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Abstract

Profound changes in requirements and demands of new skills and competences
in the field of labour, which are preconditioned by significant technological develop-
ment, changing economies, social and political establishments, place educational sys-
tems throughout the world (especially vocational education and training and adult
education) ahead of a major challenge. — How to enable individuals to gain the skills
and competences needed for the labour market of the future?

Accomplishing this ambitious goal means that it is necessary to change the old
paradigm of “job for a life time” to the new paradigm “learning throughout life” or “li-
felong learning”. Non-formal education in the context of lifelong learning concept is
one of the paths that ensures equal opportunities for obtaining relevant skills, attitudes
and competences among individuals. It is compensating the disadvantages of the formal
education system which adapts too slowly to the socio-economic changes and is charac-
terized with conservatism leading to inertia of the societies themselves.

This paper tends to present educational offer and inclusion in non-formal adult
education area, analysing the educational programme offer on one hand, and inclusive-
ness of the process of non-formal education on other hand. Results will point out the
good practices, as well as the challenges that will need to be addressed urgently in order
to accomplish the goal of inclusion and equity in the context of lifelong learning con-
cept.
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Introduction

As the world moved to an industrialized economy, the need for continu-
ing education and improved access for adults in education challenged tradi-
tional educational venues and created opportunities for both professional and
personal skill enhancement and enrichment. These change shifts that are de-
veloping in the context of lifelong learning concept are driven by several fac-
tors, such as: abundant access to information, rapid technology changes, incre-
ased global interactions, industry shifts, as well as increasing entry level cre-
dentials and skill requirements.

Hence, today more than ever, it is crucial that all citizens receive high
quality education and training in order to equip themselves with the key com-
petences that they need to be economically active and employable, and to im-
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prove life as a whole. As a consequence, each country should focus on continu-
ously strengthening the workforce with knowledge, skills and attitudes that
cannot be acquired only through the formal education system. (Ministry of Edu-
cation and Science of Republic of North Macedonia, 2017)

Having in mind that the petrification of formal education cannot follow
the dynamics of new demands and needs of life, there is obvious necessity of
restructuring the overall education and training system throughout all educa-
tional levels (Rizova, 2020). The result will be seen through decreasing the
emanation of obtaining only certificate qualifications and increasing capabili-
ties for permanent educational and employment activity. Non-formal educa-
tion offer is representing one of the “solutions” of very complex and serious
challenges of the contemporary societies such as unemployment, poverty, ex-
clusion and discrimination, etc.

It is very important that non-formal educational offer is in close correla-
tion with labour market demands, but also to provide the right to equal par-
ticipation to all, as well as respecting the principle of inclusiveness that gives
equal opportunities of vulnerable categories of citizens to be active participants
in the world of labour.

Non-formal education

In its wider sense, non-formal education has an objective to enable ex-
panding and upgrading of the current knowledge, skills and competences that
have been obtained early in the initial education and training. It has become
the most common form learning and education, as well as real perspective of
adult education and professional development in the modern era. Several au-
thors are defining it as “any other educational activity organized outside the
formal educational system, no matter whether separated or as a part of some
other activity: social, religious, family, etc.” (Savicevic, 2003)

In the European Union official educational documents, non-formal edu-
cation is broadly defined as any education and training that includes all types/
forms of activities of teaching and learning that are not part of the formal edu-
cation process. (Youth Cultural Centre — Bitola, 2009)

Non-formal education in today’s knowledge based societies has become
a necessity, because it provides individuals at any stage of life to be up to date
with the societal development and it counters all that formal education system
of education is missing. Hence, it should be stipulated that the goal of non-
formal education is not creating a parallel education system to the formal one,
but the contrary: complementary support of the formal education and learning,
mostly because of its flexibility and capability for adjustment to societal changes
happening in the contemporary societies. Non-formal education is contributing
towards fulfilling the European vision of “knowledge-based society”.

European and world economies increasingly rely on the remedial power
of non-formal education and training to complement gaps in formal education,
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as well as "keeping pace" with new and modern occupations that are condi-
tioned by the new way we live, learn and work. Through non-formal education
and training, youth and adults can acquire and advance competencies, gain an
appropriate qualification and become competitive in the labour market, but it
also serves as a means for personal development and fulfilment, as well as ac-
tive citizenship. This is among other things possible because of its greater flexi-
bility and opportunity for faster adaptation to the needs of the participants in
the trainings, as well as the needs of the labour market/employers. (Education
for Employment in North Macedonia — Project Report, 2019)

Non-formal education became part of the international discourse on
education policy in the late 1960’s and early 1970’s because of the increased
need for education and training of unqualified workers at that time. It can be
seen as related to the concepts of recurrent and lifelong learning. (Tight, 1996)
suggests that whereas the latter concepts have to do with the extension of educa-
tion and learning throughout life, non-formal education is about 'acknowledging
the importance of education, learning and training which takes place outside
recognized educational institutions'. (Fordham, 1993) suggests that in the 1970’s,
four characteristics came to be associated with non-formal education:

e Relevance to the needs of disadvantaged groups;
e Concern with specific categories of person;

¢ A focus on clearly defined purposes;

¢ Flexibility in organization and methods.

Table 1: Characteristics of the formal and non-formal education

| | | formal | | non-formal |
Long-term & general Short-term & specific
purposes . .
Credential-based Non-credential-based
| timing | | long cycle / preparatory | | short cycle / recurrent |
standardized / input centered | [individualized / output centered
content : .
academic practical
institution-based, isolated from . .
. environment-based, community
. environment.
delivery system . related.
rigidly structured, teacher- .
flexible, learner-centered
centered
| control | | external / hierarchical | | self-governing / democratic

(Adapted by Fordham, 1993)

Social inclusion and employment

We live in times of increased marked economic turbulence accompanied
by crises, and with needs that are difficult to predict. Demographic trends that
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are characterized by a growing percentage of adult population contribute signi-
ficantly to increasing labour market pressure. Namely, as a result of man's life
expectancy and the reduced population growth in the world, the world popu-
lation growth is in a significant decline and such a trajectory is expected to con-
tinue in the next few decades. According to the World employment social out-
look — trends 2018 by International labour office, in developed countries around
the world, it is estimated that five out of ten labour market workers will be over
65 years old, compared to 3.5 in ten in 2017. This means that new challenges arise
in front of the adult population that force it to modernize its competencies in the
context of innovation and structural changes in the labour market.

Social inclusion is a concept that is said to be desirable in communities
with the goal of achieving unified communities which involves the equal parti-
cipation of all individuals within the community. Policy makers and govern-
ments all around the world recognize that social inclusion is vital to the sus-
tainability and development of their countries, and as such enforce policies and
laws in order to allow for the equal participation of all citizens (Beland, 2007).

Social inclusion aims at equal rights, education and opportunities for all
individuals in society regardless of social status, gender, race and abilities ac-
ross all social contexts and environments. Cloete and Kotze (2009) emphasize
this with their definition of social inclusion as the binding factor between indi-
viduals and groups in society. The authors further explain that social inclusion
is “linked to community, social capital and nation building” and binds indivi-
duals, breaking the barriers of ethnic and class differences. In communities
where there is a lack of social inclusion, there are often high levels of poverty
and underdevelopment. This is due to the fact that individuals who are margi-
nalized are denied equal opportunities and therefore do not or cannot partici-
pate in the labour force.

Republic of North Macedonia, has an increased trend of aging of the po-
pulation, so particular attention should be given to the issue of improving liv-
ing conditions and working life for adult population. The share of young peo-
ple aged 15-24 years in the total working age population is in constant decline.
Thus, in 2016 it was 16.3%, compared with 19.0% in 2011. At the same time, the
distribution of young people according to the economic status of the labour
market shows that 68.7% are inactive; 16.2% are employed and 15.1% are un-
employed; women are less active in the labour market and are less likely than
men to find work. The unemployment rate for young people (15-24 years) in
Macedonia was 48.2% in 2016 and is significantly above that of the EU coun-
tries where the average unemployment rate is 18.7%. (Novkovska, 2017)

Towards the education of the adults, there is still no complete orienta-
tion and true commitment, although this is not only important, but also a stra-
tegic element for the economic and social development of the trade. Such a pol-
icy, among other things, caused the increase in the poor educational structure
of the population, insufficient restructuring of the workforce, as well as lack of
greater possibilities for genuine protection of the marginalised groups. The
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adult education needs to be accepted as a whole, which is the ideal of global
economic development policies. The principle of inclusiveness in vocational
education and training and adult education implies developing a higher awa-
reness of interconnectedness, dependence and solidarity among all stakehol-
ders, regardless of their race, gender, disability or social, ethnic, religious and
cultural background, as well as material and health, developmental disabilities.
Inclusivity actually means providing access, conditions for genuine involve-
ment and efforts to achieve results for all learners / participants in the process
of teaching and training?.

Research methodology

The main purpose of the research was to obtain relevant information
about the current state of educational offer and inclusion in non-formal adult
education area, i.e. opinions of providers and service users of non-formal edu-
cation about labour market orientation and inclusiveness of the trainings.

Research activities and data processing included overall approach of
consultation and assessment of attitudes among all stakeholders in the area of
providing and realization of non-formal adult educational programs (verified
providers of adult education services, as well as services users of non-formal
adult educational programs - participants from trainings).

For the purposes of the research, we created and conducted several in-
struments for gathering data about opinions of verified providers of AE servi-
ces and opinions of services users of non-formal adult educational programs,
as well as focus groups with representatives of providers of services of adult
education. Research is characterized as quantitative and qualitative, where be-
sides questionnaires for opinions of subjects there are other qualitative research
techniques used as interviews and focus groups, as well as desktop analyses of
relevant literature and research in order to achieve appropriate methodological
triangulation for objectification of the gathered data.

The sample of the research was consisted of 22 active service providers
of adult education programs and 113 service users of non-formal adult educa-
tional programs from 4 different municipalities all over Republic of Macedonia:
Skopje, Tetovo, Ohrid and Strumica.

Results, conclusions and recommendations

From the qualitative and quantitative analysis of the data obtained from
the conducted research we can conclude the issue of educational offer and in-
clusiveness of non-formal adult education is of a complex nature and requires a

! According to the three-party system of OECD for defining people for increased inclu-
siveness (especially in the systems for education and training) encompasses three cate-
gories.
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studious approach in its elaboration. Therefore, we will group the conclusions
according to the key indicators around which the analysis of the obtained data
gravitated. It should be noted that in analysing and interpreting the results we
noticed the emergence of socially desirable responses that occur almost in all
social research, mainly because of the mentality that governs this region, as
well as the fear of expressing their sincere opinion (especially if it is not in ac-
cordance with what the respondents think the researcher wants to hear).

Regarding the educational offer of the programs for non-formal adult
education, all categories of respondents, without exception, consider that the
programs for non-formal adult education that are offered are mainly in line
with the requirements of the labour market. These attitudes can be considered
as subjective, because in the further examination of their opinions we find that
the respondents in a very small percentage serve additional analyses and docu-
mentation for deficient professions and professions in the Republic of Macedo-
nia and that they are faced with a lack of such analyses and strategic directions
for the development of deficient occupations. Detailed analysis tells us that du-
ring employment, beneficiaries face the need for additional competencies for
employment or for advancement in the workplace, that is, the need for adapta-
tion of curricula to contemporary trends from the relevant vocation/profile is
emerging, in order to ensure adequate placement on the labour market and in-
crease the attractiveness of the programs themselves.

Inclusion of non-formal adult education programs as one of the prereq-
uisites for creating a contemporary education and training system where there
will be no discrimination against ethnic, gender, religious, racial or other na-
ture and where persons from vulnerable categories as well as persons with dis-
abilities will be able to fulfil their potential and to become active participants in
the labour market, we can conclude that it is declaratively respected. This is
reflected in the affirmative views of the providers on non-formal adult educa-
tion programs that take care of the programs they offer to be available for all
categories of citizens. These views are supported by the opinions of most of the
beneficiaries of the non-formal adult education programs that did not feel dis-
criminated against any kind of training during the training. Although a small
percentage of beneficiaries state that people with disabilities participated in the
training that was attended, it is nevertheless encouraging and is a sign that the
prejudices of persons with disabilities and their active inclusion in the labour
market are starting to crush. It is also important to note that the providers of
non-formal adult education programs are free to make changes in the curricula
for this category of citizens in accordance with their disability, as well as to
provide an appropriate trainer who would help them to progress better in ac-
quiring competences.

Regarding the teaching staff involved in the implementation of the non-
formal adult education programs, it can be concluded that the principle of in-
clusion is respected in terms of ethnic, gender and religious determination. The
principle for the implementation of the non-formal adult education programs



ANNUAIRE 99

in the native language of the participants is respected, so if necessary, trainers
or translators for certain programs and teaching materials are provided.

Some of the basic functions and benefits of vocational education and
training, as well as the education of adults, are to improve the ability of young
people and adults to work opportunities, to enable them to progress in the la-
bour market, but also to increase their potential. Developing these functions
will contribute to reducing the ubiquitous exclusion from the world of work
and society as a whole.

Only through continuous adaptation to the changing needs of the mod-
ern labour market, introducing innovations in teaching and delivering training,
respecting and fully implementing the concept of inclusion in the context of
lifelong learning, youth and adults can reduce poverty and social differences
and support sustainable development processes.

References:

BELAND, D. and WADDAN, A. (2007) “Conservative ideas and social policy in
the United States”. Social policy administration — An international journal
of policy and research,Volume 41, Issue 7: 768-786.

CLOETE, P. and KOTZE, F. (2009) Concept Paper on Social Cohesion/Inclusion in
Local Integrated Development Plans. Commissioned by Department of
Social Development, Republic of SouthAfrica.
http://www.presidentsaward.co.za/wp-content/uploads/2013/04/Social-
Cohesion-Final- Draftcorrect-IDP DSD.pdf

FORDHAM, P. E. (1993) ‘Informal, non-formal and formal education program-
mes’ in YMCA George Williams College ICE301 Lifelong Learning Unit 2,
London: YMCA George Williams College.

MCGIVNEY, V. and MURRAY, F. (1991) Adult Education in Development. Methods
and approaches from changing societies, Leicester: NIACE.

MINISTRY FOR EDUCATION AND SCIENCE OF REPUBLIC OF MACEDONIA, Strategy for
vocational education and training in context of lifellong learning 2017-2020,
Skopje: MoES, CVET and ETF.

NOVKOVSKA, B. (2017) “Severity of the Issue of Excluded Young People in Mac-
edonia from Education, Trainings and Employment: How to Cope
With?” UTMS Journal of Economics 8 (3): 295-306.

Ri1zova, E. (2020) Professional development of educational workers throughout
non-formal education. Bosnia and Herzegovina: Udruzenje za podrsku i
kreativni razvoj djece i mladih.

R1zova, E. et al. (2019). Market orientation and inclusiveness of the non-formal edu-
cation in Republic of North Macedonia — Project report. Skopje: Swiss Agen-
cy for Development and Cooperation.



100 FACULTE DE PHILOSOPHIE SKOPJE

SAVICEVIC, D. (2003) Komparativna andragogija, Beograd: Institut za pedagogiju i
andragogiju.

TIGHT, M. (1996) Key Concepts in Adult Education and Training, London: Routled-
ge.

WORLD EMPLOYMENT SOCIAL OUTLOOK — trends 2018, International labour office,
Geneva.

YOUTH CULTURAL CENTER — BITOLA (2009), Non-formal education in Republic of
Macedonia. Bitola: Youth cultural center — Bitola. p.18.




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


