla ja ycoryiacu cBojaTa paboTa BO COIJIACHOCT CO HUBHUTE CITOCOOHOCTHU, UHTEPECH,
roTpebu, IITO CeKaKO € MHOTY OMTHO 3a ITOyCIIellleH MOYeTOK Ha [ieljaTa BO YUWJIUIITE,
a U 3arasyBame Ha KOHTUHYUTETOT Mery MpeAydiIMITHOTO U OCHOBHOTO OOpa3oBaHue
1 BOCIIMTaHUe.

Kora cranyBa 300p 3a IIpuMeHaTa Ha MOPTQOIMOTO BO IPEIYUYNTAIIHOTO
BOCIIMTaHME 1 OOpasoBaHMEe KaKO MHOBALIMCKU HAuMH Ha MOJe/Mparhe Ha BOCIIMTHO-
obpa3oBHaTa paborta, MoKeMe CJIO00JIHO Ja KajkeMe JieKa ce Haora Ha CaMHOT ITOUYEeTOK
Ha CBOjoT pa3Boj. Ho, 3a 5KaJ, ,coceMma e MaJ1 OpojoT Ha MpeayuYuIMITHUTE OpraHru3aliun
KOM BojIaT JOKyYMeHTaluja (moptdosnuja), 3a eBUAeHTUPamke Ha IIPOLIecOT Ha Pa3BojoT Ha
cekoe gete". (bapakocka, BenmmukoBuk, 2013:139).
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E-nnoprd oo

VHTeH3MBHUOT pa3Boj Ha MHGOPMalMCKaTa TEXHOIOTHja BO MocjieHaTa AeleHuja
Ha 20 BeK 3HauajHO TpUJOHECe Ha MHOBUPAHETO Ha BOCIUTHO-OOPA30BHUOT ITPOIIEC
1 BO MpeAyuyIMIIHOTO BOCIIUTaHue U obpa3oBaHue. OBaa IpBa aJika BO 00pa30BHUOT
cucTeM Tpeba Jla cTaHe TeMeJsl U TOJI'OTOBKA 3a TEeXHOJIOIIKA U MeJUyMCKa MUCMEHOCT
Ha HOBUTE reHepali. Bo TaKBU OKOTHOCTH ITOeIUHEIIOT Ke Oujle MpUHY/IeH [IOCTOjaHo,
BO TEKOT Ha 1IeJIMOT CBOj KMBOT /la Ce MHOBUPA U1 /ia TM MOTBP/IyBa CBOUTE 3HaeHha U Jia
ydecTBYBa BO TEXHOIOUIKUTe MpoMeHU.lleiTa Ha MprMeHaTa Ha MOJlepHaTa TEXHOJIOTHja
BO 00pa3oBaHMETO - TIpejaBalbe Ha HaCTaBHUIIUTE [Ia I'M MCKOPUCTAT MPeJHOCTUTE Ha
cute uckyctBa Ha VKT Bo ceKojumHeBHMOT obOpa3oBaHue - obpa3oBHaTa paboTa Ja ce
co3jiajie TTIO3UTHUBHO BJIMjaHUe BP3 pa3BojoT Ha feliaTta (Ctouuk, 2006).

EnekrpoHckoTo 1opTdonuo (e-moptdosmo) e gurutajHa 30MpKa CO JTOKYMEHTU
KOU TO TIpUKaykyBaaT HaAMpe[oKOT, Ppa3BOjOT M TMOCTUTHYBamaTa Ha IOeduHeloT,
rpyra wiu UHCTUTyIuja. JJoOpo MM I03HATO Ha BpabOTeHUTe JIyle, 3aToa IITO MHOTY
1M ToMara BO HaITpeJlyBameTo Ha IpodecruoHasHaTa Kapuepa. JleHec, cé ToBeKe ce
Iperio3HaBaaT HErOBUTE MOYKHOCTU U BO oOpasoBaHHeTo. KpaTeHKaTa € BO HacCJIOBOT
3HauW yroTpeba Ha AUTHATaJIHATA TeXHOJIOTWja ITpU cobupare W OpraHu3upame Ha
comp;KuHaTa Ha nmopTdonuoro. Bo oOpa3oBaHueTo e-mopTdoiIruo MoKe Ja ce KOPUCTHU
3a eBUJeHTUPamke Ha YUeHUUKUTE TPYIOBU 1 ITOCTUTHYBakhaTa BO TEKOT HA 00pa30BHUOT
Tpoliec, KaKo M 3a MOTTUKHYBamke Ha JInuHaTa pediekcuja 1 pa3MeHa Ha ujied. Toa um
OBO3MOKYBa Ha YUeHUIIUTe Jla TM pa3BUBaaT KOMYHUKaIMCKUTe BeIlITUHU, KpeaTUBHOCTA,
My/JITUMeIMjaJiHaTa U JIUThTaHaTa NMcMeHocT. Bo mocieqHo Bpeme, Kora cé rnoBeke
ce ToBOpU 3a He(hOpPMaSTHOTO OOpa3oBaHUe M 3a 3HAUEHETO Ha JIO;KMBOTHOTO VUeHe
(lifelong learning), codTBepuTe 3a eJIEKTPOHCKO YUehe CTaHyBaaT Ce IoBeKe IOITy/IapHU
BO cBeTOT. EJieH of1 TakBUTe co(pTBEPU, YUMU MOKHOCTH BO 00pPa30BaHUETO Ce VIITe He ce
IIOBOJTHO UCTPa’keHH, € CeKaKo e-TopToIIuo.

E-mopTdommoTro Kako ojipa3 Ha HOBaTa TEXHOJIONIKA IMBUJIM3alija Mopa [a
cTaHe [eJl of] CeKOjIHeBHaTa paboTa M Ha BOCIUTYBAUYOT U Jla MOCJTY;KM KaKO 3HauajHO
CPeCTBO IIITO MO>Ke Jia [TOHYAY MOIIIHE KOPUCHU MH(MOPMALIMU U ITOJIaTOLIU 3a Pa3BOjOT U
HaITpeJlyBalheTo Ha JeljaTa U HeroBara IrpocgecroHasHa pabora. Toa e efieH rejaromku
Mpei3BUK IIPU IITO BOCIUTYBAUOT UeCcTO TaTU CU T'M IocTaByBa mpaniawata: IllTo
cnegam? 3ourto ciaenam? IlTo moHatamy? Of mpyra crpaHa, IakK, Toa € Ipeu3BUK 3a
HCTpasKyBalhe Ha HOBU BeO-aJlaTKM M HUBHUTE MOYKHOCTH, TIPU IIITO MHOTY UeCTO ce
rocTaByBa IpaliameTo: Koja Beb-asaTka jia ce yriorpeOu v 301ITO?

E-niopTdonuo e ezieH yueKop noBeKe, 3aToa IIITO TaBa MOKHOCT 3a yuere. Toa BeKe He
e TIopTg oo 3a yUehe U pacTerhe, TYKY ITPeMUHYBA BO MOPTQOJINO 32 PACTEHhe U YUeHe.
(AnrenkoBuk,2010). llenTpasiHO Tpaliame Koe BOCIUTYBau Tpeba Jia CU ro OCTaBU He e
caMo IIITO JlellaTa MOJKAT, TYKY IITO Tpeba fieliata a paboTaTt M ydar, IITO BO HajrojieMa
Mepa JI0JITOPOYHO MPUJIOHECYBA 3a JETCKUOT Pa3BOj U YUEHE.

Toa mpeTcraByBa 30MpKa Ha MYJITUMeIUja/IHU MaTepUjaii KOM HacTaHyBaaT ITpU
3aeHUYKa paboTa Ha JiellaTa, POAUTEIUTe U BOCIIMTYBAaunTe, IIPUKa3 Ha cJlydyBamhaTa 1
MMOCTUTHYBamaTa Ha JlellaTa BO BOCIIUTHATA IrpyIia ¥ BOOIIIITO BO JAeTCcKaTa rpaauHka. 1
OBOj BUITTOPT( OO MMa 3a 11eJ1 1A r'o CJIe/IU U TTOT TUKHYBA JIETCKUOT Pa3Boj. E-mopTdonuo
YMa TpU Jlejia, CeKOj /IeJl MMa CBOU KapaKTePUCTUKU U CITelIM(PUIHOCTH, a Toa Ce: Jies
HaMeHeT 3a JlellaTa; JieJl HaMeHeT 3a PojiuTesIuTe U Jejl HaMeHeT 3a BOCIIMTYBauuTe.
[TpuToa cuTe yueCHUIM BO BOCIIMTHO-OOPa30BHUOT ITPOILleC MOYKAT /Ia MMaaT ofipeJleHn
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IOOMBKM Of] HETOBOTO KOpUCTee. KiTyuHa ysiora Bo IM3ajHUPamkeTo Ha e-MoPTEOINOTO
ja MUMa BOCIIMTYBavoT.

CeKako JIeKa IpU KpenpamweTo Ha e-mopTdoIno ce HanuayBa Ha 6e30poj aumeMu U
Tpaliaba Ha KOU CTY/IMO3HO Tpeba J1a ce pa3MUC/IU U TIPUTOAa ja ce fiaziaT ofaropopu: Kako
Ila ce couyBa MPUBATHOCTA Ha JIETETO BO ITPOLIECOT Ha CO3JlaBalkheTo Ha e-TopTdonno?
Kako BocriuTyBaumnTe MOKAT Jia ce n300paTt co BpeMeTO U TPY/IOT IITO Tpeba J1a ro BIoKaT
IIpU TO/ITOTOBKAaTa Ha MOPT(OINOTO 3a cekoe AeTe? Kou craHmapau jia ce KOPUCTAT
TP CJIEJIEHETO U JIOKYMEHTHPaheTo Ha JeTCKUOT pa3Boj? Kou nHcTpymeHTH Tpeba ma
ce kopuctat? ITocTojaT 1 mmporpamu 1 Beb-ajlaTKM KOM MOKaT BO TOa Jia IIOMOTrHAT?
Kako BocrnuTyBauMTe KOU Ce 3aHMMaBaaT CO Pa3BOjoT Ha e-MopT(OIM0 MOKAT Aa OugaT
TTOAP;KaHM BO Mpeaydyr/INIIHATa opraHu3anyja? KakBa e ujHuHaTa Ha e-mopTdg oo Bo
MIPeIyYN/INIIIHOTO BOCIIMTaHUe 1 oOpa3oBaHue? OAroBopuTe Ha OBHE U APYIU Mpallakha
MO>KebU Ke ofiaT BO MPWIOT Ha eJIMMUHUpamke Ha TMIPUYNHNUTE KOU Cce HaBeJ/lyBaaT KaKo
CITOPHU 3a TPUMeHaTa Ha e-TIopT(OJIMO BO ITPEIyUM/TUIITHOTO BOCITUTaHe K 00pa3oBaHue:
HeJOCTAaTOK Ha oIpeMa, cpejicTBa, 00yKa Ha BOCIIUTYBAuUMTEe, COOABETHU COPTBEPU KOU
01 ce KopucTejle 3a Taa IeJl Ha MTpeydusniiiHa Bo3pacT. HeorxogHo e Kpeupame Ha
OHJIAjH-ITPOIPaMU 3a COo3/iaBaibe Ha e-TopTdoI1o, KoM Ha eJHOCTaBeH HauuH MOKaT Jia
I'd KOPUCTAT U TIPeJIydWIUIIHATe Jieija. TOKMy 3apajiy Toa e HyKHO CTPYYHO YCOBPIITYBahe
Ha BOCIHUTYBauuTe Ha IT0JIeTO Ha MH(pOpMAaI[UCKaTa TeXHOJIOrWja, a Ha IeJarolIK1uTe
dakynTeTn Ko obpasyBaaT KaZpu 3a paboTa co Aera oj MpeaydlIMiiHa BO3pacT, BO
COIPKUHUTE Ha CTYIMCKUTE TPOTPaMM 3a ITpeJIMeTUTe ofi obs1acta Ha nHGOpPMaIcKaTa
TexHosioruja Oum Tpebaso ma Oupe 3acTarmeHa IpobOsieMaTukaTa Ha u3paboTKa Ha
€JIEKTPOHCKOTO TTOPTQOITHO.

3aK/Iy4oK

[TopTdonuoTo e HeTOBOIHO UCTpaykKeHa U npudaTreHa ujieja BO MpeIydTUITHOTO
BOCITMTaHME U OOpa3oBaHUe, CO OIJIe]l Ha Toa [ieKa e pejlaTUBHO HoBa. ITopTdonmoTo
He e HaMeHeTO caMo 3a ITPeyduIUIIHUTe OpraHu3alliM, TYKY U 3a cuTe oOpa3oBHU
MHCTUTYIIMM U 3a CUTEe BO3pacHU KaTeropuu. Toa HyOu MOKHOCT Ja Ce HCIIUATaaT
IrpaHULIATE U IIPETHOCTUTE Ha AeraTa v Jja ce HaJJMUHAT 'PaHULIMTe Ha ITPeTyYNIUIIIHOTO
BoCIIUTaHue U oOpasoBaHue. Mmejara 3a moptdonnoTo, a mpeq cé 3a e-mopTdoiamno
Tpeba LITO MOBEKe Jla UM ce MPUOIKU Ha BocnuTyBaunTe. CeKoj BOCIIUTYBau Tpeba
Ila KOpUCTH NopTd oMo Bo cBojaTa paboTa, Ja ro OCMMCIIN, UCIIJIAaHUPa U OpraHu3upa
1 KaKo TaKBO Jla OHjie COOJBETHO AUAAKTUUKO CPEJICTBO BO 0Opa30BaHUETO KOe MOKe
Ila gajie MOIlTHe KOpUCHU nH(OpPMalny 1 mogaTolu. [IppumeHaTa Ha MmopTdoInoTO Kako
aBTeHTUUHA KOJIeKI[Mja Ha TBOPOM Ha JellaTa M BOCIIUTYBAuyoOT, MOKEe [Ja ja yHaIIpeaun
CJIo}KeHaTa aKTUBHOCT Ha BpeJIHYBarke M CAaMOBpeJHYBabe KaKo o/Ipa3 Ha CeKOjIHEBHUTE
AKTUBHOCTH Ha JlellaTa U BOCIIMTYBAyOT BO JieTcKaTa IrpaJiHKa.

Co eIeKTPOHCKO MOPT(OJINO ce 3aHUMaBaaT MHOT'Y MaJl 0p0j aBTOPU U UICTPayKyBauu.
E-riopTdonmo Bo pasBueHUTe 3eMju ce MOKayKaslo KAKO MOIITHe KOPHUCHO CPeiICTBO BO
BOCITMTHO- 0Opa3oBHaTa paboTa BO JETCKUTE IpaJuHKU, YBUIYBAjKU T'Ml MOKHOCTUTE
1 MIPeJHOCTUTE U BO JIPYruTe 00pa30BHU MHCTUTYIUM. OHa IITO e ToceOHO Ba)KHO 3a
e-TIopTdoJIMOo e [a ro HaIrpaBU TPaHCIIapeHTEH MPOLIeCOT Ha yUelhe U pa3Boj Ha [IeTeTo,
BK/IYUYBajKN TO JIeTEeTO BO HEroBOTO co3paBaime. CeKaKo /ieKa 3a HeroBaTa IpUMeHa
BO BOCIHTHO-OOpa3oBHaTa IpPaKTHUKa ce MOTPeOHU KpeaTMBHU, BUCOKO MOTHBHPAHU
1 obpa3oBaHM BOCIIMTYBauld KOM Ke ce CIIpaBaT CO eKcIlaH3ujaTa Ha oOpa3oBHaTa
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TeXHOJIOTUja U TMpegu3BUILIMTE BO BpeMeTo Ha MHGopMaljicKaTa TeXHOIOTHja BO Koe
IleHec jKuBeeMme.

3aIr03HaBamkeToO Ha KpeaTuBHUOT MOTeHIMjal, KOj To IoceyBa uHgopMaljicKkara
TeXHOJIOTUja 3a MOAWUTHYBame Ha KBaJUTETOT Ha BOCIMTHO-oOpa3oBHaTa paboTa,
IIpeTcTaByBa MOTUBUpauKu (paKTOp KOj I'M MOTTUKHYBA BOCIUTYBAuuTe [Oa TU
IIPOIIMpPYBaaT CBOUTE MH(pOPMATUUKU 3Haeha. DaKTUTe U UCTPaKYBAUKUTE Pe3y/ITaTu
(objaBeHM BO CBETOT M BO HalllaTa 3eMja) KOM VKa)KyBaaT JIeKa BOBeYBambeTo Ha
nHdopMalrcKkaTa TeXHOJIOThja BO IIPeIYUYWINIIHUOT BOCIIMTHO-OOpa30BeH CHUCTEM e
OArOBOP Ha MOTPeOUTe U UHTEPEeCUTe Ha JellaTa IIPeTcTaByBaaT efleH o] pelllaBauKuTe
¢akTOpU 3a aKTHUBHO YUECTBYBaiheé Ha BOCIIMTYBAUUTE BO IIPOLIECOT Ha BOBEAYBAIETO
Ha MH(OopMaI[FoHaTa TeXHOJIOTUja BO MPeAyUMINIIHUOT BOCIIMTHO-00Pa30BeH CUCTEM.
(AHrenkoBuk, 2008).
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Abstract

Leading the pedagogical documentation includes different ways of recording observations
in the educational process and the development of the child, leading to a process of
professionalization of the work of the teacher.

This paper discussed the possibility of preparation of individual and group portfolio as a way
of monitoring the development and progress of preschool children, preparation of professional
portfolio and e - portfolio as an innovative way of monitoring the child and the professional
development of educators in order to enhance and improve the quality of educational work
in preschool organizations. Innovative kindergartens mean the innovative educators, so that
the relationship of the teacher towards change is an important segment in the management of
innovation in pre-school organizations.

Today the teacher is not only a source of knowledge, but also organized the work motivator
and initiator children’s activities, and he should be motivated, responsible, communicative,
willing and open to continuous improvement and professional advancement.

Keywords: portfolio, innovative educator, professionalization.

Introduction

»Who wants to do something, seeks,
and who wants nothing to do, requires justification”

(Picasso)

Changes in science and technology in the last decade of the 20th century resulted
in changes in the educational system at all levels from preschool to higher education.
Changes in education with the introduction of new educational technologies provide
the opportunity to construct a system of knowledge, with the institution and the book is
not the only source of knowledge. In this sense, the choice of education - the educational
content is desirable to follow the general guidelines for the development of society
and social needs, and the development of individuals and their educational needs.
Changes in society caused by changes in information technology require educators to
its contemporary work and gain new skills. New competencies relating to information
knowledge for the 21st century and that means to be a teacher capable of independently
prepared teaching materials in electronic form, often using the computer as a modern
tool for the implementation of the program content with children in preschool, to
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replace overhead projectors, cassette, stereopticon, movie projector, episcope and
other obsolete equipment and technical aids.

Facing the challenges of a new age in kindergartens need innovative educators
who can not cope with the challenges of information technology. The development of
skills and knowledge of information communication technologies are the basis for the
development of lifelong learning skills through various forms of formal and informal
education. The creation of new roles and tasks impose a need for continuing professional
development of educators to continually improving the knowledge, skills, abilities and
developing professional competencies (Velickovic, 2014). In order for the educator to
use the computer in educational work with children of preschool age, it is necessary
to have professional competence covering knowledge and skills needed for the use
of these technologies in the educational process and their application. Pedagogical-
methodical competence, however, those that allow the teacher to adequately utilizes
new media technologies and working with children from preschool age as aids in the
educational process.

The purpose of this paper is to focus attention on the pedagogical public to a
new approach to monitoring and recording the changes in the development of the
individual. This issue is considered in terms of the application of the portfolio as a
modern procedures and tools in the evaluation system, through which provides
integration and interpretation of changes in the overall portrait and development of the
individual. It is the application of individual and group portfolio, as an innovative way
of monitoring the development and progression of pre-child and his teachings in order
to enhance and increase the quality of educational work in preschool organizations.
Favoritism and development of a professional portfolio that leads to the process of
professionalisation of the work of the teacher, with special emphasis on the production
of electronic portfolio as a challenge to the new information age in which we live today.

Portfolio in the monitoring of the development
and advancement of preschool child

Portfolio as a means of monitoring and documenting child development today are
increasingly used in educational practice. Portfolio is a collection of neat chronological
materials and information on children in the educational group, created together with
them, so be organized in order to provide insight and overview of learning and child
development in different areas. Usually prepared shaped fascicle, notebook, or box.
According to the authors (Krnjaja, Mishkeljin, 2006) portfolio differs from any other
work file in that it represents a collection of the best papers is one whose portfolio
himself elected, and that the portfolio represents not just a place to store the papers
but basically self-evaluation of its own performance and progress.

A positive way of evaluation and assessment of a child’s development, not only
allows you to send a child’s development, it allows the teacher to evaluate their work,
and others to evaluate its performance. In terms of teacher, portfolio represents a
way of self-evaluation and evaluation of the program and gives guidelines for future
work. In this respect the author Mishkeljin said: “portfolios as a way of organizing
and understanding the data collection that give insight into the pedagogical action
of the educator, is focused on quality, not quantity, and as such represents a “living”
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document and a good basis for reflection, evaluation and self-evaluation (Mishkeljin,
2009: 598).

The portfolio may include: images, audio and video recordings, drawings,
anecdotal notes, the scale of assessments. Indispensable and comments by the teacher
to the child’s attitude towards other children, his behavior in conflict situations ... The
content of the portfolio can be in the form of sentences: What I can do; What I know;
How I behave; My friends; How am I; What interests me .....

Many elements that make up the content of a portfolio representing content and
versatile teacher diaries, scrapbooks, diaries parents. Many families, after the birth
of their child, have their own version of the portfolio. These contain various data,
such as images of children, lock of hair in the first trimmers, other audio, and video
recordings, notes the first words, sentences, first written letters, art, sports and other
achievements.

The difference between the portfolio and the album, diary for parents or log
educator, is that the portfolio provides insight into child development. Portfolio in the
garden is a logical extension where image development and advancement of the child
should further upgrade. Implementation of the portfolio in the garden provides an
opportunity and guidance to the teacher and the parent, which may affect the better
development of the child to those areas where it is most needed.

Portfolio as a document of monitoring the development and progress of the child
can be traced to the teacher during the admission of children / students in school
(Barakoska, Velickovic, 2013). In this way the teacher can give an insight into the skills,
abilities, interests, or difficulties and problems that have been observed in some children
to better inform each child and her work in accordance with their abilities, interests,
needs, which of course is very important for the successful launch of the children in the
school and the preservation of continuity between preschool and primary education.

When it comes to the application of the portfolio in preschool education as an
innovative way of modeling of educational work, we can say that is the very beginning of
its development. Unfortunately, “it is quite a small number of preschool organizations
that have documentation (portfolio), recording the process of development of each
child.” (Barakoska, Velickovic, 2013: 139).

E-portfolio

The intensive development of information technology in the last decade of the
20th significantly contribute to the innovation of the educational process in preschool
education and education. The first link in the educational system must become the
foundation and preparation for technological and media literacy to new generations.
In such circumstances, the individual will be forced to repeatedly throughout his life
to innovate and to confirm their knowledge and participate in technological change.
The aim of the application of modern technology in the educational - educational work
of teachers is to exploit all the experience of ICT in daily educational - educational
work to create a positive impact on children’s development (Stosi¢, 2006).

The electronic portfolio (e-portfolio) is the digital collection of documents that
show progress, development and achievements of individual, group or institution.
Good knowledge of the working people, because many assists in advancing the career.
Today, it is increasingly recognized its opportunities in education. The abbreviation in
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the title means the use of digital technology in gathering and organizing the contents
of the portfolio. In education, e-portfolios can be used to record students’ work and
achievements in the educational process, and for personal reflection and exchange
of ideas. Also provides students the opportunity to develop communication skills,
creativity, multimedia and digital literacy. Lately, when more talk about non-formal
education, and the importance of learning whole life (lifelong learning), e-learning
software become increasingly popular in the world. One of such software, whose
educational opportunities are still not sufficiently explored, is of course e-portfolio.

E-portfolio as a reflection of the new technological civilization must become part
of daily work and educator as an important tool that can provide very useful information
and data for the development and promotion of children and his professional work. It
is a pedagogical challenge where teacher often asks the questions: What track? Why
follow? What further? On the other hand it is a challenge to research new Web tools
and their capabilities in the often asked question: Which Web tool to use and why?

E-portfoliois one step more, as an opportunity for learning. It stops to be a portfolio
of learning and growing and starts a portfolio for growth and learning. (Angelkovic,
2008). The central question that the teacher should set him not only the children,
but children’s need to work and study in mostly contributed to further children’s
development and learning.

It is a collection of multimedia materials incurred in common work of children,
parents and educators, display the events and achievements of children in the
educational group and generally in kindergarten. And this type of portfolio is designed
to send and encourages child development. E-portfolio has three parts, each part has
its own characteristics and peculiarities, such as: part for children; part for parents,
and part for educators. In addition, all participants in the educational process may
have certain benefits from its use. A key role in the design of e-portfolio has educator.

Certainly in the creation of e-portfolio encountered countless dilemmas and
issues thatstudiousshould be considered in addition to answer: How to preserve the
privacy of the child in the process of creating e-portfolio? As educators can cope with
time and effort should be invested in the preparation of the portfolio for each child?
What standards are used in the observance and documentation of child development?
What tools should be used? Are there programs W-tools that can help in this? How
educators dealing with the development of e-portfolio can be supported in the
preschool organization?What are the future of e-portfolios in preschool education
and upbringing? The answers to these and other questions may favor elimination the
reasons cited as questionable for the application of e-portfolios in preschool education
and training, lack of equipment, vehicles, training of educators, adequate software
that would be for the purpose use of preschool age. It is necessary to create the on-
line programs to create an e-portfolio, which in a simple way can be used by preschool
children. That’s why it is necessary professional development of educators in the field
of information technology, and teacher training colleges that educate staff working
with preschool children, the content of curricula for courses in the field of information
technology should be represented on issue making electronic portfolio.

Conclusion

The portfolio is sufficiently explored and accepted idea of preschool education
since it is relatively new. The portfolio is not intended only for preschool organizations,
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but for all educational institutions for all age categories. It offers the opportunity to
explore the limits and strengths of children and to overcome the limits of preschool
education and training. The idea of the portfolio, especially for e-portfolio needs more
to get close to the educators. Every educator should use the portfolio in their work,
to devise, plan and organize, and as such to be adequately didactic tool in education
that can provide very useful information and data. The application portfolio as the
authentic collection of works by children and teacher can enhance the complex
activity of evaluation and self-reflecting the daily activities of children and teacher in
kindergarten.

What are the future of e-portfolios in preschool education and upbringing?
The answers to these and other questions may favor elimination the reasons cited as
questionable for the application of e-portfolios in preschool education and training,
lack of equipment, vehicles, training of educators, adequate software that would be
for the purpose use of preschool age. It is necessary to create the on-line programs to
create an e-portfolio, which in a simple way can be used by preschool children. That’s
why it is necessary professional development of educators in the field of information
technology, and teacher training colleges that educate staff working with preschool
children, the content of curricula for courses in the field of information technology
should be represented on issue making electronic portfolio.

The electronic portfolio keeps a small number of authors and researchers.
E-portfolio in developed countries has proved a very useful tool in educational work
in kindergartens realizing the opportunities and advantages in other educational
institutions. What is particularly important for e-portfolio is to make transparent the
process of learning and development of the child, including the child in its creation?
Certainly for its application in educational practice requires creative, highly motivated
and educated teachers to cope with the expansion of educational technology and the
challenges of the information age in which we live today

Meeting the creative potential that it holds information technology to raise the
quality of educational work, represents a motivating factor that encourages educators
to expand their IT knowledge. The facts and research results (published in the world and
in our country) indicate that the introduction of information technology in preschool
educational system is responding to the needs and interests of children posing a
major factor for the active participation of teachers in the process of introduction of
information technology in preschool educational system (Angelkovic¢, 2008-a).
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AmncrpaxkT

PedopMcKuTe TpoMeHN BO OCHOBHOTO 0oOpa3oBaHue ordakaaT rojipayja Kou ce 3HaUajHU
OJ1 BOCTTUTEH, 00pa30BeH, OMIITECTBEH U COLUjaJIeH acIleKT.

[Toce6HO e 3HaUajHO PEBUAMPAHETO HA MECTOTO Ha YUEHUIIUTE BO OCHOBHOTO 0Opa30BaHue,
CO IIITO KOHCTAaHTHO Ce MHUIIMPaaT oJipeleH! TPOMeHH BO OJTHOC Ha IT0/I00pyBamke Ha KBAJTUTETOT
Ha HMBHATa yJiora W y4ecTBO BO BOCIIMTAHMETO W 0Opa30BaHUETO U I'PajielheTo Ha HUBHATA
JINYHOCT.

[lapTUlMIIaTUBHOCTA Ha YYEeHUIIUTEe BO OCHOBHOTO oOpa3oBaHMe e IMpaliame Koe e
MyITUGhAKTOPUjaTHO eTepMUHUPaHO U ordaKa ofjpefleHu acleKTH O] 3aKOHCKA, Mejaroiika u
conmjajgHa Ipupoa.

YeremrHOTO QYHKIIMOHUPahe Ha (DAKTOPUTE U aCIIeKTUTE IT0 O[JHOC Ha HaBeJIeHOTO ITpalllamke
e 6a3upaHo Ha COBpeMeHUTe rieauilnTa 1 chaKkarma Ha MUCHjaTa HA OCHOBHOTO 0Opa3oBaHUe.

CymrtuHaTa U motrpebaTa off TapTUITUIIAI[ja Ha YIEHUIUTe BO OCHOBHOTO oOpa3oBaHue ce
Tperno3HaBa BO Pa3B0j U MIOYNTYBakhe Ha MHIVMBU/IYaTHUTE IOTEHIINjad, TTIOTpeOrTe Ha YYEHUKOT,
KaKO W TTPOMOIIMja Ha TOJIEPAHTHOCT, TIOUUTYBake Ha pa3/IMJHOCTH, WHAUBUIYaIHA, cCeMejHa U
rparaHcka OJIrOBOPHOCT, CO IIITO ce ITPUJIOHeCyBa 3a pa3Boj Ha JleMOKpaTHhjaTa U Ha rparaHCKOTO
OITIITECTBO.

[TapTULMIIaTUBHOCTA HA YUEHUIUTE [TPETCTAaBYBa M MOSKHOCT 3a [TOKBAJIUTETHO OCTBApyBathe
Ha MHKJTY3MBHOCTA BO OCHOBHOTO 0Opa3oBaHue KaKo M Pa3Boj Ha Ky/ITypaTa 3a >KuBeekhe U CBecTa
3a JIO’JKUBOTHOTO YU€Ehe.

Knyauu 36opoBu: Uaptuuyuiiayuja Ha yuyeHuyuiie, 0CHOBHO 0bpa3osaHue, UapuiHepcuiBo,
BpegHoOCWU, BeW W UHU.

OCHOBHOTO o6pa30BaH1/Ie U IMMapTULUIIATHBHOCTA HAa VUEHUIIUTE

[IpanrameTo 3a TMapTULMIATUBHOCT Ha YYE€HWUIM, BOOIIIITO BO BOCIUTHO-
00pa30BHUOT CHUCTEM, Ce TPeTHpa oj acleKT Ha: yueciiso, copabolika u uapiiHepciiBo.
[TpruuHUTE 3a TOa JIeJIYMHO Ce 3aCHOBYBaaT BP3 OCHOBa Ha caMOTO JedUHMUpame Ha
TIOUMOT TIapPTULUIIATUBHOCT KAKO U BP3 aKTUBHUOT OJIHOC Ha pejleBaHTHUTE UMHUTEIU
KOH 3aKMBYBawe Ha UCTOTO BO YUWJIMIIHATA ITPaKTUKa. [[0OTOUHO nmapTULUIIaTUBHOCTA
ce CMeTa 3a CYLITHHCKAa 3a YOBEKOBOTO JJOCTOMHCTBO, KOja UM IoMara Ha MoeguHIIuTe
3a Jla ' ocTBapyBaaT cBouTte yoBekoBu npasa (YHECKO, 2004), nogpa36upajku yMH Ha
y4ecTBO BO aKTUBHOCT 0e3 pasjiMKa Jlajid ce OJIHeCyBa Ha y4ecTBO Ha IT0eJUHEI[OT KaKo
Iles1 of1 TPyIIa, BO I'PyIla, KAKO COPAOOTHUK WK KaKo ITapTHepP, CO eIMHCTBEHA HaMepa Jia
ce MOCTUrHe ofipefeHa lieJl.

Kora 30opyBaMe 3a OCHOBHOTO oOpa3oBaHMe 3HAUajHO e [a ce HaBeJaT MUC/IemhaTa
Ha Ppa3HU aBTOPU KOM CMeTaaT [eKa Iopajgu 3a0/KUTeTHOCTAa Ha OCHOBHOTO
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oOpa3oBaHUe, YeCTO NaTH Ha ITapTULTUIIATUBHOCTA Ha YUEHUIIUTE ce I71e/ja KaKo Ha HeIllITo
OoIIHATIpe]l oIipejiesieHO Ofl BO3pacHUTe He caMo Iopajyd Bo3pacTa Ha YUYEHHUIIUTE TYKY
Iopagy orpejieJleHUTe aclleKTU Ha HUBHATa IapTUIMIIATUBHOCT KaKo IITO e paboTraTra
BO YUMJIHMIIATa, YUYeHUUKUTE 3aeQHUIIM, ITPOEKTU U CJIMYHO. Bo BakBHOT IpucTarn ce
ryou 11eJIOBUTOCTa M HaMeHaTa Ha camaTa IapTULMIIalidja off CTpaHa Ha VUYeHUIIUTe,
BCYIIHOCT Ha HUB He Tpeba [a riegamMe KakKo Ha YOBEUKM CYIITeCTBa KOU Tpeba Ja r'm
MIO/ITOTBUME eJUHCTBEHO 3a YTpe, HUTY 3a Toa KaKBU Tpeba [ia cTaHaT, TYKY 1 3a Toa IITO
ce geHec (Qvortrup, 1991).

Ha mapTuiumnaTUBHOCTa Ha YUEHUIIMTE BO OCHOBHOTO oOpa3oBaHue Tpeba a ce
MIPUCTaNy KaKo Ha TpaHchopMUpadKa akKijdja, YMH IIPeKy KOj ce 3ajakHyBa IoTpebara
Ha CEeKOj VUeHMK Jla ydyecTBYBa KaKo ,oBJe U cera“ Taka M Bo uagHuHa (Hickey &
Mohan, 2004), a He caMo ,3a BO MAHMHA“ KaKO I[MO3UTUBEH UjleH Ha OIIITecTBeHaTa
3aegHuIla. Bo TOj KOHTEKCT ce cMeTa JleKa IMOCTOM CYIITMHCKA pasjiuka IIOMery
BUCTHUHCKAaTa U CUMOO/IMUKATA MapTULIMIIATUBHOCT, IOTEHLIMPajKU JIeKa IPU BUCTUHCKA
MapTULIAIIATUBHOCT Ha VUEHULIMTEe MMaMe BOOUYJIMBa ITpOMeHa BO IpaKTUKaTa, JojeKa
TTaK ITPU CUMOOJIMYKa ToOMBaMe camo (popMaJjiHa IapTULMIIATUBHOCT KOja He ' BK/IyUyBa
U THe YUeHUIIM KOU He ce cMeTaaT 3a Io/100pH, IMoceOHU, MOYCIHEelIHN U CJIMYHO WIU ITaK
KOU Cce ,HaJBOP“ ofl yYUM/IUIITHATA BHATPEIIHA OPraHnu31uPaHoCT.

Bo ocHOBHOTO oOpa3oBaHMe I[MApPTULMIIATUBHOCTA Ha VUYEHUIIUTE HajuecTo
ce BOOUYBa U Ce MepUd BO OJHOC Ha MPOIIecOT Ha yuere, BO OJHOC Ha paboTaTa BO
VUWJTHULIATAa U YU4EeCTBOTO BO PasHUTE YUEHWUKMU OpraHM3aluy, 37pysKyBara WUTH. Bo
HMBO Ha CaMOTO YUWIMIITe KaKO OJIHATpe TaKa M OIHA[ABOP CTeKHyBaMe ojpeaeHU
CO3HaHMja 3a MapTULMIATUBHOCTA Ha YUYEHULIMTe BO IPOLIeCOT Ha HUBHOTO yueme U
TOa IPeKy caMaTa HacTaBa, BOHHACTAaBHU aKTUBHOCTU U APYyrd (OPMU Ha YUEeHUUKU
rmpaBa 1 00Bpcku. Ho Bo ogHOoC Ha paboTaTa BO YVUWIHHIATA, ITapTULIAIIATUBHOCTA Ha
YUEeHULIUTe Cce Mepu cIiopeq CleJHUTe acCleKTUu: dKWUBHOCW, YYBCBa U KOHWeKCW
(Eriksson & Granlund, 2004), nogeka nak Bo oJHOC Ha pa3sHUTe YUeHUUYKU OpraHu3aliii,
37Ipy;KyBarba UTH., UICTaTa ce Mepu Criope]i 3aKOHCKaTa paMKa ITpeJiBUjieHa 3a Toa, I10Toa
criopeji KypUKyJ/IyMCKaTa II0CTaBeHOCT, CIIOpe]l ,,dyBCTBUTEIHOCTA U pa30MpameTo” Ha
VUMWJIMIIHUOT 000D, POAUTEJICKUOT COBET, UTH.

[TocTojaT ompenmeHn oOUIM 3a ofpelyBalbe Ha BUIOBM Ha MapTULUANATUBHOCT
(Gillander-Godin & Weiner & Ahlgren, 2009) Kou ce HajuecTo 3acTalieH BO OCHOBHOTO
obpa3oBaHue U Toa: KOHCYAWawiusHa (yUeHULIUTE IIPOCTO Ce ITpalllyBaaT IITO MUC/IAT 3a
OIJTYKM ITPETXOJHO IOHECEeHU 1 IIPpe3eMeHH O] HACTaBHUKOT WJIM IUPEKTOPOT U CJ1.); KAKO
cpegciiso (YUeHUIIUTE ce [IOKaHeTH Jla y4eCcTBYBaaT BO IIPOLECOT CO HaMepa J1a [IOCTUrHAT
crneudUUHa 1eJT O[IJIydeHa Off aBTOPUTETH); CYwilUuHCKa (YUeHULIUTe ce MOKaHeTHu Jia
OMUJaT aKTUBHU BO ITPUOPUTU3MPake Ha ITPOMEeHU U AedUuHupame Ha IIPo0jieMu UCTO
KaKO 1 BO MEeHYBambhe Ha IIPOLIeCOT) U CUpYKiiypHa (YUeHULIUTe Ipe3eMaaT MHULAjaTUBa
3a Toa Koja IMpoMeHa Tpeba Jja ce BoBeJle U MMaaT KOHTPOJIa BP3 1[e/IUOT Ipoliec). YecTo
MaTy ITPaKTUKYBabeTo Ha ofipe/ieH BU ] MapTUIIUIIATUBHOCT Ha YUEeHUIIUTe ce OIlpaBayBa
1 3aBHMCH O]I: BO3pacTa Ha YUeHMIIMTe; oueKyBamaTa Ha HAaCTaBHUIIMTE U IPYTUTe LA,
VUMIUIITHATA KJIMMa;, MeCTOTO BO KYPUKY/IYMOT; CaMOTO IPaAKTUKYBame 1 CJIMYHO.

3HauelmheTo Ha IMapTUIIMIIATMBHOCTA O] acIleKT Ha YYeHMKOT ce ojpa3yBa BO
CJIeIHUTe acIleKTH U Toa JIleKa McTara:

+ IIpeTcTaByBa BOCIIOCTaBYBake U rpajielhe Ha 0gHOCU (,ITpeHecyBambe Ha
BpeIHOCTH", YyBCTBA, MUCJ/IU, UTH.);
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+ CO3J1aBa UYBCUWIBO HA UputiagHoc (MIeHTUTET, UyBCTBO HA CUTYPHOCT, UTH.);

+ OTBOpa MOHOCUWI 3a guckycuja, gujanoz (moBepoba, MOTTUK 3a Pa3MUCITyBaibe,
pa3MeHyBame, UTH.);

+ TIOAAPsKYBa goZoBOPU, ApaHKMaHu, KoMuakitiHoci (TO3HATU OUYeKyBalba,
IpeIBUIJIMBA CPeJIMHA/CUTYPHOCT IIPEKY BEKeIIOCTaBEeHUTe OUeKyBaiba,
00e30eyBame Ha aBTOPUTET, UTH.);

+ TIpUIOHecCyBa KOH 3djakHysakre (MoHecyBabe Ha OJJIVKY OHaMy Kaje LITO Toa e
COOJIBETHO, UTH.);

+ ja 3rosemyBa mowiusayujaiia (3a morojeMu akajieMCKU MOCTUTHYBamba,
riomMaratbe, Criofie/iyBathe, UTH.);

+ pasBUBa MogeJiu Ha Kyawypa (rpajeme, 3allo3HaBambe Co CrieliuuIHn
KYJITYPHM IIeMU U HABUKU, UTH.).

Criopen, HU3a aBTOpPM, IMAPTULIMIIATUBHOCTA BO TIOTJIe[l Ha CaMMOT YYEeHUK e
MOKHOCT 3a MCTMOT Aa Oupe ,CiaymHat" M ,BUIJIMB, BOOWIMB® KaKO JIMUHOCT O]
IpyruTe, MpUTOA YUejKu ce 3a JIoHecyBale Ha OJIJIVKH, I'pajielhe Ha JIUjaJior Co JIPYTH,
M3Haorame Ha pellleHuja, I1a Jypy U HyJlelhe Ha KOMITPOMUCH, TIpe3eMambe Ha ofipeleHr
YyeKopH, aKTUBHOCTU, HO U OATOBOPHOCTH 3a UCTOTO. HaBemeHUTe M JIpyruTe aciieKTu
Ha MpaKTUKyBalhe Ha IMapTUIAIIAaTUBHOCTA O]l CTpaHa Ha YUEeHUKOT BO CEKOjIHEeBHUOT
VUMJIMIITEH >KMBOT, O3HAuyBaaT IIaTUINTA 3a pPa3BUBame Ha BPEeOHOCTH, BPEOHOCTU
3HayajHU 3a >KUBOT KAKO BO CeramrHoCTa Ha Y4eHUKOT TaKa U 3a BO UJIHUHA.

[TapTUiUaTUBHOCTA Ha YUYEHMLIMTE pasIjiefaHa of IpU3MaTa Ha KYPUKYITYMOT
03HauyBa MOBP3aHOCT Ha UHIWBUIyaTHUTE TTIOTPeOUu 1 MOKHOCTU CO OCTBApyBameTo Ha
TIOCTaBeHUTe 11eJIM, IYPU U MoBeKe of Toa. Bo oBa HacoKa yuemeTo U OCTBAapyBabheTo
Ha KBa/JIMTEeTHA HacTaBa IIPeTCTaByBaaT BOJAWIKU IIPU OJpeJlyBalbe Ha HUBOTO U
Bpe/IHOCTAa Ha caMaTa yJdeHWUYKa MapTUIUNaTUBHOCT. Ho pamum KypUKYJTyMOT coce
BOHKYPHUKY/IYMCKUTE aKTUBHOCTH MOKe [1a ITpeTCTaByBa JOBOJIEH IIOTTHUK 3a Pa3Boj Ha
BUCTHMHCKAa YUeHUUYKa TMapTuuuaTuBHocT. CUrypHo He. He ce TOBO/THU U eUHCTBEHU
IIOCTaBeHUTe HaCTaBHU IIPeIMeTH OWIo 3a[0/DKUTEeJIHU, OWIo U300pHU WIN
dakynTaTUBHU, KOJIKY IIITO € TTOTpeOHO MPaKTUKyBaweTo Ha uctute. Ce ciydyBa TOKMY
BOHKYPUKY/IaPHUTE aKTUBHOCTU KOU IPUMeHYBaaT COOZIBeTHHU CTpaTeruu, MpucTamnu, Jia
B/IMjaaT BP3 Pa3BOjOT Ha MOTPeOHUTE BPEIHOCTH, BEIITUHU KOU TaK IIPUJIOHeCyBaaT 3a
BUCTHMHCKA MapTUILATIATUBHOCT Ha YUEHUIIUTE O] OCHOBHOOOpa30BHA BO3PACT.

[TpeKy MpaKTUKYBamkeTO Ha MapTUIUIATHBHOCTA OJf CTpaHa Ha VUEHUKOT KaKo
roeiHell, HO M KaKo Jie/l O]l eJlHA YU4eHWUYKa 3aeJHUIla, cé OBO3MOKYBa M pa3BoOj Ha
BayKHM JKMBOTHM BEILITUHU TOKMY BO OCHOBHOOOpa30BHaTa BO3pacT KaKo ILTO Ce:

+ pa3Boj Ha JleMOKpaTujaTa u IeMOKpPaTUUIHOCTA,
+ Pa3Boj Ha KOHIIEIITOT 3a I'ParaHCKO OMIITEeCTBO;
+ pa3Boj HA UHKJTY3UBHOCTA;

+ pa3sBOj Ha aKTMBHO apTHEPCTBO;

+ Pa3BOj HA MYJITUKY/ITYPaIHOCTA, UTH.

Pa3BojoT Ha HaBeJeHWTe >KUBOTHU BeIITMHU IIPUAOHECYBaaT 3a CO3[aBarbe
Ha KOXe3MBHA 3aeJIHUIla KOoja ce BOJIM O] HauejlaTa Ha YOBEKOBHU IIpaBa, ToJepaHIiyja,
paspelyBaie Ha KOHQIMKTH, pa3BUBakbe Ha 3aeJHUUKY TOUKU Ha MHTEPeCHu U LieJIu.

Bo mornes Ha MapTUIMIIATUBHOCTA Ha YYEHULIMTE IIpU pasrjefyBalbe Ha
moceraiiHuTe pegopMU IIPeTOYeHM BO OfpeeHU [OOKYMEHTH Off 3HauajHOCT 3a
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peryiupame M OCOBpeMeHyBalhe Ha OCHOBHOTO oOpa3oBaHMe Kako: HalmonasHarta
ImporpamMa 3a pa3Boj Ha obpasoBaHueTo Bo P. Makemonuja 2005-2015; KoHuenmuja 3a
IIeBeTTOJIMIITHO BOCIMTaHNe U oOpa3oBaHMe; 3aKOH 3a OCHOBHO oOpa30oBaHUe U IPYyru
MOJI3aKOHCKU aKTH, [IpaBUJIHULIY, UTH.; HacTaBeH I1aH U IporpamMmu 3a [eBeTroIMIIHO
OCHOBHO o0Opa3oBaHue. Criopen pedOpMCKHM HM3MEHM BO HaBeeHUTe [TOKYMEHTU
MapTULMITIATUBHOCTA HA YYEHUIIUTEe BO OCHOBHOTO oOpa3oBaHMe TJIaBHO Ce TpeTupa
o[l TIe[JarolIKM, COLIMjaJieH U OMIITEeCTBEH acIleKT, orndaKajKu TOIIMPOK CIIeKTap Ha
dakTopH, eneMeHTH U KOHTEKCTHU pamku. VMimeHo, Bo HalmoHasHata mporpama 3a
pa3Boj Ha obpasoBaHuetro Bo P. Makemonuja 2005-2015, rtoceOHO e MOCTaBEHO KaKo
1les1 ,,0XpabpyBameTo Ha colldjajiHaTa WHKIy3Wja U IHaptuumianuja“ (HampmonamHa
rmporpama, ctp.111) Kako oueKyBame o] ITpOMOIIMja Ha e(peKTUBHO OCHOBHO VUMJTHILTE, HO
MapTULIMIIATUBHOCTA IT0CEOHO e aKI[eHTUPpaHa BO JIeJIOT IIITO ce OJHecyBa Ha II0CeOHUTe
MIPUHLIMIN 3a MapTULlMIIalivja, Kajie IITO Mery JPyroTo ce HaBeJlyBa JeKa ucTaTa BO
e(eKTUBHOTO OCHOBHO VYYWIMIITE ,..TM OXpabpyBa ydeHUIIUTEe 3a Koorepalija BO
VUWIUIIHUATE aKTUBHOCTU U aKTUBEH OJJHOC BO KMBOTOT Ha JIOKa/IHATa 3aeJiHUIa", KaKo
U ,...0CTBapyBa OJIMCKU BPCKU CO: ceMejcTBaTa, JIOKaJIHaTa 3ae/fHUIla U HeBIaJUHUTe
opraHu3alliy KOU ce 3aHMMaBaaT co oOpa3oBHU Ipaliama“ (HaiuoHasHa mporpama,
crp.112).

Bo KoHTekcT Ha HacTaBHMOT IUlaH U IIpOrpamMu 3a [geBeTrOJIUIIHO OCHOBHO
oOpa3oBaHIe, 0CBEH BOBEIyBaheTO Ha OJIpeIeHU ITPeMEeTH BO CKJIOITHa 3a/J0JLKUTETHUTE
1 U300pHUTE MPEIMETH, TIOCEOHO ce oIpejieJieHH ofpe/ieH OPoj HacTaBHU YAacOBU 3a
oJile/leHCKa 3aeJHHuIla KaKo 1 3a Jo/laTHA U JOMNOJHUTe/IHA HacTaBa U Toa MOYHYBajKu
on BTOpo ojjesieHue. [locebeH aKIleHT e CTaBeH Ha: OCOBpPeMeHyBame Ha HacTaBara
1 YUeHeTOo IIPeKy MpoMeHa Ha VUMJIHMUKaTa aTMocdepa; 3ajakHyBalkhe Ha yudeHUUKaTa
WHTEepakKIiiyija; morojieMa BKJIYYEHOCT W OJAIOBOPHOCT Ha YYEHUIIUTE 3a COICTBEHOTO
ydeme U pa3Boj; ydeCTBO Ha YUEHUIIUTE BO OflpeJleHu Mpallamba off 3aeJHUUKU UHTEpeC,
MHKJTy31ja 1 oOpa30BHa MapTULIANALIFja Ha YUeHUIIUTE CO [TOCeOHN 00pa30BHU ITOTPeOu;
KaKO M YUeCTBO Ha YUEHUIIUTe BO YUEHUUKUTE 3ae[THUIIM 1 OpraHU; OCIIOCOOyBame 3a
IIOHECYBame Ha OJIJIVKU U 3a3eMaibe Ha CTaBOBU;, CTEKHYBalhe Ha MOTPeOHU BEIITUHU 3a
paboTa U KOMYHHUKalMja CO APYTU, UTH.

Bo KoHileniyjaTa 3a AeBeTroAuIIHO BocruTaHue U obpa3oBaHue (2007) Bo HU3a
obnacTu ce MpeaBUIEHU TIpalllarka MOBP3aHU CO MAapPTUIIMINATUBHOCTA HA YUEHUIIUTE
1 Toa BO [IeJIOT 3a NMPUHLIMIIUTE 3a OCHOBHO BOCIIUTaHME W oOpa3oBaHUE, MOTOUYHO
UPUHUUUOW HA AKWUBHO YuyecwBO HA YYeHUUUWe BO KUBOWOW HA Yyujauwweuwo,
OJIHOCHO ,,YUWJIMIIITETO K€ OBO3MOKU aKTMBHO Y4eCTBO Ha YUEHUKOT BO OJIBUBAHETO
Ha CUTe aKTMBHOCTU BO VUMWJIMIITETO KOU ce OfHecyBaaT Ha Hero. OBa noppasoupa: a)
obe30emyBarbe aTMocdepa 1 YCJIOBH IITO Ke T CTUMY/IMpaaT YdeHUIIUTe J1a (hpopMupaaTt
CBOE COTICTBEHO MUCJIele U CJI0OOOJIHO Jla To M3pa3yBaaT Toa MHUCJIeHe U 0) rpajieme
MeXaHN3MU U ITpoLelypu KOM Ke MM OBO3MO>KaT Ha YUYeHUIMTe Jla BpIIaT COOJBETHO
BJIMjaHME BP3 OJIJIVKUTE 1 CJTydyBakhaTa BO YUMIUIITETO. OBOj ITPUHLIAIITO COIPKU ITPABOTO
Ha ceKoe JieTe ga Oapa, Ja IIpuMa 1 gaBa nHGOpPMallMH, /1a y4eCcTBYBa BO IIPOLIECUTe Ha
ofTydyBambe 1 ia ce 37pY;KyBa CO JIPYrUTe Jielia 3apajii II0COOIBETHO (hopMyIUpame 1
MaHM(pecTUpame Ha CBouTe MoTpedbu u nHTepecu” (ctp.71-72). Mcro Taka Bo UpuHYUUOW
30 ABWOHOMHOCUW, KOMUEWEeHWHOCW U 0gZOBOPHOCWI Ce HaBeJlyBa [eKa ,,... YUeHUKOT nMa
IIpaBO Ha M3pa3yBame U cj100604a fa 6apa, /1a mpuMa U jia JaBa THGQOPMAILUU U UIEU O]f
cuTe BUIOBU OMJIO YCHO WK TTMCMeHo" (cTp.75). Bo lipunyutiotu Ha UapHepciiso tiomeiy
yuuauwiewio, poguiteauiie u JoKaaiHauia cpequHa ce oripaTeHU TPU KOMITIOHEHTH U TOa
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OOBPCKUTE HAa YUWIUILTETO KOH POJIUTEIINTE; ITI0TOA MapTULIUTIATUBHOCTA Ha POJTUTE/IUTE
1 OTBOpame MOKHOCTH Ha POJIUTEJTUTEe U JIOKaJIHaTa cpeduHa BO OJHOC Ha paboraTa
Ha YUYMJIMIITETO, Mer'y KOu ce HaBe/lyBa feKa ,,...[IpuToa, HEONIXOJHO e Jla ce KOpPUCTaT
IIeMOKpPATCKA METOJIM KOU ITIPU/j0HecyBaaT 3a MPOAaKTHMBEH W OJITOBOPEH >KMBOT Ha
VUeHULIUTe, KPUTUUKO pacyldyBaibe 3a BPeJHOCTUTe U MOArOTBEHOCT 3a /Aujasior,
KOMVHUIIMPame 1 pa3oupame” (cTp.75-76). Bo HaBeeHaTa KoHilemniiyja 3a JeBeTroIUIIHO
BOCITUTaHUE U 0Opa3oBaHUe, UCTO TaKa, ce TpeIBUAeHN U APYryd aclleKTU KOU TTOBeKe
WJIM TIOMAJIKY ja TIOKpUBaaT 00/1acTa Ha MapTUIIUIATUBHOCTA HA YUEHULINTE, KAaKo IIITO e
IleJIOT Ha OlleHyBalhe Ha 3HaemaTa U HallpeJlyBalkbeTo Ha YUEeHUIIUTe, TI0Toa IIKOJTyBakbhe
Ha YUYEHMIIM CO MOCeOHM MOoTpeOu, BOHHACTaBHU aKTMBHOCTHU, KOMITETEHLIMHU, TIpaBa 1
OZICOBOPHOCTH (Mery KOu U Ha YUeHUIIUTe) U CJIUYHO.

Bo 3akoHOT 3a ocHOBHO obOpa3soBaHue (CnyskO6eH BecHUK 0p.14/2014) Kako U BO
OoCTaHATUTe MOA3aKOHCKU aKTU U MPaBUIHUIIM HaMeHEeTH 3a OCHOBHOTO oOpa30BaHUe,
ce peryivpaHyd HU3a acleKTH O] MojipayvjeTo Ha MapTUIMIIATUBHOCTA Ha YUYeHUIIUTe,
BOJIejKHU I'pUyKa 3a HUBHUOT TIpaBUJIeH Pa3Boj U yuelhe, TOUUTYBamkhe Ha MHAUBUIYaTHUTE
pa3IuKu, TTOTPeOU U MOKHOCTH, BKJIYUEHOCT U IMMApTHEPCKU OJIHOC KOH COIICTBEHOTO
BOCIIMTaHME M oOpa3oBaHMe, WTH, LITO € IOKasaTel 3a I[OoCepruo3eH MpUCTaIl KOH
yHarpeyBambe Ha MapTUIIMIIATUBHOCTA HA YUEHULIMTEe BO OCHOBHOTO OOpa30BaHUe.

[Tpu pa3srienyBalbe Ha HaBeleHUTe [OHECeHW [OKYMEeHTH, aKTH, IporpaMu,
KOHIIEMLINY KOU ja peryIrpaar JiejHoCTa Ha OCHOBHOTO 0Opa3oBaHMe, KAaKo U JJOCEerallHuTe
pecdopMu ¥ MHOBAIIUMKM, BO OJIHOC Ha MapTULIMIIATUBHOCTA HA YYEHUIIUTE Ce YKaKyBa
Ha: [IOCTOEHe Ha eJleH KBaJINTeTeH IpeMUuH 0e3 orjeq Ha o0eMHocTa 1 ceorndaTHOCTa;
Tparame I10 pellleHrja of pa3/IMYHO HUBO 1 COJIP;KMHA, KaKo U IToTpeba o] u3rpajyBame
Ha COTICTBEHAa paMKa M KOHIIETIT 3a MapTULIMIIAaTUBHOCT Ha YUEeHULIUTE.

Pesume

[TapTULMIIATUBHOCTA Ha VUEHUIIUTe BO OCHOBHOTO oOpa3oBaHUe e IIpalliaimbe
Koe IIPeTIIOCTaByBa IIOCTOjaH MpolleC Ha aKTUBHO BKJIyUyBamke Ha CUTE peJieBaHTHU
nuia, obesbenyBame Ha HOOPU, KBAJIUTETHU MPAKTUKU Ha MMapTULIMIIATUBHOCT KOU Ke
O6umaT pa3sHOBU/IHHU, ceoraTHU, ITIOCTOjaHU BO CEKOjIHEBHUETO Ha YUEHUIIUTEe BO U BOH
yunuinTeTo. Bo Taa Hacoka BajKHO e HMHHIMpalkhe Ha JUPeKTHa IapTULMIIATUBHOCT
1 aKTUBHO yUecTBO Ha yueHUI[UTe, Oe3 pa3juKa Ha HUBHATa BO3PacCT, HeryBame U
MO/IAP;KYBakbe Ha TPaHCIIapPeHTHOCT, jacHa KOMYHUMKAaIja, eMIAaTUUHOCT U pa3bupame,
IIOUNTYBahe Ha MHAUBUAYAIHUTE IIOTPeOM, MOKHOCTH, Pa3jiuKU, JaBaikhe Ha eJHAKOB
Jrac’ Ha cuTe TapTHepu (YJeHUIM, HacTaBeH Kajap, POAWTENIM, WMTH.), KakKo U
BOCITOCTaBYBaibe Ha MeXaHW3MU 38 MOHUTOPUHT U eBajiyaliija U CJIMUHO.

3a pa3BuBame Ha MapTULMIIATUBHOCTA Ha YUEHUIIUTE BO PAMKUTe Ha HUBHOTO
IeBETTOJIUIIIHO OCHOBHO OoOpa30BaHNe, HEMUHOBHO € BOCIIOCTaByBalhe Ha BOCITUTHO-
006pa30oBeH KOHIIENIT Ha CaMOTO OCHOBHO YUWIMIITE, KOe MeI'y APYroTo Ke Hajara u
ydecTBO M paboTa Ha YUWIMIITETO BO HAcCOKa Ha pa3Boj, IMPHUIOHEC U IMOAApIIKA Ha
IIPOLIeCOT Ha I'pajieibe 1 BOCIIOCTaBYBahe Ha MPaKTUKAa 3a BUCTUHCKA MapTULIMIIATUBHOCT
Ha YUeHUIIUTe Off OCHOBHOOOpa30BHAa BO3PACT.

-129 -



(IJERT) International Journal for Education, Research and Training

Kopucrena nureparypa

1.

2.

10.

11.
12.
13.

Day, C., Sammons, P., Stobart, G., Kingston, A., and Gu, Q. (2007). Teachers Matter:
Connecting Lives, Work and Effectiveness. England: Open University Press.

Eriksson, L., and Granlund, M. (2004). Conceptions of Participation in Students with
Disabilities and Persons in their Close Environment. Journal of Developmental and Physical
disabilities, 16, 229-245.

3aKoH 3a OCHOBHO obOpasoBanue (Cis1. BecHuk Ha P.M. 6p.103/2008; 33/2010; 116/2010;
156/2010; 18/2011; 42/2011, 51/2011; 6/2012, 100/2012, 24/2013u 14/2014), Ckomje ,Cny:k0eH
BecHUK Ha P.MakepgoHuja.

Huddleston, T. (2007) From Student Voice to Shared Responsibility: Effective Practice in
Democratic School Governance in European Schools. London: Citizenship Foundation.
Hickey, S., and Mohan, G. (eds) (2004) Participation: From Tyranny to Transformation?
London: Zed Books.

KoH1ler1iyja 3a IeBeTroiUIIHO OCHOBHO BocuTaHue 1 oopasoBaHue (2007), bupo 3a pa3Boj
Ha obpasoBanueto. CKomje, ,Koma“.

HaijronasHa mporpama 3a pa3sBoj Ha oOpa3oBaHueTo Bo Penryosiuka Makegonuja 2005-2015
CO TIPUAPYKHU MTporpaMcKu AokymeHTH (2005). MuHUCTEepCTBO 3a oOpa3oBaHUe U HayKa,
Cxorije, ,,Koma ma6“.

HacTaBHU IporpaMu 3a JeBeTrOAUIIHO OCHOBHO oOpasoBanue (2007 mo 2013/2014). Bupo
3a pa3Boj Ha obpaszoBaHueTo Ha P.Makegonuja, Ckorje, EBpona-Kouanu, ,,Kupo Janmapo“-
butona.

O’Kane, C. (2000) ‘Development of participatory techniques’. In P. Christensen and A.
James (eds), Research with Children: Perspectives and Practices. London: Falmer Press.
Qvortrup, J. (1991) ‘Childhood as a social phenomenon: an introduction to a series of
national reports’, Eurosocial Report, 36. Vienna: European Centre.

Whitty, G., and Wisby, E. (2007) Real Decision Making: School Councils in Action.
Nottingham: Department for Children, Schools and Families.

Trafford, B. (2008): “Democratic Schools: Towards a Definition.” The SAGE Handbook of
Education for Citizenship and Democracy. Ed.James Arthur (411-24). Thousand Oaks, CA:
SAGE.

-130 -



ljert.fzf.ukim.edu.mk

PRIMARY EDUCATION AND STUDENT PARTICIPATION

Florina Shehu
‘St. Kliment Ohridski’ Faculty of Pedagogy, Skopje, Macedonia
florinashehuloli@yahoo.com
UDK: 373.3.035-057.874
373.3.064.2

Abstract

Reform changes in primary education cover areas that are relevant from an upbringing,
educational, whole society, and social aspect.

It is especially significant to review the students’ place in primary education in order
to constantly initiate certain changes in terms of improving the quality of their role and
participation in the upbringing and education, as well as in building their personality.

Student participation in primary education is an issue determined by multiple factors and
it covers certain aspects of legal, pedagogical, and social nature.

The successful functioning of the factors and aspects regarding the stated issue is based
on the modern views and opinions on the primary education mission.

The essence and need for student participation in primary education is perceived in the
development and respect of individual potentials and needs of the student, as well as in the
promotion of tolerance, respect of diversity and individual, family, and civil responsibility, all of
which contributes to the development of democracy and civil society.

Student participation is an opportunity for enhanced achievement of inclusion in primary
education and development of a culture of living and an awareness of lifelong learning.

Keywords: student participation, primary education, partnership, values, skills

The matter of student participation in the upbringing and educational system is
generally treated in terms of involvement, cooperation, and partnership. The reasons
for this are partially based on the very definition of the term participation and the
active attitude of the relevant factors towards its revival in the school practice. Strictly
speaking, participation is considered essential to human dignity; it helps individuals
to exercise their human rights (UNESCO, 2004), implying an act of participation in an
activity regardless of whether it refers to participation of an individual as a part of a
group, in a group, as an associate or a partner, with a sole intent to reach a certain
goal.

When we talk about primary education, it is important to state the views of
various authors who believe that, since primary education is compulsory, student
participation is often considered as something predetermined by adults, not only due
to the students’ age, but also because of certain aspects of their participation, such
as work in the classroom, student groups, projects, and the like. In this approach, the
integrity and purpose of the student participation itself is lost. In fact, students should
not be considered human beings that need to be prepared only for tomorrow, nor for
what they should become, but rather for what they are today as well. (Qvortrup, 1991).

Student participation should be approached as a transforming action, an act
which reinforces the need of each student to participate both ‘here and now’ and in
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the future (Hickey & Mohan, 2004), and not only ‘in the future’ as a positive member of
the social community. In this context, it is believed that there is a significant difference
between the genuine and symbolic participation, emphasizing that in genuine student
participation there is noticeable change in practice, whereas in symbolic participation
we have only formal participation that does not also involve those students who are
not considered to be better, exceptional, more successful and etc., or those who are
‘outside’ the school internal organisation.

In primary education, student participation is usually perceived and measured
in relation to the learning process, work in the classroom, and partaking in various
student organizations, groups, and etc. In the school itself, both inside and outside,
certain knowledge is acquired regarding the student participation in their learning
process through teaching, extracurricular activities, and other forms of student rights
and obligations. Considering work in the classroom, student participation is measured
according to the aspects of diligence, feelings, and context (Eriksson & Granlund, 2004),
whereas in terms of the various student organisations, groups, and etc., it shall be
measured according to the provided legal framework, as well as the curriculum lay
out, ‘sensitivity and understanding’ of the school board, parents’ council, and etc.

There are some attempts to determine the types of participation (Gillander-Godin
& Weiner & Ahlgren, 2009) that are usually found in primary education, like consultative
(students are simply asked for their opinion on decisions previously reached and
undertaken by the teacher or principle, and etc.); as a means (students are invited to
participate in the process in order to reach a certain goal set up by superiors); essential
(students are invited to be active in prioritizing change and defining problems, as well
as in changing the process), and structural (students take the initiative to decide which
change should be introduced and they have control over the entire process). Often,
practicing a certain type of student participation is justified and it depends on the
students’ age, teachers and other persons’ expectations, school atmosphere, place in
the curriculum, the practice itself, and the like.

The importance of participation from a student perspective is reflected in the
aspects where it:

+ signifies establishment and building of relationships (‘handing down values’,
emotions, thoughts, and etc.);

+ creates a sense of belonging (identity, a sense of security, etc.);

+ opens an opportunity for discussion and dialogue (confidence, encouragement
of reflection, exchange, etc.);

+ supports agreements, arrangements, compactness (familiar expectations,
predictable environment/safety through already established expectations,
provision of authority, and etc.);

+ contributes to reinforcement (reaching decisions where appropriate, and etc.);

+ increases motivation (for higher academic achievement, assistance, sharing,
and etc.);

+ develops cultural patterns (building, becoming familiar with specific cultural
patterns and habits, and etc.).

According to various authors, participation in relation to the student is an
opportunity for the student to be ‘heard’ and be ‘visible, perceptible’ as a person

-132 -



ljert.fzf.ukim.edu.mk

by others while learning about decision making, building a dialogue with others,
finding solutions, and even offering compromises, taking certain steps, activities, and
responsibilities thereof. The abovementioned and other aspects of the practice of
participation by the student in the everyday school life signify routes for developing
values that are important for life both in the present and future of the student.

Student participation viewed in terms of the curriculum means a connection
between the individual needs and abilities and the achievement of the set goals, and
even more than that. In this respect, the process of learning and the accomplishment
of quality teaching represent guidelines in determining the level and value of student
participation. But can the curriculum, including the extra-curricular activities, be
sufficient incentive for developing genuine student participation? Certainly not. The
predetermined subjects alone, whether mandatory or optional, are also not sufficient
and exclusive. What is necessary is to practice those subjects. There are cases when the
extra-curricular activities that apply appropriate strategies and approaches influence
the development of the necessary values and skills which in turn contribute to the
genuine participation of primary school students.

The practice of participation by the student both as an individual and as a part of
a student community enables the development of important life skills during primary
school, like:

+ development of democracy and democratism;
+ development of the concept of civil society;

+ development of inclusion;

+ development of active partnership;

+ development of multiculturalism, and etc.

The development of the specified life skills contributes to creating a cohesive
community that is guided by the principles of human rights, tolerance, conflict
resolution, and development of common points of interest and goals.

The issue of student participation in primary education in R Macedonia can be
examined in relation to the prevailing introduced reforms incorporated in certain
important documents, such as the National Programme for Development of Education
in R Macedonia 2005-2015, the Concept for Nine-Year Upbringing and Education, the
Law on Primary Education and other bylaws, regulations, and etc., and the Curriculum
for Nine-Year Primary Education. Under the reform changes in the stated documents,
student participation in primary education is mainly treated from pedagogical, social,
and whole society aspect, covering a wide range of factors, elements, and contextual
frames. Namely, the National Programme for the Development of Education in R
Macedonia 2005-2015 puts special emphasis on the goal of ‘encouraging social inclusion
and participation’ (National Programme, pg.111) as an expectation of promotion of an
effective primary school. However, participation is especially emphasized in the section
concerning the special principles of participation, where, among other things, it is
specified that participation in the effective primary school ‘... encourages students to
cooperate in the school activities and adopt an active attitude towards life in the local
community’, and also ‘...builds close relationships with the families, local community,
and nongovernmental organisations that deal with educational issues’ (National
Programme, pg. 112).
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In terms of the Curriculum for a Nine-Year Primary Education, apart from the
introduction of certain school subjects to the mandatory and optional subjects, a
certain number of teaching hours have been assigned separately for grade community,
as well as for additional classes starting from second grade. Special emphasis is placed
on modernization of teaching and learning by changing the classroom atmosphere,
strengthening the student interaction, greater involvement and responsibility of the
students for their own learning and development, student participation in certain
matters of common interest, inclusion and participation of students with special
educational needs, as well as participation of students in student communities and
bodies, training for decision making and taking positions, acquiring necessary skills to
work and communicate with others, and etc.

In the Concept for Nine-Year Upbringing and Education (2007), a number of areas
provide matters related to student participation, like the section on primary upbringing
and education principles, more precisely the principle of active participation of students
in the school life which says that ‘the school shall provide active student participation
in all school activities pertaining to the student.” This means: a) providing atmosphere
and conditions that shall stimulate the students to form their own opinion and express
it freely and b) building mechanisms and procedures that shall enable students to have
certain influence on decisions and events in the school. This principle includes the right
of every child to seek, receive, and impart information, to participate in the decision-
making processes and associate with other children for more appropriate enunciation
and exhibition of their needs and interests.’ (pg. 71-72). Also, the principle of autonomy,
competence and responsibility states that ‘...the student has the right to expression and
freedom of seeking, receiving, and imparting information and ideas of all kinds, either
orally or in writing.” The principle of partnership between the school, parents, and the
local environment includes the three components of obligations of the school regarding
parents, parent participation, and opening opportunities for parents and the local
environment regarding work in the school. It is further stated that ‘...it is necessary
to use democratic methods that contribute to a proactive and responsible life of the
students, critical judgment of values, and readiness for dialogue, communication, and
understanding.’ (pg. 75-76). The aforementioned Concept of Nine-Year Upbringing and
Education provides also other aspects which more or less cover the area of student
participation, such as the section of assessment of knowledge and student progress,
then education of students with special needs, extracurricular activities, competences,
rights and responsibilities (including those of the students), and the like.

The Law on Primary Education ( Official Gazette no. 14/2014), as well as other
bylaws and regulations intended for primary education, regulates a range of aspects
related to the area of student participation, ensuring their proper development and
learning, respect of individual differences, needs, and abilities, involvement and an
attitude of partnership towards their own education, and etc., all of which is indicative
of a more serious approach to promotion of student participation in primary education.

In reviewing the specified adopted documents, acts, curricula, and concepts
that regulate the work in primary education, as well as the prevailing reforms and
innovation regarding student participation, one can perceive an excellent pathway
regardless of the scope and comprehensiveness, a search for solutions of different
levels and content, as well as a need for building a personal framework and concept of
student participation.
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Conclusion

Student participation in primary education is a constant process of active
involvement of all relevant parties and provision of quality participation practice that
shall be diverse comprehensive, and constant in the everyday life of the students, both
in and outside the school. In this regard, it is important to initiate direct participation
and active involvement of the students, regardless of their age, then to foster and
support transparency, clear communication, empathy and understanding, respect
of individual needs, abilities, and differences, to give equal “voice” to all partners
(students, teaching staff, parents, etc.), as well as establish mechanisms for monitoring
and evaluation, and the like.

In order to develop student participation within their nine-year primary education,
it is inevitable that the primary school itself establishes an educational concept,
which, among other things, shall require the school’s involvement and work towards
development, contribution to, and support of the process of building and establishing
a practice of genuine participation of primary school students.
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AncrpaxkT

VsmuHatata gelleHuja Bo Pernyonmka MakegoHuja ce KapaKTepusupa CO 3rojieMeHHu
3aJI0;K01 3a pechopMUpaibe Ha 00pa30BaHUETO Ha CUTe CTeIIeH!, BK/IYUYBajKu I'o 1 00pa30BaHUETO
Ha Bo3pacHuTe. 3a Taa Liesl Oea U3rOTBEHU rojieM OpOoj CTpaTerucku, 3aKOHCKU U OllepaTUBHU
IIOKYMEHTH, Kako U ¢opMupame Ha MmoceOHUM Ap:KaBHU Teja 3a oOpa3oBaHUWe Ha BO3pacHU
KOM MMaar 3a 1IeJ1 JlJa TM BOCIIOCTaBaT TeMeJIuTe 3a pa3Boj U adupmalija Ha 0Opa3oBaHUETO
Ha Bo3pacHuTe Bo 3emjaTa. Ciiefiejku ja marekara 3a oOpa30BeH pa3BOj Ha eBPOIICKUTE 3eMju,
Penrybniuka MaKegoHUja ce coouyBa CO IIPeAU3BHULIM MMaHEHTHU 3a CHUTe 3eMju BO Pa3Boj:
HeoCTaTOK off (pMHAHCUCKU PeCypCH BO 0BOj 00pa30BeH CeKTOP, HUCKA CTalKa Ha MHBOJIBUPAHOCT
Ha IMapTULIMIIMEHTUTEe BO OOCTAMHUTe (opMM Ha obpa3oBaHMe Ha BO3pacHU, HEJOCTATOK O]l
JaBaTesid Ha oOpa30BHM YC/IYIM 3a BO3pacHU, HEJOCTATOK Off eIylUpaH HacTaBeH Kajap 3a
paboTta co Bo3pacHU, HECOOBETHA MHCTUTYI[MOHAJIHA KOOPIMHAIIY]ja, UTH., CO IITO Ce HariacyBa
rorpebara o Cepruo3eH 1 CTYIMO3eH MTPUCTAIl BO pehOpMUPAKHETO Ha 0BOj 00pa30BeH MOTCHUCTEM
KOj Tpeba [1a ru 3allBPCTU pa3HUIIAHUTE TeMesid Ha KOU IPBUYHO Oellle IToCTaBeH.

Knyunu 36opoBu: o06pa3zosaHue Ha BO3pacHu, 06pa3osHuU lipequ3BUUU, OKUBOWIHO Yuete.

I'papgemse cucTem 3a o6pa3oBaHIe Ha BO3paCHUTE — IIPeU3BUK UK II0Tpeba?

CoBpemeHaTa KOHIIEMNIIMja Ha OOPa30BHUTE CHUCTEMU HU3 CBETOT e Oa3upaHa
Ha OCTBapyBalbe Ha eJIMHCTBEHa IleJl: Jla UM OBO3MOKU Ha MJIaJiuTe JIyI'e Ja CTeKHAT
KOMIIETEHIIUM KOM Ke MM o00e30eflaT cUrypHa OCHOBa 3a IMOHATAaMOIIHUOT JKUBOT U
pabora. OBoj 30up Of ,IIOTPEOHU"” KOMIIETEHILIMM MPeTCTaByBa e€JMHCTBO O] OCHOBHU
WIM KJIYVYHM, CTPYYHHM, KAKO M COLIMjaJITHU U IePCOHaJIHM KOMITETEHLIMU KO OU UM
OBO3MOJKHMJIe Ha JIYI'eTO Ja KMBeaT W Jla paboraT 3aegHO, KaKO M Jla BOJaT CpeKeH U
HCTIO/THET JKUBOT.

CepuO3HMOT TIPEIU3BUK IIpeJl KOj ce HaoraaT oOOpPa30BHUTE CHUCTEMHU KOU
ersuCTUpaar BO OINIITeCcTBaTa Oa3nupaHU Ha 3HaeHe, 3a OCIIocoOyBalhe Ha MJIaJiUuTe JIyre
3a rpodecun Kou BO UJHUHA MOKeO1 HeMa J1a [IOCTojaT CO KOMITeTEeHI[UM KOU He 3HaeMe
Iaji Ke oJIroBOpaT Ha MIPOMEeH/IMBUTE Oapama Ha I1a3apoT Ha TPY/IOT, Ce IMoBeKe CTaBa
aKIIeHT Ha Hy;KHaTa apupmMalija 1 3a’KMByBalbe Ha KOHIIEIITOT Ha JJOKUBOTHOTO YUelhe
KOj MMa IIpeBeHTUBHA, HO U peMeguTaTUBHa (DYHKILIMja.

EBporickute 00pa30BHU MOJMTUKU, U3pa3eHU BO AOKyMeHTOT ,OOpa3oBaHue
1 obyka 2020“ ro TpacupaaT HaToT Ha obOpa3oBaHMETO M OoOyKaTa BO Kopejaludja co
pa3BOjOT Ha [OKUBOTHOTO ydeme. MIMeHO, MOKMBOTHOTO ydeme Tpeba [a ce cmeTta
3a (yHOaMeHTa/IeH IMPUHLIMII Ha KOj ce TeMejd LieJIoKyIHaTa pedepeHTHa paMKa Ha
eBPOIICKOTO 0Opa3oBaHue 1 0OyKa oj (hopmasieH, HecpbopmaieH 1 H(opMasieH KapaKTep,
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KOe ce IpoTera oj] paHUOT JIeTCKU BOCITUTHO-0Opa30BeH pa3Boj, I1a cé 10 00pa30BaHUETO
Ha Bo3pacHuTe. PedpepeHTHaTa paMKa Ha pa3Boj Bo obj1acTa Ha 00pa3oBaHUeTO 1 oOyKaTa
Tpeba ga ce poKycHpa Ha OCTBApyBambeTO Ha UETUPUTE CTPATELIKU LIeJIN:

+ J10’KUBOTHOTO YU€e U MOOWIHOCT [Ja CTAHAT PeajiHoOCT;

+ TlomoOpyBatbe Ha KBaJIUTETOT U e(PUKACHOCTAa Ha 0Opa30BaHUETO 1 O0YKaTa;

+ IIpomoBupamwe Ha paMHOIIPABHOCT, COLIUja/IHA KOXe31ja U aKTUBHO
rparaHcCTBO;

+ 3ajakHyBame Ha KpeaTMBHOCTa U MHOBAIUjaTa, BKIIYU4YBajKU ro U
MIPeTHPUEeMHHUIITBOTO Ha CUTe HUBOA Ha 0Opa30oBaHue 1 OOYKa.

CTpYKTYypa Ha CUCTeMOT 3a oOpa3oBaHue Ha Bo3pacHUTe Bo P. MakejoHuja

Penryonnuka MakemoHuja, o ocaMocTojyBameTo Bo 1991 rogunHa, 3amouHyBa [a
rpajii aBTeHTUUYeH oOpa3oBeH CUCTeM Oas3upaH Ha TPUHIIATNIOT Ha JIeMOKPaTUUYHOCT.
Mako 6ea HarrpaBeHU MHOT'YOPOjHU UeKOPH CO 11eJT BOCIIOCTaByBalhe 00pa30BeH CUCTEM
KOj OM M371eroji Bo mpecpeT Ha Mpegu3BUIUTe Ha 21 Bek, cé [0 ITOYeTOKOT Ha HOBUOT
MMJIEHUYM, 0Opa3oBaHHeTO U oOyKaTa Ha BO3PacHUTE Ce 3alloCTaBeHU Ha CMeTKa Ha
HaJIrpaJlyBarbe Ha CHCTEMHUTE 3a OCHOBHO U cpegHO obOpasoBaHue. TypOyreHTHUTe
IIPOMEHM BO OMIITECTBeHATa OopraHM3aliija U oOpa3oBHATAa CTUXUJHOCT U 3aTajyBaibe
ycioByBaaT 0Opa30BaHUETO HAa BO3PACHUTE [ia JoOOMe ITPUMAT Ha CIIopauyHa aKTUBHOCT
KOja e Mery rocjieJHUTe CKa/injia Ha JIMCTaTa IPUOPUTETU Ha BEKe CaMOCTOjHaTa ApKaBa.

Ilobpo e mo3HaTO IeKa yaesaoT KOj IO MMa BO3pacHOTO HacejleHHe 3a Pa3BOjoT
Ha JpsKaBaTa e O]l HeIlpoIleHJIMBa Ba)KHOCT, a M caMUOT (PaKT IITO Toa ITpeTcTaByBa
npubIMKHO 83% 0J1 BKYIIHOTO HacejieHHe BO 3eMjaTa, caMo ja IOTBpAYBa IoTpebara
3a pa3BHBame Ha CBecTa Kaj JIyIeTo 3a BajkKHOCTA Ha 0Opa30BaHMETO HAa BO3PaCHUTE U
IIO’KMBOTHOTO yuerme. Bo ofgHOC Ha oBa mpaiame, mpogecopor 3opaH BenkoBcku of
duno3zodckuoT darkynret Bo CKoIlje BeJu: ,,...BO3paCHUTE Cce THe KOU MMaaT HajroaeMo
B/IMjaHle BP3 OMIITECTBEHO-eKOHOMCKUOT U KYJITYPHUOT Pa3Boj Ha 3eMjaTa, a MJIaJiuTe
ce THe KOM I'o ITPOAO/LKYBaaT TOj pa3Boj“. Te3aTa meka oOpa3’oBHUOT HEOOCTATOK e
MMaHeHTeH caMo 3a IMoBO3pacHaTa CTPYKTypa Ha HaceJIeHUETO, 3a yKaJl, MpUCyTHa U
IleHec, U CO HUBHOTO ,M3yMUpame”, ofl eJHa CTpaHa, U Hajloaramwe Ha ,00pa3oBaHara“
MJIaJIiHa, Off Apyra CTpaHa, Ke ce oCcTBapH IOBOJIHA 0Opa30BHA CTPYKTYpa BO 3eMjara,
He camMo ILITO e MOpOHMIHA, TYKY e KpajHo namuyka. He ,crieryBaaT” 1jenu reHepainyiu
HaeJHalll O] clleHaTa Ha ,,OIIIITeCTBeHUOT TeaTap® 3a Jla UM OTCTaraT MecTo Ha JApyru
reHepaliuy, TYKy TUe ce MCIperuieTyBaaT BO IOJOAT BPeMEeHCKU TepUuoj], CO IITO ce
co3flaBa IJIo[HA IMOYBa 3a KapUKUPaHO Kpeupare Ha CTBApHOCTA, Koja Ol acleKT Ha
HacjeHOCTa HMIUIMLIMPa BJiMjaHMe Ha [1eCTPYKTUBHU MeXaHU3MH BO CEBKYITHUOT
€KOHOMCKHM, MTOJIMTUYKU 1 KYJITYPEeH pa3Boj Ha 3eMjaTa‘.

ITopasutenen e dakror mto cé mo 2006 roguHa Bo Penybnuka MakemoHuja He
rocToellle IpKaBHA cTpaTervja 1 rmoce0eH 3aKOH WIM 3aKOHCKa peryjaThBa 3a pPa3Boj,
opraHusaliyja W peajm3aliidja Ha oOpa3oBaHMETO Ha Bo3pacHuUre. I1o mporiacyBameTo
Ha 1996 roguHa Kako EBpolcCKa ZoguHad HA goxKUBOWHO yuere of ctpaHa Ha CoBeTOT
Ha EBporia, 3arouHyBa fja ce MeHyBa NeTpU(UIIMPAHUOT CTaB KOH 0Opa30BaHUETO Ha
BO3pacHUTE U 1A Ce aKTUBUPaAaT KpeaTopuTe Ha oOpa3oBHATA ITOJINTUKA BO €BPOIICKUTE
3eMjH Ha OBa 1osie, 1a 1 Bo Perryonnka MakemoHuja.
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Bo nHoemBpu, 2006 roguna, Cobpanuero Ha Pernyoiuka MakegoHHMja ja yCBOjyBa
HaiponasHaTa mporpama 3a pa3Boj Ha ob6pasoBanuetro 2005-2015. VHTerpaneH men
o7l oBaa mporpama e IIpozpamaitia 3a obpa3osaHue HA BO3pACHUUIE BO KOHUWIEKCU Ha
JOKUBOWIHOUWIO Yuere, KaKO CTpaTelIKU JIOKYMeHT KOj Io TpeTupa oOpa30BaHUETO Ha
BO3pacHUTe KaKO MHTerpajieH Jesl Off LIeJIOKYIITHUOT 0O0pa3oBeH cucteM. Bo pamkure
Ha [Iporpamara 3a oOpa3oBaHMe Ha BO3pPacHUTE BO KOHTEKCT Ha JIOKUBOTHOTO YUEHeE,
r/laBHAaTa 11eJ1 Ha oOpa30BaHMETO Ha BO3pacHUTe e medrHUpaHa KaKo ,Ja obe3demu
eJTHaKBU MOKHOCTH 3a CTEKHYBake KBaJINTETHO 0Opa3oBaHMe U IOOMBamke COOJIBETHU
3Haema, BeIUTUHU U KOMIIeTeHLI1 “.

CHCcTeMCKHMOT IIpUCTaIl KOH 00pa30BaHUETO 1 OOyKaTa Ha BO3pacHUTE 3aIllOUHYBa
CO YCBOjVBameTOo Ha 3aKoHoUW 3a 0bpa3osBaHue Ha Bo3pacHuuie Bo HoeMBpH, 2008 roguHa,
CO KOj ce 0be30e1yBa COOJIBETEH TPeTMaH Ha 0Opa30BaHUETO U OOyKaTa Ha BO3pacHUTe
BO 1I€JIOKYITHUOT OOpa30BeH CHUCTeM, IIITO O JIpyra CTpaHa I'M peryavpa IipaBaTa u
OOBPCKUTE Ha WHAWBUJIYUTE W WHCTUTYLIMHUTE WHBOJBUPAHU BO IMPOIECOT W MMa 3a
1es1 obes3benyBame obOpasoBaHUe, IoKBajiM@UKaldja, CTEeKHyBambe KBajinudUKaliu,
yuerbe 1 00yKa Ha Bo3pacHuTe. OBa e MpB IMpaBeH JJOKYMEHT O] 0BOj BU]I KOj IO TpeTupa
obpa3oBaHHeTO 1 0OyKaTa Ha BO3paCHUTE U o TpeTupa HehopMaIHOTO 0Opa3oBaHUe U
yuerbe KaKo 3HauaeH JiesT o MHAWBUIYaTHUOT 0Opa30BeH Tar.

[TpuoputeTuTe BO objlacta Ha 00Opa3oBaHMETO Ha BO3pacHUTE BO Perybrmka
Makenionuja ce orminanu Bo Cuipauiezujawia 3a obpa3osaHue Ha BospacHuuie 2010-
2015, Koja e u3roTBeHa of, crpaHa Ha CoBeTOT 3a oOpa3oBaHMe Ha Bo3pacHuTe. Tue ce
doKycupaHu KOH peann3alivja Ha CIeJHUTE CTPATelIKU LeJIN:

+ 3ajakHyBame Ha CUCTeMOT Ha oOpa30BaHNe Ha BO3PACHUTE IPEKY pPa3BUBakbE
Ha MH(GOPMALIMCKO-CTaTUCTUUKK CUCTEM 3a cilefiehe Ha 00pa3oBHATa
MOOMTHOCT Ha BO3PaCHUTE;

+ Co3paBame YCJIOBH JIOKUBOTHOTO YUee M MOOM/THOCTA Jia CTaHaAT PeayiHOCT;

+ TlogoOpyBaibe Ha KBaJIUTETOT U e(pUKAaCHOCTa Ha 0Opa3oBaHKeTo 1 OOyKaTa Ha
BO3PaCHUTE;

+ IIpomoBupamwe Ha PaMHOMNPaABHOCT, COIIMja/THA KOXe3Uja U aKTUBHO
rparaHcTBo;

+ IIpomornnja Ha 0Opa30BaHMUETO HAa BO3PACHUTE U KYJITypaTa Ha yUerme IMPeKy
aKTUBEH ITPUCTall BO 00pa30BaHUETO U 0OyKaTa Ha BO3pacHUTE.

I/IHCTI/ITYI_H/II/I MHBOJIBUPpAHMN BO CUCTEMOT 3a 06pa30BaH1/Ie Ha BO3paCHH

3a MecTOTO, 3HaUeHeTO U (pyHKIIMjaTa Koja ja y’KrBa 00pa30BaHUETO HA BO3PAaCHUTEe
BO CKaJIMJIOTO Ha OOpa30BHUTE TOTCUCTEMU Ha PernyOnmka MakeJoHWja TOBOPU U
HeusgudepeHIIMpaHaTa y/iora Koja pa3/IM4HY MHCTUTYLIMY ja UMaaT Bo adupmalijara
Ha OBa IIoJie.

Bo Penybnuka MakemoHUja pas3UuyHA BUAOBM MHCTUTYLIMU T'O KOHCTUTYUpPaaT
CUCTEeMOT 3a 0Opa3oBaHue Ha Bo3pacHuTe. O eJlHA CTPaHa Toa Ce jaBHUTE U JIP;KaBHUTE
WHCTUTYIIUM U Tejla KOM HMaaT OJITOBOPHOCT U KOMIIETEHIIMM 3a peajiu3alidja Ha
oOpa3oBaHMETO Ha BO3paCHUTE, a Off JIpyra CTpaHa Toa ce MPUBAaTHU MHCTUTYIIUU KOU
HyJIaT pa3/JIMYHU BUJOBU OOYKHU 3a BO3paCHU cJiefiejKu TW bapamaTa Ha MHIAUBUAYUTE U
rma3apoT Ha TPYAOT.
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Cosetuiow 3a o6pa3OBaHue Ha BOSPGCHULTJ@ € COBETO1aBHO T€JIO OCHOBAHO O/J1 CTPpaHa
Ha Bna,uaTa Ha PeHY6HI/IKa MaKe,HOHI/Ija KoOe Ce 3aHMMaBa CO CTpaTellKuTe IIpalllatba O[]
INOJIMTHKATa Ha pa3Boj Ha 06p330BaHI/IETO Ha BO3pPaCHUTEe N € COCTaBEHO O/] 13 usnena.
OcHOBHUTE 3aa4yn 1M HaJIe;KHOCTU Ha CoBeToT 3a O6p330BaHI/I€ Ha BO3pacCHUTe ce
ciegHurTe:

+ Ilpepmnara crpareruvja 3a pa3Boj Ha 0Opa30BaHUETO HA BO3PAaCHUTE BO KOHTEKCT
Ha JJO;KMBOTHO VUemhe 7o MUHUCTepCcTBOTO 3a obpa3oBaHue U HayKa Ha
Penybnirika MakegoHuja;

+ Ja cnemgu peanusaliyjaTa Ha TOOUIIHKTE aKLKCKY IUIAHOBH 3a peasi3aliija Ha
cTparervjara 3a oopa3oBaHe Ha BO3PACHUTE;

+ Ilpemara go MuHucTepcTBOTO 3a 0Opa3oBaHue 1 HayKa Ha PernyoOiiuika
MaxkeoHMja HalfMOHAIHYA KBa/IM(pUKAIIMY U CTaHAapAu Ha 3aHUMalba;

+ Ilpepnara ¢uHaHCHUpame Ha IIPOrpaMuTe 3a oOpa3oBaHUe Ha BO3pacHUTE 3a
KOH ce 00e30eieHu cpejicTBa Bo OyiieToT Ha Penyoinka MakegoHMja;

+ Bo copaboTka co omiTuHUTe, 10 MUHUCTEPCTBOTO 3a 0Opa3oBaHue U HayKa
Ha PenyOiinka MakejoHMja JoCTaByBa IIPeIjior 3a pa3Boj Ha MpeskaTa Ha
yCTaHOBUTE 3a 0Opa3oBaHue HAa BO3paCHUTE.

IleHwiapouu 3a obpa3oBaHue Ha Bo3pacHullle, TIaK, € jaBHa ycTaHOBa 3a 00pa30BaHUe
Ha BO3paCHUTe Koja e OCHOBaHa KaKo IpaBHO JIMIle ojf cTpaHa Ha BiragaTa Ha PenyGimka
MaxkepgoHuja.

Mucuja Ha IlleHTapoTr 3a o0Opa3oBaHMe Ha BO3pacHUTE e [Ja BOCIOCTaBU
(VHKIIMOHAJIEH, COBPEMEH M eBPOIICKM KOMMNATHOWIEeH CHUCTeM Ha obOpa3oBaHME Ha
BO3pacHUTE BO KOHTEKCT Ha JOKMBOTHO YYe€le KOj Ke TOHYAUW BHUCOKOKBAJIUTETHO
obpa3oBaHUWe U MOKHOCTM 3a CTeKHyBalbe Ha KBaJM(UKAIUM BO COTJIACHOCT CO
roTpebuTe Ha HaCeJIeHUETO, 3rojieMyBale Ha BpaboTeHOoCTa M MPEeTIIPUEeMHUILITBOTO,
3a MoTpebuTe Ha Ma3apoT Ha TPY/OT U Ke MpUoHece KOH eKOHOMCKUOT, COLIUjaTHUOT
Y JIMUYHUOT pa3Boj. [maBHU 1ein Ha lleHTapoT 3a oOpa3oBaHMe Ha BO3pacCHUTE ce: Jia
MPUJIOHEeCe BO peaiM3upameTo Ha COIIMOEKOHOMCKHTEe IoTpebu Ha MakeoHuja, f1a
OITOBOPH Ha ITOTPeOUTe Ha ITa3apoT Ha TPYIIOT U /ia [TIOMOTHEe Ha ITOeIUHITUTEe BO HUBHUOT
JIM4eH pa3Boj.

MuHuctuepcuisouio 3a obpa3zosaHue u Hayka Ha Peliyoauka MakegoHuja iMa ITOBeKe
HaJIJIe;KHOCTU BO 00pa30BaHMETO Ha BO3pacHUTE, MeI'y KOU: /la YCBOjyBa CcTpaTervja 3a
oOpa3oBaHMe Ha BO3pacHUTe BP3 OCHOBA Ha Tpepio3u o CoBeTOT 3a oOpa3oBaHUe Ha
BO3pacHUTeE; J1a BpIIM BepuduKalyja 1 Ja U3[aBa JIMLEHIM 3a paboTa Ha YCTAaHOBUTE
1 MHCTUTYLIMUTE 3a 00Opa30BaHUe Ha BO3pacHUTe, Ha HAUMH VTBPJIEH CO 3aKOH; JJa HOCKU
HallIOHAJTHM paMKOBHU HACTaBHU TJIAHOBU U ITPOTpaMHU 3a 00pa3oBaHUe Ha BO3PACHUTE;
la yCBOjyBa HacCTaBeH IUUJIaH M MPOrpaMyd 3a OCHOBHO, T'MMHA3UCKOTO U CTPYYHOTO
oOpa3oBaHUe Ha BO3pacHUTe, I10 ITpejior Ha LleHTapoT 3a obpa3zoBaHUe Ha BO3paCHUTE;
Ia obe3begu cpexctBa on byiieror Ha Penybonuka MakegoHuja 3a (UHaHCHUpambe,
HCTpasKyBalhe 1 pa3Boj Ha 0Opa30BaHMETO Ha BO3pAaCHUTE BP3 OCHOBA Ha YTBP/IEHUTE
1oTpebu Ha ApsKaBaTa U EBporickaTa yHHja.

MuHucwepcwiBowio 3a Wipyg u coyujaiHa UoAUIUKA ©UMa OOBpPCKa [a ydecTBYBa
BO JIp;KaBHaTa ITOJIUTHKA BO oOjiacTa Ha oOpa30BaHMETO Ha BO3PAacCHUTE HU3 ITOBEKe
aKTMBHOCTH,KaKO: CoIyieJyBamke HaIloTpeouTe 3armpeKBanduKalija JoKBaIndUKalija
Ha KaJapoT IPeKy aHa/in3a Ha ma3apoT Ha TPYAOT U Jla NoCTaByBa MUcjiewe 70 CoBeToT
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3a oOpa3oBaHMWe Ha BO3PAcHU; [a YUYeCTBYBa BO MOATOTBYBAHETO U YCOIIACYBaHETO,
KaKo U Jla MHUIIMpa IoTpeba oji MOJroTByBalhe Ha HOBU CTPYYHM KBaJIM(PUKAILIMU 1O
CTaHJapiy; [Ja ydeCTBYBa BO IOJArOTBYBawkeTO Ha JIucTaTta Ha cTaHJapAy Ha 3aHMMamwa.

Jlokanna camoyupasa. CnefejKku ro ImpoliecoT Ha AelleHTpaiu3alliija u pacrpeenda
Ha OATOBOPHOCTUTE, Jejl O HaIe;KHOCTUTe BO objlacTa Ha oOpa3oBaHMETO Ha
BO3pacHUTe ce TI0J] PaKOBOJCTBO Ha JIOKajiHaTa caMoyrnpaBa. CoBeTOT Ha ceKoja
JIOKaJTHA 3aeJHUIIA UMa HEKOJIKY 3ajlauM: BpIIM aHajii3a Ha MoTpeOuTe Ha Ia3apoT Ha
TPYAOT Ha JIOKaJIHO HUBO U TM UCKa)KyBa coryieflyBamaTa 3a norpeoure mo LleHTapoT 3a
obpa3oBaHUe HA BO3pacHU; MOKe Jla OCHOBA YCTaHOBH 3a oOpa30BaHMe Ha BO3PACHUTE;
KaKo 1 JOCTaByBa IIPeJIo3U 3a yIMCcHaTa II0JINTHKAa BO 00pa30BaHMETO Ha BO3paCHUTE
10 MUHUCTEPCTBOTO.

HauuoHaaHa AzeHuuja 3a eBpoticKu 06pa3o8HU UpoZpamu U MOOUIHOCTI. ATeHITjaTa
MMa OJITOBOPHOCT Jla PaKOBOAM U [Ja CIIPOBeAyBa HEKOJIKY €eBPOIICKU 00pa30BHU
rporpamMu 3a MOOWIHOCT, KOM OU TIpUOHEeJIe KOH Pa3BOjoT Ha 00pa30BaHUETO WU
oOykaTa Ha BO3paCHUTe BO 3eMmjaTa, KakKO M Jia ja 3rojieMaT OIIITeCTBeHaTa CBECT 3a
BayKHOCTA HA JIOKUBOTHOTO YUerwe U 0Opa3oBaHUETO HAa BO3PACHUTE 3a OIMIITeCTBEHUOT
U UHAUBUIYAJTHUOT IIPOrpec.

IMpuBawiHulie UHCUUWIYUUU 3a 00pa3oBaHue HA BO3pAcHUlWe, KaKo Ha IIpUMep
pas3IMYHU MHCTUTYIIMKA 3a oOpa3oBaHME Ha BO3paCHUTE, IIEHTPUTE 3a YCOBPIIYBambe,
paboTomaBIIUTE U COLIMja/THUTE TTapTHEPH, 3IpY>KeHja Ha rparaHyd Wik MHAUBUIYaTHU
obOyuyBauM, MOKaT MCTO TaKa ja OujaT IIOHyAyBauud Ha oOpa30BHM MIporpaMu 3a
oOpa3oBaHHe Ha BO3pacHU cropej 3aKOHOT 3a oOpa3oBaHUe Ha Bo3pacHUTe. HeKonKy
I'PYIM JaBaTe/iM Ha YCJIYTM MOMKAT Ja Ce MCTaKHAT KaKo BajKHU 3a 00pa30BaHUETO U
oOyKkaTa Ha BO3pacHUTE:

+ JasHu u UpuBattiHu clileyujaau3upaHu UHCUUYUUU 3a 0bpa3zosaHue Ha
Bo3pacHuilie: pabOTHUUYKY YHUBEP3UTETHU (OTBOPEHHU IrparaHCKU YHUBEP3UTETU
3a JI0;KUBOTHO yueihe), 00pa30BHO-KOHCYITAHTCKU PUPMU, LIEHTPU 3a 00YKa,
LIEHTPHU 3a CTPAHCKU ja3ulld, LIEHTPU 3a KOMITjyTepCKO oOpa3oBaHue, LIEHTPU 3a
coBeTO/JaBHA paboTa, OCHOBHU YUM/IHUIITA 32 0Opa3oBaHUe Ha BO3PACHUTE;

+ CpegHu yuuauwiia;

+ CuHguKkatiu (KOu HyJaT Mpejio3n Ha PaboToAaBIIUTe 3a MOJ00pyBambhe
Ha YCJIOBUTE 3a CIIPOBe/lyBaibe IMPaKTUUHa 00yKa Ha YU4eCHULIUTE BO
0oOpa3oBaHUETO Ha BO3PACHUTE, MMaaT MOKHOCT Aa (popMHpaaT MHCTUTYLIUU
3a oOpa3oBaHue 1 0O0yKa Ha Bo3pacHuTe (puHaHcupaHu o CUHIUKATOT);

+ Komopu u acoyujauuu (Kkou HyzaT 1peio3u Ha LleHTapoT 3a oOpa3oBaHue
Ha BO3paCHUTE 3a HOBU U MHOBAIMCKU ITPOTrpaMu, KaKo U Kperparme HOBU
cTaHIapay Ha 3aHUMarba, UMaaT MOKHOCT Jla (hopMHUpaaT MHCTUTYIIUM 3a
obpa3oBaHUe 1 00yKa Ha Bo3pacHUTe huHaHCcUpaHu oj KoMmopara uimm
Aconmjaiiijara);

+ AZeHyuu 3a Bpabouiysarve;

+ Ilpocpecuorantu wena;

+ YHusep3uwewu;

+ HesaaguHu opzaHuszayuu.

[TocTojaT ¥ JIpyru MHCTUTYIIMM U OpraHu3aliuy, KOU MOKpaj rJIlaBHUTe [ejHOCTU
“MaaT ojipeJleHr aKTUBHOCTU O 0O1acTa Ha 06pa3oBaHMETO Ha BO3PACHU KaKo IITO Ce:
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OMOIMOTEeKH, My3€eH, U3jlaBauKy KYKHU, KYJITYPHU LeHTPU, TeJIeBU3UU, paguja UTH. Mcto
TaKa M IoTroJIeMy MPpUBaTHU (pUPMU 3a CBOUTE BpabOTEHU HyJIaT OpraHu3upaHu OOyKU
WIN Apyry (pOpMU 3a MOHATaAaMOIIIHO 0Opa3oBaHUe.

IIporpamu 3a o6pa3oBaHue Ha BO3paCHUTE

O6pa3oBaHneTo Ha Bo3pacHuTe Bo Penybimka MakemoHuja ce CIIpoBefyBa HU3
dopmasneH, HecbopmaieH u MHGOPMaJieH HaurH Ha yuerbe.

Bo3spacHure cTekHyBaaT oOpa3oBaHMe I10 IIPOrpaMHUTE 3a OCHOBHO, CPegHO U
BHCOKO 0Opa3oBaHUe MPUCIIOCOOEHW Ha IOTPebuTe M MOKHOCTUTE Ha BO3PACHUTE
(jaBHO mpusHatu mporpamu). Twe moskaT 7a ce obOpasyBaaT M YCOBpIIyBaaT, jla ce
crielijasiM3upaaT U J1a I'd [OMOJIHYBaaT CBOMTE 3Haela M BEIITMHU BO (POPMaHOTO
obpasoBaHue, BO opraHusaliija Ha 0Opa30BHUTE YCTAHOBU KOU ce BepUdUIUpaHU U
JIMLIEHLIMPAHU 3a OBHeE ITPOrpaMu.

[TporpamuTe ce MpPUCIIoCOOeHU Ha BO3pacTa, IMPeTXOJHOTO CTeKHATO oOpa3oBaHue,
3HAeme, BeIITUHU U CIIOCOOHOCTU Ha BO3pPAcCHUTE UM MOMKAT [ia Ce MU3BeIyBaaTr IIPeKy:
peloBHa HacTaBa, KOHCY/JITATUBHO-UHCTPYKTHBHA HAacTaBa, [OMMCHO-KOHCY/ITaTUBHA
HacTaBa, OTBOPEeHAa HacTaBa, Tejle-HacTaBa, HAaCTaBa Ha JjajledrHa, MYJITUMEeIVCKU U Ha
IpYr coofBeTeH HaunH. [Tporpamara MosKe [ja MMa ¥ MOjIyJlapHa CTPYKTypa.

[IporpamuTe ce peaju3upaHu Of: HACTaBHUIIMA, ITpogecopu, MHCTPYKTOPU 3a
IIpaKTUYHA HacTaBa M CTPYYHM COpabOTHULIM KoM Tpeba [a ce CTeKHAT Co IocebHa
ITOATOTOBKA 3a paboTa cO BO3pacHHU, Koja ce opraHM3Mpa Ha COOABETHU YCTAHOBU U
yHcTuTyumu. Tre uMaaT IpaBo U 0OBpPCKa Ha MOCTOjaHO CTPYUHO YCOBPILYBamkhe, KAKO 1
YCOBpIIIyBamke 3a paboTa co BO3paCHH.

Bo cornmacHocT co 3aKOHOT 3a obOpa3oBaHHe Ha BO3paCHUTE, CEKOj KOj mMma
HaBpIIeHOo 15 roguHY 1 'Y UCIIOJIHYBA clieliudUUHUTe YCII0BU U bapara Ha [Iporpamara,
MOKe fa Oujle ydecHHMK BO IIporpaMuTe 3a oOpasoBaHue U 0OOYKa Ha BO3pacHUTE.
Bo3pacHuTe Kou ImoceyBaaT 3Haeka, BeUITUHU U KOMIIETeHIIMN Of, ofipe/ieHa 00J1acT,
MOJKaT Jla T JJOKaKaT MPeKy I10JI0KYBakhe Ha COOMIBETHU UCIIUTU BO MHCTUTYLIUUTE U
OpraHu3alunuTe KOU Ce MPOoBajIepu Ha TaKBU IIPOrpamu, ocBeH JIp:KaBHUOT MaTYPCKU
VICTIUT ¥ 3aBPIIHUTE UCIIUTUA BO CpegHOTO oOpa3oBaHue. OBa mpeTcTaByBa a/ITepHATUBEH
HaulH 3a IpU3HaBalbe Ha IMPEeTXOJHOTO U MCKYCTBEHO 3Haeme Ha BO3PacHUTE KOu
HemaJjie MOKHOCT f1a 6ugat men of, hopMaIHUOT obpa3oBeH mporiec. [To 3aBpiIyBameTo
Ha Mporpamara 3a obpa3oBaHUe Ha BO3pAaCHUTE, yUeCHULIUTE JoOMBaaT cepTuduKaTh
KaKO CBEJIONITBO 3a 3HAeHaTa, BeIITUHUATE U KOMIIETeHLIUNTE CTeKHATU CO IIporpaMara.

IIITo moHaTamy?

MomMmeHTasIHaTa IIOCTAaBEHOCT Ha CHCTEMOT 3a oOpa3oBaHMe Ha BO3PAacHU BO
PentyOniuka Make/loHrja yKa)KyBa Ha HM3a HeJIOCTaTOlM Kou ce pedyJieKTupaar
CO HaMaJlyBalbe Ha OpOjOT Ha YYEeCHUIIM U JaBaTed Ha YCIYTU BO OBOj CHCTEM.
[TocturHyBaweTo Ha pedepeHTHUTe Ie/Il M3pa3eHu BO eBPOIICKUTE CTpaTellKu
00pa30BHU [JOKYMEHTH 3a aKTHBHAa IMapTULMIIAlLIMja Ha BO3pacHOTO HacejieHue BO Koja
om0 hopMa Ha JO;KMBOTHO yuere co 15% mo 2020 ropuHa, ja HaMeTHyBa IroTpebarTa of
TeMeJTHU pedpopMcKU 3acaTy Ha OBa MoJie:
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PeBupmpame, peKOHCTpyHpakhe 1 0COBpeMeHYBakhe Ha OCHOBHOTO
obpa3oBaHUe Ha BO3pacHUTe MpeKy QIeKCUOMITHU ITpOorpaMu Kou Ou u3jiersie
BO IIpecpeT Ha IoTpebuTe U KapaKTePUCTUKUTE Ha JIYIeTo ondaTeHu COo

HUB; CTaHIap/IM3UpaH CUCTEeM Ha cJiefielbe U BpeJHyBame Ha MTPEeTXOTHOTO
3Haeme; 3aKMBYBamke Ha JlaJleuMHCKaTa HacTaBa, Tejie-HacTaBaTa, JOITMCHO-
KOHCY/ITaTUBHATA HACTaBa, UTH.; 3ajaKHyBalbe Ha MHOPACTPYKTYPHUTE

U JUJAKTUUKO-METOIMUKUTE KaralluTeT Ha OCHOBHUTE VUWJIMILITA 3a
BO3PaCHUTE;

YHarpe/iyBarbe Ha KOMIEeTeHIIMMTe Ha HaCTaBHUUKHUOT Kajjap Koj paboTu co
BO3PacHMU IIPEKY BOBe/IyBakhe Ha 3aJ0/KUTE/IeH CeT O[] aHAParollKu IIpeiMeTH
WHTeTrprpaH BO MHUIIU]aJTHOTO 0Opa3oBaHue Ha HACTaBHUIIUTE.

CopaboTka Ha (hopMaJIHUOT CO He(POPMATHUOT CEKTOP BO 0Opa30BaHUETO Ha
BO3PaCHUTE;

[Togurame Ha HUBOTO HAa CBECHOCT Kaj JIyI'eTO 3a 3HaUeHheTo Ha 00pa30BaHUETO
Ha BO3PACHUTE U JOKMBOTHOTO YUeHe ITPEKY KaMITakby O] pa3/iIndeH BUJI
(3acusIeHo JiejcTByBalbe Ha MACOBHUTE MeOUYMU, OIIITECTBEHUTE U JIOKAJTHUTE
00pa30BHU LIEHTPU, HEBIAJUHUTE OpPraHu3aliuy, UTH.);

[Tpu3HaBame Ha HehopMaJTHO M MH(OPMaTHO CTEKHATOTO 0Opa3oBaHue U
yueme;

I'papgeme cucteM Ha ob6pa3oBaHMe Ha BO3pacHUTEe KOj Ke ce Oa3upa Ha
roTpebuTe Ha Ma3apoT Ha TPYIIOT.
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Abstract

The past decade in Republic of Macedonia is characterized with increased efforts for
reforming educational system at all degrees, including adult education. For that matter, several
strategic, legal and operative documents and institutions were established in order to create
the grounds for development and affirmation of adult education in the country. Following the
path for educational development of other European countries, Republic of Macedonia is facing
challenges immanent for all developing countries: lack of financial resources in this educational
sector, low rate of involvement of participants in all available forms of adult education, lack
of educated teaching staff for working with adults, inappropriate institutional coordination,
etc., which is emphasizing the necessity of serious and studious approach in reforming this
educational subsystem which should strengthen the staggered foundation on which is primarily
based.

Keywords: adult education, educational challenges, lifelong learning.

Creating system for adult education - challenge or necessity?

Contemporary conceptualization of educational systems throughout the world
is based on accomplishing one goal: to enable young people to acquire competences
which will secure solid foundation for further life and work. This set of “required”
competences is comprised of basic, key, specific, as well as social and personal
competences which will enable people to live and work together and to live happy and
fulfilled life.

Serious challenge that educational systems in knowledge based societies are
facing - to prepare young people for professions which will may not exist in future
with competences which we don’t know whether will answer the changing demands
of labor market, is accenting indispensable affirmation of the lifelong learning concept
which has preventive and remeditative function.

European educational policies, expressed in the document “Education and
training 2020” are tracing education and training path in correlation with lifelong
learning. Namely, lifelong learning should be considered as fundamental principle on
which overall framework of European education and training should be based upon
from formal, non-formal and informal character stretching from early childhood
development to adult education. Referent framework for development of education
and training should be focused on accomplishing four strategic goals:

+ making lifelong learning and mobility a reality;
+ improving the quality and efficiency of education and training;
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+ promoting equity, social cohesion and active citizenship;
+ Enhancing creativity and innovation, including entrepreneurship, at all levels
of education and training.

Structure of adult education system in Republic of Macedonia

The Republic of Macedonia, following its independency 1991, started to build and
develop an authentic education system based on the principles of democracy. Although
numerous steps were undertaken in order to establish an education system that will
meet the challenges of the 215t century, the area of adult education and training was
neglected in favour of the systems of primary and secondary education, until the
beginning of the new millennium.

Turbulent changes in societal organization and educational irrepressibility and
concealment, are conditioning adult education to get primate of sporadical activity
which is positioned at the bottom of the list of priorities of the independent country.

Itis well known that the part which adult population has for the state development
is from invaluable importance, and the fact that it is almost 83% from the overall
population from the country, is confirming the need for raising awareness of the people
for the importance of adult education and lifelong learning.

Regarding this question, professor Zoran Velkovski from the Faculty of philosophy
in Skopje states: “..adults are the ones who have the biggest influence to socio-
economic and cultural development of the country, and youngsters are those who
continue that development...”. The thesis that educational insufficiency is immanent
only for adult structure of population, which unfortunately exists, and that by their
“extinction” on one hand and coming young educated youth on the other hand, there
will be suitable educational structure in the country - is not only morbid, but also
profane. Generations do not “come down” to the stage of the “societal theater” to
recede place of other generations, but they are entwine in longer period of time, which
creates fruitful ground for caricature creation of reality which from the aspect of
heritage is implying influence of destructive mechanisms in overall economic, political
and cultural development of the country”

Dismayed is the fact that by 2006 Republic of Macedonia didn’t had government
and state strategy and specific law or law regulative for development, organization
and realization of adult education. After announcing the year 1996, as a European
year for lifelong learning by the Council of Europe, petrified standpoint towards adult
education is starting to change and lots of activities are undertaken by the creators of
educational policies in European countries and in Republic of Macedonia.

In 2006, the General Assembly of the Republic of Macedonia adopted the National
Program for development of education in Republic of Macedonia 2005-2015. An integral
part of this National Program was the Program for Adult Education in the Context of
Lifelong Learning, as a strategic document addressing adult education as an integral
part of the whole education system. In the framework of this Program, the main goal
of adult education was defined as “to provide equal opportunities for all people to
obtain quality education and to acquire certain knowledge, skills and competences”.

The systemic approach towards adult education and training began with the
adoption of the Law on Adult Education, in November, 2008, which awards adult
education and training the appropriate and equal place in the overall education system,
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which regulates the rights and obligations of institutions and individuals involved in
the process and has the purpose to providing education, educational improvement,
qualification, learning and training for adults. This is the first legal document of this
kind which regulates adult education and training and treats non-formal education
and learning as an important part of the person’s learning path. The goal of adult
education and training in Republic of Macedonia in accordance with the Law on Adult
Education is to secure opportunities for obtaining appropriate education levels to all
and for all age groups, and to allow everyone to acquire knowledge, skills and attitudes
which will be in concordance with the demands of society and the labour market.

The priorities for adult education and training in Republic of Macedonia described
in the Strategy for adult education (2010-2015), developed by the Council for Adult
Education, are focused towards realisation on the following strategic aims:

+ Strengthening the system for adult education through developing a statistical
and information system for monitoring and tracking education mobility of
adults;

+ Creating conditions lifelong learning and mobility to become reality;

+ Improving the quality and efficiency of education and training of adults;

+ Promoting equality, social cohesion and active citizenship;

+ Promoting adult education and culture of learning trough active approach to
adult education and training.

Institutions involved in adult education system

Not defined role which different institutions have in affirmation of adult education
and training has much to say about the place, significance and function which this
subsystem has in the stairway of educational subsystems in Republic of Macedonia.

In Republic of Macedonia different types of institutions constitute the system for
adult education. On one hand, there are public and state institutions and providers,
which have obligations and competences for implementing adult education and
training, and on the other hand there are private institutions which offer different
types of training courses for adults following individual and Labor market demands.

Council for Adult Education. The Government of Republic of Macedonia established
the Council for Adult Education as advisory state body addressing strategic questions
related to adult education policy and it is constituted of 13 members. Following activities
are under competence of the Council for Adult Education:

+ Proposes Strategy for developing adult education in the context of lifelong
learning to the Ministry of Education and Science;

+ Monitors implementation of action plans of the Strategy for Development of
Adult Education;

+ Proposes national qualifications and standards of occupations to the Ministry
of Education and Science;

+ Proposes financial paths for financing adult education programmes from the
State budget;

+ Proposes solutions for developing networks of institutions that provide adult
education (together with local authorities) to the Ministry of Education and
Science.
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Center for adult education is a public institution for adult education which is
constituted as a legal asset by the Government of the Republic of Macedonia.

The mission of the Center for adult education is to establish functional,
contemporary and Europe compatible system for adult education in context of lifelong
learning which will secure high quality education and possibilities for obtaining
qualifications in accordance with individual needs, increasing employability and
entrepreneurship, labor market demands and will contribute towards economic, social
and personal development.

Main goals of the Center for adult education are: to contribute in realization of
socio-economic needs of the country, to answer the demands of the labor market and
to assist individuals to fulfill their personal development.

Ministry of Education and Science of the Republic of Macedonia has the
responsibilities in the area of adult education to: adopt Strategy for Adult Education
and Action Plans for its implementation based on the proposal of the Council for Adult
Education; Verifies institutions and issues licenses for adult education pursuant to
Law; Provides national syllabi and curricula for adult education; provides syllabi and
curricula for primary and general and vocational secondary education for adults based
on the proposal of the Centre for Adult Education; provides financial assets from the
Budget from Republic of Macedonia for financing, research and development adult
education based on the appointed state needs and the priorities of the European Union.

Ministry of Labour and Social Policy has an obligation to participate in state policy
in the area for adult education throughout the following assignments: analyses the
labour market and proposes certain opinions for requalification and new qualification
of the labour force; participates in creating national standards of occupations.

Local authority. Following decentralization and devolution of authority, part of
the competence in the area of adult education is under local authorities. The Council
of the Local Self-government has several obligations: to conduct analyses of labour
market needs at local level and to distribute them to the Centre for Adult Education
and institutions for adult education; to establish institutions for adult education; to
make proposals for the enrolment policy of students in adult education programmes.

National Agency for European Educational Programmes and Mobility in Republic of
Macedonia. The Agency has the responsibility to manage and conduct several European
educational and mobility programmes which should contribute towards development
of adult education and training in the country, as well as to increase the societal
awareness of the importance of lifelong learning and adult education to the state and
individual progress.

Private institutions for adult education, centres of excellence, social partners,
non-governmental organizations, civil society associations and individual adult trainers
can also be providers of adult education and training programmes, according to the
Law on Adult Education. Several groups of providers can be identified as important for
adult education and training:

Public and private specialized institutions for adult education and training:
Community civic universities for lifelong learning (workers universities), education
consultancy companies, training centres, centres for foreign languages, centres for
computer education, centres for counselling and professional orientation, elementary
schools for adult education.

Secondary education schools.
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Labour unions(which provide proposals to the employers for improving conditions
for conducting practical training of participants in adult education; have possibility to
form institutions for adult education and training funded by the Union).

Chambers and associations(which provide proposals to the Centre for Adult
Education for new and innovative programmes, as well as creating new standards
of occupations;have possibility to form institutions for adult education and training
funded by the chamber or association).

Agencies for employment.

Professional bodies.

Universities.

Non-governmental organisations.

There are other institutions and organizations, which in addition to their main
function provide certain adult education and training activities, such as: libraries,
museums, publishing companies, cultural centres, etc. Bigger private companies often
provide for their employees contemporary training or other forms of further education.

Program provision in adult education and training

Adult education and training in the Republic of Macedonia is conducted through
formal, non-formal and informal types of learning.

In the Macedonian adult education system, participants can acquire education in
programmes for elementary, secondary and high education adjusted to their needs and
possibilities. Adults can obtain education and training in formal and private licensed
institutions with verified programmes for adult education.

All programmes are adjusted to the age, prior education, knowledge, skills and
attitudes of the participants. They can be conducted through several forms: regular
teaching, consultative and instructional teaching, distance learning and other
participant appropriate forms of teaching. Programs can also have modular structure.

Programmes are conducted by teaching staff (professors, teachers, instructors
for practical training and external experts), who must possess special training for
teaching adults organized by certain institutions and organizations. Adult educators
have obligation to permanently improve their knowledge, skills and competences.

Pursuant to the Law on Adult Education, anyone who is 15 years old or over and
fulfils other specific conditions and demands of the program can become participant
in adult education and training programmes.

Adults who possess knowledge, skills and competences from certain area can prove
it through passing certain exams in the institutions and organizations which provide
that kind of programmes, except the State Matura exam, the School Matura exam and
Final Leaving exam in secondary education. This is an alternative way to acknowledge
prior and experiential learning of adults who did not have the possibility to be a part of
the formal education process. After finishing adult education programmes, participants
are provided with certificates testifying to knowledge, skills and competences obtained
with the program.
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Future steps?

Current asset of the system for adult education and training in Republic of
Macedonia is implying lots of deficiencies reflected in decrease of number and providers
of services in this sector. Accomplishing referent goals set in European strategic
educational documents for active participation of adult population in all forms of
lifelong learning process with 15% by the year 2020 is imposing necessity of thorough
reforms in this area.

Revising, reconstructing and contemporariness of elementary adult education
trough flexible programs which will meet the demands and the characteristics of the
people; standardized system for evaluating prior and experiential learning, reviving
distance and e-learning; strengthening infrastructural and didactical capacities of
elementary schools for adults.

Upgrading the competences of the teaching staff which works with adults by
incorporating set of compulsory andragogycal subjects in their initial education.

Cooperation between formal and non-formal sector in the area of adult education.

Raising awareness of the people for the significance of the adult education and
lifelong learning trough campaigns of different kind (joint efforts of mass media,
societal and local educational centers, non-governmental organizations, etc.)

Recognition of non-formal and informal education and learning.

Building system for adult education which will be based on the Labor market
demands.
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AncrpakT

[TemarorujaTa KaKo HMKOTalll Jlocera He OWIa TOJKY OJIBO€HA O] OIIITECTBEHUTE OJHOCU
1 BOOIIIITO OfI ;KUBOTOT Ha JleliaTa, yYYeHULIUTe U cTymeHTuTe. [la mypu u Torai Kora ce 4nHesIo
IeKa ce Haora Ha MapruHUTe Ha OIILTeCTBEeHHUTEe CjydyBamba. lleimTe Ha BOCIMTAaHUETO U
oOpa30BaHMeTO UMaaT CMIUC/Ia CaMO TOTralll Kora ce OIIITOOOBP3YBauKM, Toa 3HAUM Ja 3aBUCAT U
la OuyiaT MOBP3aHU CO YUCTUTE TEOPHMCKU HAayKHU KAKO IITO Cce JIOTMKaTa, eTUKaTa U ecTeTuKara.
AHTpOIIOJIONIKATA, eTUYKaTa 1 JiylaboKaTa JIyXOBHA CMHCJIa Ce BO KOPEHOT Ha BOCHUTaHUETO U
obpasoBaHueTo. Cute pepopMu KOU He I'0 TIOUKTYBasie 0BOj MPUHIIUIL, IIpoIiajiHajie. 3aToa KIydoT
Ha YCIIeXOT € YOBEKOT (YUMTeJIOT, HaCTaBHUKOT, ITpodecopoT) U HeropaTa cpembda co IeTeTo, COo
VUYEHUKOT, OJHOCHO CO CTYIEeHTOT.

EneH op rmpobiemMuTe Ha MPUCTAIIOT Ha pedOopMUTe BO BOCIIUTHO-00PAa30BHUOT CUCTEM Ha
PM e mrTo He ce TeMei Ha OBYe AUCLIMIUIMHU U ITPUHLIUIIM, He ce TeMesld Ha oBaa CMUC/Ia, HemMa
duno3zodcko U Mmemaromko morekiao. TemesnoT Ha peopMUTe ce MOJIUTUUKUOT IMparMaTh3aM,
OIIOPTYHU3aM U eheMepHO IocTaBeHUTe Lienau. [TocnemuiiaTa o THe oOPa30BHU ITOJIUTUKU Ce:
IpeHecyBame 1 HaMeTHyBaihe Ol IPYrd 0Opa3’OoBHU CHUCTEeMM Pa3jIMUHU IIPOrpaMu, IIPOIMCH,
Mepema, TecTupama, paHrupama M CTaHZapAu3upame Ha MHCTUTYLMOHAJIHO M HalLlMOHAJIHO
HUBO ILITO BEKe CUTe Hac (yUeHULIUTe, YUUTE/IUTe, IIpodecopuTe, pOIUTe/INTe), He JoBeayBa npep
»JAIIOHCKUOT CUHIpOM® — dopcupame Ha HaTIIpPeBapyBaukKUOT [AyX, IIpHUToa 3abopaBajku AeKa
TOa e MPBUOT MPUHLIMIT Ha BOjHA BO CBeCTa Ha YOBEKOT, HAMECTO Pa3BHBame Ha pedIeKCUBHO
1 KpeaTUBHO pasMuciyBambe. Op apyra cTpaHa, MaK, Ha IefarordjaTa M IIelaro3uUTe UM
ce yraTyBaaT M MHOI'YOPOjHU IIPUTOBOPHU AeKa He e BO COCToj0a Ja I'M pelir mpobieMuTe Ha
BOCIIUTHO-00Pa30BHUOT CUCTEM, IIPENVINTAajK1 UM [Ia ce 3aHMMaBaaT CO eKCI[eCHUTe I10jaBU BO
yuuaHMIIaTa u yauminrara. Off rmearorujata He ce o4eKyBa, a IIPUTOoa U Taa caMaTta ce ogHecyBa
MH(EepPUopHO /la ce 3aHMMAaBa CO TEeMEeJIHUTE Ipalllarka KaKo OIIITeCTBeHAa W XYMaHUCTHUYKa
cria Koja Mopa [ia T TIOZIrOTBU pejieBAaHTHUTE ITPEeTIIOCTaBKY BO JIOHECYBAKkETO Ha KBAJIMTETHU
006pa30BHU MOJIUTUKMU.

Knyauu 36opoBu:  peghopmu, BocuuitiHo-obpasoseH cuciiiem, tiegazozuja, 0bpa3osHU UOJUTHUKU.

['onem Opoj ommTecTBeHW (aKTOPU KAaKO M TOEAUHIIM He MOKaT Ja Oujar
paMHOAVIIHKU Ha IIpallambaTa of TUIIOT: 30Wilio, Witloyl KaKo ga ceHaupasu 3a ilogoopo
obpa3zosaHue u BociuuiuaHue? OCHOBHUTe OIIpeie/TyBatha Ha IIeJITa (301ITO), COIp;KMHaTa
(mrTo) 1 mMeTommuTe (Kako) Ha oOpa30BaHMETO Ha KajapoT MIpeTCcTaByBaaT eeH BUJ
mejaromnrka BU3Hja 3a WJHMHATA Ha O00Opa30BHMUOT CHUCTEM, HO U Ha OMIITECTBOTO, U
THe BCYITHOCT OfpeAyBaaT - IIITO YIeHOBUTE Ha OIIITeCTBOTO MOKAT Jla OUAAT U KaKBU
YOBEUKM TTOTEeHIja/Ii MOKAT Jla ce pa3Bujar.

OTTyKa, coceMma e HopMaJiHa peaKiiyjaTa Ha 1iejiaTa OIIITeCTBeHa, HayuHa M CTPYYHa
jaBHOCT, HUBHUTE MHTEpecupama, AebaTu 1 KOMeHTapy Kora ce paciipaBa 3a pedopMmu
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BO BOCITUTHO-OOpa3oBHaTa paboTa WIM 3a MPOMEHM BO HACTAaBHUTE WIN CTYOUCKUTE
nporpamu. OBa ce MHOT'Y UyBCTBUTE/IHM TeMU. 3aToa ce MpernopayyBa oOpa3oBHUTE
TIOJINTUKMU J1a ce Oa3upaaT Ha LIBPCTU TeMEJIU Y IPOMEHUTe Ha ITPOrpaMuUTe Jia ce paboTaT
BO MOO/IT BpeMeHCKU TTIepuo/l, 3a IMoTpebuTe Ha ceralrHuTe reHepalyiu, HO U Jla ce uMa
BHU3Mja 3a UJHUTE reHepalum — OuejKu coceMa e CUTYPHO JieKa HeIIPOMUCTIEHUTE [OTe3un
U eBeHTYa/IHU IMpoMalllyBakha MOYKAT [a HarnpaBaT TeIIKU U HeCOTJIeJINBU MOCIeIuIln
Ha OMUITECTBOTO BO IleJIMHA 1 HA CEKOj HETOB UJIEH.

[IpeTcTaBHUIIUTE Ha XYMaAHUCTUUYKUTE [IMCIIMIUIMHU CMeTaaT JleKa JleHeC BO
OINIITECTBOTO HE € HajBayKHO ga 3HAew U umawl - WyKy ga dugewruosek — J1a HOCHIII
IIPaBWIHU BPEJHOCHU CYIOBU M OIJIVKU. 3apajik Toa e MoTpebeH Jobap XyMaHUCTUUKU
cucteM Ha oOpa3oBaHueTo. CyllITMHATA € Jla ce U3TPajii CUCTEM OJHOCHO KYPHUKYJTYM
KOj Ke Oujle MHCTPYMEHT U JIOKTPHHA 3a MOCTUTHYBalhe Ha OHHUe 1Ie/Ii KOU IIpeJ] cé Ke
OuIaT BO COIIACHOCT CO YOBEKOT.

Bo coumonorujaTa TOMMUTE Kyauwiypa (naTUHCKU: colere, ,onrneayBa“) u
uusuau3ayuja pas3indHo ce cgakaar. Kynrypara e cjiosKeH omiirecTBeH (peHOMEH u
MHOTY IIMPOK mouM. Kynrypara ro orndgaka ceTo oHa ILITO ITPUPOIATa He MOKe J1a My I'o
naje Ha yoBeKoT. [loKpaj MaTepujaTHOTO BO Ky/ITypaTa BjieryBa U 1LIeJIOKYITHOTO JIyXOBHO
TBOPEINTBO. 3aToa Mo KyJITypa oOMUYHO ce mopapa3dupa 30up Ha CUTEe MaTepujaiHu
Y AYXOBHU BPeJHOCTH Ha YOoBeKoBaTa paboTa BO IPUpOATa W OIIITECTBOTO, AO/IEKa
LMBUJIM3aljaTa ja oripaka MaTepujasHaTa KyJ/ITypa, a CIiope/] Toa e U IOINPOK TTOVM.
Criopeni apyru aBTOpH, M Ky/ITypaTa U LIMBUJIM3aliijaTa ro rmpeTcraByBaaT OHAa LITO I'O
KapaKTepusupa OIIITeCTBOTO, TOA € OHA IO Koe Cce pa3/IMKyBaarT OIIIITeCcTBaTa, U OTTyKa
1 HUBHMOT CTaB JJeKa IToMery oBUe ITOMMU He Tpe0a Jia ce TIpaBU pa3jivKa.

MeryToa, cuTe ce cjioKyBaaT AeKa M Ky/JITypaTa W IUBWIM3allMjaTa ce BakKeH
¢dakTOp BO BOCIMTAaHMETO U OOpa30BaHUETO, OJHOCHO JIeKa BOCITMTHO-OOpa30BHUOT
[IpolieC e UMH Ha OBJIaJlyBamke CO KY/JITYPHUTE U LIUBUIN3ALIMCKUTE TEKOBU BO OJIpeleHO
OIIITeCTBO. BeylIHOCT, 1Mo/ OBa ce IMojapa3bupa OBIajiyBake CO OApedeH CHUCTeM Ha
BPEeJITHOCTH, MOPaJIHA HOPMU, eJleMeHTapHU HaydHU CIIo3HaBamwba, GOpMHU Ha YMETHUUYKO
M3pa3yBame, HAYUHUOT M YMEeTHUUKUOT ja3uK, TeXHOJIOTHWjaTa, KaKo M COJpKMHAaTa Ha
KOPHCTEHETO Ha CJIOOOTHOTO BpeMe.

[Tpeky co3aBameTo Ha 3aeTHUUKUOT IUCKYPC (yuuitiesn - getlie), yY9UTETIOT AUPEKTHO
B/IMjae M Ha KY/JITYPOJIOIIKMOT Pa3BOj Ha JeTeTO (JOBEKOT). YUUTEJIOT € pelpe3eHT Ha
Ky/ITypaTa BO Koja JieTeTo ce (popMupa BO JIMUHOCT. , Kyauiypaitia zo obauKkysa ymouu,
Zu ocuzypysa gpegHocuuuie o Kou ¢u KOHCupyupame He camo Hauulie cBetosu, WyKy
U passusame camo-KOHUeUUUja u zu cuo3Hasame colcuiseHulie ciuocobHocuiu* (Bruner,
cnopep: Colic, 2005).

KpaTKa I/ICTOpPIia Ha paSBOiOT Ha 06p330BaHI/IeTO HaAaCO4Y€HO KOH KOMIIeTeHII N

Bo mocnemHuTe TpueceT rOAMHU pa3/IMUHUA MeryHapogHU opraHusauuu (CBeTcKa
oanka, OECD, UNESCO) uHTeH3MBHO I'0 ITPOMOBHpPaaT KOHILIENITOT Ha oOpa3oBaHUe
HaCOUeH Ha pa3BOj Ha KOMIIETEHLIMI.

PecdhopmuTe Bo oOpa3oBaHMETO HACcOUeHO Ha KOMIeTeHLuM (competency based
education) mpowusneryBaar op: (1) MHmycTpuckaTta peBoiyiidja M IOTpeOUTe Ha
UHIyCTpUjaTa; (2) HeonubepasiHaTa eKOHOMHUja U TeopUjaTa Ha YOBEUKUOT KarnuTai U (3)
011XejBUOPUCTUUKOTO ABIKee ([JecrmoroBuh, 2010).
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EKoHOMMjaTa ¥ MPOAYKTUBU3MOT KaKO Cepuo3eH IjiobajieH eTocC IourBaaT Ha
TIpeTIIoCTaBKaTa JieKa eKOHOMCKHUOT pacT U paboTta, 6e3 orje Ha HUBHUTE HEraTUBHU
MOC/IeIULIM, Ce KIyYyHa KapaKTepHUCTHKa M CYIITHHA Ha YOBEKOBaTa er3uCTeHIIH]a.
OBaa npactuyHa popMa Koja IIpoMOBHMpPa KOHTHMHYMpaHa IPOAYKIUja 1 ITOTPOIIyBayKa
Ha YCJIYTM U Jo0pa, olicecMBHa aKyMyJ/lalliija Ha eKOHOMCKO O0raTCTBO M MaTepUjaiHO
rocejlyBalbe € BCYIIHOCT Heraluja Ha CUTEe BPEIHOCTH U TIOTPeOU KoM ce HaJBop
on cdepara Ha ekoHomujata (Anderson, D., 2008). CBouTe KOpeHM OBOj KOHIIEIIT
Ha oOpa3oBaHMe IO Haora BO TeopujaTa Ha HaAydHUOT MeHalIMeHT Ha dpeaepuk
BuncnoyTejnop (Tavylor, F., 1911). Bp3 ocHoBa Ha oBa, efieH o] IPBUTe MIPUCTAIIM BO
obyacTa Ha Pa3BOjOT Ha KYPUKYIYMOT, nHcnupupaH oji Tejmop a ob6jaBen Bo 1919 r., Koj
011 HacodeH Ha opMHUpame KoMIeTeHIUu e TpyaoT Ha Yapsc AneH ,HacraBHUKOT,
yoBekoT u paborara“ (Herschbach, D.R., 1992. HaBegeno criopen decnmoroBuh, 2010).
Yapsc AseH MHCHUCTHpA Ha IporpaMu KOM Ke OujaT cTaHAapAu3upaHU JIOTUUYKU
eIMHUIIA U HacoueHU Ha (popMupame crieliupUuHd pabOTHU MOCTUTHYBakba, OJHOCHO
KOMITETEHIIUM.

Criopen, HeonubepasHaTa €KOHOMMja, KOja ce 3acHOBa Ha IIpPeTIoCTaBKaTa Ha
CHUJIHA Mer'y3aBUCHOCT BO (DOPMUPAETO BEIITUHU 1 EKOHOMCKHOT PacT, 00pa30BaHUETO
e MHBEeCTUIIMja KOoja TM pa3BUBa BEIITMHUTE M CIIOCOOHOCTUTE, a CO CaMOTO Toa W
MMPOIYKTUBHOCTA 1 €KOHOMCKHUOT pa3Boj BO 1ieJIMHA.

BUXxejBUOPUCTUYKUOT KOHIIENT TeHepajlHO TI'M TOTTUKHYBa HACTaBHULIUTE U
KpeaTopuTe Ha KYpPUKYJIYMHUTe, LieJiuTe BO oOpa3oBaHMETO Aa TW JedUHUpPa KaKo
HMCXOIU, OAHOCHO KaKo IIPOMEeHU BO MaHU(peCTHOTO ofgHecyBame (observable). OTTyKa
OBOj TEOPHUCKU TIpaBel] U ITpUCcTar Bo oOpa3oBaHUETO e T.H. 00pa3oBaHNe HAaCOUeHO Ha
rucxomu (outcomes-based education). OBoj mpucTar Koj 3aIllouyHyBa O OCYM/ECETTHUTe
roguau Ha 20 Bek Bo CAJl mpeMHHYBa BO JIBWKeHhe U IPaKTUKa BO 00pa30BaHUETO BO
CA]Jl, Benuka bputanuja, Kanaza u ABctpanuja.

Npentudurkanmja Ha mIoMMOT pechopma

Bo HaAIIMOT ja3uK MOUMOT pe¢hopma JecTo ce yIioTpebyBa HECOOIBETHO, 0COOEHO
Kora ce pacmpaBa BO cdgepara Ha BOCIMTaHHETO U oOpasoBaHueTo. 300poT forma
Ha JIATUHCKU 3Ha4u ,JINK, OOJIMK, JIWIle, pacT; ybaBUHA; C/IMKAa; OCHOBAa, HAUWH, BUJI;
HaziBopenHocT; Mozen” (Zepi¢, 1961, HaBemeno criopen Cy3uh, H. 2009.). IIpedukcor
re ce ynorpebyBa 3a OOHOBYBame, MOBTOpyBamwe. [TouMmoT reformatio Ha naTUHCKU
3Hauu IpeobOpa3ba, oOHOBYBamwe. BeyiiHocTt, rmouMoT pecdopMa IIPBEHCTBEHO 3HAYMU
BOCITOCTaByBalbe Ha IIocaKyBaHaTa (popma, OOHOCHO OOHOBYBale Ha cTapaTa WIn
HapyiieHa popMa. Ho, Bo BocriuTaHueTo U o6pa3oBaHUETO ce pabOTH 3a CYIITHHATa, a
He caMo 3a (popmara.

Kako ce necunupa moumot pecpopma? Bo HeKou gedrHULINY 3a TOa IITO € pehopMma
ce COIp;KM MPOLIeCOT Ha HMHOBallMja BO CHUCTEMOT Ha BOCHUTaHHWe U obOpa30oBaHUe.
,Kora ce pasriejsiyBa mouMoOT Ha pecdopma Bo oOpa3oBaHHETO, BaKHO e Ja ce hMma
MpeJBUy JeKa HUe ce 3aHMMaBaMe cO efgHa ImoceOHa ¢opma Ha IpoMeHH, (popMa Koja
IIPeTIoCTaByBa IJIaHMpPaHa cTpaTeruja Koja Tpeba J1a Ma 3a 1iej1 IPOMEeHU Ha O/TpeJieHH,
M3BECHU, aclleKTU Ha 0Opa30BHMOT CHCTEM Ha ojipefleHa 3eMja, Koja e BO XapMOHHUja
CO LieJTMHATA Ha crieliu(UUHUTe TTOTPeOu, OUeKyBaHU pe3ysITaTh, COOABETHU CpPeJICTBa
1 MeToau Ha akuwuja (Sack, 1982. ctp.51. HaBegeno cropen Cysuh, H. 2009). Criopep,
[Temaromkata eHUMKIOINeOuja, AedUHUIIjaTa 3a OBOj IOMM COAPKU MHOTYOPOjHU
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KOMIIOHEHTH Ha NpomeHure: ,Toa e ouwniecwiBeH U UegazowKku upouec HA WeMeaHo
MeHyBawe Ha: UoAUUKULIe B0 0bpa3oBaHuelio; otlwiiecitiseHutle hpyHKYUU U to3uyuu
Ha obpa3osaHuewlo; Uo10K0alla Ha YYeHUKOW, clulygeHoll, HACWaBHUKOW,; jasHOCTIA;
HacoueHocWia KOH ueaullle U 3agaduiie; opzaHusayujaiia Ha cuciiemol Ha obpa3oBaHue
U Hezosullle geaosu; UJAHUPAHEWo; opZaHu3ayujatia Ha Yuyujauwiewo; cogpKuHaula
Ha upozpamauia; opmuitie, cpegcuisauia u meuwioguie Ha pabouia; pagereuio Ha
yuujauwiwiaiia u oupemauia; obpaszosBaHuelio Ha HaclasHUuue; huHaHcupareio u
ylipasysarelio U Woa HAjMHOZY BO (hyHKUUja Ha gemoKkpawiuszayuja, upuciiocobysarse
Hatlowipebuilie 3a pabouia, payuoHaauzayuja, MogepHusauuja, ioguzarse Ha epuKacHociia
u tiogobpysarse Ha KBaauteuiow Ha pabouia“ (Pedagoska enciklopedija 2, 1989. cTp.303).

OTTtyKa, cnopep neduHUIIMjaTa aKoO BO ofipedeHa pedopMa ce oripaTeHUu IToBeKe
o[ HaBeJeHUTe KOMIIOHEHTH, TOralll ce FTOBOPH 3a TeMeiHa pedopmMa, a ako ce 3adaTeHu
caMoO MaJI Jies of] OBe KOMITOHEHTH, ce paboTH 3a MaplujasaHa pedopMa.

[I[pomeHuTe HampaBeHU BO TEKOT Ha MoOcCJie[lHATa JelleHuja Ha I[eJIOKyIHaTa
obpa3oBHa ciieHa Bo 3eMmjute Ha EY u EOTA/EEA, mery kou 1 Bo Make[loHUja, YKasKyBaaT
Ha Toa JleKa — OMIITeCTBeHNTe, KYJITYPHUTe 1 eKOHOMCKUTe Oapamba ja HaBesioa EBporia
Ia ja pegecduHMpa cBojaTa 0Opa30BHA MMOJIMTUKA.

Tumnonoruja Ha pecpopMmuTe

AKo ce HampaBu aHa/sM3a Ha pedopMuTe BO 0Opa3oBaHMETO, Be[HAII Ke ce
KOHCTaTHpa JeKa HajroleMuoT (QOKyC BO ITPOMEHHUTEe Ha 3aKOHUTE Ce CTaBeHU Ha
MeHyBalhe HAacTaBHU IJIAHOBU U IIPOTPaMU, OAHOCHO CTYAMCKU ITPOrpaMu, MEHYBakbhe
Ha WIEHOBU OJ] 3aKOH KOWU ce ITpe3eMeHM O] IPYrd 0Opa30BHU CUCTEMU KaKO U HEKOU
dopmanHu mnpamama. Jaau MojKeMe Jla KOHCTaTHpaMe O] KaKOB THUII € ojpejeHa
pecdbopMma aKo ce HampaBU eJlHA CepHO3HA aHa/iM3a Ha IieJIOKynmHaTa obpa3oBHa
ronuTrKa? OAroBopoT e fieKa MOyKeMe U Taa Tpeba /1a HU ITOCITYKY 3a Jla MOyKeMe HayudHO
Ila Kperpame MeTOIojIordja Koja Tpeba Jia HU T'M Ipe3eHTUpa epeKTUTe ofi IoequHUTe
pedopmu. Ho manu Hue nmaMe TakBu nHcTpyMeHTH? He! I1a Toram Kako HajlJIe;KHUTE
WHCTUTYIIUM CIIPOBejyBajie ogpeneHa pedopma? bes ucrpaskyBame, 6€3 cUCTeMaTCKU
aHAJIM3U M KOHCYJ/ITAI[UM CO HayKaTa.

Puuapg Cak (Richard Sack), ucrpaskyBau M KOHCY/ITaHT Ha MeryHapoaHUOT
MHCTUTYT 3a IJIaHuUpame Ha obpasoBanueTo npu YHECKO (UNESCO) Bo cBoeTo meno
,Luronoruja Ha obpasoBHuTe pedopmu’ (A typology of educational reforms, 1982)
M3BeJyBa KOMITJIEKCHA TUITO/IOTHja:

+ ,Pecbopmu Kou nuMmaaT TeHeHIja a 'Y IIPOMeHaT 1ieuTe U PYHKIUUTe Ha
VUWIMIITETO BO LIMPOK OIMIITECTBEH U eKOHOMCKM KOHTEKCT;

+ Pedopmu Kou ce ofHecyBaaT Ha OpraHu3aidjaTa U agMUHUCTpaIdjaTa Ha
00pPa30BHUOT CUCTEM,;

+ Pedopmu Kou ce ofHecyBaaT Ha JiepHUPabe Ha YJIOTUTe U OJJTHOCUTE Mery
VJIOTUTE,;

+ Pedopmu Kou ru ondakaaT HactaBHUTe rIporpamu’ (Sack, 1982, ctp. 56).

Henap Cy3uxk (Cy3uh, 2009) 30opyBa 1 ITpoMoBHpa 3a egHa ceoripaTHa TUIIOJIOTHja
criope] Koja 01 MosKeJjie a ce KapaKTepusupaar ofipeeHu peopMu:
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+ HWpeomoniku pedpopMy CO HallMOHAa/IHA, PeJIMTUCKa 1 KJIacHa OCHOBA;

+ Pedopmu HacoueHU Ha PEKOHCTPYKIIMja U KOHTPOJIa HA CUCTEMOT,
pal[oHas3alja Ha opraHr3aliijaTa i TPOLIeHheTo Ha ITapuTe;

+ Pedopmu HacoueHU Ha XyMaHH ITIOTPeOU Ha BOCHUTAHUKOT, Ha UCXOAUTE Ha
BOCITUTAHUETO U 00pa30BaHUETO.

Cekoj on oBue TpW TUIa Ha pedOpMH MOKe Jla Ce aHa/Ju3upa IO HEKOJIKY
KPUTEPUYMU:
a) HACOUEeHOCT KOH MUHATOTO WJIM KOH UHUHATA,
6) HaUMH Ha CIIPOBeyBaihe: KOpeH — TpeBa U/ CIIPOTUBHO,
B) OpMeHTaldja Ha XyMaHHUTe MOTpeOu Ha MoeguHellOT WIM Ha IIoTpedOuTe Ha
OIIIITEeCTBOTO.

3aK/IvV4oK

[TemarorujaTa Kako HUKOTAII Jlocera He Ousia TOJIKY OJBOEHa O]f OIMIITEeCTBEHUTE
OIHOCH U BOOIIIITO Of] }JKUBOTOT Ha JleliaTa, ydeHUIIUTe U cTyaeHTuTe. [1a mypu u Torait
KOTa ce UMHeJIO JIeKa ce Haol'a Ha MapruHUTe Ha OIIITeCTBEHUTe cjlydyBatha. LlennTe Ha
BOCITUTaHUETO M 00pa30BaHMETO MMaaT CMHCJIa CaMO TOoTalll Kora ce OTIITOOOBP3yBauKH,
TOa 3HAYM /la 3aBUCAT U Jla OMJAT MMOBP3aHU CO YHUCTUTE TEOPUCKU HAyKU KaKo IIITO ce
JIOTUKaTa, eTUKaTa W ecTeTUKaTa. AHTPOIOJIONIKATa, eTUJYKaTa 1 JjlaboKara JyXOBHA
CMHCJIa ce BO KOPEHOT Ha BOCIIUTAaHUETO U obpa3zoBaHueTo. Cure pecopMu KOU HE T'o
TIOUMTYBaJie OBOj IIPUHIIUII, [IPOIIajiHasie. 3aToa KJIYJOT Ha YCIIeXOT e YOBEKOT (YUUTEJIOT,
HACTaBHUKOT, MpodecopoT) U Herosara cpefda Co AeTeTOo, CO YUEHUKOT, OJHOCHO CO
CTYIEHTOT.

Enen on mpobsieMuTe Ha MpUCTAIioT Ha pedOopMUTEe BO BOCITMTHO-OOPa30BHUOT
cucteM Ha PM e mTo He ce TeMeJjiM Ha OBUe OUCLMIUIMHU Y PUHIIUIIM, HE ce TeMeJu
Ha oBaa CcMHcJIa, HeMa (brao30(g cKo U Iefarouko norekio. Temenor Ha pedopmure
ce TIOIUTUYKUOT IIparMaTus3am, OIMOPTYHU3aM U edeMepHO II0CTaBeHUTe IIesIu.
[TocneguiiaTa o Te 0Opa30BHU MOJIMTUKU Ce: IPeHeCYBamke U HAMETHYBambe o IPYTru
00pa30BHU CHUCTEMU Pa3IUYHU IPOrpamMu, IPOTNICH, Mepema, TeCTUpambha, paHrupama
1 cTaHAapAu3upare Ha MHCTUTYLIMOHA/THO M HAI[MOHAJIHO HUBO IIITO BeKe CHUTe Hac
(yaeHUIIUTE, YUUTEIUTE, TIPOohecopuTe, POAUTENINTE), HEe HOBeyBa Ipe[ ,jallOHCKUOT
cuHIpoM"“ — (pbopcupare Ha HaTIIpeBapyBauKUOT AyX, IIPUTOa 3ab0paBajKu JieKa Toa e
IIPBUOT IIPUHIIUAII Ha BOjHA BO CBECTa Ha YOBEKOT, HAMECTO pa3BUBaihe Ha pedIeKCUBHO
1 KpeaTUBHO pa3MmuciayBame. Of ipyra cTpaHa, Iak, Ha Iefarorujata U Ha rnejiaro3ure
MM ce yIlaTyBaaT U rojemM OpoOj IPUrOBOPU JieKa He ce BO COCTOjba [a r'v pemiar
IIPo06IeMUTe Ha BOCITUTHO-00PA30BHUOT CUCTEM ITPENYLITajKu UM [Ja ce 3aHMMaBaaT Cco
eKCIleCHHUTe TI0jaBu BO yUWIHMIIATa U yuwiuiitata. Of nearorujata He ce oueKkyBa, a
IIPUTOA U Taa camaTa ce oJHecyBa MH(MEePHUOPHO Jla ce 3aHMMaBa Co TeMeJTHUTE Mpalllakkha
KaKo OIMIITeCTBEHAa M XYMaHUCTUUYKa CWIa KOja Mopa [a I'd MOATOTBU pejieBaHTHUTe
IIPeTIIOCTaBKU BO JOHECYBaheTO Ha KBAJIMTETHU 00Pa30BHU ITOJIMTUKMU.
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Abstract

Pedagogy has never before been so separated from social relations and generally from
children’s, pupils’ and students’ lives. This is so even when it seemed to be located on the margins
of social events. The goals of education make sense only when they are generally obligative,
which means that they are dependent and associated with pure theoretical sciences such as
logic, ethics, and aesthetics. Anthropological, ethical and spiritual sense are deeply rooted in
education. All reforms that did not respect this principle failed. Thus the key to success is the
person (teacher, professor) and his/her meeting with the child, the pupil, or the student.

One of the problems of accessing reforms in the educational system of the Republic of
Macedonia is that it is not based on these disciplines and principles, it is not based on this sense,
and it does not have philosophical and pedagogical background. The foundation of reforms is
in political pragmatism, opportunism and ephemerally set goals. The consequences of these
educational policies are: transferring and imposing from other educational systems different
programs, regulations, measurements, testing, ranking and benchmarking on institutional
and national level which have faced all of us (students, teachers, professors, parents), with the
“Japanese syndrome” - forcing of competitive spirit while forgetting that it is the first principle
of war in the minds of man, instead of developing reflective and creative thinking. On the
other hand, numerous complaints are directed to pedagogy and pedagogues that they have not
been able to solve the problems of the educational system leaving them to deal with excessive
occurrences in classrooms and schools. While it behaves in an inferior way, pedagogy is not
expected to deal with fundamental issues as a social and humanistic force which must prepare
the relevant assumptions in making quality educational policies.

Keywords: reform, educational system, pedagogy, educational policies.

A number of social factors and individuals cannot be indifferent to questions
such as: why, what and how to create a better education and upbringing? The basic
determinations of the objective(why), content (what) and methods (how) of the education
of staff represent a kind of a pedagogical vision both of the future of the educational
system and of the society, and they actually determine what members of a society can
be and which human potentials can be developed.

Hence, the reaction of the whole social, scientific and professional public, their
interests, debates and comments during discussions on reforms in the educational work
or changes in syllabi and curricula are quite normal. These are very sensitive topics.
Therefore it is recommended that educational policies be based on solid foundations
and that changes in the programs should be worked on for a longer period of time
taking into consideration the needs of the present generation, but with a vision for
future generations - because it is quite certain that impetuous actions and possible
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failures can create serious and unpredictable consequences to society as a whole and
to each of its members.

Representatives of humanistic disciplines consider that in today’s society it is not
most important to know and to have - but to be a man - to make the right judgments
and decisions. For that reason a good system of humanistic education is needed. The
essence is tobuild a system, i.e. curriculum that will be the instrument and the doctrine
for achieving the objectives that will primarily be in accordance with the man.

In sociology the concepts culture (Lat.: colere, “to raise“) and civilization are
understood in different ways. Culture is a complex social phenomenon and the term
is very broad. Culture includes everything that nature cannot give to the man. Beside
material things, culture includes the entirety of all spiritual creations. So, culture
usually means the sum of all material and spiritual values of human work in nature
and society, while civilization includes material culture and is therefore a wider term.
According to other authors, both culture and civilization represent everything that
characterizes one society, that makes societies different, and hence their view that no
distinction between these terms should be made.

However, all agree that culture and civilization are important factors in
upbringing and education, and that the educational process is the act of mastering
cultural and civilization courses in a particular society. In fact, this entails mastering
a particular system of values, moral norms, elementary scientific insights, forms of
artistic expression, scientific and artistic language, technology, as well as content in
using leisure time.

By creating a common discourse (teacher - child), the teacher directly influences
the cultural development of the child (man). The teacher is a representative of the
culture in which the child is formed into a person. “Culture shapes the mind, ensures
values with which we design not only our worlds, but we also develop the self-concept and
perceive our own abilities” (Bruner, in: Colic, 2005).

A brief history of the development of education focused on competencies

In the last thirty vears, several international organizations (World Bank, OECD,
and UNESCO) have intensively been promoting the concept of education aimed at
developing competencies.

Reforms in competency based education arise from: (1) The Industrial Revolution
and the needs of the industry; (2) neo-liberal economy and the theory of human capital
and (3) behavioristic movement ([lecrtoroBuh, 2010). Economy and productivism as a
serious global ethos are based on the assumption that economic growth and work,
regardless of their negative consequences, are the key feature and the essence
of human existence. This drastic form that promotes continuous production and
consumption of goods and services, obsessive accumulation of economic wealth and
material possession, is actually a negation of all the values and needs that are outside
the sphere of the economy (Anderson, D., 2008). This concept of education finds its
roots in the theory of Scientific Management by Frederick Winslow Taylor (Taylor, F.,
1911). Based on this, one of the first approaches in the area of curriculum development
inspired by Taylor and published in 1919 that was aimed at establishing competencies,
is the work by Charles Allen “The teacher, the man and the work” (Herschbach, D.R.,
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1992, in lectioroBuh, 2010). Charles Allen insists on programs that will be standardized
logical units and aimed to establish specific working achievements or competencies.

According to the neo-liberal economy that is based on the assumption of a strong
interdependence in skills formation and economic growth, education is an investment
that develops skills and abilities, and thus also productivity and economic development
in general.

The behavioristic concept generally encourages teachers and creators of curricula
to define educational objectives as outcomes, i.e. as changes in the observable behavior.
Hence this theoretical direction and approach to education is the so-called outcomes-
based education. This approach that started from the eighties of the 20" century in the
United States becomes a movement and practice in education in the US, UK, Canada
and Australia.

Identification of the concept “reform*

In our language the term reform is often used inappropriately, particularly in
discussions in the field of education and upbringing. The word forma in Latin means
“character, shape, face, growth; beauty; picture; base, way, kind; exterior; model
“(Zepi¢, 1961 in Cysuh, H. 2009.). The prefix re- is used for renewal, repetition. The
term reformatio in Latin means transformation, renewal. In fact, the term reform
primarily means establishing a desired shape, or renewal of an old or disrupted form.
But upbringing and education deal with the essence, not only with the form.

How is the term reform defined? Some definitions of what reform is contain the
process of innovation in the system of education and upbringing. “When considering
the notion of reform in education, it is important to bear in mind that we are dealing
with a particular form of change, the form that assumes a planned strategy that should
aim to change definite, certain aspects of the educational system of a certain country,
which is in harmony with the entirety of specific needs, anticipated results, appropriate
means and methods of action (Sack, 1982. p. 51 in Cy3uh, H. 2009). According to the
Pedagogical Encyclopedia, the definition of this term contains numerous components
of change: “It is a social and pedagogical process of fundamental changing of: policies in
education; social functions and positions of education; status of the pupil, the student,
the teacher, the public; orientation to goals and tasks; organization of the educational
system and its parts; planning; organization of school; program content; forms, means
and methods of work;building schools and equipment; teacher education; financing and
management, mostly aimed at democratization, adjustment to work needs, rationalization,
modernization, increasing efficiency and improving the quality of work” (Pedagoska
enciklopedija 2, 1989. p.303).Hence, according to the definition, if a particular reform
covers most of the following components, then it is a fundamental reform, and if it
covers only a fraction of these components, it is a partial reform.

Changes made during the last decade on the whole educational scene in the EU and
EFTA/EEA countries including Macedonia suggest that social, cultural and economic
requirements induced Europe to redefine its educational policy.
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Typology of reforms

If an analysis of reforms in education is made, it will immediately be concluded
that greatest focus in changing laws is put on changing curricula, i.e. study programs,
changing articles of the law taken from other educational systems, as well as some
formal issues. Can we establish what type a certain reform is if we make a serious
analysis of the overall educational policy? The answer is that we can and that it should
serve us to be able learn to scientifically create a methodology that should present
the effects of individual reforms. But do we have such instruments? No! So how did
then competent authorities implement a certain reform? Without research, without
systematic analyses and consultations with science.

Richard Sack, a researcher and consultant of the International Institute for
Education Planning of UNESCO in his book “A Typology of Educational Reforms” (A
typology of educational reforms, 1982) makes a complex typology:

+ "Reforms intended to change the objectives and functions of the school in a
broad social and economic context;

+ Reforms relating to the organization and administration of the educational
system;

+ Reforms relating to the definition of the roles and relationships between
roles;

+ Reforms comprising curricula“ (Sack, 1982, p. 56).

Nenad Suzic (Cy3uh, 2009) speaks about and promotes a comprehensive typology
according to which certain reforms could be characterized:

+ Ideological reforms with national, religious and class foundation,;

+ Reforms aimed at reconstruction and control of the system, rationalization of
the organization and spending money;

+ Reforms aimed at human needs of the student and at the outcomes of
education.

Each of these types of reforms could be analyzed according to several criteria:

a) orientation towards the past or towards the future,

b) manner of implementation: root - grass or the other way round,

c) orientation towards human needs of the individual or towards the needs of the
society.

Conclusion

Never before has pedagogy been so separated from social relations and the lives
of children, pupils, and students; not even when it seemed to be on the margins of
social events. The objectives of education have sense only when they are generally
obligatory, which means that they depend on and are connected with pure theoretical
sciences such as logic, ethics and aesthetics. Anthropological, ethical and deep spiritual
sense are at the root of upbringing and education. All reforms that do not respect this
principle failed. That is why the key to success is the man (teacher, professor) and his
meeting with the child, pupil or student.
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One of the problems in approaching reforms in the educational system of
the Republic of Macedonia is the fact that they were not based on these disciplines
and principles, on this sense, and they do not have a philosophical and pedagogical
background. The foundations of the reforms are political pragmatism, opportunism and
ephemeral goals. The consequences of these educational policies are: transferring and
imposing, taken from other educational systems, of different programs, regulations,
measurements, testing, ranking and benchmarking at institutional and national level
that face us all (students, teachers, professors, parents) with the “Japanese syndrome”
- forcing the competitive spirit while forgetting that it is the first principle of war
in man’s consciousness, instead of developing reflexive and creative thinking. On the
other hand, numerous objections are directed to pedagogy and pedagogues that they
are not able to solve the problems of the educational system, letting them deal with
excess occurrences in the classroom and in the school. Pedagogy is not expected, and
at the same time it acts in an inferior manner, to deal with fundamental issues as a
social and humanistic force that must prepare relevant assumptions in creating quality
educational policies.
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